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Despite the fact that Algerian students start taking courses of English language since the

first year of Middle school, they finish their study years and graduate with a poor level in
both understanding and producing the language. Among the many reasons that led to this
situation, having little or no exposure to English language culture alongside learning
English language itself seems to be one of the most frequently occurring reasons and one
of the most lacking elements in the Algerian English language teaching curricula. This
research attempts to investigate the effects that teaching English language culture has on
Algerian EFL learners' sociocultural competence. We hypothesize that teaching culture to
Algerian EFL learners will increase their sociocultural competence and improve their
understanding of the language. This hypothesis was tested through conducting a quasi
experimental study using a pre-test and a post test with a treatment that took six lessons
long in-between. This procedure was followed by a quantitative data gathering and
analysis process as well as a comparative study and a calculation of the t-test result to be
used as a statistical proof to accept or reject the hypothesis. The sample of the experiment
was a group of eighteen (N=18) students from Habba Abd El-Madjid Secondary School in
El-Meghaier, El-Oued. They were selected depending on their averages of English
language course on the first trimester of the academic year 2014/2015. After conducting
the comparative study and calculating the value of the t test, the final results revealed a
remarkable improvement among the majority of students concerning their sociocultural
competence and their perception and understanding of authentic English language. These
results formed a solid ground that enabled us to say that the element of culture should be
integrated in English language curricula of Algerian schools and that it will take students'

level one step further towards a better acquisition of English language.
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1. Statement of the Problem

In the past, mastering a foreign language meant the ability to form grammatically
correct sentences and having a large number of the vocabulary of that language. Later on,
the phonetic aspect was paid attention to and the correct pronunciation of the language was
one of the most important elements that the foreign language learner should possess to be
defined as a competent language learner. Despite this, there was always this problem of the
incapacity of holding a conversation and successfully communicating with other native

and/or non native speakers of the foreign language.

It was confusing how such learners with this mastery of grammatical rules and this
heavy amount of vocabulary could not send or produce messages with no break downs in
conversation. This dilemma led experts in the field of applied linguistics to rethink in the
way foreign languages were taught. Eventually, in 1966, a new term was introduced by
Dell Hymes called communicative competence which simply refers to the idea that having
proficiency in a foreign language requires, not only having a linguistic competence, but
also having a discursive competence, a referential competence and a sociocultural
competence which means having enough knowledge about the target language culture to
be able to communicate effectively in that language and to behave appropriately in the

target language society.

The notion of communicative competence was adopted by many applied linguists
such as Canale, Swain, Bachman and many others. Each one of them explained it and gave
a number of components from his own perspective. However, most of them agreed upon a
certain component which is the sociocultural component. The reason is because language
is deeply affected by its culture, and the utterances of any language can hardly be free from
any cultural interpretations. Recently, the communicative approach is spreading worldwide
for it introduced a new orientation towards foreign language teaching and learning and one
of the most important aspects of this approach is integrating culture in foreign language

curricula.

Experts mentioned above found that teaching a language cannot be separated from

teaching its culture and mastering a foreign language does not only mean mastering its four
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hge learners should have enough knowledge about the

culture of the target language in order to know what to say and what not to say, and how to
say it. In fact, being knowledgeable about the target language culture is said to be the fifth
skill among EFL learners. Most of the world countries currently realize that teaching a
foreign language cannot be isolated from teaching its culture. In fact, it makes no sense to
teach a language that is far away from its cultural context which is the problem that exists
in the Algerian educational system and results in the formation of poor language learners
with little ability to produce socioculturally appropriate utterances, not to mention the

successful understanding of the interlocutor's messages.

English language curricula in Algerian middle and secondary schools seem to have
many beneficial characteristics for students. For example, since the first year of teaching
English, teachers try their best not to use the mother tongue while teaching English. In
addition, grammar is taught inclusively through deducing the new grammatical rules from
sample texts or from the examples on the board. Also, global subjects are discussed
continuously such as food safety, corruption, making peace, business, technology, news
and tales, etc. Such subjects open the learners' minds to new domains of life and increase
their vocabulary. Nevertheless, Algerian English language learners have always suffered
from the poor level they have. Among the many possible reasons we could think of, having

little exposure to the culture of English language is probably the most likely to occur.

We noticed that culture lessons are missing as far as English language curricula are
concerned. These lessons are supposed to give learners insightful views about the culture
of the foreign language under study. The point is not to get learners to study intensively the
target language culture, but to have enough knowledge about that culture such as knowing
the difference between these frequently heard terms: Great Britain, United Kingdom, and
England, or knowing the flags of each one of these, or having some ideas about everyday
life in both UK and USA including lifestyle, ceremonies, social and cultural events,
national days, superstitions ... etc. This study is an attempt to show how the different
cultural aspects in the target language society can be realized in the language itself and
how the possession of a considerable sociocultural knowledge can help in a better

understanding of the language.
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This study aims to investigate Algerian secondary school students' knowledge

concerning English language culture and the role of teaching culture on the development of

their sociocultural competence and comprehension of English Language. We attempt to

shed light on the nature of the relationship between culture and sociocultural competence

and the impact of not teaching the TL culture on the learners' low level of perceiving and

communicating in the language.

3. Research Questions

The study attempts to answer the following questions:

A

To what extent is the culture of English language present in the lessons of English
language introduced to secondary school students?

What cultural background do secondary school students have about English
language? And if they do have any cultural background, what is the source of that
background (English lessons, media, or other sources)?

What is sociocultural competence?

What is the relationship between Sociocultural Competence and culture?

Does culture teaching enhance EFL learners' sociocultural competence?

To what extent are teachers aware of the importance of introducing culture lessons
to the secondary school students?

What are secondary school teachers' attitudes towards integrating culture lessons

in the secondary school curriculum of English language?

4. Hypotheses

Introducing lessons of culture will improve secondary school students' sociocultural
competence.

5. Research Methodology and Tools

What characterizes the scientific research is following definite steps and an

organized well structure plan. Since the study is about testing the effect of one variable on

3
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jasi experimental study. Also, the quantitative method

of data gathering and analysis is going to be used for it is the most helpful in measuring the
difference in performance before and after the treatment as well as the extent of the

relation between variables.

6. The Sample of the Study

This study is devoted to Algerian secondary school students. In particular, second
year students at Habba Abd EI-Madjid Secondary School 2014\2015. The method that will
be used is convenient sampling. The criteria adopted in selecting the representatives will be
their marks concerning English language, i.e., those who have highest marks compared to
other students in the population will be the subject of the experiment. The point to be
proved, here, is that even students who manage to have the highest scores in English
language exams lack the required amount of knowledge in order to be socioculturally
competent. In addition, we want the students whom we are going to work with to have a

relatively good level of English that will enable them to understand the teacher's talk.

7. Research Method and Tools

The study will start with a description of the importance of teaching culture to EFL
learners and a definition of sociocultural competence and the techniques applied to
increase it. Since the study attempts to examine learners' sociocultural competence in
relation to learning the target language culture, an experiment will be conducted including
a pre-test to measure the amount of knowledge they have about English language culture, a
treatment that includes introducing lessons concerning different aspects of UK and/or USA
culture and a post-test to examine whether or not their sociocultural competence has been
improved. There will also be a questionnaire devoted to teachers to know their attitudes

concerning integrating the target language culture in the curriculum.
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This dissertation is going to be divided into two main parts; the theoretical and the
practical part which are in turn going to be divided into two chapters. Each chapter within
the theoretical part is going to be devoted to discuss one of the aforementioned hypothesis'
variables while the chapters of the practical part are going to be devoted for the description
of the experiment as well as the calculation and the interpretation of the results which will

end with either accepting or rejecting the hypothesis.

In the first chapter, we will introduce the concept of culture in foreign language
teaching context. We will explain the meaning of this concept and its importance in the
EFL classroom as well as its historical background concerning its incorporation in EFL
teaching curricula. Moreover, we will present some of the suggested models to integrate
the culture element in the curriculum and the best strategies and techniques that may help
the teacher introducing it in a simplified and comprehensible manner to the students. We
will also try to briefly speak about these elements concerning their relation to as well as

their attitudes towards culture teaching and learning.

The second chapter is devoted to the second variable of the hypothesis which is
sociocultural competence. First, we shall define and explain this concept and then we will
try to show its relation to the general term of communicative competence as well as the
components that this concept is composed of. We will also show its connection with other
concepts in the field of applied linguistic. As far as the classroom context is concerned, we
will try to discuss what experts and researchers in this field have said about its teachability

and the ways they suggested to develop it among learners.

The practical part is divided into two chapters. The first is entitled as
"Implementation of the Experiment" in which the process of conducting the experiment is
described in details including the content of both the pre-test and the post test as well as the
treatment. This experiment will start with a pre-test administered to a group of eighteen
(18) students in order to measure the level of cultural knowledge they have about English
language speakers and speaking communities. Depending on the results of this test, a
treatment will take place which contains lessons about the culture and social conventions
of different countries that speak English as a native language. At the end of the treatment,
students will be required to answer the post test in order to use its results in the

comparative study.
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rt will be entitled as " Evaluation of the Results". A

ch test will be included. After that, we will conduct a

comparative study to measure the difference in performance between both tests and a
calculation of the t test value which will enable us to accept or reject the formulated
hypothesis. This research will end with a general conclusion and few recommendations for

future research.
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Introducing Culture to EFL Learners

Introduction

Recent studies in the field of foreign language teaching and learning emphasize the
idea that mastering a foreign language does not only mean mastering its grammar, but also
having the ability to produce the language in its appropriate cultural and social context.
One should be fully aware of the culture and identity of their interlocutors so that they can
communicate information successfully. This is the essence of foreign language teaching/

learning

In this chapter, the concept of culture will be defined in addition to its relation to
language and what influence they have on each other. Its role in foreign language teaching
and the reason why it should be included as well as how it should be taught or incorporated

in English language curricula will also be discussed.

1. What is Culture?

The English word ‘Culture’ is derived from the Latin term ‘cultura or cultus’
meaning tilling, cultivating or refining. This concept, after being used for the first time by
ancient Rome to refer to the "the cultivation of soul", it was used again by modern Europe
in the 17" century to indicate the improvement of individuals' personal characteristics and
skills especially through education. This meaning changed slightly over the next two
centuries to refer to what people share in common or to what is produced by human beings.
In the 20™ century, it appeared as a basic concept in the field of anthropology in America.

(Wikipedia, 2015)

Culture means cultivating and refining something to the extent that its final state
brings about joy, admiration and respect. Brooks (1975, p. 20) refers to culture as
"everything in human life and the best of everything in human life". Indeed, since culture

represents the ultimate level of progress that any society has reached. Geertz (1983) also
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[998) considers it as a bond among people who share

the same geographical zone and history, and contribute in the shaping of one future by
stating that it is a "membership in a discourse community that shares a common social
space and history, and common imaginings" (p. 10). As for Hinkel (1999), it refers to areas
of inquiry into human societies, groups, systems, behaviors, and activities. In other words,

it is what any nation in the world is recognized with and known of by others.

Culture is what jumps into one's mind once hearing about a certain community or
social group. For example, when someone says "Japan", one immediately thinks of these
terms: Kimono, technology, sushi, samurai, Hiroshima and Nagasaki, commitment,
organization, politeness, respect for time ... etc. This is probably the reason why Tang
(1999) describes it as the "soul" of the country and people who speak it. Brown (2000, p.
177) defines culture as "the ideas, customs, skills, arts and tools that characterize a given
group of people in a given period of time". This perhaps means that culture is a broad or an
umbrella term that is widely used in different contexts and by many people to refer to the
above mentioned terms which are recognized sub-elements of culture such as values,
norms, traditions, religion, arts, lifestyle, costumes, food, superstitions, verbal and non-
verbal behavior, taboos and everything that is conventional or agreed to be acceptable or

unacceptable in a certain society.

