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Abstract

Every child can learn even he/she has disabilities whatever those disabilities are, he must deal
with the difficulties that focus him. The research in this domain must know the methods that
can help deaf learners in learning especially a foreign language.Deafness is a deficiency but it
cannot be ahindranceto learn. The aim of this study is to make teachers aware of both the
psychological and educational levels to be able to deal with learners who are with this
disability and encourage them to acquire English language, in order to know the methods that
can help deaf learners learn. The aim of our study is to provide teachers with the available
methods in teaching English as foreign language to deaf students. We hypothesize that if deaf
learners are provided with effective methods they will acquire English as a foreign language
adequately. Our tool that we rely on is a questionnaire for teachers, in order to know to what
extent the teachers know the needs of their learners. And we all the teachers of the deaf center
were answering the questionnaire.Results obtained from the collecting data tools revealedthat
the answers of the teachers in teachers’ questionnaire were contrary, because in the
questionnaire, teachers seem to be aware of the new methods of teaching deaf student,
however; they not work to develop the world of deaf in Algeria, especially in English

language.



ASL: American Sign Language
BSL.:British Sign Language
L1: First Language

L2: Second Language

RuV:Rubella virus
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General Introduction

8. Statement of the Problem

Life is full of challenges; one of the greatest challenges is to learn with disability or to
teach someone who is disabled. David and Thamas (2001) says that “teaching deaf and hard
of hearing students takes a practical look at the challenges of teaching subject matter to deaf
children.” There a huge number of disabled, according to Herly.et al. (2009) “more than six
million students aged 3 to 21 receive special education services in public school or private
settings.” The researchers said that until now in Algeria there is not a serious statistics about
the number of disabled or deaf learners and this is because the huge numbers of citizens live

in villages which make it somehow difficult to give statistics.

To be a teacher is probably a complex one made up of memories of your own teaching
and the media representation of teachers. There are things that make a good teacher, for
examples: dedication, energy, intelligence, professionalism, commitment and above all
intuition. Here we talk about normal teacher and normal students, how about normal teacher
with handicapped learners. The word handicapped is used to describe a disabled person who

is unable to function owing to some property to the environment.

As a matter of fact, each teacher has his own way to teach; however,the worth of revision
varies as teachers vary in their styles, strategies and methods of teaching, especially when the
subject is about deaf learners.Throughout this study, we will attempt to investigate the

different methods that teachers use, and which is the best method to the category.

9. Significance of the study

Every single person is able to prove his existence whatever this person is. In other words,
there is no matter about what this person suffers from. Deafness is a deficiency but it cannot
be an obstacle in life. That is why the significance of this study is to make teachers aware of
both the psychological and educational levels to be able to deal with learners who are with
this disabilityand encourage themto acquire English as a foreign language.

10.Aim of the Study

In this research, it is very important to know the methods that can help deaf learners
acquire English as a foreign language, also it is necessary to know the psychological aspect to

become close to deaf students. Therefore, this study aims to explore teachers with the

1



available methods in teaching English as foreign language to deaf students. Besides, it will
show the importance of the psychological aspects of their deaf learners to deal with them in
good way.

11.Research Questions

This study will attempt to answer the following questions:

a. What are the methods that teachers use in order to help deaf learners learn?

b. Do deaf learners have special language and how they acquire the foreign one?

c. How is teacher’s knowledge of deaf learners’ psychology important helping them
acquiring English?

12.-

We hypothesize that if deaf learners are provided with effective methods they will acquire

English as a foreign language adequately.
13.The Population and Sample

Trying to know deeply the environment of the deaf student and the way they learn, we
investigated the teachers of the Centre of deaf student in Biskra. We will take all the teachers
of the deaf center to be in the questionnaire.There are six (06) teachers of secondary school in
this Centre we take all of them in order to answer the questionnaire and to know the method

of each teacher.

14.Research Methodology

This research is carried out using the qualitative approach in order to acquire and
accumulate data for this dissertation. Moreover a descriptive design is employed in the current
investigation as a method which suits this research subject and which adopts an analytical
framework to be implemented in present study. We find this method suitable because itlet us
know more about the world of deafness and how learners with such disability learn. In order
to obtained to value the research, the data gathering tool that we rely on in this study is a
questionnaire for teachers, in order to know to what extent the teachers know the needs of
their learners in both the educational and psychological level, and more specifically the
methods used to teach English.



The questionnairewill be administered to all the teachers in the Centre, seeking to know
their teaching strategies that rely on in their classroom, they adopt for each learning context,
effective factors for academic success and other related questions.The questionnaire will be
prepared only for teachers since the focus is on teaching strategies. Questions will vary
between close-ended and open-ended questions. Close-ended questions are used to guide
learners and obtain specific information; however, open-ended questions are to have opinions

and attitudes towards the subject.

About data analysis the data obtained from teachers' questionnaire will be analyzed

through percentages, tables and graphs.
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Introduction

Education is a very important task in life; every person has the right to it. Even if
he/she suffers from certain problems including special needs learners. English as an

international language must be taught to everyone thehandicapped one.

In this chapter, we will present teaching methods briefly, after that we will focus on the
methods that are used for deaf learners. We will also present deaf students and their
environment. At the end we will discover and discuss the way of teaching of deaf learners and

the characteristics of deaf learners’ teacher.

1. Teaching Methods

Teaching is the act of giving knowledge; it defined in oxford dictionary as the work or
profession of teacher; that is to give somebody lessons or instructions or knowledge.
According to Peter (2008) teaching is the largest dictionaries favor a simple definition such as
the imparting of knowledge or skill; the giving of lessons. In language teaching there are
constant changes and developments of teaching methods and approaches. We will talk about
the different methods of teaching.

Firstly; Grammar translation method come the beginning and according to Widdowson
(2009) the grammar translation method was the traditional way Latin and Greek were taught
in Europe. In the nineteenth —century it become to be used to teach modern languages such as
French, German, and English, and it is still used in some countries today. Also it pays
attention to two features were disliked in that period such as the teaching of grammar in
isolation from texts and the excessive use of translation both in the teaching of meaning and
in practice exercises. This method was used for the purpose of helping students read and

appreciate foreign language literature.

Secondly; the audio-lingual method becomes and it founded during the World War I1.
According to (Richard & Rodregs.2002) it was widely used in United States and other
countries in the 1950°s and 1960’s. It is still used in some programs today. Also known as
Oral method/ Army method/ the new method, because it made to decode shifts in other
languages like French, German, Italian, Japanese and Chinese during the war and the
government suggest teaching it in the universities for the students to attain conversational

proficiency in a variety of foreign languages.



Than; the Competency-Based approach which emerged in United States in the 1970’s.
According to (Bradai,et all. 2013) By competency we mean a “know how to act” process
which is the result of the integration of a set of capacities, skills, and knowledge. The
adoption of a competency-based approach is based on worldwide research that highlights the
importance of the links between learning and context of use, thus help the learners make

learning meaningful.

Finally; Communicative approach and this approach concentrate in teaching students
how to use the language is considered to be at least as important as learning the language
itself. Brown (1994:77) aptly describes the "march™ towards communicative language
teaching;beyond this method, teachers are searching the nature of social, cultural, and
pragmatic features of language. Also are exploring educational means for ‘real-life'
communication in the classroom. The Basic Features of communicative language teaching are
listed by David Nunan (1991:279) which are five basic characteristics of Communicative

Language Teaching:

The first one is that this approach emphasis on learning to communicate through
interaction in the target language. The second one is that the introduction of authentic texts
into the learning situation. The third is that the provision of opportunities for learners to focus,
not only on the language but also on the learning process itself. Than the enhancement of the
learner's own personal experiences as important contributing elements to classroom learning.
At the end attempt to link classroom language learning with language activation outside the

classroom.

