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Abstract

Writing is one of the most difficult skills, espally academic writing. This later, which is
applied in universities, is considered difficultchese it demands more effort and practice
than writing, therefore; often students’ academittimg is not well structured also it may
also carry out mistakes in grammar, spelling, pusioon.....therefore, this study aims to
present the benefits of extensive reading espgamall academic writing promotion. For
this, we hypothesize that if students rely on esitenreading , they will be able to improve
their academic writing proficiency .In order to ttekis hypothesis , we conducted a
descriptive study based on a comparison betweadests ‘exams and their dissertations
of the year of 2014/2015.Simply, we compared betwtHe exam papers of written
expression and the introductions of their firsagier in order to see whether extensive
reading affects writing or not. In other words,dgnts can make progress in their academic
writing when they practice reading and what are dheas that students improved after
following this reading. The analysis of the papevigcomes demonstrated the positive
influence of extensive reading on academic writiagpecially in vocabulary and
grammatical level, spelling, punctuation, the cehee and the clarity and words’

economy.
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Introduction

English language consists of the productivéisskihich are speaking and writing also it
has the receptive ones that include listening @&adling .This latter is considered as an
important skill because it affects on the othellskReading, as any skill, has different
types and approach among which is extensive reaapgoach as researchers assumed.
This approach refers to reading books, articless.. much as students can according to
their interest and needs in order to acquire kndgee build their vocabulary and improve
their writing style especially academic writing due they are required to write
academically. This type of writing, that applied universities, is characterized by the
coherence, the unity, the correctness of grammatitss and spelling words ...... Most of
English students’ academic writing is not good ldumay be improved by reading

extensively since the more English students rémsantore they will be good writers.

Statement of the Problem

| noticed that most English students at Uningrsf Biskra present an observable

deficiency in writing, caused by many reasons, mgnehich is the lack of reading.

This research attempts to elaborate the coiwaléietween second year master English
foreign language students’ extensive reading ofudwmnts (books, articles.....)and their

academic writing proficiency.
Significance of the Study

This study aims to offer the advantages of resitee reading especially on writing. We
select the writing skill because it is the pradtjgart where teachers can evaluate English

learners ‘level.



Research Questions

In this research, we many address the followjmestions:

1. What is the relation between students’ extensiaeirgy and their academic writing
level?
2. Does extensive reading assist second year mastdergs in increasing their

academic writing level?

Hypothesis

We hypothesize that if second year masterigmgitudents rely on extensive reading,

they will be able to promote their academic writprgficiency.

Methodology

In order to test the hypothesis stated preWowse conducted a descriptive study in
which we made a comparison between exam papersitbénwexpression of Second Year
Master English Students and their dissertationsraer to see whether their academic

writing proficiency improved or not.
Tools of Collecting Data

In this research, we compared between the stsidexam papers of written expression
i.e. before they read and their introductions whsthdents wrote after they practiced
reading .In other words, we used those paperstasl & this research in order to see the
writing level of students before and after theyeesively read documents to prepare their

dissertations.



Sample

From the whole population, we have been sadlecémdomly, from group three, a
thirteen of second year Master English studentahepapers of written expression and the
introductions of their dissertations of the yeat22015in the department of languages in

Mohamed Kheider University .

Limitation of the Study

This study contained some limitations. The fisitation was about the other meaning
of extensive reading .For this, we exclude extems®ading which means “reading as
much as possible for your own pleasure” (ExtendReading Foundation’s: Guide to
Extensive Reading). In other words, students wiaal extensively for enjoyment are not
measured. The second limitation related to the exhm affective factors for example,
anxiety, afraid....... and the short time provided irindothe exam. The third limitation
concerned the teacher’'s gaudiness while prepahaglissertation. The other limitation is
connected to the sample that was 48 exam papersn&oductions o the students, it
decreased to 20 papers. Finally, we analyzed l1&rpapecause we did not find the
dissertations of six students in internet. Thelfimaitation related to the nature of variable

that can be seen from different angles.
Structure of the Study

This dissertation is divided into three cheapteThe first chapter introduced the
historical perspective of extensive reading, da&btns, the benefits, the differences

between ER and IR, graded readers and the plaohiextensive reading program.



The second chapter devoted to the academidngyriits definition, characteristics,
approaches, processes, the relationship betweeateraca writing and other skills, the

teacher’s tasks in writing and students ‘writinglgems.

The third chapter, which is the practical p&tused on the analysis of both students’

exams and their dissertations.



CHAPTER ONE
EXTENSIVE READING

Introduction

Reading is one of the most important skilldgarning foreign or second languages.
Learners can acquire knowledge, information antedint ideas in different disciplines
through reading. For this, it is an essential dkélrners have to learn. But the problem is
that most English learners do not like reading efdimey recognise its benefits, however
some of them wish to practice the reading skillthete are internal and external variables
which hinder this process. For instance, they atemotivated or the environment does not
allow them to read. So, they should challenge tledves and their circumstances as much
as they can.

In this chapter, we will introduce a type of reading whistextensive reading, which
students are free to read what they want, and ig®rtal background, definitions,
principles, benefits and the differences betweeersive reading and intensive reading.
Then, we move to the graded readers. Finally, wi¢ aiscussthe planning and the

implementation of extensive reading program.
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1.1Historical Perspectives of Extensive Reading

Palmer (1917) and West (1926) are the pioneleextensive reading as an approach to
foreign language teaching and learning. Palmectslghe term of extensive reading (ER)
in order to differ it from intensive reading (IR).

* In 1929, Coleman distinguished extensive readimgnfinclusive reading; he
stated that in extensive reading:

- Students did not translatedgonhile they read a material.
- Students focused on improving their silent reading.
- The basic of extensive reading was developed thatdy of reading.

* In 1978, Broughton agreed on the importance ofresxte reading in second
language programs.

* In 1982, Nuttall's slogan was: “the best way to g your knowledge of a
foreign language is to go and live among the spsakiéhe next best way is to
read extensively.” (p .168)

* In 1984, Krashen stated that extensive readingargcompetence in writing. In
1993, he named it “free voluntary reading”. In 1998 considered extensive
reading as bridge from communicative language coemge to academic
language competence.

« David Eskey (1995) made the analogy to readingrunogbn and teaching
swimming to people who hated the water. Those lpaepuld gain the benefits
through doing it were like learners who hated regdiThrough doing reading,
they would discover the benefits.

* Elley (1996) conducted study with students and heesc in 32 educational

systems around the World and the finding indicteat forograms which were



relied on teacher’s direction are less benefidiant programs that focused on
student’s voluntary reading.

* In French, Dupre’s research (1997) agreed withidea of language acquisition
in which learners acquire language by extensivdingamore than by grammar
instruction.

« Nuttal(1998) supported the positive influence &fe@rch studies about extensive
reading programs in terms of reading , motivatiaattitude, linguistic

competence, vocabulary and spelling. (Types of Rea2D05)

1.2. Definition of Extensive Reading

Day & Bamford (1998, p.07) stated thafust as it is hard to find a name for
extensive reading that satisfies everyone, It iedha reduce it to a dictionary type
definition”. Also Hedge (2000, p.202) Points outatthThere have been conflicting
definitions of extensive reading”.

Palmedefined extensive reading is “Rapidly” (1921/19¢4111) reading “Book
after book” (lbid, 1917/1968, p.137) (Cited in Dagd Bamford1998, p.5). Carrell and
Carson (1997, 49-50) stated that “extensive readingenerally involves rapid reading of
large quantities of material or longer readingsg.(e.whole books) for general
understanding, with the focus generally on the nmgpof what is being read than on the
language”. (Cited in Renandya, W. A., & JacobsM5.2002) . Extensive reading is an
approach to teach language in which students & tw choose a quantity of easier
materials .Their aims are to enjoy while readirggtasp general meaning and to gain
information. (Bamford and Day 2004, p.1) . Richa&lsSchmidt (2002, pp. 193-194)
agree that extensive reading “means reading intdyaand in order to gain a general

understanding of what is read. It is intended teettgp good reading habits, to build up



knowledge of vocabulary and structure, and to eragmi liking for reading.” (Cited in
Yamashita 2013, p.248). Students who read extdydivey READ:
Read quickly and
Enjoyably with
Adequate comprehension so they
Don’t need a dictionary
ERF’s: Guide to ER 2011, p, 1)

1.3. Basic Principles of Extensive Reading

In order to read extensively, students follow thése principles according to their
interests. The first two principles indicated wkatdents red and the other principles rely

on these two principles.
1.3.1. Students Choose the Easy Material

It is considered as the basic principle. Studemefep to deal with easier material
because it assists them to progress in their rgaditmer than difficult one; in which they
face unfamiliar words and they may stop reading .

1.3.2. A Variety and Different Materials

Variety means students are free to read what they wantndepe their needs and
interests .Also, they can deal with different kirmfsmaterials. Furthermore, their reasons
(e.g. read for pleasure, information ...) and wgsg. skimming, scanning ...) are varied
from one student to another.