It is basically a human product except for the religious aspect (if the culture's religion
is a heavenly religion). Liddicoat et al. (2003, p. 45) define culture as: "a complex system of
concepts, attitudes, values, beliefs, conventions, behaviours, practices, rituals and lifestyles of the
people who make up a cultural group, as well as the artefacts they produce and the institutions they
create." From this statement we can understand that culture can be divided into two aspects:
material and non-material, i.e., it can be concrete such as artefacts, institutions,
architecture, clothes ... etc or abstract such as values, beliefs, ideologies, attitudes ... etc.
Moreover, it is acquired and transmitted from one generation to another and this is
expressed by Trinovitch (1980) when he describes culture as an all-inclusive system which
incorporates both the biological and technical behavior of human beings which means that
culture is composed of both inherited and acquired factors. These are also associated with
their verbal and non-verbal systems of expressive behavior. This all inclusive system

which starts from birth is acquired as the native culture.


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Your complimentary
use period has ended.

Thank you for using
O m p | ete PDF Complete.

Click Here to upc [eritage

Tn most cases, culture 1s used interchangeably with other terms such as civilization
and heritage despite the big difference in meaning among them. Civilization refers to a
better way of living and a more organized political, educational, legislative, administrative,
economic system. Usually a civilization is the one that spreads its culture beyond its
borders to the surrounding areas. In other words, it has a superior status and an
authoritative position over other cultures which are affected by it and this affection appears
itself in different aspects of these cultures. Heritage, however, is what we, as members of
a society, inherited from our ancestors. Heritage is transmitted from one generation to the
next and this transmission is accompanied with a continuous modification in a way that
new things are added and other things are given up because they are thought to be no more
useful. Heritage can be classified as international human heritage that does not only belong
to a certain society but to the humanity as a whole such as bones of human beings and
animals that are traced back to the Stone Age. It can also be classified as national heritage
that has to do with one particular society and a local heritage that belongs to a certain

region within one society.

2. Culture with Big "C" vs. culture with Little "c¢"

Culture can be divided in terms of different categories and groups. Lee (2009) and
Peterson (2004) have categorized culture into two general types: Big "C" culture and little
"c" culture. Lee (2009, p. 78) refers to Big "C" culture as "the culture which represents a set
of facts and statistics relating to the arts, history, geography, business, education, festivals
and customs of a target speech society." For Peterson (2004), the culture relating to grand
themes, is classified under Big "C" culture which includes the following themes such as
geography, architecture, classical music, literature, political issues, society's norms, legal
foundation, core values, history, and cognitive processes. The little "c" culture includes the
little details of one community's everyday life. For Lee (2009, p. 78), this type of culture is
"the invisible and deeper sense of a target culture" including attitudes or beliefs and
assumptions. Peterson (2004) defines little "c" culture as the culture focusing on common
or minor themes. It includes themes such as opinions, viewpoints, preferences or tastes,
gestures, body posture, use of space, clothing styles, food, hobbies, popular music, and

popular issues, and certain knowledge like, trivia, facts, etc. Big cultures or large "C"
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in general such as the literature, music and intellectual products. On the other hand, small
cultures or small "c" culture refer to any cohesive social grouping such as an extended
family or a professional organization and the lifestyles of these people. (Halliday, 1999.
Cited in Menard —Warwick, 2009; Chastain, 1976, Steele 1987. Cited in Harumi, 2002).

Big "C" culture and small "c¢" culture are not about being abstract or concrete (they
can be both abstract and concrete), but it is about the major achievements of any society in
the fields of literature, art, sports, social events, architecture and so on, as well as the minor
details of everyday life and lifestyle of this society. Big "C" culture may be easily
recognized. For instance, when hearing a certain kind of music, or seeing a building with a
certain kind of architecture and decoration or eating a certain kind of food, one can easily
guess whether this music or food belongs to the Far East or the Middle East cultures or it is
simply a western food or music; the same goes for how houses, institutions and worship
places are built. However, it does require a large amount of knowledge and access to a
certain society to be able to know how they behave, how they interpret what they see and
hear, what confuses them and what makes them comfortable and how sociocultural

variables such as age, gender, social status and social power are determined and dealt with.

It is for this reason that the inclusion of both big "C" culture and small "c" culture is
very important in foreign language teaching. For example, in case of one's self expression
in both UK and USA, we find that American people tend to speak out their feelings of
love, happiness, sadness and so on; however, English people seem to be very cautious and
discreet. Moreover, they get very confused when someone speaks freely about their
feelings in front of them. Another example is discussing one's health problems with others.
In the Arabic culture, when someone has a certain health issue, regardless of its
seriousness, they generally speak about it to their families, friends or even to strangers in
certain contexts. However, this is absolutely not acceptable in USA, UK or any other
Western country. In these societies, people do not discuss their health problems with others
unless they are doctors because it is considered to be confusing and even rude. Ignorance
of such information can cause endless problems to the speakers of the foreign language;
that is why it is of a major importance to integrate the cultural aspect of the language in the
process of teaching any foreign language and not to only focus on the linguistic and

semantic aspects of it.
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side that society. Such knowledge can help them know

what to say, what not to say and how to act in certain situations. It can also help them

avoid awkward and undesirable situations.

3. Language and Culture

Language is the means by which culture is clearly expressed and "Language teaching
must inevitably be accompanied by teaching about cultural phenomena." (Risager, 2006,
p.9). Tang (1999) suggests that culture is language and language is culture which is true
since language represents the mirror that reflects any society's culture and is also
influenced by the culture and any changes that it may carry. According to Brown (1994, p.
170),

Culture is deeply ingrained part of the very fiber of our being,
but language is the most visible and available expression of that
culture. And so a person's world view, self-identity, and systems
of thinking, acting, feeling, and communicating can be disrupted
by a change from one culture to another.

Mitchell and Myles (2004, p. 235) argue that "language and culture are not separate, but

are acquired together, with each providing support for the development of the other."

Foreign language learners have their own cultural identity; their own body language,
hand movements, facial expressions and other linguistically distinguished expressions.
When they are involved in the process of foreign language learning, they tend to
subconsciously use what they have already acquired from their mother culture in order to
fulfill certain communicative goals in the target language. This, to a great extent, resembles
the phenomenon that Krashen (1982) refers to as "mother tongue interference" or
"language interference" which implies that FL/ SL learners, unconsciously, borrow rules
from their L, in order to manage communicative barriers in their L,. This act of rule
borrowing can be positive if the same rule exists in the learner's L;, but negative if it does
not exist. However, negative language interference can be tolerated or even understood
despite the false application of the rule unlike the case of applying one's social and cultural
norms when communicating in the TL which can be misunderstood and not tolerated. It is

for this reason that teaching cultural knowledge will help students develop cultural
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able to know the appropriate linguistic and physical

behavior to be produced in multiple contexts.

The teacher needs to provide opportunities for the learners to go beyond the plain
linguistic meaning of the utterance into its correct cultural interpretation. Kramsch (1998)
argues that if language is a social practice then culture should be the very core of language
learning. Another evidence of the inseparability of language and culture by Kramsch
(1998) is the fact that language expresses, embodies and symbolizes cultural reality which
clearly shows that language and culture are bounded together. Bennett, Bennett and Allen
(2003, p. 237) argue that "the person who learns language without learning culture risks
becoming a fluent fool." Meaning that this will cause the learner to produce fluent
language grammatically, but not necessarily to produce and understand it correctly in its

social and cultural contexts and with its social and cultural interpretations.

Language is the container of culture; it is the means by which culture is realized. Wei
(2005, p. 56) argues that language has a dual character: a means of communication as well
as a carrier of culture. Also, Fantini (1995) stresses the symbiotic relationship between
language and culture since language affects and reflects culture and vice-versa. Brown
(2000, p. 177) points out the same issue when he says that "a language is a part of a
culture, and a culture is a part of a language; the two are intricately interwoven so that one
cannot separate the two without losing the significance of either language or culture."
Liddicoat et al. (2003) also claim that language and culture interact with each other in a
way that culture connects to all levels of language use and structures. Gao (2006) claims
that the interdependence of language learning and cultural learning is so evident that one
can conclude that language learning is culture learning and consequently, language
teaching is cultural teaching. The same goes for Wang (2008) when he astates that teaching
a foreign language is teaching a foreign culture and that the foreign language teacher is a

foreign culture teacher

4. Historical Background of Culture in Foreign Language Teaching

Until recently, linguistic-based language teaching was dominating the field of foreign

language teaching through approaches like Direct Method, Audiolingualism, Total
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p graduation of language learners with a wide range of

vocabulary in mind and ability to produce grammatically correct utterances, yet low or no
ability to hold a conversation and negotiate meaning. Despite the debate among scholars
concerning the position and status of culture in foreign language teaching, it was not until
the 1990's that culture was considered and accepted in language teaching programs thanks

to the cultural studies carried out in the fields of anthropology and sociolinguistics.

In the 1960's and 1970's, investigations of the relationship between language and
culture led to empirical works by Hymes (1964) on language and culture, Kaplan (1966)
on rhetorical patterns accepted in different cultures and styles of writing, and Gumperz
(1972) on interactional sociolinguistics (Cited in Liu, 2009, p. 5). In the 1980's, there was
an urge to include the cultural aspect of the language in second and foreign language
teaching and many scholars like Byram (1989) proposed their models to include culture in
foreign language teaching. According to them, exposure to culture is more than needed; it
is a fundamental part in both first and second/foreign language acquisition and they argue
by saying that first language acquisition process is nothing but an act of socialization, i.e.,
an attempt from the child to be accepted as a member of the speech community in which
they live. Damen (1987) analyzed the influence of culture on interaction which later led

him to define cultural values and beliefs.

In the 1990's, the subject of culture has become more popular and widespread.
Kramsch (1991) emphasized that language cannot be learned without an efficient
understanding of the cultural context in which it is produced and that foreign language
learners must also be learners of the foreign culture. In other words, foreign language
learners need to be both bilingual and bicultural, not in the sense of embracing the other
culture and underestimating their own, but in a way that enables them to have insightful
views about the target culture and manage everyday conversations. What made it even
more needed for Risager (2007) is the increasing number of students studying abroad
especially through exchange programs and the evolutionary development that was
witnessed in the field of information and communication technologies (ICT) which made it

possible for people from different cultural backgrounds to have contact with each other.

In the 2000's, more emphasis was on content than on form. This is clearly explained

in the statement "students cannot truly master the language until they have also mastered
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p. 27. Cited in Peterson and Coltrane, 2003, p. 6). In

addition, thanks to Byram's (1997) model of intercultural communication, which
sociocultural competence was its starting point, learners were encouraged to find relations
between different cultures through the observation of similarities and differences among
them. According to Larzén-Ostermark (2008, p. 528), the main aim of this stage is to
develop "the ability to see how different cultures relate to each other in terms of
similarities and differences and to look at themselves (the learners) from an 'external’

perspective when interacting with representatives of other cultures."

S. Theories on Culture Learning and teaching

It is proved that language and culture are bounded together and inseparable.
Consequently, language learning and culture learning are interrelated. Culture learning is
defined by Crozet and liddicoat (2000, p. 1) as the result of the "acknowledgement and
understanding of the links between language and culture as well as an understanding of

how communication works across cultures." It is also defined by Paige, Jorstad, Siaya,
Klein and Colby (2003, p. 177) as:

The process of acquiring the culture-specific and culture-general
knowledge, skills, attitudes required for effective communication and
interaction with individuals from other cultures. It is a dynamic,
developmental, and ongoing process which engages the learner
cognitively, behaviourally, and affectively.

Because of the dynamic nature of culture, learners need to be actively involved in the
culture learning process by rising curiosity towards it and establishing the similarities and
differences between the target language culture and their own culture. Byram and Planet
(2000, p. 189) argue that "comparison makes the strange, the other familiar, and makes the

familiar, the self strange and therefore easier to reconsider."

Teaching language in isolation cannot make the learner competent in that language.
Therefore, culture needs to be incorporated in language teaching and learning curricula.
Students need to learn the appropriate verbal and non-verbal behavior that goes along with
any produced utterances bearing in mind that any linguistic expressions, gestures or body

movements that are ordinary and acceptable in a certain society may be perceived
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1 errors are not. In fact, they are strongly emphasized

and can contribute to an immediate rejection by the members of the target language

community.