The methods are different however the goal is one. All the methods of teaching have the
same target, which is Deliver information to the learner. Reminded of the province method is
like an Entrance to the deaf world and deaf methods.There are some similarities in the way of

teaching and in the method that teachers use in deaf classes and in normal classes.
2. Teaching methods for deaf learners

Education is defined in theOxford dictionary “the teaching or training of people,
especially in schools, etc. to improve their knowledge and develop their skills.” is a very
important task in life. Learning is defined according to Joel and Harold (2003) as: Learning is
a change in behavior that results from the students’ interactionwith the environment. Newstep

in cognitive science arebeginning to provide teachers with some general principles, applicable



in education that should facilitate learning. Every person has the right in learning whatever he
is safer from illness or not. In this chapter we will talk about the approaches that can used to
teach deaf learners.

2.1. Visual- literacy Approach

We mean by visual literacy refers to visual literacy as finding meaning through visual
language better than verbal speech (Hortin, 1994 cited inDadour, 2008). However according
to Seels (1994) it is relating vision to four different terms. The first one is visual literacy
which means the ability to understand, and use images; and the ability to think, learn, and
express one in terms of images.

The second term is visual thinking which refers to organizing mental images around
symbols, lines, shapes, colors, and compositions. Also this technic we find it in normal
classes as visual notes are presented in mental image forms to solve different problems in
learning and education, for it provides the learner with an effective way of linking ideas, parts
of lectures and elements of discussion in a highly cognitive way. Here we can say that the
deaf learns with their eyes because they are the senses that they can learn with; however, the
normal people use all their senses.Than it is comes the visual learning which means the
learning from visuals and research on designing visuals for teaching.

The final term is visual communication here come the using of visual symbols to
express ideas and convey meaning.Mahiri and Godley (1998) claim that; “literacy is essential
for developing the analytical and higher thinking skills of human beings. As they say,literacy
changes the mode of thought and cognitive abilities of the individuals.” The cognitive abilities
refer to the person himself if this person wants to learn or no, and here we said it is refer to the

capacity of understanding.

Weaver (1998) mentions that literacy includes more than merely being able to read
and write. According to Weaver, a literate person can read and write for his or her own
reasons and purposes. In addition, Weaver believes that literacy is not merely a goal but a
means; not merely a product, but a lifelong process of learning. Weaver here is right and we
add that in addition to the ability to read and write The term's meaning has been extended to
include the ability to use language and here we can say the sign language which is our
research in chapter two, also numbers, images and other means to understand and use the

dominant symbol systems of a culture.


http://en.wikipedia.org/wiki/Reading_%28process%29
http://en.wikipedia.org/wiki/Writing

2.1.1. Utilizing Visual Literacy In Teaching Language to Deaf

Learners

Another approach that can help deaf learners learn which is the visual literacy, the
most teachers of deaf are rely on this approach in teaching the deaf learners. Snyder and
Mayberry (1996) reveal that the utilization of the visual modality is essential for teaching
reading and writing to deaf learners. At this point Snyder and Mayberry alert to the important

of using images, pictures, and drawing in order to help students learn.

Harris and Beech (1998) explain that deaf education methodology, in the area of
literacy, was previously depending on phonics approaches. These phonics approaches, as
Harris and Beech (1998) say, led deaf learners to attain scores significantly less than their
normal peers in a reading test administered after one year of reading instruction. Harris and
Beech's interpretation of these results assures the fact that normal people, unlike the deaf,
acquire the spoken language before being involved in literacy programs.Thus, the phonics
approaches were effective with the normal learners who had had a previous phonic
background, and non- effective with the deaf ones who did not have such a background.

This point is discussed by many researchers like Albertini (1993) reports who that the
Commission of the Deaf declares that some 175 years of research, on the teaching of
Englishliteracy to learners reveal that deaf learners still have low achievement scores in
reading and writing. Consequently, further studies need to be conducted for the sake of
developing the literacy skills of the deaf people.

2.2. Communicative approach

As the communicative approach the characteristics are the same. However; the
different is on the language. Deaf learners’ uses in their communication sign language which
we will talk about it in second chapter, the characteristics of this approach classified in the
coming short paragraph:

The first one is that this approach emphasis on learning to communicate through
interaction in the sign language. The second one is that the introduction of authentic texts into
the learning situation. Than it becomes the third one which isthe provision of opportunities for
learners to focus, not only on the language but also on the learning process it. Finally the

enhancement of the learner's own personal experiences as important contributing elements to



classroom learning. At the end attempt to link classroom language learning with language

activation outside the classroom.

2.2.1. Communication during Interaction

Marschark and Patricia (2003) agree thatone of the issues of interest to researchers is
the kind of communication used by deaf and hard of hearing children when interacting with
peers. One line of research examines the kinds and relative proportions of linguistic (oral or
signed) and nonlinguistic (physical activity, mime, gesture) communication used by deaf and
hard of hearing and hearing children with deaf and hearing peers.

Another one is the kind of communication that is mentioned by Marschark and Patricia
(2003), linguistic or nonlinguistic, used during peer interaction. Linguistic interaction includes
both oral and signed communication. A final area of research is the themes of interaction.
Each of these can reveal children’s skills and potential sources of difficulty. When we say oral
here it refer to movement of the lips and gestures.

2.3. Observation Study

As in the study ofMarschark and Patricia (2003), Frequency of peer interaction is of
interest because of its inferred relationship with social competence.Most of the research with
deaf and hard-of-hearing (D/HH) learners is based on observations of peer interaction and
social play of preschool and elementary children. That is meant that in communication deaf
learners use their eyes to understand the speakers we mean here the movement of the lips and
gestures to deliver the message.

This may reflect the importance of peer interaction for young children and the ease of
observing them during play. Marschark and Patricia (2003), agree the observation
studiesfocus on frequency of interaction typically count the number of times or number of
intervals during which a child interacts with a peer. According to the same source, other
studies have found no differences between deaf and hard of hearing learners and hearing
learners. One of the problems in drawing conclusions from such research is the difficulty in
controlling factors that affect interaction, such as the D/HH learners’ language ability, mode
of communication and age, and the partner’s language ability and familiarity. Here we are
looking for the existing of the Group work which is a form of cooperativelearning. It aims to
cater for individual differences, develop students' knowledge, generic skills. Here the group of

learner shares the same disability therefore the cooperative learning will exist.


http://en.wikipedia.org/wiki/Cooperative_learning

3. Deaf and Hard-of-Hearing learners

According to the American Dictionary of the English Language student is defined as
“the Onewho is enrolled or attendsclasses at a school,college, or university. It is alsoa
personformallyengaged in learning,especiallyoneenrolled in an institution of secondary or
highereducation. Without looking if that student belongs to special category. However, in
regards to deaf and Hard-of-Hearing Marc and Patricia (2003) insisted thatthe appropriate
representation of the population ofdeaf and hard-of-hearing learners is the Annual Survey.
Annual Survey is considered: gender, age, racial/ethnic background, and the
written/spokenlanguages used regularly in the learner’s home.

The Annual Survey provides a clearly representative cross-section of the learners
inAmerica’s deaf education programs. The data were obtained by distributing machine-
readable forms to all public and private schools and programs that had been identified as
providing services for deaf or hard-of-hearing children and youth, with the request that one
form be completed for each child. Compliance was voluntary and confidentiality strictly
maintained. Though not allschools and programs were sure to have been identified, and not all
that had been identified responded, we can conclude that deaf students need special treatment
from the teachers. In the case of teaching teachers teach their learners with methods or the

way of presentation of the lessons.