1.3.3. The Self-Selection of Material

The basic of extensive reading is the own seleafaieading materials .For this reason,
they feel pleasure also they are free to stop ngadhen the material is not interest or it is

too difficult



1.3.4. Reading a Large Quantity of Material
The focus of extensive reading is reading a lahaferials. The more students read, the

more they can benefit. Bamford and Day asserttti@tbenefits of extensive reading get
from reading one book per week.
1.3.5. Faster Reading rather than Slower

Reading books that can easily understand andotioetying on dictionaries assist
students to become fluent readers. If students détieult words, they try to guess their
meaning from the context.
1.3.6. The Aims of Extensive Reading

To enjoy reading, to gain information andatave at overall meaning are the aims of
students who read extensively, however; intensivé academic readers focus on the
detailed meaning.
1.3.7. Students Read Individually and Silently

In some schools, since learners select wiegtwrant to read, they read individually and
silently inside classes. In their own times, thay also read outside.
1.3.8. Students Read in the Sense of Reading

Students do not read in order to answer some cgmpsion questions; however,
teachers sometimes investigate what students uoddréom reading, recognize what is
the students’ opinions about reading also relatat\triey read with a point in the syllabus.
1.3.9. Teacher as a Guide

The role of the teacher is to guide students lyngithem more explanation about
(ER), explaining the reason why they read extemgiaad providing the way they follow
during their reading. To know the quality and theagtity of what students read is the

responsibility of the teacher as well.
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1.3.10. Teacher as a Model

Example is the significant strategy. If both thadeer and the student red the same
material, this strategy is encouraged student®a&d because on one hand they consider
teacher as a model and the other hand they doimbtahy difficulty. Furthermore, the
teacher can recommend reading material and beceniefamal reading community.

(Bamford& Day, 2004, p.1-2) .

1.4. Extensive Reading Benefits

1.4.1. Gains in Vocabulary

As the Longman dictionary of language teaching apglied linguistics, extensive
reading is “intended to develop good reading habat$uild up knowledge of vocabulary
and structure” (Richards,Platt, and Platt,1992®.C&ed in Day & Bamford1998,p.6) .It
has believed that extensive reading aims to inerdmgh the students’ level of liking
reading and to develop their reading habits . Cqunsetly, their vocabularies will be
improved. Day & Bamford(1998,p.16) stated that “thevelopments of a large sight of
vocabulary can be seen as overlearning words tgotiet that they are automatically
recognized in their printed forms, the best andesasvay to accomplish this is to read a
great deal.” It means that students ‘written achment proved that students have a large
quantity of vocabularies because of more readimgolds and Renandya(1999,p.299)
agreed that reading interest and easy materiatsttedéhe improvement of vocabularies,
also students able to read without stopping amguiess rapidly the meaning of words in
context. As Nation and Goady (1988, p.108) conduttat “... the value of reading as a
means of increasing vocabulary”. They have conetleeading as a way cause the growth
of vocabulary. As we notice that students who raddt of books and documents their

vocabularies are vary and different. (Cited in BaBamford, 1998, p.18) .
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1.4.2. Gains in Attitude and Motivation

Day & Bamford (1998, p.26) argued that extensieading decrease the area of
teacher’s evaluation, it offers positive attitudesard reading also students can benefit
from it. Yamashita (2013, p.250) agrees that “Esien reading is likely to influence L2
learner’s attitudes towards the culture and pedpiading materials cover a wide range of
topics”. Extensive reading has an impact on stigléititudes in terms of culture and
people since the second principle of extensiveingad reading available material on a
wide range of topics. Day & Bamford (1998, p.27atstl that .to establish positive
attitudes toward second language reading. Studerdd material well within their
linguistic ability, they have a choice of whatread, and they are not forced to read about
topics in which they have. no interest In addititimeey have the freedom to stop reading
when they want towith no questions asked .They read when and whesewant to.” The
self selection of interesting materials accordiagthie students level can assist them to
build positive attitudes toward their second regdamd they are free about what, where
and when to read. Extensive reading is considesea powerful tool that teachers use to
build and remain positive attitude among their shid. Teachers focus more on the
attitude because it effects on another variableclwlis motivation. For this, the more
students have positive attitude, the more theynastvated. Franken (1988, p.3) defined
motivation as “what makes people do (or not do) esting” (Cited in Day & Bamford
1998, p.27).The self selection of material motivstiedents to read .for this, motivation is
more related with extensive reading. Grabe (199896) indicated some of the benefits of
silent reading among which is promote studentsfidence and motivation ( Cited in Day
& Bamford 1998,p.6). Ray (1986, p.42) agreed thHatthe absence of interesting texts,
very little is possible. An obvious principle, boihe which is often forgotten. Interest is

vital, for it increase motivation, which in turn assignificant factor in the development of
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reading speed and fluency”. (Cited in Day & Bamfdré98, p.29) . He believed that
motivation has a significant role in extensive iagdecause the selection of interesting
material depends on students’ linguistic levelsawhinotivate them to read. For this, the
first principle in his top ten principles is studerhoose what they want to read. Robinson
& Hulett (1991,p.106) considered silent reading mastivational approach due to it
encourages students to read what suit their I§@#sd in Day & Bamford 1998,p.128). In
sum up, Burnett's the secret garden indicated aaphetr about the role of extensive
reading. He stated that students can enter thdegaf they possess positive attitudes and
motivation to read. So, students must use extemseaging as the key to enter that garden.

(Cited in Day & Bamford1998, p.31) .

1.4.3. Gains in Witing

Krashen(1993,p.23) stated that “...regdénthe only way , the only way we become
good readers , develop a good writing style” . Hgleasized more on extensive reading as
if the only way that students use to become godtersr (Cited in Day & Bamford1998,
p.38 ). Also Hsu & Ying (2009, p.19) agree that ténsive reading is the only source of
competence in writing; they concluded that the sewf good writing style is reading”.
They directly claimed the strong relation betweetersive reading and writing; to be
competent in writing should read extensively andriprove your writing style is through
reading. Day & Bamford (2004,p.01) believed thaeaach studies point out the students ,
who often practice extensive reading in a new laggy can make improvements at
reading , listening and speaking skill. As well they write better. In addition, this

approach motivates students to read and to err@h\vtocabularies.
1.4.4. Gains in Spelling

Extensive reading can promote studentsuageg in different aspects, spelling is one

of them in which they make mistakes through writthgir paragraphs?olak & Krashen
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(1989) showed the reading habits of communityegal ESL students in the United States
related more with spelling and the more studengaged in free reading , the more their
spelling is better. (Cited in Day & Bamford 19983®). Krashen (1993; p.23) agreed that
“reading is good for you ....and the only way wedrae good spellers”. Extensive reading
can solve the problem of students’ spelling; sisitelents often read materials, they face
new words and vocabularies and the more they wesetivords, the more they write them
correctly. (Cited in Day & Bamford 1998, p.38).Albe considered extensive reading as
“powerful means of developing reading comprehensibitity, writing style, vocabulary,
grammar and spelling” .Free Voluntary Reading carséen as the means that has positive
effect on students’ reading comprehension, writifig.other words, this approach able to
improve both reading and writing also students Ww#él good spellers. (Cited in Day &

Bamford 1998, p.37).
1.5. Extensive Reading versus Intensive Reading

Although extensive and intensive readingsagmeroaches to teach reading, they carry
out some differences. Extensive reading means eeagl materials in order to arrive at
overall understanding however intensive readingreeto read difficult materials with
concentration on each item. Extensive reading mesas a text which contains not more
than ten unfamiliar word per page but in intensigading students attempt to read and
understand a text that consist of difficult wor8udents who read extensively, they are
free to select what they want to read accordinthéir interest also they have freedom to
stop reading whereas students who read intensarelyot free because they must read the
same material that depends on teacher ‘choice. @?a{®21/1964, p.111) stated that
extensive reading is reading many books with comagan on the meaning of the text in
contrast to intensive reading which means thake'ta text, study it line by line, referring

at every moment to our dictionary and our grammamparing, analysing, translating, and
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retaining every expression that it contains” (CiiedDay & Bamford 1998, p.5). In
extensive reading (learn to read), students readrfmyment and general comprehension.
In addition, their aim is to become fluent readsrthe same time they learn unconsciously
through reading. However, intensive reading (readeiarn) students read to learn a
language itself. For example, grammar; therefoheytare engaged in pre-and post-
activities and comprehension questions. (ERF's:d&ub ER 2011.p, 2). Renandya &
Jacobs(2002,p.2) state that “ Unlike in intensigading where the material is typically
above students’ linguistic level, in ER the mateshould be near or even below their
current level” . Carrell & Carson .(1997); Nuttall996) believed that students, who read
intensively, focused on detailed meaning in ordemiprove their grammar rules also to
recognise both the main ideas and the transitignass; therefore, they deal with short
texts under the guidelines of teacher. They belihat these two approaches are not
opposite as well as they have complementary pugp@Séed in Renandya & Jacobs 2002,
p.2) . As mentioned in (ERF’s: Guide to ER. 201P)that these two forms of readings
are complementary; intensive reading provides studdéth new language items whereas
extensive reading allows student to practice thiersummarizes that “the former can be
compared with doing driving lessons at a schod |dtter with actually driving on the

road. Both are necessary.” The following table sheame differences between extensive

and intensive reading.
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Intensive reading

Extensive reading

Analysis of the language

Linguistic focus

Fluency ;skill forming

Usually difficult Difficulty Very easy
Little Amount A book a week
Teachers select Selection Learner selects

All learners study the same

Material

What material

All learners read different

Thing (something interestin
to theme)

9

In class

Where

Mostly at home

Checked by specific
questions

Comprehension

Checked by reports /
summaries

Table 1 (welch 1997 Cited in Waring 2003 .p ; 4)

The table shows some differences between sixtemeading and intensive reading in

terms of linguistic side, the level of difficultythe amount of books that are read it , the

selection , the kind and the place where learread B material and finally learner ‘s way

that use to comprehend a material.