6. The Importance of Culture in Teaching English as Foreign Language

Speaking about English language teaching and learning in Algerian educational
context, providing cultural knowledge to the learners along with the process of learning
English language does not seem to be regarded as necessity, not to mention the category of
teachers and learners who refuse it for thinking that it is a threat to their own values, beliefs
and sociocultural identity as a whole. This may be the reason why culture is clearly absent
in English language teaching curricula. In fact, most of what students know about English
language culture comes from media in the first place such as movies, TV shows and series.
Such source of information is far from being reliable or helpful for the fact that they can be
easily biased and they deliver, in many occasions, a wrong image of any society's culture

by encouraging stereotypes and misconceptions about it.

Language is influenced by its culture and so it is language teaching. McKay (2003)
claims that culture influences language teaching in two important ways: linguistically and
pedagogically. Linguistically, culture is significant in the linguistic dimension of the
language itself, affecting the semantic, pragmatic, and discourse levels of the language.
Pedagogically, it influences the choice of language materials because cultural content of
the language materials and the cultural basis of the teaching methodology are to be taken

into consideration while deciding upon the language materials.

It is important to start teaching culture early in order to open students' minds and get
them to realize that they are not living alone in this world. It is because, as young learners,
they see every aspect of life from their own cultural perspective. In other words, they view
the world through their mother culture. In many cases, this may cause problems to them
when facing other cultures and when they have to be in a situation where they deal with a
person from a completely different cultural background. The early learning of the target
language culture can provide learners with a better understanding not only of the foreign

culture, but also their own culture. Moreover, they will develop a sense of tolerance and
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ulture and avoid the stereotypes.

Including culture in foreign language teaching is inevitable and also beneficial.
Tomalin (2008) emphasizes the importance of culture when describing it as the fifth skill

in addition to listening, speaking, reading and writing. He explains by saying that

What the fifth language skill teaches you is the mindset and
technique to adapt your use of English to learn about,
understand and appreciate the values, ways of doing things and
unique qualities of other cultures. It involves understanding how
to use language to accept differences, to be flexible and tolerant
of ways of doing things which might be different to yours. It is
an attitudinal change that is expressed through the use of
language.

Many national and international organizations support integrating culture in language
teaching such as TESOL which has set the social and cultural appropriate use of English as
one of its main goals, and the American Council of Teachers of Foreign Languages
(ACTFL) which determines the standards based on "knowing how, when and why to say
what to whom" (Onalan, 2005, p. 217). Byram in the 1990's also found it necessary for the
educational aims to bear the cultural aspect in mind in order to encourage tolerance to

unfamiliar, promote positive attitudes towards others and to reduce cultural biases.

(Prodromou 1992)

7. Raising Cultural Awareness

It refers to the concept of developing knowledge of one's own culture while
exploring the target language culture. Cultural awareness involves "a gradually developing
inner sense of the equality of cultures, an increased understanding of your own and other
people’s cultures, and a positive interest in how cultures both connect and differ"
(Tomlinson, 2001. Cited in Tomlinson & Masuhara, 2004, p. 3). It is the knowledge
acquired by learners about their own culture and others' cultures in a positive way, i.e.,
they develop a sense of respect to their mother culture and other related and distant
cultures and they eliminate the feeling of superiority or inferiority towards certain cultures
at the expense of others by recognizing the equality of all cultures regardless of the place in

which it occurred, the time through which it developed, flourished and declined and
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sense that learners start raising awareness of their own

culture and compare it and contrast it with the target culture.

Some scholars further divided this concept into categories. According to Tomalin
and Stempleski (1993), cultural awareness comprises three qualities which are awareness
of one's own culturally-induced behaviour, awareness of the culturally-induced behavior of
others and ability to explain one’s own cultural standpoint. Cultural awareness will also
lead learners to realize how the multiple cultures that existed and still exist around the
globe including their own culture and the target language culture have shaped the world as
we know today. Crozet (2007, p. 5) asserts that "the turning inward of cultural information
through self-reflection leading to enhanced understanding of the role of culture/language in

the construct of worldviews."

In addition to the exploration of the target language culture and the better
understanding of the learner's own culture, a well developed cultural awareness can lead
the learner to a higher level of cross cultural communication. Kramsch (1993) and Byram
(1989) believe that a sufficiently developed cultural awareness among learners will enable
them to place themselves in a position where they can observe and reflect on both cultures.
For Kramsch (1993), it is the place where learners are finally able to form their own
understanding of the cultural differences of both cultures. In this process, language learners
can bridge the gap between cultural differences and achieve their personal and
communicative goals (Crozet & Liddicoat, 2000). They will develop "the ability to see
how different cultures relate to each other in terms of similarities and differences and to
look at themselves from an 'external' perspective when interacting with representatives of

other cultures." (Larzén-Ostermark, 2008, p. 528).

Concerning teachers, raising cultural awareness is a critical element that should be
taken into consideration when teaching the foreign language culture. Gao (2006) states that
foreign language teachers should be aware of the place of cultural studies in foreign
language classroom and attempt to enhance students' cultural awareness and improve their

communication competence.
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Cultural empathy goes beyond cultural awareness, it exceeds being aware of a
certain culture to being an understanding learner of that culture. According to Van Der Zee
and Van Oudenhoven (2000, p. 1), "Cultural empathy seems important to 'reading' other
cultures. People who score high on cultural empathy are able to identify with feelings,
thoughts and behavior of people and groups who are part of different cultures." It means
that the learners start placing themselves in the milieu of that culture and understanding
why the speaker of the target language would say such utterance or behave in such way in
a given context. Brislin and Yoshida (1994, p. 64) point out that cultural empathy occurs
when "people not only accept cultural differences but are able to empathize with
individuals from other cultures and change their behaviors when interacting with them."
However, this statement is sensitive, to some extent, and its meaning needs to be analyzed.
Our aim of introducing culture to students is to make them aware of what the target
language speakers believe and how they behave and all the other aspects that can help in a
better understanding of the language. It is not our goal by any means to make them feel
ashamed of or reject their own social and cultural identity as it is not our goal to make
them develop a sense of empathy towards the other cultures or to make them change their

behavior unless that change of behavior does not go against their own culture.
7.2. Overcoming Stereotypes and Prejudices

There are always certain negative ideas, thoughts, beliefs that are stuck in people's
minds about certain cultures or societies; actions we think they perform, things we believe
they say or certain beliefs we are pretty sure that they embrace. All these negative thoughts
we have about the others are defined as stereotypes. According to Byram et al. (2002, p.
27):

Stereotyping involves labeling or categorizing particular groups
of people, usually in a negative way, according to preconceived

ideas or broad generalizations about them — and then assuming
that all members of that group will think and behave identically

Stereotypes are not based on a scientific fact or a logical reasoning, but rather a feeling we
develop or an opinion we adopt mainly based on what we hear and see around us whether
it is the media or the people we interact with. Prejudices, on the other hand, are the
judgments we make about these certain social groups and cultures based on these

stereotypes. Byram et al. (2002) state that "prejudice occurs when someone pre-judges a
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Teaching the cultural aspect along with teaching the language should consider
tackling the issue of stereotyping and prejudging as a priority. It should be an opportunity
for both teachers and learners to face their own stereotypes and misjudgments concerning
the target culture and to distinguish between what is right and wrong or to reflect upon

what they think and what the reality tells them to think.

8. Culture and Attitudes

Introducing the target language culture as part of foreign language teaching syllabus
may receive various reactions from both teachers and learners. Some of them may seem
neutral, others may be motivated and enthusiastic towards exploring the culture of the
foreign language and the last category may not welcome the idea of having the target
language culture as part of the syllabus. This category of people is more sensitive and
defensive concerning this subject for the reason that they perceive it as an infringement of

their own social and cultural identity.
8.1. Students' Attitudes towards Learning Culture

It is a fact that not all students will accept learning about a certain culture as part of
learning the language especially if the foreign language culture is distant from the learners'
own culture. The students' defensive attitude is due to their previous accumulative
stereotypes and prejudices that were shaped through what these students see and hear in
their everyday life. Byram et al. (2002) argue that stereotypes and prejudices are feelings
and thoughts that are not based on reason or logic; therefore they need to be explored and

challenged in a productive manner.

Some learners may be overwhelmed by the fear of being influenced by the target
language culture in what is called as linguistic imperialism. This problem can be best
solved by making a parallel between the learners' own culture and the target culture. Thus,
students can get the best of both worlds, not to mention the pleasant experience resulted
from discovering similarities and differences between both cultures which can foster

tolerance and understanding.
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Just Tike any other human being, teachers also have stereotypes and prejudices about
other cultures and people which can be transferred intentionally or unintentionally to the
students. Since it is almost certain that teachers have already determined attitudes towards
the culture they are going to teach, there has been a debate of whether to be neutral when
teaching another culture or to express attitudes explicitly (Byram et al., 2002). Of course,
any person can have a very positive attitude towards a certain culture that they can make
people fall in love with it or even influence them to be obsessed to know everything about
it. Respectively, they can develop a very negative attitude that they can affect others to
reject it or even hate it. However, if the person is in a very sensitive position like a teacher,
it may lead to serious problems if they do not know how to teach without involving their
personal attitudes or if they do not know how to speak about it without being carried away
with it. The reason is that anything done or said by the teacher in the classroom will be

always remembered by the students even after many years later.

It is difficult to be teaching neutrally a certain culture while having certain thoughts
about it; therefore teachers are required to be careful when showing their own thoughts,
feelings and opinions about any culture. They need to reflect upon their ideas and the
effectiveness of transmitting these ideas to learners. They also need to encourage their
students to speak out their stereotypes and prejudices in order to evaluate and discuss them
by the teacher and the classmates. Moreover, both student and teachers should not forget
the ultimate goal of culture learning which is not to dig deep down in the target culture and
society or to analyze everything about them, but rather to make themselves aware of them,
raise their curiosity and most importantly understand that the languages spoken by millions
of people in the world are heavily influenced by their cultures. They need to have enough
knowledge about these cultures in order to better understand these languages, yet they are
not required to be experts about the target language culture; they should know the factual

information that enable them to handle everyday situations.

9. Models of Integrating Culture in Language Teaching and Learning

As a result to the intercultural communication theory which was developed by

Byram in the 1990s, many educational programs took into consideration the element of
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1992). Nowadays, the majority of scholars and researchers in the field of Applied
Linguistics agree on the fact that culture plays an important role in learning any language
and must be incorporated within foreign language teaching curricula and programs. The
debate, however, is what aspects of culture should be covered, how it should be taught,
what are the best ways to implement it and the most suitable means to introduce it to the
learners. Kang-Young (2009) in his study speaks about the model proposed by Paige et al.
(1999, 2003). This model is about integrating culture in language teaching and learning.
According to Kang-Young (2009), Paige et al.’s (1999) model has two conceptual
distinctions. The first distinction is concerned with the goals and outcomes that need to be

achieved from culture learning and teaching

Culture learning is the process of acquiring the culture-specific
and culture-general knowledge, skills, and attitudes required for
effective communication and interaction with individuals from
other cultures. It is a dynamic, developmental, and ongoing
process which engages the learner cognitively, behaviourally,
and affectively

(Paige et al., 1999, p. 50. Cited in Kang-Young, 2009, p. 78)

From Paige et al.'s (1999) definition of culture learning, two learning goals and outcomes
are deduced which are culture general knowledge and culture specific knowledge. It is
meant by culture general knowledge, the more apparent aspect of a certain culture and
according to Paige et al. (1999, 2003); it refers to "the acquisition of knowledge, skills and
attitudes that are more generalisable in nature and transferable across cultures" (Paige et
al., 1999. Cited in Kang-Young, 2009, p. 78). However, the culture specific knowledge
refers to the knowledge that is specific only to a certain society or may even differ across
many regions and areas in one society. It is also referred to by Paige et al. (1999, 2003) as

big "C" culture and small "c" culture which are explained above (p. 3).

The second distinction, according to Kang-Young (2009), is about the dimensions
where these two aspects of culture learning should be achieved or realized and from the
above mentioned definition, we can understand that these aspects should be reached
cognitively through the knowledge provided, behaviourally through appropriate actions
performed and affectively through the attitudes adopted with a dynamic, developmental
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Kang-Young (2009), however, believes that Paige et al.’s (1999, 2003) model reveals
some problems when implementing it in real EFL classrooms for it lacks the practical
aspect. This model, according to Kang-Young (2009, p. 79), "does not offer a general set
of specific themes (or topics) to accomplish the particular aspects of culture learning." He
then gives a substitute represented in Lee's (2004, 2005) model "L2/FL Culture
Teaching/Learning Tree" which he claims to offer a variety of activities to EFL teachers

about each aspect of culture learning and teaching.