4. The history of Teaching Deaf

The disabled people especially the deaf face tremendous perceptions and attitudes that
have influenced the quality of educational opportunities. The earliest records from classical
and ancient civilizations provide little information about the roles of signs, gestures, and
spoken language in the daily lives of deaf people, leading to consideration of the extent to
which deaf people were seen to be able to reason and communicate thousands of years
agoMarschark(2003).

According to Marschark (2003) the first establish school of deaf education was in
America both hearing and deaf learners used signs on such a common basis that it seemed
normal to everyone. At least as far back as the 1690s, there were literate deaf people, but little
is known about how they were taught at least a century before the first formal school was
initiated in America. As it mention in the same source teaching deaf students activated in the
early 1800s, when the Cobbs School, an oral school, was established by William Bolling and

John Braidwood, and the Connecticut Asylum for the Deaf and Dumb, a manual school, was
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established by Thomas Hopkins Gallaudet and Laurent Clerc.When the Cobbs School closed
in 1816, the manual method, which used American Sign Language, became commonplace in
deaf schools for most of the remainder of the century.

In the late 1800s, schools began to use the oral method, which only allowed the use of speech,
as opposed to the manual method previously in place. Students caught using sign language in
oral programs was often punished. The oral method which is in using of the lips and we will
speak of this point later this method was used for many years until sign language instruction
gradually began to come back into deaf education. After that the American Sign Language
starts to appear and develop and it is become as an international English sign language. We
conclude with America was the key of deaf teaching starting with the oral method until the

development of the teaching when teaching arrived to the sign language.

5. Deaf learners’ Environment

The environment differs from a person to another; it dependson the person himself.
The environment of deaf students is totally differing from the hearing students. According to
Lenore and Williams (1999) Language learning is a natural process. Hearing children acquire
language from listening and interacting with their environment. Language learning in deaf and
hard-of-hearing people is not always as spontaneous and easy.
However, many deaf or hard-of-hearing children acquire language rapidly, naturally, and
comprehensively from their environment which helps them learn, in their special classes. We
talk now for the family which takes a large space in the environment of the deaf. The
foundation for language learning begins with a strong parent-child bond and an environment
that supports a deaf child's special needs. We conclude that learners with special needs need

special work and special energy.

6. Teaching Deaf Children

Teaching is animmaculate job; it is needs a special energy. This is depends to the
learners themselves if they are belong to the special needs or no.

According to Donald and David (2006)The unique differences versus group (general)
difference position In terms of the distinctiveness of the group of deaf pupils, opinions differ,
from those who minimize any difference and point to overriding similarities of deaf and

hearing children, to those who see deaf children as significantly different and requiring
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different educational procedures. At one level this is inevitable because of the heterogeneity
of the group. Children with lesser losses can be significantly assisted by hearing aids such that
they can cope in mainstream classrooms, although they may be disadvantaged by poor
acoustics, noisy environments or working in large and lively groups.

English-based approaches exemplify a unique differences position in that theypoint to a whole
range of different provision to meet educational need.These include adaptations that can be
seen as benefiting all pupils, by this point we take examples of good acoustics and attention to
visual as well as spoken representations ofideas, or special provision such as communication
support in the classroomand withdrawal.

Although numerically the numbers of deaf children being educated througha sign bilingual
approach are small, they are an important group because theyconstitute a clear example of a
group difference position. In her book Marschark (2003) claimed that Deaf pupils
learningthrough sign require a different pedagogy in order to achieve some of the samegoals.
They require the use of sign in the classroom (our work in chapter 2); some modified and
speciallydeveloped materials and recognition of different ways of teaching subjectsusing a
visual spatial language, sign language, compared with a linear orallanguage, spoken language.
While the pupils are not using a different language, their access to English in the classroom
situation may be limited, which raises questionsabout the extent of their participation with
other pupils as well as the teacher,and their own learning style, which may be more visually
based. The distinctionintroduced between the two groups may not be asrobust as may
appear,and deaf children have both group and unique needs. Thus there is a tensionbetween
the two positions in considering the pedagogical needs of deaf pupil.

To sum-up we say that in order to achieve a classroom where they are canparticipate
fully they require the presence of other deaf children and deafadults, in recognition that the
classroom is a social context for learning, notsimply a teacher—pupil learning situation. We
should have clever teachers; of course the position is not this clear cut. Where significant
changes aremade for pupils using English, such as the introduction of a
communicationsupport assistant in the classroom, issues similar to those for sign

bilingualpupils arise.

7. Characteristics of Deaf Learners’ Teacher

Teaching is not an easy task, especially teaching deaf people. “teaching deaf and hard of
hearing students takes a practical look at the challenges of teaching subject matter to deaf

12



children”(David and Thamas, 2001).We can say that parents are the first one who must take in
considerations their deaf children in both sides the educational one and the psychological one.
According to Lenore and Williams (1999),parents are their children's first teachers. Although
they are not trained to teach their child language, they are inherently qualified for this task.
Distinct characteristics of language are used by most parents. we can claimed that hearing
parents use strategies that elicit oral language, whereas many deaf parents use strategies that
elicit sign language. This natural way of communicating with a baby is universal throughout
the world and these characteristics are similar in many different languages. To conclude this
idea we can say that parents use these strategies without thinking, unless something has
happened to disturb the natural reciprocity of the relationship.

According to Donaldf and Davids (2006) the question of how to teach deaf children in
essence involves the centuries-old oral-manual. Some professionals advocate the use of oral-
only instruction, with emphasis on speech, speech reading, and use of residual hearing. Others
advocate the use of an American Sign Language (ASL) and English bilingual approach those
will be our issue in the second chapter. There are numerous gradations between the two. The
use of an English-based sign system—differentiated from ASL—either alone or in
combination with speech, is common, as is an approach incorporating oral communication,
English-based signing, and ASL depending on situational variables and child needs.

The principles upon which instructional planning proceeds are applicable to deaf students at
all grade levels; thus, in the book of David and Thamas (2001) is suitable forteachers at the
elementary through high school levels. These principles are diverse but revolve around four
central themes; the first one is creating authentic experiences; the second one is integrating
vocabulary development; than creating opportunities for self-expression; than providing deaf

role models.
Conclusion

Deaf people struggle with the problem of voice. However this is not an obstacle, we may
take the wisdom from Beethoven who has the compositions which includes 9 symphonies, 5
concertos for piano, 32 piano sonatas, and 16 string quartets. However; in about 1800 his
hearing began to deteriorate, and by the last decade of his life he was almost totally deaf.

In this chapter we had defined some terms that had relation with deaf learners; which
are disabilities, special educational needs, and deafness. Moreover, we talked about the
approaches of teaching and the world of deaf students, their way of study and their

environment. In the second chapter we will talk about the acquisition of sign language.
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Philosophers in ancient societies were interested in how human acquired the ability to
understand and produce language, but for the most part they seemed to regard language
acquisition as a subset of man’s ability to acquire knowledge and learn concepts. In this
chapter we will define disabilities, special educational needs, and deafness. Then we will talk
about the result of a hearing loss and we will define language, first language acquisition,
second language, language acquisition of the deaf than American Sign Language, we will also
talk about and the deaf communication and how normal people can communicate with deaf

people

2.1. Disabilities

Disabling is to not be able to do something; we may say that is as an umbrella term,
covering impairments, activity limitations, and participation restrictions. Impairment is a
problem in body function or structure; an activitylimitation is a difficulty encountered by an
individual in executing a task or action; while a participationrestriction is a problem
experienced by an individual in involvement in life situations. Thus, disability is a complex
phenomenon, reflecting an interaction between features of a person’s body and features of the

society in which he or she lives.

Yet in this research we mean the deaf disability.According toJohns(2010)Students who
are deaf or hard of hearing require different accommodations depending on several factors,
including the degree of hearing loss, the age of onset, and the type of language or
communication system they use. We may conclude with the disability in deaf needs a special
treatment and special way of teaching too. because may use a variety of communication

methods, including lip reading, cued speech, signed English and/or American Sign Language.