16



1.6. Graded Readers

Graded readers are both fiction and non-fichooks that are planned for learners to
make them fluent readers by practicing real readifliey are named graded readers
because their content according to a pedagogidibsg which aimed to improve the
grades of difficulty in terms of vocabulary , grammand the use of images ; therefore,
graded readers go in parallel with books of sclyear grades. Graded readers ranged from
six to eight level of difficulty; the starter levbboks characterized by limited vocabulary
and simple grammar rules, elementary level bookdude slightly more difficult
vocabulary and grammar ,however; the more diffitadoks are in intermediate level;
therefore, learners have the ability to improverthearning by reading graded readers
books. (ERF’s: Guide to ER. 2011, p.2). Waring (#Why' and 'How' of Using Graded
Readers, p.8-9) asserted that Graded readers (Basalers) are books that aimed to
develop learners ‘reading ability. The level of &balary and grammar is according to
learners’ level in order to understand easily whay read. Generally, graded readers point
out for adults. Also he stated that Learners maueenfthe easiest level to difficult one
because if they use difficult texts, they will no¢ able to move another page. Hamer
(2001,p.210) agrees that“Such books succeed bettaiseiters work within specific lists
of grammar and allowed words; this means that stisdat the appropriate level can read
them with ease and confidence”. Graded readerseagnized as a stimuls that motivate
students to read more and more.Students do not défieulties since these books
accordinace to their level . Graded readers heldesits to enrich thier vocabularies, to

improve thier reading skill and to make them marefent.
1.7. Extensive Reading Program

Davis (1995,p.329) defined extensive reading as@mna class library related to

English course in which students are motivatedetl rfor pleasure as much as possible.

17



For this, they are provided by time, encouragenagit materials which are according to
their level. The role of teacher is to monitor amtourage them to read their book in
specific time rather than test or give them magtsdents focus more on the quantity and
variety of books. Hence, they select what they viaméad. (Cited in Renandya and Jacobs
2002, p.1).

The implementation of the extensive reagirggram is not hard to do but it requires
much time and commitment, extensive reading progshould addresses clear objectives
and should be well structured to demonstrate thgoitance of reading. Some of the
characteristics of a successful program are: staddeachers and maybe parents are
engagedin this program, it can be seen as a part of theccuar, the contribution of
students, appropriate materials with appropriatelle(ERF’'s: Guide to ER 2011, p.5).
Waring (the 'Why' and 'How' of Using Graded Reageig}-15) believed that the key of
successful reading program is balance; the morénasipon intensive reading hinders the
development of reading fluency, the more emphasisextensive reading leads to no
concentration on language, the more emphasis afingakill will reduce the area of

reading fluency and not enough vocabulary lead®t@nough reading fast.

1.7.1. Planning Extensive Reading Program

Step One: Planning your Library ‘Think Big, Start Small’

This step means what is the incoming restilextensive reading program in five
years, therefore; we will have to answer thesetgqures how much and how often students
need to read? Should we integrate extensive rgaalio an existing class? When and how
often students change their books?...Teachers edwlents to increase their amount of
time by reading out of class and in class. Somehtxa assign a whole class or part of
class for silent reading to control students’ raegdif class time is not enough, students

can read at home. But we need little time speciiiedtudents to change their books and

18



For teachers to control reading .teachers shodirag specific time when the library is
open in order to allow students to borrow anoth&wkb The starting point of extensive
reading is that teachers be sure that studentsaeddearn how to read. To answer the
question of how many books does we need? We slhiollikav this equation: “Number of
ER classes x number of students per class x nuofiliEroks per students = the number of
books needed.” (ERF ’s: Guide to ER 2011, p. Sr.é¢xample, a school consists of three
extensive reading classes each class has 20 sudent each student needs 2 books. So
we need 120 books. These books should cover abttiaents level .If money is not too
much, we can at least start with one book per siudes Day & Bamford(1998,p.109)
asserted that “In an extensive reading programjs gasy to accommodate everyone
because reading materials appropriate for & watiety of levels can and should be
ordered ".To achieve successful program, teachbaysattention to the different level of
their students ,therefore ; the materials whichehavosen by a teacher should be ranged
from easy , average and hard. Here student widutenomous due to reading without the
aid of teacher or dictionary. Discovering studemterest, teachers can observe the speech

and the action of them also he can make questimmt@aanswer it.

Step Two: Setting up the Library ‘Be Practical andRealistic’

1 .Choosing Books

In order to satisfy all the needs of studemwe should select interest books. Hence,
the library should contain: both fiction and noctibn graded readers, a wide range of

topics like romance, drama...a wide range of baaldfferent levels of difficulty...
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2. Cataloging Books

“The publishers of graded readers use diffeteméling systems for each series of
graded readers so you will need to make your ownliley system. Your program will
need a level system of about 6-8 levels from eagifficult.”( ERF ’s: Guide to ER 2011,
p.6 ). Since teachers bring materials which wmithy different publishers. In this case,
teachers try to make their own system accordinipeéo student’s level. To recognize the
level of a book; teachers can color the code ohdmmok. For example, books of level
1colered by red, books of level 2 cohered by hlorethey can only use numbers like level
1.2.3 and so on. These strategies assist studefitading a book in shorted time on the
other hand these books were arranged in a good Stagients borrow books by using one
card, each book numbered inside the front for ms3a067 means that book is at level 3,
book number 67.Also Day & Bamford (1998,p.112) agre¢hat “ It is essential that
students have a way of knowing which books areuistgcally suitable for them”. By
cataloging a graded reader, students do not spewtt time and effort in finding a book
that relevant to their level. So, they borrow a enat in very easy and quick way which
encourages them to go forward in their reading.

3. Organizing a Book’s Borrowing System
The borrowing systems ranged from a verynopgstem to a very controlled system.
In very open system, when students finish readirgp@k, they return it. However, the
second system, which is often used, students boamdvreturn a material at the same

week. (ERF’s: Guide to ER 2011, p.112).
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Step Three: Introducing Extensive Reading ‘Step bystep’

Teachers should introduce well extensive reagrogram .Although students know the
benefits of reading, many of them whether they doread at all or they do not finish

reading a book. Introducing extensive reading im@sltwo main steps
First Step: Whole Class Reading

In this stage, all students practice somdinggas a whole, teachers should put in their
minds that there is a low, mediate and high lelel this, in the beginning; they should
select the easy book for the weak students, tesahake many copies of that book in
order to give chance to all students to read. Tihe ia to arrive at easy, rapid and
enjoyment reading which leads students clearlycestithe difference between their

reading and other reading types.
Second Step: Self —Selected Reading

When students practice easy reading assa,dlaey must move to the next step which

is self-selected reading
Stage 1. Student’s Orientation

Teacher explore this stage to explain thpoitance of this kind of reading to their
students, to remember them that they should lirikkrestve reading with text book and to

focus on the aim of reading which is for enjoyment
Stage 2: Student’s First Book

The selection of books by students from thealy and put them on the table, students

can select any book that they want to read butlibisk should at their linguistic level.
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After selecting a book, students will read silerfitym ten to fifth teen minutes whereas the
teacher goes around the class and ask them sorsgomgelike: Is it easy for you? Is it

enjoyable? Do you understand it? Students cangehtire book if it not meets their needs.
Stage 3: Out of Class Reading

Students can read some books in class and outs$ drFor example, twenty minutes
per week .So, the amount of reading will be incedagor this, they finish their reading, if
they succeed to read a whole book, they shouldigissit with other students and choose

another one.
1.7.3. Extensive Reading Program is not implemented/Nhy?

Day & Bamford(1998,p.47) stated that teaclerssider that intensive reading assists
students to become fluent readers without relyingertensive reading . When students
read intensively, they analyse short text with elgaidance of a teacher because their aim
is to improve their reading skill as well as theacabulary and grammar. Renandya &
Jacobs (2002, p.6) assert that the practical reasbyp extensive reading is not
implemented; teachers claimed that they do not leaeeigh time because they forced by
administration to finish the syllabus. Since exiemseading does not include the area of
assessment, they prefer to practice such activitiesxercises in which they are able to
assess or examine their students. Grabe (20092)pa@tees that there are many reasons
why extensive reading is not implemented in thelBhgcurricula. First, the quantity of
money that needed in extensive reading programorffiedeachers prefer to teach their
students grammatical rules and structures ratham thasting time in extensive reading
activity. Also, he adds that although extensivedneg is valid for students to speak

fluently, but it is not implemented yet in the doula.
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Conclusion

Extensive reading is an approach in whichestigl are free to read what they want, to
go forward or to change a material .To read extehgi students should carry out a
positive attitude about this approach which ledgsrt to be motivated. And when they are
motivated, they will read as they can. So, thecabulary will be increased, they become
fluent readers and the observable improvement mriing and spelling, these are the
advantages of free reading. Implementing extensaeing program is not hard but there

are many reasons which hinder this program .fa;, ihis not implemented.
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CHAPTER TWO
ACADEMIC WRITING SKILL

Introduction

Writing is one of the most important skills ianguage learning; it is a process of
transmitting what we speak, read and listen inforen of writing. Also, writing is one of
the most difficult skills; it requires more efforéd practise especially academic writing
which is used in universities and it differs fronmritiag in terms of style, vocabulary,
structure...