Kang-Young (2009, p. 81) points out that Lee's (2004, 2005) model includes sixteen
(16) themes required for culture-general learning to be successfully achieved. These
themes include cultural identity, how people perceive themselves as cultural entities and
how the characteristics of their personalities differ according to the cultures to which they
belong. Also, they tackle the impact that a certain culture has on human community and in
what way it contributes to the flourishment of the human civilization in general. Also, they
cover cultural adjustment stages that anyone undergoes when moving to a new country and
being in touch with a new culture and their ability to culturally adapt in addition to cultural
marginality when being exposed to more than one culture, culture stress and culture shock
that emerges from social distance. These themes also include cultural learning and culture
learning strategies, attitudes towards culture learning and intercultural attitudes towards
cultural differences. They also discuss intercultural development and intercultural
communicative competence as well as intercultural perspective taking skill and strategies

adopted to deal with intercultural stress.

The first nine themes which are "The self as a cultural being", "Impact of culture on
human communication", "Cultural adjustment stages", "Cultural learning", "Culture shock:
social distance", "Culture stress", "Intercultural development", "Cultural identity", and
"Cultural marginality" deal, according to Kang-Young (2009), with the cognitive aspect of
culture-general learning. These themes deal with how learners perceive themselves as
cultural entities, how the different cultures in the world, including their own culture,
interact with and influence each other taking into consideration the fact that there are
certain cultures with more power and status than others. They teach them how to deal with

culture chock and culture stress and how to adapt themselves into the societies of distant
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The next five themes, for Kang-Young (2009), relate to "culture-general behavioral
skills". It is concerned with the strategies adopted by the learners to ease the process of
learning about the culture and to deal with the issue of culture stress; acquisition of
intercultural communicative competence and developing a sense of respect and interest
toward the other; acquisition of intercultural perspective-taking skills through allowing
tolerance and understanding toward a different culture; and the ability to culturally adapt
which gives the learners a wide range of resources for cultural learning and the ability to

choose among them according to what suits their level, skills and personal preferences

The last two themes which are positive attitudes towards foreign cultures and
intercultural attitude toward cultural differences aim at developing positive attitudes among

learners towards different cultures in the context of interaction.

According to Kang-Young (2009), Culture specific knowledge of culture learning is
further divided into two aspects which are big "C" target culture learning that includes 22
themes designed by Lee (2004, 2005) with references from Paige et al. (1999, 2003) and
Hinkel (2001), and small "c" target culture learning that include 26 themes suggested by
Lee (2004, 2005) with references from interculturalists’ ideas (Levine & Adelman, 1993),
sociological perspective (Dateman, Crandell, & Kearny, 1997), ethnography (Seal, 1997),
and a sociolinguistic perspective (Brown, 2000; Hinkel, 2001).(Cited in Kang-Young,
2009)

9.1. Big "C" Culture Specific Knowledge

Such knowledge refers to awareness about races and ethnic groups, geographical
areas, regions, regional varieties and historical sites of the target culture as well as its
masterpieces of arts, artifacts, national treasures, literature and music. It also refers to
awareness of its different achievements in various domains of life like agriculture,
medicine, science, business, industry and marketing. It refers to having an idea about the
government and the political system of the target society, its economic system and
currency as well as its educational system. Moreover, it includes knowing about its
infrastructure and metropolitan, postal system, traffic and transportation as well as mass

communication. Not only that, but to be aware of how everyday life in such society goes
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1 of food they like to eat and what kind of houses they

like to build, what kind of sports they are famous for and what sort of activities they are
involved in on their spare time. Also, knowing about what times of the year are considered
as holidays and what kind of festivals, ceremonies and parties they celebrate. Moreover,
how the family is constructed in the target language society and to what extent the bonds
within families are strong. More importantly, it refers to knowing exactly how they
communicate verbally and non verbally and how they perceive certain terms that are
related to communication such as touching and personal space. (Lee's model 2004, 2005.

Cited in Kang-Young 2009)
9.2. Small "¢" Culture Specific Knowledge

This knowledge is more in-depth and detailed. It refers to being aware of terms like
freedom, individualism, privacy, competition, commitment and hard work, self-
improvement and self-reliance, personal control over environment and time, high and low
involvement, formality and informality and their relation to social status, age, gender ...
etc, directness, openness and honesty and their relation to the closeness or distance with the
interlocutor, in addition to other terms like face consciousness, materialism, liberalism and

male-dominance. (Lee's model 2004, 2005. Cited in Kang-Young 2009)

According to Lafayette (1975), cultural goals in teaching language should include the
recognition or interpretation of major geographical characteristics of the target country. In
other words, where the country or countries in which the target language is spoken locate,
what kind of terrain they have, what is the predominant climate or how it changes over
seasons. They should also discuss the major historical events related to the target country
such as civil wars, conquests, ruling eras and major economic, political and cultural
transitions. Furthermore, they should take into consideration, major masterpieces of
architecture, literature, music and arts. In addition to small "c" aspect of culture which is
related to everyday cultural activities including greeting, shopping, marriage, customs,
education, manners, common gestures, facial and accoustic expressions and non-verbal

language in general.
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| Teaching a given language culture is a very sensitive matter that can work both ways.
It can be a very motivating topic to the students to learn more about the target language
culture and to better understand the language as it can be a lame and boring subject if the
teacher is not acquainted with the techniques that should be used and the steps that should
be followed to make the subject of culture teaching a fun, motivating and curiosity raising
topic. The following are some techniques and strategies that can be used to facilitate this

process:
10.1. Authentic materials

If there is any topic that is worth using authentic materials then it is the topic of
culture. It can be troublesome to teach culture without any authentic materials. Although it
is difficult for teachers to find any authentic materials especially if the target culture is
distant, these materials are crucially important and worth making some efforts to find.
Authentic materials like newspapers and magazine articles, printed speeches of celebrities,
authentic instead of invented dialogues between native speakers, stories that are written by
native speakers and tackle the life of native speakers of the target language during a certain
period of history. These materials provide a wide access and exposure to the target

language culture as they minimize biased views on this culture.
10.2. Realia

It is anything concrete that facilitates the process of learning by the students. Realia
can also be difficult to obtain for teachers, but at the same time really important and worth
the shot. In our case, realia can be anything produced by the target language community
and culture such as real flags, money, calendars, toys that symbolize red buses, Big Ben,
phone cabinets of England and so on. If the teacher is explaining the subject of
superstitions, s/he, for example, can bring real clover plants or a horseshoe and, if they
cannot, they may bring images of them such as images of currency dealt with in the target
language community and images that explain why they call the ten dollars bill a blue

tongue or a twenty dollars bill a lobster in Australia.
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They are probably the most available yet most effective tools that ease the process of
learning and support the teacher's explanation. Most students quickly lose concentration in
the classroom if the whole lesson is based on "pure talking"; they may even start acting out
and talking which results in discipline problems. Videos, however, are proved to be
successful in attracting students and having their attention as long as they are displayed. In
our case, the teacher can use videos for further explanation; they can use them to explain
how money is used, how England, Scotland, Wales and Northern Ireland differ yet how
they unite to form Great Britain and UK. They can also use them to show student how
different festivals, ceremonies and events are celebrated in the target language society
(societies). The reason why videos are very important and crucial in this case is that
students consider them as almost their one and only window to the target culture and
community. Through videos and audiovisual materials, students can see for themselves
how native speakers act in their everyday life how they deal with certain events and most

important, how they behave verbally and non-verbally.
10.4. Role plays

Role plays provide the opportunity for students to transmit input into output and
actively work out their language. It is in role plays that students learn to communicate
appropriately and behave the way they should in the target language and in real life
situations. Through the use of role plays, students will develop a sense of awareness about
what is socially and culturally regarded as acceptable or not. They can perform situations
of greeting, request, invitation, compliment, direct and indirect complaint, starting a
conversation, interrupting or changing subjects. For instance, after learning about the dos
and the don'ts in the target language community, the teacher can ask the students or a
group of them to play situations of what is considered acceptable and what is not in front
of their classmates in order to better explain such situations to them and more effectively

familiarize them with different norms, etiquettes or behaviors.
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Most of us learn a foreign language in order to be able to communicate in that
language, therefore one important fact that we need to bear in mind is that the way people
communicate differs. It is influenced by their norms, values, beliefs, attitudes, history,
social status, geographical area and many other interrelated factors. In one word, we can
say that the way they communicate is influenced by their culture. It is now proved that
language learning should go along with culture learning and understanding the social and
cultural aspects of any language is a critical element to understand and produce the
language itself. It is because how people produce and receive the language varies from one
society to another and what may be regarded as ordinary or appropriate in one society may

be considered as confusing and rude in another.

The debate now is not about whether or not to integrate culture in foreign language
teaching curricula, but rather what aspect of culture should be included, to what extent it
should be taught and how it should be taught. In other words, the debate is about whether
the approach adopted to teaching culture will preserve the students' cultural and social

identity or will lead them to reject their own culture and social norms and values.
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Sociocultural Competence

Introduction

Teaching the target language culture should not be for the sake of only teaching the
culture, but for the sake of developing learners' sociocultural competence and fostering
their cross-cultural communication. Sociocultural competence is a key element to the
communicative approach which is widely used in foreign language teaching nowadays.
According to the founders of this approach, the main purpose for learning any language is
to be able to communicate in that language. Therefore, the emphasis when teaching any
foreign language is not only to enable students to master the linguistic aspect of the
language, but teach them how to use this aspect in its appropriate social and cultural

context.

In this chapter, the concept of sociocultural competence and how it is seen by
different scholars as well as its relation with culture and other well-known terms in the

field of applied linguistics will be discussed.

1. Human Communication

Human communication is the way people exchange ideas, opinions and feelings, give
orders and make decisions, speak about past events and make future plans. It is the act of
initiating an utterance that is interpreted by one's interlocutor and responded to by another
related utterance. Celce-Murcia and Olshtain (2000) state that human communication is
used to achieve different personal and social goals and people choose the most appropriate
forms to fulfill these goals according to the social context in which they appear. The way
of communication differs from one language to another and from one society to another. In
other words, it is influenced by the social and cultural rules that govern each community.
Samovar et al. (1981) emphasize the inseparability of culture and communication and
believe that communication is based on culture because it does not only decide how

individuals should address each other and how the conversation should flow, but also helps
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their utterances, what possible meanings can one

mstances the utterance can be produced and what

meaning or meanings can be associated with each circumstance.

If human communication occurs between people who live in the same geographic
area, have common history and share the same social conventions and cultural values, they
are more likely to understand each other and in a quick manner without thinking about all
the complicated processes that their interlocutor's mind has gone through to encode their
messages not only at the linguistic or the grammatical level, but also at the social and
cultural as well as the pragmatic level. They, also, do not have to think about the ways in
which their own minds interpret and encode these messages. In other words, it all happens
in a subconscious way. However, for non-native speakers who are trying to learn a foreign
language, it can be exhausting in the sense that they have to actively to work that out in
their minds and explore the culture and society of the target language in order to be able to

produce such context-suited utterances and correctly understand them.

2. Communicative Competence

This concept that caused a major change in the way people perceive and understand
foreign language teaching and learning was first introduced by Hymes (1972) as a reaction
to Chomsky's notion of grammatical competence (1965). He claimed that "Chomsky's
theoretical distinction between competence and performance did not include any reference
to aspects of language use in social practice and related issues concerning appropriacy of
an utterance to a particular situation" (Hymes, 1972. Cited in Us6-Juan and Alicia, 2006, p.
10). As a result, he initiated this concept in which he insists that the learner should master
both the grammatical rules of the language and the appropriate use of these rules in social

contexts. According to Hymes, communicative competence:

Involves knowing not only the language code but also what to say to
whom, and how to say it appropriately in any given situation. Further,
it involves the social and cultural knowledge speakers are perused to
have which enables them to use and interpret linguistic forms.