2.2. Special Educational Needs

According to Wearmouth(2009)the educational environment, for the student without
sight, the need might be for text in Braille, ‘talking books’ or support from a classroom
assistant to disabilities access to the school curriculum.

Broadly stated by Gill (2004) in his explanations about special educational need that all
learners have particular needs; some individuals will prefer some topics, teaching styles and
learning methods to others and all classrooms have a line of abilities. Gill also explains the

main special educational needs and he said that there are five needs which are:
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The first is the cognitive and learning difficulties (including specific learning
difficulties);the second one is the autistic Spectrum difficulties; which may defined it as a
neurodevelopmental disorder characterized by impaired social interaction, verbal and non-
verbal communication, and restricted and repetitive behavior. then the social emotional and
behavioral difficulties; and here the family takes a large space for example when the parents
are divorced this may cause their child, than sensory and physical difficulties; and finally
communication and interaction difficulties.

2.3. Deafness

Allah creates people and he gives them a lot of graces. However, there are some of
them who suffer from illnesses like deafness which is meant according to Paddy (2003)
“‘Deaf” refers to those born Deaf or deafened in early (sometimes late) childhood, for whom
sign languages, communities and cultures of the Deaf collective represent their primary
experience and allegiance, many of whom perceive their experience as essentially akin to
other language minorities.” According to Paddy (2003) deafness is defined as a partial or total
inability to hear. In children it may affect the development of language and can cause work
related difficulties for adults' Hearing loss is caused by many factors, including: genetics, age,
exposure to noise, illness, chemicals and physical trauma.Hearing testing may be used to
determine the severity of the hearing loss. However we know that everything has a degree
deaf also there are people who cannot hear at all and other hear but in less, it is depend into

Hearing Impairment.

1. Causes of Hearing Loss

As a first step we will define hearing disability as it is mentioned in the course in Cairo
university (2004) a special education classes that prevent the auditory system when an
individual functions, or reduce the individual's ability to hear different sounds .it is between
severity from simple and medium degree to which the resulting audio weakness.
Secondly; the prevalence of people with hearing disabilities
Prevalence of hearing disability on speaking used in the definition and the means to measure
hearing ability depends, as well as the community in which the study is conducted.

Everything in this life happen according to a cause, hearing loss also it is result as it is
mention by Williams (1999) that the result of a hearing loss to the inner ear, or cochlea as it is

seen in figure number one, and its connecting nerves is referred to as a sensorneural hearing
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loss. It is also frequently called "nerve deafness” but this is not always an accurate
description. The delicate nerve mechanisms or the thousands of tiny hair cells in the cochlea
are damaged, which causes speech discrimination difficulties. Heredity, tumors, and traumatic
injury are some of the causes of sensorineural types of hearing loss.

Iliness accompanied by high fever, especially for a prolonged period of time, meningitis,
benign growths in the hearing nerve, and viral infections (mumps and measles) can also cause
hearing losses. While the mother is pregnant, she may contract infections such as rubella or
cytomegalovirus that can cause hearing loss in the unborn child. These infections may be so
mild that the mother is not even aware of symptoms. However; by the development of
sciences parent can know if their child will be a deaf or no even if he/she not born, if they face
a problem of hearing loss in their child they can treat it. In figure number 2.1.it shows the part

of the ear, if observe the external, middle, and internal ear.

Figure 2.1.The ear and its anatomical structures.
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Note the three mainportions of the ear and the associated structures.Reprinted with permission
from Anatomy and Physiology the Easy Wayby I. Edward Alcamo. Barron's Educational
Series, Inc., 1996.Lenore M. Williams, M.A (1999) p 63.

Also what is mentioned in the course in Cairo university about the courses that the causes
of hearing disability and let take them as points:

As a first cause the Heredity is considered a major cause of half of all hearing disability, and
as the most coming cause. Which may cause before the birth of the baby, the second cause
goes to the pregnant mother which is rubella infection.( Rubella virus (RuV) is the pathogenic
agent of the disease rubella, and is the cause of congenital rubella syndrome when infection
occurs during the first weeks of pregnancy.). the next cause and as a dangerous disease
meningitis, according to S&ez and McCracken (2003) meningitis is an acuteinflammation of
the protective membranes covering the brain and spinal cord, known collectively as the

meninges. The next image it will shows better.

Skin
Periosteum
Bone
%GDOSEZ:‘Q O Dura mater
W Arachnoid
Pia mater

Figure 2.2.Meninges of the central nervous system: dura mater, arachnoid, and pia

mater.
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work of the National Institutes of Health, part of the United States Department of Health and
Human Services. As a work of the U.S. federal government, the image is in the public

domain.

The next cause in the lack of oxygen at birth, or obstructed labor also rugs and drug
poisoning. Then it becomes exposed the middle ear to repeated infections. Everything starts
from the birth it may the birth defects in the middle ear a great reason .Hole drum as a result

of exposure to sounds too high for long periods.

2. Language
Language is the tool of communication it is defined by Martyn et.al (2011) as a system of
symbols (vocal noises, marks on a page or hand movements) that we use to communicate with
others. According to such a definition, all animals ‘speak’ a language to other members of
their community, but human language is seen as distinct from
the communication systems of other species in important ways.
In particular, Jean Aitchison (2008 cited in Martyn 2011) notes particularly the similarities
between human and non- human languages; human language is distinctive in several key
respects. First, Semanticity that is means the symbols that people use in their language
(spoken, written or signed words) carry meaning. It has not yet been demonstrated whether or
not units of animal language are ‘meaningful” in the same way.
Second, Duality and displacement ‘duality’ refers to the way that the individual components
of people’s language (e.g. letter sounds) do not carry meaning in themselves, but can be
combined into larger units that do (e.g. words and sentences). ‘Displacement’ refers to the
ability to use language to talk about things that have happened in the past or will happen in
the future, as well as in the here and now. Both these elements have been observed to a lesser
extent in some non- human communication systems, but only human language has both these
characteristics.
Third, Structure- dependence this refers to our ability to recognize that language has patterns
within it and a structure that enables us to manipulate and substitute ‘chunks’ of language.
Then, Creativity it refers to the ability to use symbols to talk about anything the speaker is
interested in. Human language may have a finite number of speech sounds or written
characters, but these can be combined in a potentially limitless number of combinations.
Finally intension reading and this referred to as ‘mind reading’ or ‘theory of mind’ in the

developmental literature, this is the ability to put oneself in the position of another person, to
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appreciate what they know or might feel, and to understand that this might be very different to
what we know or feel at the same time, or in the same situation. The ease with whichhumans
are able to acquire and use this ability far exceeds what has been observed in non- human
animals, although it should be noted that this is not an ability that one either possesses or does

not possess — different levels of ability are observed in both humans and other species.
3. First Language Acquisition

Language acquisition is the process whereby children acquire their first languages. “the
important features that all shades of L1s share are that they are assumed to be languages
which are acquired during early childhood — normally beginning before the age of about three
years — “( murielsaville — troike, p 03) All humans (without exceptional physical or mental
disabilities) have an innate capability to acquire language. First language acquisition is mostly
passive. We listen to the people around us, their speech melody, their sounds, their words, and
their sentence structures. Before we can even read or write a single word in our first language,
we already use an impressive vocabulary and many important grammar structures. Some

people never learn how to read or write but still speak their first language fluently.

Babies learn rules while listening to the people around them. They are able to distinguish
sentence structures at the early age of seven months as experiments have shown. They also
pick up new words from their surrounding people. At the age of six, most children have

acquired their native language(s) without any effort

Children may acquire one or more first languages. For example, children who grow up in
an environment in which only English is spoken and heard will acquire only English as their
first language. However, children who grow up in an environment in which both German and
English are spoken and heard equally will acquire both German and English as their first
languages. Acquisition occurs passively and unconsciously through implicit learning. In other
words, children do not need explicit instruction to learn their first languages but rather seem
to just "pick up" language in the same way they learn to roll over, crawl, and walk. Language

acquisition in children just seems to happen.