This chapter is divided into two types: In fiehe, we will discuss briefly the definition
of academic writing and its characteristics. Thea,move to the writing approaches
(product, process , genre and creative approaeim academic writing processes and the
relationship between academic writing and otheglage skills. The second part focuses

on the teacher’ s tasks in writing and student#ing problems.
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2.1. Definition of Academic Writing

Oshima & Hogue (1998, p.2) stated that “Acaigdenriting, as the name implies. is the
kind of writing that you are required to do in &gk or university. It differs from other
kinds of writing such as personal. Literary. Jolisti@. or business writing. Its differences
can be explained in part by its special audienmee.tand purpose”. This type of writing
applied in universities and it is distinguish wdther types in terms of people we address
and the purpose. Also Whitaker (2009, p.2) agrbat ‘Academic writing is, essentially,
the writing you have to do for your university cses”. In Teaching and learning
development (introduction to academic writing psfigted that “Academic writing is based
on a critical judgement of complex ideas and infation, rather than an appeal to
emotions. Your writing should be based on thingsctvitan be seen or measured, rather
than on personal beliefs.”It means that academitingrdeals with ideas and thoughts and
there is no room for emotions. Furthermore, iteelon facts not assumptions. University
of Wolverhampton “Academic writing is a style ofitimg that makes your work easier to
read and understand. There are rules and guidedlia¢s/ou can follow. These rules and
guidelines will cover the way you write, the langaayou use and the format of your
assignment.”In this type of writing, students hawikes that they should follow, these rules
help them to know how they write, what words thegdiand what the physical shape of

their writing is.

2.2. Characteristics of Academic Witing

Hartley (2008, p.3) asserts that “Scientiégttis precise, impersonal and objective. It
typically uses the third person, the passive teneejplex terminology” .So, academic
writing is less personal and more objective, gpecific and it consists of complex items.

When students write academically, they utilizedhperson and passive voice.
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According to Heady (2007) good academic writghgpuld be correct at grammar and
spelling, it is structured, academic paragraph khba coherent and unified and it is point
out for particular audience.(Cited in Meddour & Naaa, 2015-2016,p.4). Hemlin (1996,
p. 2—3) point out that” Good scientific writing ¢haracterised by objectivity. This means
that a paper must present a balanced discussi@rafge of views...Moreover, value
judgements, which involve moral beliefs of whaght’ or ‘wrong’ must be avoided . . The
use of personal pronouns is unnecessary”. (Citéthitley 2008, p.3). In the sense that the
writer should be neutral it means that he triegdofar from judgements. The following

table demonstrates the differences between acaderioon academic writing.

Academic Non academic

Reader Academics Family and friends

Content Serious thought Conversational

Style Complex sentence Mostly simple and compound
Showing considerable Sentences joined by conjunctions
Variety in construction Such as and or but

Organization Clear and wellpllanned Less likely to be as

Clear and as organized

Grammar Likely to be error free May not always use complete
Sentences
Vocabulary Technical and academic | Use of short forms, idioms and

Language used accurately| slang

Table: 2 Distinguishing between academic and norcademic writing.

(Lyons & Heasley 2006, p.1)
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Lyons & Heasley differianciate between acadeamd non academic writing in terms of
reader, content, style, organization, grammar aochbulary. The differences between
them are clear and obvious. Also from this table,ca&n notice the characteristics of each
type .For example, in academic writing, we use dempsentences however in non

academic writing, and we use simple ones and so on.

2.3. Academic Writing Approaches

2.3.1. The Product Approach

The term” product” is indicated that studentsu® on final outcome. Harmer (2001,
p.257) asserts that “when concentrating on theymiode are only interested in the aim of
task and in the end product.” For him, studentsused on the goal and the final.
Gabrielators (2004, p.5) “the product approach tsaditional approach in which students
are encouraged to mimic a model text usually isgméed and analyzed at an early stage”
(Cited in Kamrul 2010, p.78).In this approach, st are imitate and manipulate a
sample which provided by a teacher, students rdagtand then they try to write another
one which is like the previous one .Nunan ( 19®BplIndicated that the product approach
is emphasised on “The end result of the learniraggss. What is it that the learner is

expected to do as a fluent and component useedatiguage”.

2.3.2. The Process Approach

Harmer (2001, p.257-258) asserts that incgs® approach, students spent time
because they go through stages of writing whichpseewriting, editing, redrafting and
publishing. As a result, students who follow thppeoach will practice a lot of skills in
their writing. In other words, students consumeetimgenerating ideas , in drafting phase,

in which teacher may help their students, in reégrgfand re-editing....In some cases like
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the shortness of classroom time or in individualrkvbere teachers can not apply this

approach. Hedge (1988: 20) asserts that:

The process of composition is not a linear one,intpv

from planning to composing to revising and to ejti

It would be more accurate to characterize writinga

recursive activity in which the writer moves backdsa

and forwards between drafting and revising witlyeta
of replanning and betwe

In other words, this approach sees writingaggocess in which students write, plan,
draft, revise and edit .Furthermore, writing isre@s a recursive activity which means that

students can move to the next stage also they atasnrto previous stage.
2.3.3. The Genre Approach

Harmer (2001, p.258-259) agrees that beftudents write, they should have many
information about a genre that they will write likeFor instance, if students want to write
a letter, first they should look at a model. Dudieyans (1997, p. 154) stated that “three
stages in genre approaches to writing. First, aghoida particular genre is introduced and
analysed. Learners then carry out exercises whenmpulate relevant language forms and,
finally, produce a short text”. To analyse a givgenre, to manipulate and to produce
another one are the phases of genre approachttlanss go through. (Cited in Badger &
White 2000, p.156). Although the genre approadhesextension of the product approach,
the later sees writing from social context, howeganre approaches ‘writing focuses on

linguistic side. (Flowerdew. 1993, p. 307).
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2.3.4. The Creative Approach

UR (1996, p.169) asserted that “most petg®épride in their work and want it to be
read”. This approach refers to imagination actgtiike: poetry, stories and plays. Teacher
gives a chance to their students in order to espiesr ideas and they will more confident
because of their achievement, they hope all peogdd their work .For this, they feel
pride. (Cited in Harmer 2001, 259). Gaffield (199831) defined creative approach as “a
journey of self-discovery, and self-discovery praesoeffective learning” students can
discover their abilities by imaginative tasks ma@&othese activities motivate and assist
them to write correctly. Teachers and whole clasognized as audience to read what
students write, also teachers provide their stwletdss magazines or web sites to set

students ‘work.( Cited in Harmer 2001,p.259-260)

2.4. Academic Writing Processes

2.4. 1. Prewriting

Murray (2001) defines invention as “anythi writer does before beginning a draft”
(Cited in Richards & Miller 2005, p.63) .Oshema & (1998, p.2) agreed that
“prewriting is the first step in the writing procedn this step, you gather ideas to write
about .One way to gather ideas are to discussiawoih your classmates and take notes”.
Writing is a process that consists of many stebs, first step is prewriting in which
students generate ideas about given topic. In géngrideas, students can use a lot of
techniques. According to Galko (2001, p.19) stasemine of them. For example:
Brainstorming“let your ideas flow without judging them?”, Fredtimg “write down your
thoughts as they come to you”, Asking questions’kena list of questions about your
topic”, Mapping( clustering or webbing) “make a visual diagramyofir ideas about a

topic”, Listing “make a list of your ideas about a topic”..
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2. 4.2. Planning

After generating ideas, the organizatadinthem in outline is the second stage.
According to Starkey (2004, p.7) asserted thatestudan arrange his thoughts in form of
outline; he categorize them into major and minorteseces, example and detail. Harmer
(2004,p.104) agree that* when students have gatitheas, generated some topic-specific
language, and gathered the data they require,clregtart to make a plan of how the final
project will be set out.” For this Harmer (200444) stated different ways of plan;
experienced writers determine their ideas befoeg thrite. However others think that this
needs more details. Some writers just write somedsvbbut others do not write at all
because they plan their ideas in their heads. Adsagrees that while planning, writers put
in their minds three issues are: the purpose of theting, the audience and the content

structure of a piece.
2.4.3. Drafting

Harmer (2004, p.5) points out that drafihe first image of a text which reflects the
final piece of writing. In order to arrive at thgmssage, students produce many drafts.
Galko (2001, p.49) claims that draft is “writing@ugh, or scratch, form of your paper ”
In this stage, students concentrate on what theygaing to say rather than grammatical
spelling mistakes or punctuation .Also, when stadrenites his first draft, he makes notes
that indicate whether student will be add new ideaseturn or check things later on. This
rough draft is neither good not final paper .Sadent should consider it the basic of the

final result even if it is a start.
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2.4.4. Revising

Starkey (2004, p.56) states that revisionveéerifrom Latin word “ revisere” which
means “ to visit” or “ look at again” .Making a gl investigation , looking at with fresh
eyes and ears and developing some ideas are #® agbistudent in this stage. Fulwiler
(1988, p.167) claimed that “Revision is conceptwalk, where | reread, rethink, and
reconstruct my thoughts on paper until they matasée in my mind. Revising is reseeing
my approach, topic, argument, evidence, organigzaod conclusion, and experimenting
with change.”