(Hymes, 1972. Cited in Saville-Troike, 2003, p. 18)

Not only that, but it extends to include:
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- g ' may talk to persons of different statuses and

roles, what nonverbal behaviors are approprlate in various contexts,

what the routines for turn taking are in conversation, how to ask for

and give information, how to request, how to offer or decline

assistance or cooperation, how to give commands, how to enforce
discipline, and the like.

(ibid)

In a close definition to Hymes' (1972), Savignons (1991, p. 264) also defines
communicative competence as "the use of language in social context, the observance of
sociolinguistic norms of appropriacy". Brown (1994, p. 227) defines it as "that aspect of
our competence that enables us to convey and interpret messages and to negotiate
meanings interpersonally within specific contexts." (Cited in Knapp et al, 2009).

Communicative competence is

The ability to relativise learners' own cultural beliefs, values and
practices, to understand those of others, to establish a relationship
between the two, and to accept difference rather than expect some
universal harmony.

(Trim as cited in Starkey, 1999, p. 53. Cited in Choudhury, 2013, p. 22)

Communicative competence has been defined by many scholars who differ in what
elements it is composed of, but agree on its core meaning which is anything additional to
our linguistic competence that helps us gain the ability to behave appropriately

linguistically and non linguistically in the target language.

3. Components/ Models of Communicative Competence

Hymes' new theory inspired many linguists to conduct in-depth research concerning
this subject such as Canale and Swain (1980), Bachman (1990), Celce-Murcia (1995) and
many others. Eventually, each one introduced his own model concerning the components

of communicative competence.
3.1. Canal and Swain Model (1980)

This model of communicative competence was developed by Canale and Swain

(1980) and it includes four components. Grammatical competence refers to the knowledge
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, P- 29) define the grammatical competence as the

"knowledge of lexical items and rules of morphology, syntax, sentence-grammar
semantics, and morphology." Sociolinguistic competence refers to the knowledge of the
sociocultural rules that govern the context in which the utterance is produced. Strategic
competence refers to the possession of the communicative strategies that are used to avoid
breakdowns in conversation. According to Canale and swain (1980), strategic competence
refers to the verbal and nonverbal communication strategies that the speaker resorts may in
order to repair defections in communication which itself is the result of whether
performance variables or inadequate competence. It also refers to the use of compensation
strategies such as paraphrasing or hesitation such as "er". Finally, discourse competence
refers to the mastery of coherence and cohesion in utterances whether spoken or written.

This model was further developed by Canale (1983).
3.2. Bachman's Model (1990)

This model was introduced by Bachmam (1990) and includes three competencies
which are language competence, strategic competence and physiological mechanisms.
Language competence is divided into organizational and pragmatic competence. The
former is concerned with the grammatical and textual rules, while the latter refers to
illocutionary competence (i.e. speech acts as functional units of the language) and
sociolinguistic competence (i.e. the appropriate use of these functional units). Strategic
competence refers to the appropriate use of language competence in a given context and
physiological mechanisms refer to the neurological and psychological processes involved

when language is produced.
3.3. Celce-Murcia et al.'s Model (1995)

The model of Celce-Murcia et al. (1995) divides communicative competence into
four elements. Linguistic competence is concerned with language levels (i.e. phonology,

morphology, syntax and semantics). They view linguistic competence as involving:

The basic elements of communication, such as sentence patterns,
morphological inflection, phonological and orthographic systems, as
well as lexical resources (i.e., formulaic constructions, collocations or
phrases related to conversational structures).

(cited in Uso-Juan and Alicia, 2006, p. 13)
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eptable utterances. Discourse competence targets the

unity of spoken and written texts, i.e., achieving coherence and cohesion in both of them. It
refers to the correct application of discourse markers, turn taking mechanisms,
overlapping, asking for repetition, opening and closing a conversation ... etc. And actional

competence refers to the actions performed by the speaker through speech acts.
3.4. Hedge's Model (2000)

Hedge's (2000) model consists of five components. Four of them were already
tackled by other researchers which are linguistic or grammatical competence that is
considered to be the corner stone for achieving communicative competence, discourse
competence, strategic competence and pragmatic competence which is concerned with the
correct interpretation of discourse. Pragmatic competence includes illocutionary
competence which, according to Hedge (2000, p. 48) means "knowing how to use
language in order to achieve certain communicative goals or intentions". Besides, he added

a new competence which is fluency.

4. Communicative Language Teaching (CLT)

Within the last 50 years, language teaching has gone through many changes. It was
first based on the mere acquisition of linguistic competence. Richards (2006, p. 6) states
that "traditional approaches to language teaching gave priority to grammatical competence
as the basis of language proficiency." Many teaching methods such as Audiolingualism and
Situational Language Teaching emphasized the development and mastery of such
competence. There were three major successive approaches to language teaching;
traditional approach which was dominant up till late 1960s, classic communicative
language teaching which emerged from 1970s until 1990s and current communicative

language teaching which arose in 1990s and kept dominant until the present day.

Communicative language teaching began in Britain and USA in the 1960s to replace
the Structural-Situational Language Teaching Approach that was rejected for the reason
that it could not meet the students' needs and achieve the learning objectives. According to

Richards and Rodgers (1986, p. 69), both American and British experts see that
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re teaching is to develop what Hymes (1972) referred

to as 'communicative competence'." Savignon (2002, p. 7) believes that CLT "is properly
seen as an approach, or theory of intercultural communicative competence to be used in
developing materials and methods appropriate to a given context of learning Contexts
change". For Harmer (2007), CLT embraces the idea of how language is used instead of
concentrating only on grammar which means that, in addition to learning about the
linguistic aspect of the language, one should master language in use or should learn how it

is used in its society and natural context.

The primary goal of this approach is to develop the learners' ability to communicate
effectively in the target language rather than mastering the linguistic aspect of the language
without knowing how to use it appropriately. Sarosdy et al. (2006) argue that
Communicative Language Teaching is Content based, learner-centered, intercultural,
experiential and holistic in which the whole personality would be developed during
language teaching. Brown (2001) explains that communicative competence through all its
components covers all the goals of foreign language classroom and that language
techniques used by CLT engage learners in real and authentic communication situations
and help them use language for meaningful purposes. Nowadays, many field researchers
acknowledge Communicative Language Teaching and describe it as a revolutionary trend
in the field of Applied Linguistics. Richards and Richard (2002, p. 90) comment on the
benefits of the approach holding that "Communicative language teaching led to a
reexamination of language teaching goals, syllabus, materials, and classroom activities and

has had a major impact on changes in language teaching worldwide".

5. Definition of Sociocultural Competence

After the rise of the concept of communicative competence by Hymes (1972) and its
development by following researchers, there was a shift in the way languages were taught
and learned from a mere memorization and application of grammar rules, pronunciation
and vocabulary to the desire to communicate and correctly fulfill the speaker's goals as

well as correctly interpret their interlocutor's intentions. For this, there was a need to have

33


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

£ 0

Your complimentary

use period has ended.

Thank you for using

O m p | ete PDF Complete.

Click Here to upe

knowledge governing the target language speech

Having a Sociocultural competence is of a crucial importance for FL/ SL learners.
This competence refers to having adequate knowledge about the social and cultural rules
that are conventional in the target language society such as the level of formality when
addressing others, non-verbal communication including eye contact, gestures, facial
expressions, tone of speech, speed of delivery and length of silence or pause before turn-
taking. Not only knowing them, but also appropriately applying them. In other words, to
know such rules and to also know how these rules are realized in the target language.
Johnson (2009, p. 13) argues that "Meaning does not reside in language itself, but instead
in the social group's use of language." From what has been said, we can say that it is the
use of cultural and social norms to deliver certain meanings or the production of certain

utterances that refer to different aspects of culture and social conventions.

People are usually unaware of such difference. According to Hinkel (2001), both
non-native speakers and native speakers may be unaware that cultures can vary as much as
they do. In fact, they subconsciously perceive it to be the same in all societies which may
cause a great deal of confusion, misunderstanding and even rejection among people from
different cultural and social backgrounds for the reason that what might be normal in one

society is considered to be rude, unacceptable or even a taboo in another.

Some examples of what may cause confusions are the length of silence and pauses
during speech. While this is one of the characteristics of Eastern Asian societies in the
sense that they take a longer period of silence before answering their interlocutor's question
or comment on what they said, it may be considered by Western societies as a refusal to
answer or unwillingness to communicate. Moreover, it is known that Mediterranean people
generally use gestures and move their hands when they speak which may be perceived to
be confusing or uncomfortable for their interlocutors from different geographical and
social backgrounds. Also, in the case of giving and receiving gifts, manners of behaving
greatly differ from one society to another. While it is totally acceptable in Western
societies to open the gift right away after receiving it and in front of the person who
offered it, it is considered very rude to do the same action with Japanese people. The
appropriate behavior in this case after thanking the person who offered the gift would be

putting it aside gently and waiting until the offerer leaves before opening it. The reason for
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nt concerning the importance of non-linguistic factors

to achieve the implied meaning intended by the interlocutor:

Understanding what people mean by what they say is not the same as
understanding the linguistic expressions they use in saying it...Every
linguistic expression contains the potential for a multiplicity of
meanings and which one is realised on a particular occasion is
determined by nonlinguistic factors of context.

Widdowson (1990, p. 102)

Sociocultural competence is not merely about having plenty of information about the
culture and the society of the target language, but it is about using the learners' pragmatic
ability with what they already know about the culture and society in order to decode their
interlocutor's messages and figure out their intended meanings as well as to respond
appropriately to them. There is not use from filling students' brains with plenty of
information about the target language culture and society if they do not know how to use

them for a better comprehension and production of the language.

6. Components of Sociocultural Competence

Sociocultural competence itself is further divided into other components. According
to Celce-Murcia, Dornyei and Thurrell (1995, p. 24), there are four components of
sociocultural competence; social contextual factors, stylistic appropriateness factors,

cultural factors, and non-verbal communicative factors.

The social contextual factors include participants' variables such as age, gender,
social status and social distance, in addition to the situational variables like time, place and

social situation.

Stylistic appropriateness factors include politeness conventions and strategies such as
in the previous case of offering a gift, Japanese people tend to respond by saying "Sorry"
instead of "Thank you" for they think that "thank you" is not sincere enough which may
not be quite understood by Western people if they do not have adequate social and cultural
knowledge about this society. Besides, it includes stylistic variations such as degree of

formality and speech registers.
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might be similar to what Hymes (1972) referred to as referential competence, meaning that
FL learners should know about the physical and concrete materials that exist in the host
community in addition to social conventions, rituals, major values, beliefs, norms, taboo
topics, historical background, literature and arts. They also include awareness of major
dialect or regional differences which is referred to by some researchers as sociolinguistic
competence and cross-cultural awareness including differences, similarities and strategies

for cross-cultural communication and this is known as intercultural competence.

Non-verbal communicative factors refer to kinesis factors known as body language
including discourse controlling behaviors such as non-verbal turn-taking signals,
backchannel behaviors and affective markers such as facial expressions, gestures and eye
contact. Non-verbal communicative factors also include proxemic factors such as use of
space, haptic factors such as touching, silence and paralinguistic factors such as acoustic

sounds and non vocal noises. (Celce-Murcia et al., 1995)

It is meant by non verbal factors anything used by the target language speaker other
than their linguistic utterances to support, explain, or describe what they say. It is probably
the most implicit and most difficult factor to recognize. There are many students who are
fluent speakers with almost authentic accent, but when it comes to non verbal behavior
they apply their own norms. Non verbal behavior includes hand gestures, eye contact, body
language, touching use of space, and silence (Celce-Marcia et al., 1995), in addition to
facial expressions, head motions and so on. Gestures and what they symbolize differ from
one society to another, thus students need to be careful when using them and they need to
know what is perceived as appropriate or normal and what is perceived as ambiguous or
rude in the target language society. They need to know whether the use of any gestures at
all when talking is accepted or not for some societies consider it rude to use some of them
like moving one's hands when they speak. The same goes for facial expressions and head
motions which may be perceived as obscure, funny or rude. For instance, some societies
use the head motion that is known in Western societies as affirmation to express negation
and vice versa. The case of eye contact is probably the most contradictory and different
from one society to another. Looking right in the eye of one's interlocutor is something
important when talking to them in Western societies especially the American society,

while it is considered rude in other societies like Arab societies especially if the
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space and physical contact which American society

values and insists on. They believe that each one has its own personal space that should not
be violated and they do not appreciate the act of touching others when talking to them, or
holding their hands (among males) even if they are close friends. Furthermore, when
greeting, the kiss on the cheek, even among men, is much known in Arab societies and
some Western societies like Italians, yet it is shown to be extremely unacceptable in the

American society.