4. Second Language Acquisition
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Second language acquisition can be defined as the way in which people learn a language
other than their mother tongue, inside or outside of a classroom, and second
languageacquisition as the study of this. Muriel had defined second language that it’s
“typically an official or societally dominant language needed for education, employment, and
other basic purposes. It is often acquired by minority group members or immigrants who
speak another language natively”.

However Rod (2012) defined it as “The systematic study of how people acquire second
language (often referred to as an L2).Is a fairly recent phenomenon belonging to the second
half of the twentieth century “

This has been the time of ‘world wide web ‘when communication between people has

expanded way beyond their local speech communities.

The meaning of the term “second language acquisition” can refer to any language that is
learned subsequent to the mother tongue thus, it can refer to the learning of a third or fourth
language. One of the external factors is the social conditions influence the opportunities that
learners have to hear and speak the example; it is one thing to learn a language when person
respect and are respected by native speakers of that language. It is entirely different when you

experience.

5. Language acquisition of the deaf

The Deaf are not disabled, they are a language minority. Every community in this life has
its own way of communication. That is what is claimed by Derek (2011) that it is easy to pass
over this by saying, ‘Right! But they are still keen enough to claim all the financial benefits
that go to groups of Disabled.’ It is easy to argue that simply declaring they would have no
problems if only everything were available in British Sign Language (BSL) which is
according to Sutton (1999) is the sign language used in the United Kingdom (UK), and is the
first or preferred language of some deaf people in the UK; there are 125,00 is wholly
impractical since society cannot afford to featherbed such a small minority. This image shows

the alphabet in British sign language.
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Figure 2.3. The Alphabet in the British Sign Language
It is easy to point out the everyday problems from traffic awareness to several people
speaking at once, which are not solvable in simply language terms. And yet there is an
essential truth underlying that statement which passes over the heads of so many hearing
people: that the biggest problem faced by the Deaf is not that they cannot hear, but that they
cannot acquire language in the way that the majority do, which is the most efficient way.
Many people would relish suddenly being asked to give an impromptu lecture on
audiology to a group of French students who have no knowledge of English, relying solely on
what they can recall from their schoolday French and the occasional phrasebook before
setting out on holiday. They would find both their vocabulary and their grammatical
expression confined to what they had been formally taught, as opposed to English where
theycontinually learn, revise and reinforce their language skills by what they overhear, from
television to the supermarket queue. Not only would they lack knowledge of what to say, they

would be hesitant and embarrassed at their inadequacy.

6. American Sign Language

American Sign Language (ASL) is defined by Marc et al (2000) that it is a visible
language that is linguistically independent of English. Its signals are hand shapes and
movements that represent words and concepts. Many deaf and hard of hearing people use

ASL rather than English as their primary mode of communication. For many, it is a native
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language with rich cultural associations. An interpreter is a skilled professional who can
translate the meaning of spoken English words into ASL, and can translate ASL into English.
Interpreting written or spoken English into ASL requires a high degree of education. It takes
as much time and effort to learn sign language as any other language. This image it shows the

alphabet in American Sign Language.

Figure 2.4. The Alphabet in American Sign Language
We can observe that there is a deferent in the alphabet in American and British sign language.

Marc et al (2000) also they give people some advices in how to deal with deal person.
Communicating with a deaf person through a sign language interpreter is very easy but
hearing people should keep in their minds those points. Frist, when addressing a deaf person,
must look directly at him or her, not the interpreter. Speak to the person as if the interpreter
were not present. Second, some deaf people use their own voice while signing others do not,
therefore; the interpreter will say in English what the person signs. In both cases, respond by

talking to the deaf person, not the interpreter. Third, the interpreter should stand or sit directly
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beside the speaker so that he or she is easily visible to the deaf person. Finally, the interpreter

should not be placed in shadows or in front of any source of bright light, such as a window.

7. Deaf communication

According to the study that appears in the journal cognition “Deaf people may have no
trouble communicating words through American sign language, or ASL, but studies of ASL
users show that the average deaf adult reads at the level of a nine-year-old. The explanation
has always been that is because they never learned to connect letters with sounds. But a recent
study shows that deaf readers are just like other people learning to read in a second language.
linguist Jill Morford led the study she says: “ the assumption with reading were educational
issues with what is the right way to teach reading when you cannot associate sounds with
letters , but what we were finding in that all this time we have been ignoring that fact that

they’re actually learning a new language.”

Ms.Morford is a professor at the university of New Mexico and part of a research center at
Gallaudet University in Washington. Most students at Gallaudet are deaf; the center studies
how deaf people learn and use language. Professor Morford says signers are like English
learners whose first language uses a different alphabet, she says: “Anyone who has a first
language that has a written system that is very different than English, like Arabic or Chinese
or Russian, knows that learning to recognize and understand words in English is much more
challenging that if you already speak a language that uses the same orthography. The
orthography is the written system and spelling of a language of course, with signers, their first

language has no written system at all, just hand gestures.

Gallaudet professor Tom Allen explains what effect this has on reading. He says: “There
is a silent hearing going on .... When a hearing person reads a word, there is some kind of an
orthographic representation. Some of the research in our center has shown that when deaf
readers read an English word, it activates their sign representations of those words.” Signers
can face the same problem as other bilingual people. Their brains have to choose between two
languages all the time. Deaf learners have the right to do everything, in the north world they

provide all the rights of this category; however in our society they not.
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8. Communication with Deaf

According to Martynet,al (2011)he looks to the language as it is the major way of forming
and developing concepts, and using these to express understanding and to communicate with
other people. He also says that Language depends on, and is a basis for, learning and memory,
as well as general thinking abilities. However; if there is a communication between two
deferent for example when a hearing person communicate with a deaf one, the hearing person
must take in consideration those point which they mention by Derek (2011).

First, hearing person should not sport a beard and/or moustache. The theory of this
isthat it makes you more difficult to lip-read. | suspect that inreality it is just that the traces of
yesterday’s breakfast aredistracting. Because deaf people help themselves to understand the
communication by looking to the lips of the speakers in order to decode the messages.

Second, the hearing person should not wear bright-cultured or highly decorated
clothing above the waist; it gives your signing space the equivalent ofglare from a television
screen. Third should catch the attention of the Deaf by switching a light on andoff. This works
quite well if you have a large roomful of mainly Deaf students all engaged in some activity.
However what is observed is that people do it in a classroom where to reach the light switch
they had to walk past the only two Deaf in the room and could perfectly well have simply
tapped on the desk they were working at. In theory the dazzling light from outside shadows
the speaker’s face making lip-reading difficult. In practice, every school | have ever worked
in has such vast candlepower in their lighting system that even a comparatively bright British
day outside will have little effect on it. The speaker who communicates with deaf person
should never shout.

The sound and the resultant facial expression and body language will successfully
remove any ambiguities about your opinion of their deed. The hearing should not also speak
unnaturally loudly, slowly or deliberately. This distorts both sound and lip pattern, he should
also Get the person’s attention first. Waving a hand in their peripheral vision is the approved
method. Tapping them on the shoulder from behind and making them jump out oftheir skin is
effective, but unlikely to win you a cooperative audience.