Revising is deals with ideas. Students ré@a draft many times, change, think and
construct until their ideas will exactly expressavkthey mean. Leki (1998, p.140) defined
that “Revising is not a punishment for writing adldaxt. All experienced Writers revise. In
fact, revising can be quite pleasurable, egamier and more interesting than writing the
first draft.” We should not link revision with battaft. He thought that any writing should

be revised. Revising is easy and important thaftidg.

2.4. 5. Editing

Fulwiler (1988, p.167) states that “editirgysitylistic work, changing language more
than ideas. | usually edit afteknow what to say, testing each word or phrassemif it is
necessary, accuragnd correct.” Editing is works on sentence leviektudents finished
their writing, now they must look at the words, teentences and the style .Also he
(1988, p.178) asserts that “Editing is finishinglitthg is making a text convey precisely
what you intend in the clearest way possible. Bdiis sentence-level work..... Editing is
polishing to make the paragraphs, the sentencessihrenindividual words communicate

carefully......”.Editing focuses on sentence, whalditing, students examine the purpose
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that must be clear, the appropriateness of stydettan flexibility of their writing. He thinks

that editing is more students ‘choices than guidsithey should follow.
2.4.6. Publishing

When students finished their edit, theyvarrat final step which is publishing stage.
Harmer (2004, p.5) agrees that publishing is thalfversion and it can be done orally by
reading loudly or written for instance, in form letters or visual. The role of teacher is
evaluating students ‘writing then students can watal their achievement and put in their
mind the comments of their teacher. Williams (2003,07) sees publishing as “sharing
your finished text with its intended audience, pghihg is not limited to getting the text
printed in a journal; it includes turning a papetoi a teacher, a boss or agency.”
Publication is not only to share your writing pratwvith specific audience but also to

return final writing into a teacher.

2.5. Academic Writing and Other Language Skills

2.5.1. Writing and Reading

English language consists of four skillheTreceptive skill of reading and the
productive skill of writing are related due to tihnre students read, the more they write.
As Stosky(1983,p.636) agrees that “better writersl to read more than poorer writers,
and that better readers tend to produce more sgfitaitly mature writing than poorer
readers.” Good writing refers to more readinggetis’ writing is better because they read
a lot in contrast to those who do not read. Alsodyreaders will become good writers. So,

reading and writing are related.

Williams (2003, p.165) argues that writirgndoe developed by reading and this latter

is the only way in which students can make improsetin their writing. Furthermore, he
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stated that “teachers have a long speculated orelfigon between people’s reading habits
and their ability to write, perhaps because classrexperience shows us that good writers
are good readers” (2003, p.165) .Teachers recogiméseclationship between reading and
writing .For this, they are always convey the idleat reading and writing are not isolated,
the more students read, the more their writing imibroved. To sum up, although reading
is receptive skill and writing is productive oneey complete each other. From theoretical

side, we see both of them as isolated skills lmrhfpractical side they are more connected.

Lamott asserts that “Reading and writingrdase our sense of isolation, they deepen
and widen and expand our sense of life, they féedsoul.” (Cited in Harmer 2004,
p.15).He linked these skills with life, if studentsad, they realise expansion in their life
either in study or in their daily life or in botHe makes a simile in which human being eat

to feed his body also soul nourished by readingvaritthg.
2.5.2. Writing and Speaking

Harmer (2004,p.6-11) differentiates betweeiting and speaking in terms of time and
space, participants, process, organisation anduégey singe and symbols and product

although in some cases these skills are related.

1 -Time and Space He agrees that “whereas spoken communicationatgeer

in the here-and-now world of immediate interactiamiting transcends time and space.
Speaking is often transient, whereas writing tetlodse more permanent”. In other words,
spoken language is immediate but written languagesa time and space. Speaking is
transitory, however; writing is permanent. Evensthlifference, people focus more on
speech rather than writing for example, in interoleatting as if they speak by using

written words.
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2-Participants he asserts that “this audience may often be gémather than
specific, and may be represented as a type(herdhan as an individual addressee....In
the case of speaking ,however ,our addressee as &fiown to us) in a much specific
way”. In writing, the audience are general and wdrass them as a group however in
conversation the addressee is specific and knolthguagh it recognised as a difference
but “there are no clear-cut boundaries betweenkspgand writing” .For example, in a

lecture, a speaker talks a large number of students

3 - ProcessAccording to him, process is one of the mosteddhces between
writing and speaking. Since speakers have littieefithey make rapid discussion about
what they are going to say while writing involva®qess in which they plan, draft, revise,
edit and publish. Also, he notices that “carfulaers involves themselves in planning and
drafting in their heads before they start to spaak”intelligent speakers make the stages

of writing in their heads.

4 - Organisation and Language He asserts that “two of the most noticeable
dissimilarities between speaking and writing are liwvel of correctness and the issue of
well-formedness.”In the case of correctness, mispunoce of words does not reflect
students ‘level of education but in writing threeno room for spelling mistakes. In the
sense of the form, writing products involves anamigation. For example, academic
writing paragraph contains topic sentence, maimsdesupporting ideas and concluding
sentence also it involves complete sentences, henwweav speaking we use one word or

phrases.

5-Sings and Symbolseach skill has its own symbols. In face-to-fapeech,
students use gestures, stress and intonation tegomhat they want to say i.e. they use

body language whereas writing has fewer symbols fpgeech ; students use punctuation
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(question mark / exclamation mark ), change theeroad clauses or underline what is

important.

6-Product. According to him, conversation is work in progreésst can change or

reformulate because asking questions or interraptibile writing seem as a final product

in sense that written product is already planneafted, revised and edited.

2.6. Teacher’s tasks in writing

Harmer (2004, p.41-42) points out that durirggisting students to become better

writers, teacher has takes to do before, duringadied students’ writing. The tasks are:

2.6.1.Demonstrating: the teacher should know that his students areecas@out
conventions like: punctuation, grammar, spellingider to write correctly, to improve

their writing and to become good writers.

2.6.2. Motivating and provoking: the teacher should lead their students in tdsss.
example, in creative writing activities, studentdfer from the lake of ideas and words,
here a teacher intervene to engage them in attaskptivate them by showing the value of
this activity and to explain to them what is furyhgoing to get. In this activity, teacher
can bring with him suggestions, thoughts and ided®lp their student’s one hand and to
save time in the other hand. Before students &iantrite, teacher must first engage them
by asking questions, give them words which belamghis activity or discussing their

ideas.

2.6.3. Supporting: This role is linked to the previous one which istivator and
provoker. Students need someone who encourages dispecially in classroom. To
provide them with ideas and means is the exampsapgporting not only that but also the

teacher must assist them to overcome their diffiesil
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2.6.4. Respondinglf the teacher responds students ‘work, he shexdanine its content
and form and write his remarks. If the teacher r@abtaft paper of his student, he should
not counter it as the final product. Furthermoréew he read student's journal, it is good
to make comments for instance, the teacher askstudents to add specific information in
the next journal or he can comment about the udangfuage like:( Be careful with your

past tense).These comments considered as prodess enaluation.

2.6.5. Evaluating:Teacher evaluates students’ tests in which thete Wwetter and they
make mistakes. From this test, he can grade théindw their level and they try as much

as possible to improve it. Showing mistakes of etuisl is good in order to avoid it.
2.7. Students’ Writing Problems

Writing is not an easy task and students haweblpms on it. Byrne classified these

problems into linguistic, cognitive and psycholadiproblems.
2.7.1. Linguistic Problems

Byrne (1988,p.4) asserted that writing is aonatter of producing graphic words , it is
also the knowledge about the way how to organiae yadeas and the ability to address
your thoughts .For him, writing can be better bieséng few words carry out enough

information and writing by good style as skillediters do.

Hedge (2000, p.14)agrees that “every writgnether native speaker or second
language writer experiences situations in whicly gw@ unable to think of the right words
or feel dissatisfied with the sentence structuey thave written”. Students have problems
with the acquisition of vocabulary and sentencacstire. In other words, when students

write for example a paragraph, they do not know howuild their sentences and how to

36



select the appropriate words .Consequently; tlegitesices have not succeeded to express

their ideas.

2.7.2. Cognitive Problems

Most of English students have a problem witt@anization. They take a sheet of paper
and they start to write directly without any pldfiowever, organization is the step that
students should follow in order to achieve wellistured piece of writing both in form and
content, not only that but also the reader feel #hadents’ ideas are arranged in a good
way . Starkey (2004, p.2) stated that “you will dgiiyour reader from your first to last
sentence. He or she will be able to see how thewspoints you make in your essay work
together and how they support your thesis.” i.ereAder read different thoughts in an
organised form of essay and all of them supporishetatement. Also, he agrees that “it is
important to recognize that in order to do it welhbu must commit yourself to a
process.”(2004, p.1). Writing is a process in whstidents should follow its steps. There

are some students who make an outline but theytpursue it.