7. Sociocultural Competence and other Related Concepts in the Field

Sociocultural competence is not a standing alone concept in the field of applied
linguistics. It is interrelated with many other concepts with which it resembles in some
aspects and contrasts in others. In addition, it can be part of some of these concepts as well
as it can be an umbrella term which contains some others and exceeds them to other

aspects.
7.1. Sociocultural Competence and Intercultural Competence

In contrast to Sociocultural Competence which focuses only on developing the
learners' knowledge about the culture and society of the target language, Intercultural
competence takes into consideration both the learners' mother culture and the target
language culture. According to Byram et al. (2002, p. 34), "Knowledge, awareness and
understanding of the relation (similarities and distinctive differences) between the 'world of
origin' and the 'world of the target community' produce an intercultural awareness."

Moreover, it includes a wider range of cultures other than the learners' L1 and L2 (ibid).

It seems that intercultural competence relies on increasing EFL learners' cross-
cultural awareness and encourages them to see the world from the other person's
perspective without focusing on the linguistic aspect, i.e., it does not make connections
between the knowledge provided and how that knowledge is internalized in the language

which is the essence of sociocultural competence.
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Sociolinguistic competence studies dialects and language variations among different
societies and social groups that speak the same language and is concerned with developing

the ability to select the linguistic items that are most appropriate to their social context.

Sociolinguistic competence requires adjusting one's grammatical
forms to be appropriate to the setting in which the communication
takes place. Attention is paid to such factors as the age, status, and sex
of the participants and the formality of the setting.

(Mizne, 1997, p. 13)

It is concerned with the linguistic varieties that exist in a given speech community and the
ability to choose the socially appropriate linguistic form for each speech context including
the ability to recognize formal and informal language, slang, jargon, tone, stress, pitch of
voice and the linguistic forms used to address the elderly, males, females and people who
have more social power and status. In addition, it refers to the fact of being aware of the
different usages of certain vocabularies inside certain areas and regions within one society.
For example, if you ask any English language learner about the meaning of the word "sad",
they will answer by saying that it is the synonym of "unhappy". However, in some parts of
Britain, it is used as a synonym to "lame" which, in this case, is not desirable to describe a
person as being sad. Furthermore, subjects like dialects, pidgin, creoles, diglossia,
registers, styles, and code switching are widely investigated in sociolinguistics
(Wardhaugh, 2006)

It seems from what has been mentioned that sociocultural competence is broader
than sociolinguistic competence since it deals with what has been mentioned and more.
One can say that sociolinguistics in some way resembles stylistic appropriateness factors
suggested as one of the components of sociocultural competence by Celce-Murcia et al.
(1995). In fact many teachers in the field of Applied Linguistics still use these two terms

interchangeably and are not aware of the difference between them.
7.3. Sociocultural Competence and pragmatic competence

Having adequate sociocultural knowledge is the lead to having pragmatic

competence. According to Miller (1974):

Most of our misunderstandings of other people are not due to any
inability to hear them or to parse their sentences or to understand their
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nderstand a speaker's intention.'

(Miller, 1974. Cited in Thomas 1982, p. 91)
Thomas also (1982, p. 91) believes that

There is one area of pragmatic failure (‘pragmalinguistic failure')
which is fairly easy to overcome. It is simply a question of highly
conventionalized usage which can be taught quite straightforwardly as
'part of the grammar'. The second area ('sociopragmatic failure') is
much more difficult to deal with, since it involves the student's system
of beliefs as much as his/her knowledge of the language.

Despite the interrelationship between these two competences, they do not mean the same
thing. Sociocultural competence has to do only with the social and dimensional aspect of
the speaker's utterance which may be dealt with, among other issues, in pragmatic
competence. In other words, pragmatic competence deals with the speaker's intention and
the listener's interpretation no matter what the utterance is or the dimensions it carries.
However, sociocultural competence deals with the same thing but within the context of

social and cultural aspects of the utterance.

The other difference that may exist between these two competencies is that
pragmatic failure may take place between speakers from different linguistic, social and
cultural backgrounds or between native and non-native speakers as it may occur among

native speakers themselves. Let us consider the following example (Thomas 1982, p. 93):

e A (to fellow passenger on a long-distance coach): Ask the driver what time
we get to Birmingham.

e B (to driver): Could you tell me when we get to Birmingham, please?

e Driver: Don't worry, love, it's a big place; I don't think it's possible to miss it!

In this example, we find that even though the participants are native speakers, the driver
could not correctly interpret the utterance of "B". While the intention of "B" was to seek
for information about the time it will take to get to Birmingham, the driver's interpretation
was a request from "B" to inform him when they get to that place. Even with assuming that
one of the participants (the driver) is a non-native speaker, his misunderstanding of what
has been said by "B" would not the result of his lack of knowledge about the British
society and culture. In contrast, sociocultural competence occurs primarily among
interlocutors who do not share the same social and cultural background and sociocultural

failure is mainly due to these differences. For example, when someone says that there was
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eneral will have no idea what this person is speaking

about. However, if they do have this kind of knowledge, they would be able to draw the
conclusion that this person is being sarcastic concerning the huge number of ethnic groups
that widely exist in England especially in large cities to the extent that the number of white

people became to seem very small compared to them.

8. Is Sociocultural Competence Teachable

It is apparent nowadays that teaching any language should go beyond merely
teaching its linguistic aspect. According to Palmer and Sharifian (2007) language teachers
are recognizing the need to incorporate sociocultural factors into their classrooms.
However, it is not that easy to teach and develop the students' sociocultural competence.
The reason is that teaching this competence occurs implicitly. According to Kramsch’s
(1993, p. 6), "Teachers have to impart a body of knowledge, but learners have to discover
that knowledge for themselves in order to internalize it." In other words, the teacher may
give the students the information and the knowledge they need and is able to provide
access to the social and cultural rules of the target language society, but it is the students'
responsibility to actively work out this knowledge and to find out how it is internalized in

the language.

This may lead to another issue which is that students will not be certain of whether
the conclusion they draw about their understanding of a certain context is right or wrong
for they only rely on their feeling of what might be right or wrong, accepted or rejected
based merely on the information and knowledge they have been taught. Hudson (2001)
argues that sociocultural competence primarily encourages skills and sensitivity to context
that are not open to a comparative type of assessment. There has always been a debate
between many researchers in the field of applied linguistics concerning whether to
explicitly make a connection between a certain piece of information about the target
language society and culture and its internalization in the language or to just give hints to
the students and make the links implicitly. It looks very much the same as the debate about
whether or not to use the learners' mother language to explain the foreign language or

whether or not to explain a certain word in the foreign language using its equivalent from
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itself as they do not support the use of the mother tongue to explain words from the target
language. The reason is that probably this explicit explanation will exclude the process of
the active working out of the language which is necessary in developing proficiency in the
target language, besides it goes against the learner-centered teaching principle which
requires the students to manipulate the language and explore it themselves. Moreover, the
possible internalizations of one piece information in the language may be countless and
giving the students one or two potential possibilities may close the students' minds and
prevent them from thinking about the other possibilities and how the same information can
be used differently in other contexts. For example, as a teacher, when you speak to your
students about Halloween as a well known festival that is widely celebrated in the English
language speaking countries, you can discuss with them about its date, the reason why it is
celebrated and what people usually do on this day. However, do not tell them explicitly
that it can be used ironically to make fun of someone else's outfit for example. Instead, you

can emphasize the fact that people on this day wear scary costumes.

9. Incorporating Sociocultural Competence in EFL Teaching Curricula

When it comes to incorporating sociocultural competence in EFL curricula and the
models provided in this matter, it is found that it receives less attention compared to the
other components of Communicative Competence. Moreover, there is no clear formal
structure that is introduced which builds up the students' sociocultural competence and

attempts to develop it.

9.1. Textbooks

Although textbooks have been a good learning material and beneficial in teaching
grammar, vocabulary and even phonetics and pronunciation, some experts believe that they
are may not be preferable to teach sociocultural competence. The reason is that
sociocultural competence requires an active working out of the language and its social and
cultural dimensions and a continuous interaction between the source of the information and
the receiver and this what it cannot be provided by textbooks in which the language is

described, by Carter and McCarthy (1994), as being absorbed and produced in an
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fionship between language and thought. According to

Bardovi-Harlig (2001, p. 26), they "may play a role in perpetuating some of the nontarget-
like realisation of speech acts." It means that the textbook may be even misleading by
providing inappropriate input which, if acquired by the students, will lead to a failure in
communication or even a rejection by their interlocutor. This explains Bardovi-Harlig's
statement, "it is important to recognize that, in general, textbooks cannot be counted on as
a reliable source of pragmatic input for classroom language learners" (2001, p. 25). He
further argues that they provide unrealistic source of communication (2001). (Cited in

Handford 2002)
9.2. Representational texts

Representational texts are believed to be the best substitute for language teaching
textbooks for they encourage students to use information processing and schematic

knowledge to figure out the intended meaning (Cook 1994). Representational texts are

a type of text which may perform the important function of breaking
down existing schemata, reorganising them, and building new
ones...Schemata play a well-documented role in processing text, but
certain texts may also play a role in building and adjusting schemata.

(Cook 1994, p. 10)

Representational texts call upon learners to use their schematic knowledge to interpret
meaning. They to some extent apply the principles of assimilation and accommodation
since learners use their background knowledge to reach the implied meaning or they use
the new information to modify and adjust their existing information. This kind of texts "is a
site in which beliefs, values and points of view are produced, encoded and contested"

(Carter and McCarthy 1994, p. 155). (Cited in Handford, 2002).
9.3. Dialogues

The use of more authentic and original dialogues which are distant from prescription
and invention can be a very good tool to teach students sociocultural competence since
they use English in context and as it is used in real life situations. Such kind of dialogues
simply brings language back to life. Students will be able to widen their knowledge by

counting all the possible interpretations of one utterance and the consequence of each
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rience for themselves how it is like to produce the

would they interpret it or react to it if said to them by

actively practicing these dialogues in role plays. Short (1981, p. 200) states that

The discussion of what is meant, implied, etc. by characters in
dramatic dialogues can also be used in class to make students
explicitly aware of the communicative nature of discourse ... the
foreign learner is going to be able to understand English well and fit in
socially when using English himself.

According to Handford (2002), regardless of the material used to teach sociocultural
competence, what matters is that learners can notice Celce-Murcia's (1995) factors and see

for themselves that they exist across cultures and countries.

10. Sociocultural Competence in EFL Classrooms

Learners need to understand that there is a great possibility that people who speak a
language other than theirs do not share the same values, norms, beliefs, and concepts as
they do, and their perception of the world as well as their interpretation of events and their
response to what they see and hear also differs. Smith (1985, p. 2), for instance, explains
that "the presentation of an argument in a way that sounds fluent and elegant in one culture
may be regarded as clumsy and circular by members of another culture." As a result, they
need to learn that what is regarded as appropriate, acceptable, conventional is not
necessary the same in the target language culture. Respectively, what is usually very
normal to say in their everyday life may be considered weird, rude or even a taboo in the
target language society and vise versa. For instance, in Arabic culture, it is totally normal
for a person to speak or give comments about the physical state of another person after a
long period of absence like "You have gained weight" or "You have lost weight" or "You
have aged" whether they are men or women. In fact, it is even normal for a woman to
comment on herself that she is getting older. Also, women have no problem telling their
real age when they are asked to and do not understand the point of hiding it, especially
married women. However, in Western societies, giving comments on somebody's physical
state is not desirable unless they are very close people. Not to mention asking a lady about

her real age which is extremely rude or describing her as looking older than she really is.

43


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

: Your complimentary
— use period has ended.
Thank you for using

t CO m p | ete PDF Complete.