What is mentioned in the course of Cairo University about the ways that is used in
communication with deaf:

The speakers should use his hands. We mean here jut the using of one hand in order to
not confuse the deaf person. Then, Oral way, and here we mean that note the learner is the
extent of the movements of the mouth, lips and device in the words and then translate them
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into letters and sounds.Total contact it refers to the eye contact, and body
language.Swansonindicateand Walesin 1979, thatevery childhas the right tolearnall
thewaysfor the development oflanguageproceedsandthatby (totalemotion, talk, fingerspelling,
lip-reading, and speakersif anyremnants ofaudio we make here the importance to the other
organs and neglect the ear.

Janna and David(2008) in their book they help people by showing the ways that can be
useful to read American Sign Language. People can learn American Sign Language by
watching the entire picture of the body in motion. That includes hands, torso, eyes, face, chin,
and head. Sometimes the arms may swoop and move and guttural sounds are made, and you
won’t know where to look or listen or feel. People will just have to get used to letting the
experience wash over people again and again until you become comfortable seeing the big
picture in the close-up signing experience. Remember, signing also includes emotion. An
angry person will sign faster and with more muscular emphasis than one who is quiet and
joyful. HandShape A is made by closing your fingers into your palm to form a soft fist. Your
thumbis outside the fist and it rests on the outer edge of your closed index finger. This image

can help the speaker know the method of using the hand.

Figure 2.3.Picture Yourself Learning American Sign Language, Level 1 Janna M. Sweenie
and David W. Boles(2008) P 37

Conclusion
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As a conclusion to this chapter,Language is very important assignment in life; it is the way
that helped people exchange their thoughts and ideas also it is the key that helps people
exchange their emotions and beliefs.In this chapter we rich the brains, we recognized the
result of hearing loss. We defined the terms that have a relation with language and language
acquisition; in addition, we had discussed the American and British sign language, we gave
the way that helps people communicate with the deaf one. In the third chapter we will do a
teachers’ questionnaire to know their knowledge of deaf students and make an analysis of

their answers.

Chapter Three
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The aim of this research study is to find out the different problems that face the students in
raising their level and to know the methods which are using by the teachers. For this purpose,
we rely on teachers’ questionnaire to understand the problem and try to suggest some

solutions.
3.1.  Population and sampling

All the population which consists of number secondary teachers was used as a sample in this

research.
3.2.  Means of Research
The teachers’ questionnaire was chosen in our research as a tool of gathering information.
3.3.  Aim of the Questionnaires

Questing is one of the most natural ways of gathering information; this is the tool that we
rely on. The main purpose of the teachers’ questionnaire used in this research is to know what
methods the teachers use to teach English as well as the strategies to develop learners
language. Moreover the aim is to know to what extent teachers of deaf students know their
students; and how to deal with them. It also as an instrument to know those teachers are

qualified to teach them.
3.4.  Description of the Questionnaire

The teachers’ questionnaire contains 15 items; the selected format of questions and close
questions include open ended questions. Items (1-5) ask teachers about general information
about the center of special needs. Items (6-9) look for the methods that teachers use. Finally,
items (10-15) are about the sign language and to what extent teachers are able to teach deaf
students.A full analysis of the questionnaire's results is presented underneath the brief
descriptions of the main sections.

In section one is the part of the questionnaire is generally referred to as “General
Information”We asked in this section for the personal knowing or how the teachers are
prepare them to graduate as a teacher of deaf students. In section two*“The Teaching Methods”
is the second main part of this questionnaire. It includes three items pursuing teachers™
position towards dealing with using the appropriate method to make their student understand.
The items also let the teachers give us their suggestions and give us also the new methods that

their use if exact.
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In Section three here in the last section in this questionnaire is entitled “sign language
acquisition” Its main objectives are to know the level of teachers, their capacity to learn and
teach the sign language. The questionnaire concludes with the suggestions of the English

teachers to develop the way of learning.

3.5.  Piloting the Study

In order to confirm that all the questions and instructions of the questionnaire were clear,
the questionnaire was handed to six teachers who belong to the same population i.e., they all
teach in the deaf centre of Biskra. Those teachers who are teachers of secondary school were

asked to fill all the questionnaire and writ down their suggestions.

As to results of piloting, all the teachers were answered all the questions without any
difficulties.However; there are some teachers who teach Arabic and Frenchand sport they face
some difficulties in understanding English language; therefore, we translate the questions in
English to the Arabic language. The answers were in Arabic; thus, we translate also the

answers of the teachers into English language.

3.6. Administration of Teachers’ Questionnaire

After the pilot studyhad been completed, the questionnaire was administered to six (06)
participants that are found in the center of the deaf students in Biskra. The questionnaire is
divided into three sections related deaf students.

4. Results and Analysis of Teachers’ Questionnaire

Section One: General Information.

1- Did you study in the Centre of special needs?
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Answer N %
Yes 5 83%
No 1 17%
Total 6 100%

Table 3.1: Teachers ‘study.

Teachers' Study

Figure 3.1: Teacher’s Study

As being displayed in the table above, a percentage of (83%) is ofthe participants were taught
in the Centre of special needs; however just a number of (17%) was about one participant who

did not taught in the Centre.

2- Was teaching deaf students your first choice?

%

Answer N
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Yes 5 83%

No 1 17%

Total 6 100%

Table 3.2: Teachers’ Choice.

Teachers' choice

0

"_0

Figure 3.2: Teachers’Choice

This question is tended to recognize whether all participants who teach deaf student are their
first choice.As being displayed in the table above, a percentage of (83%) of the participants
who chose to teach deaf. A percentage of (17%) which refers to one teacher said that teaching
deaf students is just like a destiny.

3- How long have you been teaching in this center?
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TEACHER Experience
One 24 years
One 6 years
Three 3years
One 2 years

Table3.3: teachers’ experience

This question is looking for the experience of the participantsin teaching. One of the teachers

has the experience of (24 years) he studied at Constantine University. Another of the teachers

are about (06 years) of experience, three of participants their experience about (03 years)

participants is about (02 years) of experience in the center.

4- Do you face (as a teacher of deaf student) challenges?

Answer N %
Yes 6 100%
No 0 0%
Total 6 100%

Table 3.4 : Teachers’ Challenges

0%

Teachers' Challenges

\0

M Yes

E No

Figure 3.3: Teachers’ Challenges
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Life is full of challenges, nothing is easy; and this question is to be close to the
challenges that face the teachers. All teachers (100%) agree that this category need more
Special treatment , Understandingthis categoryand communicate with them , in learning sign
language and the way of communication. One of the teacher said thet in his first days in the
centre he faced a lot of diffeculties to how communicate with learners. Another teacher she
said that the handdecaped of def student is the most challenge for us as teachers ,therfore; the
first challenge is sign language. Other said that the only challenge is in the way of

communication.

5- Do you think that the government gives all the rights to deaf students?

Answer N %
Yes 3 50%
No 3 50%
Total 6 100%

Table 3.5: students’ rights

Students' Rights

0
/_O

Figure 3.4: Students’ Rights
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This question was a debate between the participants, because about 50% of them say that the
government gives all the rights to this category including their residence and their food. Also,
by giving them special teachers and schools which means centres. However; about 50% of the
participants agree that the government did not give the rights to this group because of deaf
students do not have a special program or special books. They are obliged to do their official

exams with the hearing student according to their program.

6- Which of these methods do you use in your classroom?

Answer N %
Visual- literacy Approach 3 60
Communicative approach 2 33
Observation study 0 0
Others 1 17
Total 6 100%

Table 3.6: Teaching Methods

Teaching Methods

M Visual- literacy Approach
Communicative approach
B Observation study

m Others

Figure 3.5: Teaching Methods

About 60% of the participants use visual- literacy method in their class. About 33% of

them use the communicative method, however; none of them use the observation one. One of

36




the participants (17%) gives us method that uses it in his class which relies on the lips and
body language.
7- Do you think that the methods which are used in teaching deaf students useful?