Also, Byrne (1988, p.4) is considered writgmga process in which students show their
abilities. Students are able to know the rulehf process. Moreover, they must know the
writing’ stages which are planning, drafting andiseng .During writing, students must go
through these stages and they put every word irap{zopriate position. As a result,
students feel that writing is hard work due tosisps and the questions like how they write
without mistakes and how they can achieve a fimapct make them frightened from

writing.
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2.7.3. Psychological Problems

Byrne (1988, p.4) agreed that “writing is aktavhich is often imposed on us. This not
only has a psychological effect, it may cause lmgsideas” .The majority of students
considered writing as difficult task and it is haa master it. Some of them have bad
experience with writing; this later will has negatiinfluence on their psychological side
not only that but also they will unable to writechase they are anxious and this leads to

the lake of ideas.

Another psychological problem is afraid to makistakes; students will never improve
their writing because they do not practice writgkijl. The role of teacher should convince
them that making mistakes is a part of learningcess and the more students make

mistakes, the more they learn.

Self-confidence is one of the most factors ¢bhieve good writing product. Confident
student always expect that his or her writing Wwél good while unconfident student often
suppose that his or her writing will be bad, goodbad writing refer to students ‘thinking.
Neman (1995, p.5) asserted that “students who @neircced that they write badly will
write badly; students who are convinced that thayehnothing worthwhile to offer will

probably not offer anything worthwhile”.
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Conclusion

To master writing skill is difficult but it inot impossible; it means that English students
are able to master it by making effort and practRefore that, students must have a desire
to learn and to improve their writing, then theysnwead as much as possible because
researchers claimed that the more students readntie, the more they become good
writers. Furthermore, they should go step by stepchieve a good piece of writing; they
must follow the stages of writing which guide arsdiat them to get a correct product both
in form and content. They will logically face prebts and they should deal with them by
intelligent way. The role of teacher is fundamenital classroom; he can motivate,

encourage, support, and evaluate his or her stsidgait solve students’ problems.
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CHAPTER THREE
FIELD WORK

40



Introduction

This chapter is specified to the analysis dhisiudents ‘exams and their introductions.
First, we started to introduce the sample of the\stthe method of research, and the tools
of data collection. Also, we will describe, integpranalyse and discuss the results which

assist us to confirm or nullify our hypothesis.

3.1. Sample of Research

The population of this study is second yearstda English students at Biskra
University. We dealt with a sample of thirteen s’ exam papers of written expression
and the introductions of their dissertations whielve been chosen randomly from group

three of the year 2014/2015.
3.2. Method of Research

In this research, we conducted a descriptive sindywhich we made a comparison
between exam papers of written expression of segead Master English students and
their dissertations of the academic year 2014/2Z)iéxificly, since the exam consisted of
three activities, we selected the paraphrasingigiciand we compared it with students’
introductions of their first chapter by followingen variables to find out outcomes which
will be interpreted and analyzed. We have seletkesl method because we want to
describe the relationship between extensive readimd) academic writing since those

students practiced reading, we want to see whétlkearacademic writing improved or not.

3.3. Tool of Research

We compared between the students’ exam papevsitten expression i.e. before they
read and their introductions which students wrdterahey practiced reading; In other

words, we used those papers as a tool in this nesé@a order to see the writing level of
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students before and after they extensively readmeats to prepare their dissertations, the
reading was performed, as we can assume, in avedyashort period of time and that’s

why we consider that it was extensive.
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3.3.1. The Interpretation and the Analysis of the Bsults

-

ke

variables Student 01 Student 02
I Ideas are clear I Ideas are clear
Clarity E E
Ideas are not clear Ideas are not clear
Punctuation | | The correct use of | | The correct use of punctuatio
punctuation
The correct use of The misuse of punctuation in
E Punctuation E two places
Language I It is concise and prices | | It is concise and prices
economy
E There is no repetition of | E The use of necessary words
words
Spelling I There are no spelling I There are no spelling mistake
mistakes mistakes
E the student made five | E | There are no spelling mistake
mistakes in nine lines I
I the student does not make There are no grammatical
Grammar grammatical mistakes mistakes
mistakes
E the student does not make E the student made one mista
grammatical mistakes in grammar
The paragraphs are I The paragraphs are
coherence | | Coherent coherent
E There is no coherence | E The paragraphs are
between sentences coherent
I Academic vocabulary I Academic vocabulary
Lexicon
E The use of simpleand | E The use of simple and

informal vocabulary

informal words

Table 3.1. Achievement’s criteria of differece of student one & student two.

43



Student One:

V1. Her introduction is clear because it is easy tenstand while the exam paper is not

clear because the wrong chosen vocabulary and semtences are not correct in their

structure. For example, is the technology languageneed it in another areas.

V2.The student used punctuation correctly in the thintion, she wrote: Consequently,

it needs.....but her exam showed the over use mir@due to the lake of linking words.
For instance, there are several circumstancess..the technology language, it is

democracy language.

V3. The introduction was concise and prices due tdesttis introduction consisted of

five lines but her exam had repeated words maybause the student could not use other

strategies like using synonyms.

V4 .There is a big difference between the introductind the exam. In the introduction,

there are no spelling mistakes however; in thargexAe student made five mistakes in
nine lines, (curcumctences, peoples, exelent, crgsytudent may know the meaning of

words but she do not know how to write them duthéolake practice of writing.

V5.The student did not make grammatical mistakes velneththe introduction or in the

exam because she used simple tenses.

V6. The introduction was coherent due to the use ofisttan signals like:
consequently, hence. In the exam, student used esmmstead of using linked words.
V7.In the exam, the student used informal vocabuii&es English speared by crasy way.
While she used formal words: competency, theorete@rview, aspects of academic

writing in introduction.
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Student Two:

V1. The student’s exam and introduction were completiffierent. In the exam, the

structure of sentences not correct (native speakmwesider it is their first

language).however, in introduction, the sentencegarrectly structured.

V2.In the introduction, the student used punctuatiomectly whereas he misused

punctuation in one place in the exam: people trigéon it as a second language, whereas

native speakers...Because the student did not kinewappropriate position of punctuation.

V5.No grammatical mistakes in the introduction beeaitisvas too short but when the

student paraphrased, he made one mistake (Engligjudge is may develop...) due to

student did not concentrate well.

V7.In the introduction, the student used formal vodaitiess for example, ever-changing,

re-evaluate.and in exam, he used simple words niyt that but also student utilized

informal word which is (to touch half of would) krcse the lake of academic vocabulary.
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Variables

Student 03

Student 04

Clarity

The text is clear

The text is clear

The text is clear

The text is not clear

Punctuation

The correct use of
punctuation

The correct use of punctuatio

-

The correct use of
punctuation

The misuse of punctuation in
two places

Language The use of necessary and
Economy It is concise and prices specific words
Additional words
The use of specific items
Spelling no spelling mistakes No spelling mistakes
mistakes
The student made two
no spelling mistakes spelling mistakes
no grammatical mistakes I No grammatical mistakes
Grammar
Mistakes
no grammatical mistakes It had mistakes in grammar
Coherence The introduction is coheren The introduction is coherent
The exam is coherent The exam is not coherent
Lexicon Academic vocabulary Academic vocabulary

Academic vocabulary

Simple vocabulary

Table 3.2. Achievement’s criteria of difference oftudent three & student four.
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Student Three:

Both of them (introduction and exam) are cléaere are no mistakes in punctuation,
grammar and spelling. Also, the student’'s examiattrdduction are coherent and they are
characterized by the use of academic vocabulargxXample (in the exam, student wrote:
this article published some updates statistics, ... (In introduction, student utilize:
motivation, demotivationit, amotivation, performanc achievement...An observable
remark shows in the language economy; student gisedfic items in exam but she wrote

concisely and precisely in the introduction, timgprovement is a result of reading.

Student Four:

V1.In general, there is a big difference between @duction and the exam especially

at the sentence structure level. His introduct®mlear due to the arrangement of ideas.
However, some sentences were not correct in threictare for example, it's universality
can be seen in ... Student had an idea but hedgbd fo express it because did not practice

more writing. Moreover, he used informal styles it'

V2 When the student introduces his thoughts; he ditl make any mistake in
punctuation because the student might have rewdeat he wrote many times. For
instance, the classroom, of course, is a suitaldeepfor providing information and
developing education skills. In contrast, the stiidaade mistakes in examination due to
he probably because did not know the rules of paticin in the case of using transition
signals. Like, it's universality can be seen idisten to it in pop songs in Tokyo and in

India radio. Although, it can be seenin.....

V3. The student’s introduction is composed meaningfotds because the student

assigned some points to talk about and he usedswenich were related to the spoken
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form .In the exam,the student implemented wordexpress one idea due to student’s
concentration on what he want to say not on whdthaw to write. For example, there is

about a third of world’s habitants are in some whnteraction by this language.