Cllck Here tolll milial background. For Arabs, it is rude to talk to

ily background like who their parents, siblings, aunts,

uncles, cousins or grandparents are. It is not enough for them to know only their
interlocutors' first and last names especially if they are dealing with them frequently and
not just one time in a lifetime such as colleagues, work mates, neighbors or the clerk in the
grocery store at the corner. This behavior is due to the importance of the strong bonds and
values within Arab families. One's family background may not be that important for people
zho live in big cities. However, for people in smaller cities, towns and villages, this is
important. They can actually spend a quite amount of time discussing the familial
background of a certain person trying to figure out who the members of their family are,
what they do for living and which tribe (s) they belong to. On the opposite, it is extremely
rude and nosy, in Western societies, to know such things about a person even if you have a
close relationship with them. In fact, people in Western societies cannot even see the point
behind such behavior. This may be explained by the fact that the structure and combination
of the Western families greatly differ from that of Arab families in the sense that the small
family in the former has relatively weak bonds with the big family which extends to
include the grand parents' siblings and cousins and their entire families within Arab

families.

Another big difference lies in the issue of when to or not to talk to a person in the
first place. It is very normal in Arab societies to start a conversation with a stranger sitting
next to you in the bus, the doctor's clinic or any other situation where a group of people are
gathered in the same place. In fact, a whole new friendship can emerge from such situation.
However, in British and American societies, this kind of conversation can only take place
in social events like a party in a friend or a family member's place and even engaging in
such conversation does not mean asking intimate questions or sharing personal details
about one's life otherwise, there is a big chance that the speaker will be faced by showing
non interest, ignorance or even rejection if they try to start a conversation with strangers in

public places.

Conclusion

Each utterance can have several meanings depending on the context and the

circumstances under which it is produced. Only the sufficient knowledge of such natural
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s react if they know the utterances that have been

produced and the context and circumstances in which they were produced, yet still cannot
interpret their meanings? Or even worst, what would they do if something they said has
resulted in an unexpected response from their interlocutors. To be able to communicate in
a foreign language, one should be not only linguistically, but also socioculturally and
pragmatically competent. For this goal to be fulfilled, the culture and social norms of the
target language should be explored. This is not merely concerned with knowing and
studying about such culture and society to develop awareness and allow tolerance and
respect towards the others, but also and most importantly concerned with how such

knowledge and information is internalized in the language itself.
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Experiment Implementation

Introduction

This chapter is devoted to the experimental part of this dissertation. The experiment
is conducted to test the effect of teaching culture in developing EFL learners' sociocultural
competence. This experiment is carried out with Second Year students in Habba Abd El-
Madjid Secondary School. In this chapter, the aim, content as well as population and

sample of the experiment are all to be thoroughly discussed below.

1. Aim of the Experiment

This experiment is conducted with second year students at Habba Abd El-Madjid
Secondary School between the end of second trimester and the beginning of the third
trimester. It aims at introducing lessons about the different aspects of culture in some
English speaking countries such as United Kingdom, United States, Canada, Ireland,
Australia and New Zealand and seeing whether or not it shall improve their sociocultural
competence. We attempted to shed light mainly on what is most common among these
countries and not to focus on the aspects of culture by which only one country is
characterized. However, our primary focus was on the United Kingdom in many parts of
the lessons that have been introduced considering the fact that British English is the one
which is applicable in Algerian middle and Secondary schools and the one recognized in

academic writing.

Again, the aim of the experiment is not to introduce culture for the sake of only
learning about English Language speaking countries' culture or enriching students'
knowledge about it, but most importantly to make them better understand English
Language itself. Our aim and focus is to make them realize one important fact which is that
any language in the world is heavily influenced by the culture of the society in which it is
spoken and that almost every utterance that is produced by any person in this planet no

matter what their language is, can hardly be separate from any cultural interpretations.
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id how it is internalized in the language along with

learning the language itself in order to be able to understand and interpret the language
appropriately and also to respond correctly. In other words, having adequate knowledge
about English Language culture will not only help the learners in their receptive skills, but
also their productive skills since culture is considered by many researchers in the field as

the fifth skill that is influenced by all the four skills and affects them simultaneously.

As mentioned above, the experiment was carried out with second year students in
Habba Abd El-Madjid Secondary School between the end of second trimester and the
beginning of the third trimester of the academic year 2014/2015. It started with a pre-test to
examine the students' preliminary information about English language speaking countries
which itself indicates their current level of sociocultural competence followed by a
treatment that consisted of six lessons distributed on six sessions that lasted form one hour
and ten minutes to two hours for each. The first lesson was an introduction to the English
speaking world; the second lesson was about the currency used in some English speaking
countries; the third lesson was about the religion and festivals of English speaking
countries; the fourth lesson was idioms, proverbs and superstitions in UK mainly; the fifth
lesson was about body language in English speaking countries with emphasis on USA and
the last lesson tackled the subject of politeness and apology in English speaking countries.
After the treatment had finished, the students took the post test based on what they have
learned in the previous six sessions in order to see whether or not there has been an

improvement in their performances.

2. The Population and Sample

The population of this experiment included second year students of Habba Abd El-
Madjid Secondary School who were totally 254 students. The sampling method chosen
was convenient sampling and the criterion that was counted is the students' averages in the
subject of English language during the first trimester of the academic year 2014/2015. The
sample included primarily the first thirty (30) students in this subject according to their
averages and their teachers' recommendations. However, after eliminating the students who
took only one of the two and those who decided not to attend the lesson, the whole number

of the group became eighteen (18) students. The reason for choosing such sample is
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hg vocabulary and grammar that can enable them to

proceed with learning about the culture. In other words, the ability to understand basic
English whether it is written or spoken is a fundamental requirement that should be
available in each participant. For example, if the students do not understand the verb "to
locate" or the word "north", how can they understand the teacher when s/he says "Canada

1s located in North America"?

3. The Experimental Procedure

The experiment was conducted in three phases.
3.1. The Pre-Test

The pre-test was administered to all students (N= 18) to answer in a period of time
that does not exceed one hour and a half. The test included ten questions all of which are
supposed to be answered by any person with basic knowledge about English language
speaking countries. To save time and effort, the questions were answered on the same
paper. The first question was a multiple choice question concerning the difference between
the terms United Kingdom, England and Great Britain and the students were asked to cross
the right answer among three different possibilities. In the second question, students were
asked to name the countries to which seven flags in the exam paper belong. In the third
question, students were required to name four countries where English is spoken as a
native language attached with their capital cities. In the fourth question, students were
asked to give the number of the states of the United States of America in addition to

naming four of them according to the students' knowledge and preferences.

In the fifth question, students were given a number of monuments and famous places
in different English speaking countries and were asked to mention the cities in which they
exist. In the sixth question, a writing space was given to the students in which they express
their opinions about the main difference between American people and British people
concerning their personalities. The seventh question was a trap question in which students
were asked to name the current president of the United Kingdom in order to know whether
students have any idea about the UK's political system. In the eighth question, students

were asked to mention four ceremonies that English speaking countries celebrate. In the

48


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

: Your complimentary
— use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

Cllck Here to upg to name the currency used in Canada and the United

Unlimited Pages

multiple choice question in which students were asked

to choose among four possibilities what they think is the source of their knowledge about

English language culture.

The pre-test results revealed that students do not have any cultural knowledge given
the fact that they could not answer basic questions that any person, regardless of being an

English language learner, with basic cultural knowledge could answer.
3.2. The Treatment

Based on the analysis of the students' performance in the pre-test and after knowing
their real levels on cultural knowledge, the phase of treatment and lessons preparation
began. As mentioned above, the treatment consisted of six lessons around one hour and ten
minutes to two hours for each. Every lesson was devoted to a certain aspect of culture and
had specific objectives that students were supposed to accomplish by the end of each

session.

The main aim of this experiment was to enrich students' knowledge about English
language speaking countries and to implicitly make the connection between such
knowledge and the language itself. This aim could not only be accomplished by having
sufficient knowledge about the culture and society of such countries, but also through the
appropriate interpretation and response of any spoken or written English that consists of
these social and cultural aspects. In fact, since the aim was to improve the students'
sociocultural competence by explaining the different social and cultural norms of the target

societies, more focus was devoted to receptive skills primarily listening and then reading.

Variety of technique and strategies were used in order to accomplish the lessons'
objectives ranging from the teacher's oral explanation, text reading and question answering
to video listening, guessing, imagining and using images and concrete items to facilitate
the process of learning and understanding. It should be admitted that the subject of culture
is not an easy matter to teach and learn especially if it is introduced in the traditional way
with the teacher standing in front of the class and explaining without any aids or with a
certain text to read with no extra support. Therefore, an effort was made to integrate visual
aids such as maps, videos, images and charts all displayed through data show in addition to

concrete materials whenever available.
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The questions of the post test were designed based on what the students have learned
along the six sessions. Unlike the pre-test which focused primarily on measuring the
students' knowledge about the culture and society of English language speaking countries,
the post test aimed at testing how the students could work out these information and figure
out their appropriate meanings and interpretations when they are produced in different
social contexts. The post test consisted of fifteen questions all of which are in the form of a
small dialogue between native speakers or native and non native speakers. Each dialogue
has from two to three moves and a certain sequence in one of these moves is underlined.
Students were asked to interpret what was underlined. In other words, they had to explain

why this person said this thing to that person or what his intention was by saying it.

4. Content of the Experiment

This experiment was conducted over six sessions and aimed at providing students
with necessary information about cultural knowledge and social norms and values that any
English language learner should have stating from general input such as the geographical
locations of English language speaking countries, their capitals, flags, currency, ... etc
which help students to be familiarized with the world that speaks the language they have
been learning for quite several years, to more in-depth information such as body language,
idiomatic expressions, superstitions and different cases of apology and politeness. The aim
is not only to enable the students to acquire such information, but also to use them to

understand and produce the language in a better and more appropriate manner.
4.1. The First Lesson: An Introduction to the English Speaking World
Lesson Focus

e To make students familiar with the status of English language in the world as a
second language and the different countries where it is spoken as a native language.
e To make them aware of the preliminary information concerning the six countries
that speak English as a mother tongue which are UK, USA, Ireland, Canada,

Australia and New Zealand.
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), students will be able to:

Rank the status of English language among the world languages as a first and a
second language.

Point out on the world map the major six countries that speak English as a native
language.

Differentiate between official and national language.

Distinguish between the terms: England, Great Britain and United Kingdom.

Associate each country with its capital and flag.

Competencies: the competencies that are required to be developed by the learners are:

A sense of awareness concerning the diversity of cultures and languages in the
world.

Realizing the importance and dominance of English language compared to other
languages.

Knowledge about the countries where English is spoken as a native language and

their identities.

Required Materials and Resources

Time

Data show by which the world map, UK divisions, the six countries' capitals and
the USA states are displayed. In addition to videos introducing Britain and the
difference between UK, England and Great Britain.

Flags of Canada, USA, UK, Great Britain, England, Wales, Scotland, Northern

Ireland, Ireland, Australia and New Zealand.

This session took two hours. It was exceptionally the only session that took that

much.

Procedure

The first lesson was a preparation and a worm up for the coming lessons. Students

were not asked to do any exercises or any form of writing, but the method of discussion

and guessing the right answer according to the students' prior knowledge was followed.
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approximately. The aim of this question was to make them realize how small they are
compared to the huge number of people and nations in the planet and that things are not
just about them, their country or the continent in which they live. Another information,
which was crucial to bear in mind from the very beginning, is that this huge number of
people and nations, that exist out there in the world and speak different languages, have
also different cultures which may slightly or heavily differ from their own. Afterwards,
students were made aware that, because of the language barrier and because of the
necessity to communicate and make contact with other people from different parts of the
world due to economic, political, historical and educational reasons, there was a need to a
unifying language that would make people from distant parts of the world understand each
other. They were then asked to name the language that is widely spoken as a second

language and were introduced to the term Lingua Franca.

Students were asked to name the countries where they think people speak English.
Most of the answers were America, Britain, England, Canada and Australia. They were
then made aware that there are more than sixty countries that consider English either as a
national or an official language and had these two terms explained by giving examples
about the status of Arabic, Tamazight and French in both Algeria and Morocco. Countries
that use English such as Ghana, Nigeria and Zimbabwe in Africa; India and Singapore in
Asia; Jamaica and Bahamas in the Caribbean and Trinidad and Tobago in South America
were also pointed out in the map. Students were then told that the primary focus in the
coming sections and lessons will be on six countries which are Canada, the United States

of America, the United Kingdom, Ireland, Australia and New Zealand.