Answer N %
Yes 6 100%
No 0 0%
Total 6 100%

Table 3.7: Useful Methods

0% Useful Methods

NO____ o

M Yes

H No

Figure 3.6: Useful Methods

As a way of self-confident all the teachers say that the methods they rely on is useful and it

helps deaf student learn
8- What is your suggests to develop the ways of teaching deaf students

The participants suggest that in order to success in this filed teachers must work
seriously with deaf students.They must courage them with psychological things like gifts,
additional marks plusthey must understand their students. However they must not give them

hard works or lessons.

They suggest that the government must give martials to the centers of deaf in order to develop

the ways of teaching. About deaf students they must have the rights to have teachers who are
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eligibleand who muststudy in the center that is for special needs. At the end the government

must think for special program that can help deaf students.

Section three

9- Did you learn sign language very well?

%

Answer N

Yes 3 50%
No 3 50%
Total 6 100%

Table 3.8: Sign Language

Sign Language

0

O/

Figure 3.7: Sign Language

50% of the participants have leant sign language in the sign language center. Also they
learn it from their deaf students and from the ancient teachers. About 50% they do not learn

sign language because they study at the university in the way of theoretical part.
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10- How often did you learn to develop your sign language?

Answer N %
Too Often 1 17%
Often 2 33%
Sometimes 0 0%
Never 3 50%
Total 6 100%

Table 3.9: Developing Sign Language

Developing Sign Language

H Too Often
W Often
W Sometimes

H Never

0%

Figure 3.8: Developing Sign Language
This question is looking for the level of the participants themselves, and how often they
try to develop they sign language. About just 17% which means one participant studies too
often to develop his sign language. About 33% which referring to two participants often learn
sing language and understand their students. However; 50% which refers to three participants
they never learn to develop their sign language, they satisfy abouttheir lever in understanding

their students.
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11- Which of the following level describes your students’ abilities in understanding?

Answers N %
High 0 0%
Above average 0 0%
Average 4 67%
Below average 2 33%
Low 0 0%
Total 6 100%

Table 3.10: understanding abilities

Chart 9: Understanding Abilities
o)

H High

B Above average
1 Average

M Below average

M Low

Figure 3.9: Understanding Abilities

This question was answered by all the teachers. About 67% of them said that the level of their
students is average and about 33% say that is below average. These answers were given
having referred to the result of students’ exams. Also, they were looking for the participation
of the students in the class.
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12- Do you think that your students like English courses?

Answer N %
Yes 6 100%
No 0 0%
Total 6 100%

Table 3.11: Like English courses

%ike English Courses

O fo

Figure 3.10: Like English Courses

Teachers justified their answers saying that all deaf students like the English course because
they find it very funny. All the participants (100%) agree that the students in the Centre like
foreign languages. English language takes a large place in what students like since they
change the mood if comparedwith other modules like Arabic, mathematics and the other

modules.
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13-Does .your students’ level enable them to express themselves in English sign

language?
Answer N %
Yes 0 100%
No 6 0%
Total 6 100%

Table 3.12: Express with English sign Language

Express with English sign Language
0%
NO

Figure 3.11:Express with English sign Language

All the participants (100%) agree their students they cannot express themselves with
English sign language. This is because of English sign language does not exist in the center.

They study their lessons with French sign language, even in English and Arabic lessons they

study English or Arabic with French sign language
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14- How do you consider your students’ level in English?

Answers N %

Very Good 0 0%

Good 0 0%

Average 6 100%

Poor 0 0%

Total 6 100%

Table 13: English Level
0% Chart 12: English Level
o)
0% 0%
m Very Good
100% H Good
Average

W Poor

Figure 11: English Level

This question was answered by all the participants (100%) said that the level of the
student is average in all the modules. This is because of the lack of the appropriate materials
that can help this category. Also, because of the teachers’ level in sign language. Most
teachers are learning from their students instead of teach them.

15- What do you suggest to improve deaf students level in English?

This question was answered only by two participants were answered because the others
teach other modules; however, they know the deaf students like English but their level is
average. One of the participants who teach English in the Centre suggests that in order to
develop students’ level :

1. Teachers must always courage the students.

2. Teachers must avoid the audio methods, because they are usually usefulness.
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3. Teachers must always learn in order to understand the needs of deaf students.
4. Teachers must learn the sing language very well to teach the students.
Other teacher of English language suggests that:
5. The government must do a special books and special programs to this category of the
society where English sign language exists.
6. Deaf students must have a special program (deaf students program) instead ordinary
students program.

5. Interpretation of the Results

From the results obtained from the questionnaire, we can say that that most of the teachers in
the Centre of deaf are not qualified to teach them.

The purpose of the first question which ask about if the teacher learn in the Centre of
special needs is to know if the teachers of the Centre of Biskrawere deserving to teach this
category or not. The results obtained from the questionnaire in (Table 01) showed that the
teachers who taught in the center of special needs are about (83%) this can be positive
observation to the teachers who teach there. Here we could say that those teachers were
capable to taech deaf students. The second question was looking for the desire of the teachers
in teaching in the Center, and about the answers was positive point was that about (83%) also
are choice the career and the result was showing in (Table 02) and the rest which was about
(17%) their teaching were just destiny. The desire reflected to the results of the learners.
Then, the experience wastaken place in this question and About the experience of the teachers
in the (Table 03) it was about 24 years to one of the teachers, 6 years about another teacher,
three of teachers their experience about (03 years), teacher was about (02 years) of experience in the
center what was observed in this question is that the experience was average. We could say here that
most of the teachers of the Centre were novice teachers; they need many years to take the experience
to deal with this category very well. The aim of question four was to know the challenges that faced
the teachers in their career. The answer was unified ant it showing n the (Table 04)teachers’
challenges were existed and about (100%) teacherswere face challenges. was the government
gave all the rights for this category the ansewers was vary and about (50%) of the teachers
agree that the government gavestudents’ rights the result was show in the (Table 05) and the
same percentage of teachers agree that the government did not gave students’ rights. We were
ask this question in order to know if the government gave the deaf their rights, this is a aim

number one and the second aim is if the teachers are aware about the digest of their rights.
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The results show that helf of the teachers are aware however; the other helf are not. The term
teachingmethod refers to the general principles, pedagogy and management strategies used for
classroom instruction.

The sixth question classify in the second section which titled as the teaching methods, its
purpose is to know if the teachers are aware for the methods of teaches deaf learners of they
teach them like the normal students. The resultsin the (Table 06)teaching methods are exist
and about (60%) of the teachers are using the visual- literacy method, about (33%) of the
teachers they use the communicative method, yet; not a single teacher (0%) use the
observation one. One of the teachers (17%) contributes a method that uses it in his class
which impart to the lips and body language.

The methods that looked as a strange one is the observation one, this question is looking too
to the diligence of the teachers and if they are creative or not, and the results show that the
teachers are not creative they rely to the ancient methods.The next question is seeking for the
teachers’ self-confident and what is observed is that all the teachers (100%) say that the
methods that their relay on is useful and this result. Afterward; the suggestions were take
place the teachers suggest in order to raise the level of the students teachers must: work
seriously with deaf students.Moreover they must not give them hard work or lessons, and they
must courage them with psychological things like gifts, additional marks and understand their
students. They ask the government togive martials to the centers of deaf in order to develop
the ways of teaching. Teachers agree that deaf students have the rights to have teachers who
are study in the center that is for special needs. Finally to think for special program that can

help deaf students learn.