V4. The student did not make spelling mistakes inintre@duction because the time that

he had. In the exam, student wrote billion and Bndé incorrectly due to he did not

concentration.
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Variables

Student 05

Student 06

Clarity

Ideas are clear I

Ideas are clear

Ideas are clear E

Ideas are clear

Punctuation

The correct use of
Punctuation I

The correct use of punctuatic

The misuse of punctuation| E

The misuse of punctuation
(No use of comma in two
places)

Language
Economy

The use of necessary words

It is good at=ion level

The use of necessary words E

The use of word instead of
sentence

Spelling
mistakes

No spelling mistakes

No spelling mistakes

One spelling mistake

One spelling mistake

Grammar
Mistakes

No grammatical mistakes

No grammatical mistakes

No grammatical mistakes | E

One grammatical mistake

coherence

The paragraphs are

The paragraphs are

coherent I coherent
The paragraphs are E The paragraphs are
Coherent coherent

Lexicon

Academic vocabulary

Academic vocabulary

Academic vocabulary E

Academic vocabulary

n

Table 3.3. Achievement'’s criteria of difference oftudent five & student six
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Student Five:

They are easy to understand, the use of spesiias, there are no grammatical
mistakes, the success to achieve coherence (thdergtis the only one who used five
transition signals in her exam) and the good cho$emwcabulary are the characteristics of
the introduction and the exam. However, studentar@tke spelling mistake (technologie)
because the interference of languages. Also, studade mistake in punctuation due to
student did not concentrate well. For example viddials adopt English language as their

mother tongue, while others use it as......

Student Six:

V1. The introduction is characterised by the logidenrof ideas .First, the student spoke

about English on general then she moved to wrgkaly. Finally, she introduced her topic.
The use of own words is the characteristic of thane paper so, the student had more

linguistic vocabularies.

V2. The introduction had not mistakes in punctuatfeor. instance. (Moreover, for many

researchers, teaching writing is often about tearlgrammar).in the exam, the student
forgot to put comma in two places for examplesn:(He educational field English is the

second language...).Also, (By few coming yearsldmguage seems....)

V3.the introduction was concise because the use ohimgfal sentences. In the exam,

when the student paraphrased the text, she usedeantence instead of many words
because she red and understood the passage thesrwstae it. Student’'s example is:( it

embraces all the human domains and dexiplines .)
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V5.When the student wrote her introduction, she ditl make grammatical mistakes

while in the exam, the student made grammaticaltakés in this sentence :(we will

exposed to it...).this mistake is unconsciously enad

Variables Student 07 Student 08
Clarity I The text is clear I The text is clear
E The text is not clear E The text is not clear
The correct use of | | The correct use of punctuation
I punctuation
Punctuation
E E
The correct use of The misuse of punctuation
punctuation (The over use of comma)
Language | | Specific words Necessary words
Economy
E Many sentences instead of E Additional words
words
I No spelling mistakes I No spelling mistakes
Spelling
mistakes
E No spelling mistakes E Five spelling mistakes
I No grammatical mistakes No grammatical mistakes
Grammar
Mistakes
No grammatical mistakes No grammatical mistakes
E E
Coherence | | The introduction The introduction is
IS coherent I coherent
E
E The exam is not coherent The exam is not coherent
I Academic vocabulary I Academic vocabulary
Lexicon
E
E Simple words Simple words

Table 3.4. Achievement's criteria of difference oftudent seven & student eight.
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Student Seven:

V1. The introduction as far as sense is concerned.ekam is not clear because of the

incorrect structure of some sentences like: ( Hurmammunicate through language

However, because there are some many languages world.)

V2. The student did not make mistakes in punctuatioboth introduction and exam

due to she is competent.

V3. The introduction had some specific words but #l$md repeated ones because the

student did not use the strategy of substitutitke lihe use of pronounces to avoid
repetition .In the exam, student did not paraphads¢he ideas. Furthermore, she wrote

many sentences that had the same idea. So, thenstlid not understand the real text.

V4. The student did not make spelling mistakes in liatitoduction and exam. In this

later, she used very simple words in contrast éoifroduction in which the student was

familiar with good vocabularies.

V5.No grammatical mistakes in both introduction amdre because the use of simple

tenses.

V6. The introduction was coherent because the usensition signals like:( as far as,

then, in addition to, finally) whereas the sentenoé paraphrased activity were isolated

because the student did not use linked words.
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Student Eight :

V1. The introduction was clear because the logic ooflexentences while the exam was

not clear due to the wrong structure of sentenoesnttance,( it is as mother tongue for

about a third of would, and for the remains peoplg.

V2. The introduction characterised by the correct efspunctuation because student

might have revised them many times while the exarmharacterized by the over use of

comma due to the lack of substitution strategies.

V4.1n the introduction, there are no spelling mistalkesause the student might checked

the spelling of words in dictionary .In the exaine tstudent made five spelling mistakes
which are: considred, excpectation ,several, spreagpected due to the student did not

know how to write them.

V5.No grammatical mistakes in both introduction ardne because the use of simple

tenses like: (English is an international languagaglish language will be.....)
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Variables Student 09 Student 10
Ideas are clear Ideas are clear
Clarity
Ideas are clear Ideas are clear
Punctuation The correct use of The correct use of punctuatio
punctuation
The misuse of punctuation
The correct use of punctuation
(The misuse of comma)
Language
Economy It is concise and prices It is concise and prices
Many words address one Necessary words
idea
Spelling No spelling mistakes No spelling mistakes
mistakes
Two spelling mistakes No spelling mistakes
One grammatical mistake No grammatical mistakes
Grammar
Mistakes
Two fragments No grammatical mistakes
Coherence The introduction is coherer The introduction is coherent
The exam is not coherent The exam is not coherent
no subordinate/coordinate (no subordinate/coordinate
conjunctions ) conjunctions)
Academic vocabulary Academic vocabulary
Lexicon

Simple words

Simple words

Table 3.5. Achievement'’s criteria of diffeence of student nine & student ten.
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Student Nine:

V1.The introduction is clear because it is easy teustand (six lines).Also the exam is

clear due to the organization of ideas.

V3. The introduction is too short and it is concisd @rices because the student want to
address general idea about her first chapter itr&sinto the activity of the exam which
was too long and the student exaggerated to use séimtences in which carry out one

idea. For example (... is the global language_atetnational language as it_is known...)

V4 No spelling mistakes in the introduction becauseféiw quantity of words while the

exam consisted of two spelling mistakes which grefict ,bublished)because the student

can not differentiate between( | and e) also( ¢ lan

V5.In this example,( we introduces some backgrourfdrimation) she made this

mistake unconsciously while, in the exam, the studeade two fragments are: Is the

global language /Is the language of computer...

V6. The student used linked words like Firstly, thend afinally. for this, the

introduction was coherent while she wrote isolasedtences in the exam because she

could not rabidly realize the relation between seoés.

Student Ten:

The introduction is clear and had not compédatocabulary. The exam was clear
because the order of ideas. There were no mistakéébee exam and the introduction in
terms of spelling, punctuation and grammar. Indage of language economy, the student
used necessary words in the exam and the intrafuctvas concise and prices.
Furthermore, the introduction consisted of goodabtary than the exam.
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Variables Student 11 Student 12
| Ideas are clear I Ideas are clear
Clarity E E
Ideas are clear Ideas are not clear
Punctuation | | The correct use of | | The correct use of punctuatio
punctuation
The correct use of The misuse of punctuation
E punctuation E | (The over use of comma and
semi colon)
Language | | I Necessary words
Economy It is concise and prices
Necessary words Many sentences instead of
E E words
Spelling I No spelling mistakes I No spelling mistakes
mistakes
E One spelling mistake | E One spelling mistake
I Sentence error I No grammatical mistakes
Grammar
Mistakes
E Sentence error E No grammatical mistakes
Coherence | | paragraphs are coherent| | paragraphs are coherent
E | The paragraph is not coherenE | The paragraph is not coheren
(No transition signals) (No transition signals)
Academic vocabulary I Academic vocabulary
Lexicon
Simple words Simple words
E

Table 3.6 . Achievement’s criteria of differencef student eleven & student twelve.
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Student Eleven:

V1. The introduction is clear because it is well fodrike the exam which is easy to

understand and it did not have complicated ideas.elxample, English language is an

international language. It is the first languagenaire than 380 million people.

V3.Since the student talk about C P H in the introidugthe limited his ideas.For
example,( this is called critical period hypothesne area in particular is that of language
acquisition.). Similar tothe exam in which the stntlused necessary and own words :It is

the main language of many fields.

V5. The introduction had fragment (researchers haem lmenducting studies to see if

these same sort of maturational....). Similarlythi@ exam, the student made sentence error
in this example :( learned around the globe in fdrand informal setting). Furthermore,
the student made mistake by putting definite atial incorrect position ( The English

language is an international language /We cantfiecEnglish language....)

V6.the introduction was coherent because the smooitheat, however, the exam did

not include subordinate or coordinate conjunctioesause the student had not much time
to realize which appropriate transition word thanhmect between two sentences. For
instance, English is an international languages lthe first language of more than 380

billion.
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Student Twelve:

V1. Sentences of the introduction are correct atctira level, therefore; the

introduction is clear while the exam is not cleacduse the student focused on what

he/she want to say not how to say it.