Then we ask the question about the sign language in order to know in the teachers learn this
language or not. The answers were that the sign language takes place and about (50%) of the
teachers did leant sign language in the sign language center. Also they learn it from their deaf
students and from the ancient teachers. Contrast about (50%) they did not learn sign language
since they study at the university in the way of theoretical part. This is become a problem
when we found like this about the half of the teachers did not learn sign language which they
teach with. Here will be like contrary answers in the first question most of the teachers were
answered that they studied in the Centre of special need; however, in this question it seems
the reverse. Even if the next question which was if the teachers work to developed their sign
language, this question was answered like the most were not. The level of the teachers in sign

language wasexist in the (Table 09) and about 17% of the teachers work hard to develop their
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sign language. (33%) of the teachers are often learn to rise their level, however; and this is a
big problem when we find a teachers of deaf students who do not lean sign language and the
percentage is about (50%). If the answers were like this how the teachers say that they are
satisfied with the method of teaching.

The aim of the next question was to know the level of the students or the knowing, was
also to know to what extent the teachers knew the capacity and ability of their students. The
answers were that the understanding abilities (67%) of the teachers classify their students’
level that is average, and about (33%) say that it is below average. The question here is that
why the level is very modest is the problem form the students or the responsibility was
teachers’ one. This result was cause of many reasons maybe the lack of materials that can help
deaf students learn. The most cause that can affect negatively the study of the deaf students
was the teachers’ level in understanding them and how they deal with them. All teachers
(100%) agree that the students in the center like foreign languages however the total
percentage (100%) which was showing and this refer to the natural of the English language,
deaf students feel that they changed the mood of learning when they study foreign languages.

The next question was looking for the students’ capacity to express them with English
sign language and the answer was no. The cause was that the students in the Centre of Biskra
did not take courses with this sign language. The students learn English in French sign
language, because the American or the British sign language dose not exists in Algeria.This
question is like continue of the English sign language. Since the answers of the teachers were
that the students cannot describe themselves in English, this question about the level must be
their level is poor, but the answers are that the English level takes place and the teachers were
asking about the students’ level in English language and about (100%) agree that the level is
average and this is since the lack of the suitable tools that can aid this category. Also because
of the teachers’ level in sign language, most teachers are studding from their students as an
alternative of teach them. This answers they like contradictory and in this point we may say
that teach English language to the deaf students in the Centre of Biskra is like drawing that
all.

The final part of the questionnaire is about the teachers’ suggestions to improve their
students’ level all the suggestions are encourage and helpful and is mention the teachers
dreams to develop and raise the level of their students. The suggestions start with the teachers
themselves which are: first, teachers must always courage the students also avoid the audio
methods, because they are usually usefulness and avoid the audio methods, because they are
usually usefulness. The most important point is that teachers must always learn in order to
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understand the needs of deaf students, and they must learn the sing language very well to
teach the students. Finally teachers ask the government to do a special books and special
programs to this category of the society where English sign language exists. To sum up we
may say that the government gave half of the deaf students’ needs, and the answers of the
questions were like inconsistent from question to another. Some teachers they learn the sign

language from their students which is always the home language.

Conclusion

To conclude this chapter, we can say that what teachers said, in the questionnaire, is
contradicted to what exist in their class. According to the results obtained in the questionnaire,
some teachers are not aware of developing their way of teaching and their sign language.
Therefore, what teachers suggest was not what they did in their classes. This lack of

awareness in their teaching needs more practice to arise the level of deaf students.
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General Conclusion and Recommendation

The deaf world is very large domain we make a research in a point of this space which
is the methods of teaching and the sign language. To sum up to the current research, and
through this work, we attempted to pose the methods which teachers of deaf use and the
obstacles and the problems that face the teachers in the center of deaf students in Biskra. Due
to those problems we have discussed the way of teaching deaf students.In this research the
main aim is to find out the methods that can help deaf learners acquire English as a foreign
language; therefore, it mayprovide teachers with available methods in teaching English as
foreign language to deaf students. Besides, it will show the importance of the psychological
aspects of their deaf learners to deal with them in a good way.

In the first chapter, method of teaching deaf learners, we gave a definition to disabilities,
specific educational needs and deafness. Then, we stated the methods that can help the
teachers teach their students. Also we just make a short knowing of the world of the deafness,
dealing with the characteristics of deaf students’ teachers.

In the second chapter, we stated a definition of language, first language acquisition, second
language acquisition, American Sign Language; then we discussed the result of hearing loss
and we look for the deaf communication. Finally we talked about the communication with the
deaf and how we can understand them.

For the empirical part, one tool were used, a questionnaire for the teachers. The questionnaire
aimed at collecting data about teachers’ understanding of their students and for knowing the
methods that the teachers use in order to teach deaf students. The results obtained in the
questionnaire show that those teachers; chose the methods to teach their students. Some of
them are try to develop their level in teaching their student by using different ways.

The results also show that some teachers are not aware about develop their level especially in
English sign language.

The results which obtainedwere counter the answers of the teachers we can say that their
answers were not the same. About what we hypothesized that if deaf learners are provided
with effective methods they will acquire English as a foreign language adequately this
hypothesis is as a reject one because in Algeria the conditions of being a good teacher are not
exist on the sides of the government or on the side of the teachers themselves. The teachers
must be aware about the know methods of teaching. The limitations in our research we face as

obstacles in the resources we did not find books in the library about the subject of the
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dissertation. We did not find dissertations that did this subject. Therefore we faced many
problems in this case. About the Centre of the deaf the most common problems are that we
did not have the time to go to the Centre. Many times when we went to the Centre we did not

find the teachers.

In Algeria this category of society is marginalized; therefore, there is a need to teachers to
understand and try to develop the methods of teaching this sort. Correspondingly we suggest
that our research becomes as a first step to enter the world of deafness, and try to help this
category in the part of humanity. We ask the teachers who choice to teach this category to
work to themselves to develop they capacity of teaching. Moreover, we suggestto the
government to never neglect this category of the society and try to give them all their rights

and try to adopt the programs of other countries which are succeed in this domain.
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PEOPLE’S DEMOCRATIC REPUBLIC OF ALGERIA
MOHAMED KHEIDER UNIERSITY OF BISKARA
FACULTY OF LETTERS AND LANGUAGE
DEPARTEMENT OF FOREINGN LANGUAGES
ENGLISH DIVISION

Teachers’ Questionnaire

Dear teachers,

This questionnaire serves as a data collection tool for a master dissertation entitled “An
Investigation of the Methods that Can Help Deaf Students Acquire English as a Second
Language”. Your contribution will greatly help us to achieve this research work objectives.

Miss: KenzaBettayeb.

Thank you for your cooperation
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Section one:;General Information

1. Did you study in the center of special needs?

a. Yes :]
b. No C]

2. Was teaching deaf students your first choice?

a. Yes :]
b. No [ )

3. How long have you been teaching in this center?

4. Do you face (as a teacher of deaf student) challenges?

a. Yes :]
b. N ()

If yes, explain please.

5. Do you think that the government gives all the rights of deaf students?

a. Yes :]
b. No :]

If no, please explain



Section two: Teaching Methods

1. Which of these methods do you use in your classroom
a. Visual- literacy Approach ()
b. Communicative approach ()
c. Observation study C ]
d. Others

2. Do you think that the methods which are used in teaching deaf students useful?

a. Yes C ]
b. No )

If yes,please explain?

56



Section three: sign language acquisition

1. Did you learn sing language very well?

a. Yes :]
b. No C )

2. How often did you learn to develop your sign language?

a. Too often C ]
b. Often ]
c. Sometimes CJ
d. Never C )

4. Which of the following level describes your students’ abilities in understanding?
a. High
b. Above average @

c. Average C )
d. Below average )

e. Low C )

5. Do you think that your students like English courses?
a. Yes ]
b. No :]

If your answer is No please say why:
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6. Does .your students’ level enable them to express themselves in English sign

language?
a. Yes (]
b. No [ ]

7. How do you consider your students’ level in English?

a. Verygood [ )

b. Good C )
c. Average ]
d. Poor C )

8. What do you suggest to improve deaf students level in English?
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