V2.The correct use of punctuation in the introductionexample: This issue,( as it is

known under the umbrella of classroom managemexst,become a popular topic in EFL
studies). However, the exam characterized by tlee ose of use of comma and semi colon
due to the short of time for instance, (Englishrieas as well people exposed to it are
around a billion and third of the world populatighhus, it can be found in so many

diffirent countries in the world, an example mentio the article;)

V4.No spelling mistakes in the introduction due to gtadent know how to write

correctly while in the exam she made one mistakeith diffirent.

V5.No grammatical mistakes in the introduction and #xam because the student

mustered the rules of grammar.

\V7.The most of vocabularies,that are used in the diicbon, are academic like:

overcrowded classes /dixipline problem...because $tudent has much linguistic
vocabulary while the exam was include simple watds to student had not much time to

think about the good words.
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Variables Student 13

I Ideas are clear

Clarity E
Ideas are clear
Punctuation 1 The correct use of
punctuation
The misuse of punctuation
(The over use of fill stop)
E
Language | | Necessary words
Economy
E Necessary words
Spelling I No spelling mistakes
mistakes

Spelling mistake
E (Problem of capitalization)

I No grammatical mistakes

Grammar
Mistakes
E No grammatical mistakes
The paragraphs are coherent
Coherence| |
E | The paragraphs are cohergnt
I Academic vocabulary
Lexicon

E Simple words

Table 3.7. Achievement's criteria of difference oftudent thirteen.
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Student Thirteen.

V2. The student did not make mistakes in the intrddadn terms of punctuation

because she checked her punctuation more thamne@eTthe exam characterised by the
over use of fill stop which indicated that the stiotwrote many short sentences .For

example, English is an international language /Ao are studying it.

V4 .No spelling mistakes in the introduction but in them the student had a problem

with capitalization because the focus on speeclonatriting .For instance, people will
master it . it is the language of.... trade , prdiind diplomacy.it is considered as the

language of technology. You can observe.....

V6. Both the introduction and the exam were coheraattd the smooth of ideas and

the use of linked words.

V7. The student used good vocabulary that under Ipéz bcause the impacts of

reading while the exam consisted of simple words tduthe student did not read about a

topic that is paraphrased.
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3.3.2. Discussion of the Results

[EEN
1

5

It is noticeable that 46% of students their exars nat clear while their

introduction was clear. 53% of students their exandsintroductions are clear.

We can observe that 38% of students did not makepanctuation mistakes .61%
of students who miss use of them in their examsredse their introduction
characterized by the correct use of them.

We can deduce that 46% of students who were comeideprices in writing the
introduction and they used necessary words in xaene However, 53% of students
who made improvement from the exam to the intradacin terms of words
‘economy.

We can view that 69% of students who improvedrtiseelling level i.e.in the
exam, there were one, two and five mistakes whigeintroduction had not spelling
mistakes .In other hand, 30% of students did nokemiiese mistakes in both

introduction and exam..

- 61% of students did not make grammatical rketain the exam and the

introduction.

- 23% of students improved their level in gramrbacause they did not make

mistakes in their introduction whereas they madgtakes in the exam activity.

6-

7-

-15% of students made mistakes in botlméhiction and exam.

38% of students were achieve coherendeaeimn introduction and exam; however,

61% of students ‘exam were not considventheir introductions were coherent.

76% of students made progress in their vaeap from simple to academic.23% of

students were already write by using academic wdeap
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Conclusion

The analysis of students ‘examination andbohiiction point out that the high progress
occurs in lexicon level in which students enrichitlvocabularies. Moreover, the majority
of students enhance their spelling by practicintpresive reading .Furthermore, the most
of students be familiar with the rules of punctoatiAlso, they have the ability to write a
coherent and clear piece of writing which is coac@md prices because they read many
documents .In terms of grammar, there are a nurobestudents who improve their

grammatical level.
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General Conciaon

Reading and writing are closely connected skills well known that the more we read,
the more we achieve better in writing. Unfortungt&nglish students do not read books or
articles even if what interest them. So, readingassidered an important receptive skill
but it is totally ignored. The present study wasidicted to investigate the impact of
extensive reading on academic writing proficiendyis later is one of the most
challenging activities that students faced becahs& mechanics, strategies and ways

which make it more difficult than informal writing.

The study findings showed that extensive repdssists students to make developments
in many aspects of language; students will havealikty to write a clear piece of writing
and the majority of them become able to use putictuaorrectly. A big development
demonstrated on the variety of academic lingusbicabulary and the correctly writing it.
After practicing extensive reading, students arée &b write a coherent passage of
academic writing that is characterized by the omfadeas, the use of transitions signals
and language economy. In terms of grammar, studerse a little improvement in
grammatical rules. So, these outcomes confirm ogoothesis that extensive reading

positively influences the academic writing profioog.
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Recommendations

Teachers should correct the idea that readingnaitithg are not difficult to
master.

Teachers have to convince the students to seengeidim pleasurable side rather
than from boring side.

Teachers can assign an extra session for readwigpbdocuments or articles that
satisfy all the needs of their students then tls&ythem to summarize it.

Students should make reading as a habit.

Teachers should teach reading strategies to ma&ding a pleasurable process.
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Introduction:

Teachers in the classes' room should focus on how English Language Learners
be able to communicate effectively through oral language. They concerned with
teaching the spoken language must address this question: why is it so difficult to teach
learning oral skill?

Largely, it is because teachers are trying very hard to teach in the classroom
what best learned outside it. The classroom, of course, is a suitable place for providing
information and developing education skills. However, teachers concern is not only to
inform but also to develop learner’s ability to use the target language for communicative
purposes,

In this chapter, we deal with general issues about speaking; definitions of
speaking, the nature of oral communication, and the sub-skills. The relationship
between speaking and the other skills. Then, we discuss the reasons of student's
inability to speak in English and some techniques for teaching speaking. The roles of

the teacher in the process of teaching and assessing speaking are also considered.
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Introduction

It is obvious that the different sciences and studies are developing over time and are
continuing to progress in an enduring process. Such development has occurred in the tools,
technologies of investigation, and even in the issues. Despite this development, the issues
which have concerned human beings remain the core of most studies. One attractive theme

which received a large turnout by the rescarchers is the theme of attitudes.

This chapter is divided into two main parts. The first one includes the definition of
attitudes, its construction, its types, its measurement, its function, and learning of attitudes.
These elements will be more detailed according to the social psychology findings. While in

the second part, there will be general information about language attitudes.
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Introduction

The writing skill is not only a difficult task but it is a sophisticated one as compared to
other skills. Consequently. it need;nare effort and practice to achieve the good level of
competency. Hence, this chapter will provide a theoretical overview of the writing skill:
Series of definitions, aspects of academic writing, main approaches of writing skill.
teaching writing methodology. and main difficulties encountered by learners and the place
of vocabulary within academ ic writin g.
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Introduction

For most educators, it is almost intuitive that creating an environment where students share
ideas cannot help. but at least foster a better understanding of course material and an appreciation
for what it means to be a mature learner. Today’s teachers must be aware of the ever-changing

nature of the classroom and the wide diversity of learners. We must continuously re-evaluate what

we know to be the truth about education.

el ol MEY

el J«:\u_e&g; . QS& A i

B T PN Y SEPPee. ?e&i\'im, S, e

aQM\'l Qm?.u\ uaafij., ML‘.-S.S.‘:\L\IQQ.B&)

X/ Q g
u_\c'W M‘-sq}f. AN RN, N artmatisla. . A

e\ A b&m\f\mﬁ\ v."&«a\':-e\'\ S N Y

75



Introduction

Nowadays, learning English language to communicate is the central goal of many
people allover the world. The reasons behind learning that language vary from one person
to another. Learners have to acquire English skills to establish their abiliticfi.to receive and
produce that language. As far as, speaking is considered as fundamental skill in which it
displays the proficiency of the target language, it's regarded as the major skill to be
developed because it is necessary for displaying the language proficiency ; learners are
going to be put in situations where communication in English is needed. that is why the
emphasis is mainly on speaking. Speaking is the more favorable skill by students than any
other language skill. But in teaching speaking, learners are confronted with many obtacles

which prevent them from communicating using this favorable skill.

In the following chapter, we shall tackle speaking as a productive skill, including some
definitions to speaking in order to make it more understandable. Then, we deal with the
main characteristicss of good speaker and the importance of speaking in classroom. Later
on; we will describe the relationship between speaking and listening. by focusing on the
differences between speaking and writing. Also, we will deal the definition of teaching
speaking and how to teach it, in addition to some activities used to teach speaking, types of

classroom speaking performance, and finally we will show what makes speaking difticult.
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Introduction

Learning English as a foreign language has always been a central issue for many
students where they are exposed to use it in a language class. Nearly all of the learners
cxpress their fears and a feeling of uncasiness against learning English as a foreign
language. Many problems can be provoked by the feeling of anxicty in construction,
possession. and reservation of the language which eventally affects their scores.
Forcign language classroom anxXicty is guite possibly the affective factor that most
widespread obstructs the learning process. As a result, most of rescarchers posited that
in order to have a holistic understanding of the learning process and to gain a better
academic achievement, learners™ affective variables need to be taken into consideration
due to anxiety scems to be inherent in students foreign language and reducing language
apprehension should be integral part of any language teaching program. In this Chapter

we will have some insights into what anxiety are in general its types and theories.
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