The flags of the aforementioned countries were randomly distributed to six students
and then they were asked to come to the board and use the map displayed by the data show
to put the flag on the country to which it belongs with the help of the teacher. Afterwards,
students were exposed to the map of UK and Ireland and were introduced to the terms
England, Wales, Scotland, Northern Ireland, Ireland Great Britain and the United
Kingdom; the differences among them; the flag of each one of them and how some of these
flags combine to form the flag of Britain and the flag of the United Kingdom. The question
of why the flag of Wales does not exist in the UK's flag was also raised by the teacher and
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ries were explained.

Students were then asked to give the name of the nationalities of each of the
aforementioned countries. For example, people who live in Canada are called Canadians,
people who live in the USA are called Americans; people who live in Wales are called
Welsh and so on. The teacher discussed with the students the issue of when people make a
mistake by calling a Scottish person English and how that could be perceived negatively by
the interlocutor. The teacher tried to explain the seriousness of the issue by giving

examples from real life situations.

Students were afterwards asked to name the capital cities of the countries mentioned
above such as Ottawa, Canberra, Belfast and Cardiff and London which was described by
the teacher as one of the largest capital cities in the world by a population of eight million
inhabitants. The term Washington DC was explained and how it is used to distinguish the
capital from the state of Washington which brought the classroom to speak about the
number of states in the USA and the difference between a city and a state. The teacher
chose six cities that were wrongly written in the pre-test instead of states and showed the
students, using the USA map, the states in which these cities locate such as Los Angeles

that locates in California, Las Vegas in Nevada, Miami in Florida and so on.

At the End of the Lesson, A video entitled as "An Introduction to Britain" was then
displayed to the students twice followed by a number of questions to be answered
individually and orally such as where does the queen live? What are Cambridge and
Oxford famous for? How many tourists come to England every year? What languages
people of Wales speak? How many islands are there in Britain? And what is the name of
the station from which people travel to France and Belgium? Finally, they were exposed to

the social divisions of London (East and West London).
4.2. The Second Lesson: Currency in Some English Speaking Countries
Lesson Focus

e To make the students aware of the different names given to money in some English
speaking countries and how it works.
e To be able to explain some expressions in which money-related terms are used by

native speakers.
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), students will be able to:

Name the currency of different English speaking countries.

e Explain different expressions related to money use.
Competencies: the competencies that are required to be developed by the learners are:

e Knowledge about one important aspect of the target language society and culture
which is money use and exchange.

e Reading skill through the texts they were given.

e Listening skill through the videos that present native speakers with authentic

accent.
Required materials and resources

e A text distributed to students to read.
e Data show that displays images and videos about currency.

e Real money that is used in Algeria.
Time

e The time devoted to this session was one hour and a half.
Procedure

The lesson started with distributing a text entitled as "Currency in Some English
Speaking Countries" in which the writer speaks about the money used in UK, USA,
Canada and Australia. Students were asked to read the text silently and carefully for ten
minutes then the teacher asked some volunteers to read the text out loud. After that, it was
read by the teacher. The reading of the teacher was accompanied with oral explanation. For
example, real money was used to explain the notions of "notes" or "bills" and "coins". The

teacher had also to explain the meaning of the words "slang", "change", "cash", "bucks" ...

etc.

After the first explanation, the teacher had to move to a more in-depth explanation
using images and videos. The images involved coins and bills of the British pound, the
American dollar and the Australian dollar. Students were asked to describe the coins and

bills in front of them by answering questions like how much this bill/note worth? Who is
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n dollar, the teacher had to explain, using images, the

reason behind the names given to certain notes. After the explanation using images was

done, the teacher used videos that further explain the British pound. The accent of the

native speaker made it difficult for the students to understand, therefore the teacher had to

repeat slowly what the speaker was saying. Another video about money in Canada was

displayed and students were asked before watching the video to focus and tell the teacher

afterwards about the new information that the speakers were discussing in the video.

At the end of the session, students were exposed to some money-related words and

expressions such as the meaning of "penniless" and "something that is worth every penny".

4.3. The Third Lesson: Religion in Some English Speaking Countries

Lesson Focus

To raise students awareness about religious diversity in the world.
To enrich their vocabulary concerning Christianity and church hierarchy.
To compare and contrast between their own festivals and the Western world

festivals.

Objectives: by the end of the session, students will be able to:

Name, read and write properly different religions in the world.
Distinguish between the different ranks and titles given in the Catholic Church
hierarchy.

Name different festivals that are celebrated by native speakers.

Competencies: the competencies that are required to be developed by the learners are:

Knowledge about religion in English speaking countries.
Vocabulary enrichment concerning about religion and religious concepts.
Reading and listening skills through texts and videos.

Speaking through question answering.

Required materials and resources

A text given to students to read and understand.
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e An hour and a half was the time devoted to this session.
Procedure

The lesson started with an introductory question by asking the students to name the
different religions they know. Then, they were exposed to the concept of the Abrahamic
religions which include both Islam and Christianity. The lesson was then in the form of
comparison between these two religions as a technique to understand and learn the
necessary vocabulary concerning the subject. For example, they were asked to name the
different dominations in Islam and then Christianity, this way they were introduced to the
terms "Catholicism", "Protestantism" and "Greek Orthodoxy". They were then asked to
name the sacred days in both Islam and Christianity and the places in which people from
both religions do their prayers and different kinds of worshipping. The objective of the
latter question is to introduce students to the terms "church", "chapel”" and "cathedral" and
to make them aware of the differences among them using images displayed by the data
show. They were then asked to name the person Muslims consult in their religious matters
and everyday problems and seek knowledge and wisdom from. Students had different
answers such as "Imam", "Sheikh" and "Alim". The latter was substituted by the word
"Scholar". The same question was given to students concerning Christianity. The students

were able to say the name of the person only in Arabic.

They were then given a text entitled as "Catholic Church Hierarchy" and were asked
to read it silently for ten minutes. After that, some volunteers read it loudly. The teacher
displayed a pyramid chart that was used along with her reading in order to facilitate the
process of explaining. After the primary explanation using the chart had finished, the
teacher used images displayed by the data show for further explanation. Afterwards,
students were introduced, using images, to the term "choir" and some of the tasks that a
priest does. Knowing all this, students were asked to deduce the verb of the noun "priest"
which is the thing they did not know. After giving the verb by the teacher, they were asked
to guess the meaning of the expression "preaching to the choir". To guess the meaning, the

teacher gave various speech situations in which this expression could be used. However,
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In the second section of the lesson, they were asked to name the different festivals
that were celebrated in their city or country and their dates. Then, they were asked to name
the different festivals they think English speaking countries celebrate and their dates. They
were able to mention many of them such as Valentine's Day, Halloween, Christmas and
New Year. However, they did not know the dates of all of them. In addition, they had
confusion between Christmas and New Year. The teacher then asked the students about the
reasons why they think they celebrate Halloween and Valentine's Day. After having the
background stories of these two festivals explained, the teacher explained another two
festivals to the students which they did not know before. The festivals were Easter and

Bonfire Night which is exclusively celebrated in UK.

For more understanding, two videos were displayed one about Halloween and the
other was a collection of some festivals celebrated in the UK. Each one of these videos was
followed by some questions like what do people do on Halloween? What are the games
they play? How can you describe the costumes they wear on this day? What is the famous
phrase they say when they knock on the other people's houses? Concerning the second
video, questions like what are the festivals that UK share with the other Western countries?
What are the festivals that are exclusively celebrated in UK? How do British people
celebrate Christmas? And what is New Year's Eve? Were asked and answered by the

students.
4.4. The Fourth Lesson: Idioms, Proverbs and Superstitions
Lesson Focus

e To raise students' knowledge about the different idiomatic expression used by

native speakers as well as their superstitions.
Objectives: by the end of the session, students will be able to:

e Distinguish between an idiom and a proverb.
e Use the vocabulary they already know in order to interpret the meanings of some

idioms and proverbs.
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Competencies: the competencies that are required to be developed by the learners are:

e Awareness about the different idiomatic expressions, proverbs and superstitions
used in English speaking countries.

e Listening skill as well as speaking skill.

e A sense of creativity and imagination by inventing situations where they can use

such expressions and thoughts.
Required materials and resources
e Images displayed by the data show.
Time
e One hour and a quarter was the time devoted to this session.
Procedure

The lesson started with asking students if they have ever heard of the words
"proverbs" and "idioms" and they were able to say their synonyms in Arabic. They were
then asked if they know the difference between them and their answer was negative. After
explaining the difference, they were given a group of proverbs and asked to guess their
meaning according to what they think it is in order to encourage them to speak out their
thoughts and to get them familiar with speaking English. Proverbs started from the
simplest and easiest such as "no gain without pain", "waste not want not" and "when there
is a will there is a way" to the most difficult and complicated such as "an English man's
house is his castle" and "burning the candle at both ends". In many situations, students were
able to give the equivalent of some expressions from their mother language or dialect such
as "the last straw that broke the camel's back" and "one's eyes are bigger than his/her belly".
Students were also asked if they still remember the proverb "preaching to the choir" from
the previous lesson. Students were then introduced to some idioms and their background
stories such as "it's raining cats and dogs", "Goodie's two shoes", "never look a gift horse in

the mouth" and "jumping in the bandwagon". They were then asked to imagine and bring

out situations in which they can produce the expressions they have learned.
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br was negative too. The teacher used simulation of

everyday situations that anyone may come across in order to explain the word. For
example, to say " Well, while I was coming out of my house heading to the school today, I
saw a black cat passing in front of me, so I knew that today is not going to be a good day".
After the term was explained to them, they were asked to describe some situations from
our society and culture where certain superstitions are used. Then, they were introduced to
some famous superstitions in the UK. They were made aware that what might be
considered bad luck in our culture can be a sign of good luck in their culture and vise
versa. For example, seeing a black cat is believed to bring bad luck in our culture;
however, it is thought to bring good luck in the British culture. Many images that represent
three-leaf and four-leaf clovers, horseshoe, a walking underneath ladders and peacock
feather were displayed to support the teacher's explanation. The teacher made sure,
whenever available, to tell the reason or the background story of why certain things are
believed to bring good or bad luck in the British society. For example, the peacock feather

is believed to bring bad luck because of the evil eye shape on the feather.
4.5. The fifth Lesson: Body language in Some English Speaking Countries
Lesson Focus

e To raise students' awareness of the different paralinguistic features used in some

English speaking countries and their meanings.
Objectives: by the end of the session, students will be able to:

e Compare and contrast between the different moves, gestures and facial expressions
that people in both their society and the target language society use.

e Interpret their meanings in accordance to the context in which they are produced.
Competencies: the competencies that are required to be developed by the learners are:

e Observation skill by noticing and realizing the different paralinguistic features used
by native speakers, understanding their meaning according to the context and
responding appropriately to them.

e Authenticity when using English not only by producing correct utterances, but also

by using accurate body language to convey messages.
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e One hour and fifteen minutes was the time devoted to this session.
Procedure

The lesson started with explaining the terms "body language" or "paralinguistic
features". The form of this lesson was a comparison and contrast between the body
language used in the Algerian society and the one used in various English speaking
countries. The focus of this lesson was the paralinguistic features that do not mean the
same thing as far as the Algerian society and English speaking societies are concerned or
the paralinguistic features that exist in these societies, but do not exist in the Algerian
society. Students were made aware that some moves and gestures that might be acceptable
in our society are not tolerated in the target language society and vice versa. For example,
moving hands a lot while speaking, as Algerian people usually do, is not quite done among
British people. In fact, it may be confusing or even annoying in some cases. Also, crossing
one's arms in a conversation is not something pleasant in the target language community
for it shows lack of interest. Students were exposed to many situations and cases some of

them were displayed through videos and others through simulation by the teacher.

Teacher and students discussed eye contact and how it differs between both cultures
and societies. The teacher tried to explain the fact that, in our society, looking into one's
eyes during a conversation is not an important element and it can actually become
confusing and awkward especially among males themselves, males and females or if the
speaker is talking to an older person. However, it is a crucial element to keep eye contact
with one's interlocutor in English language speaking communities because it is a sign that
you are fully engaged in the conversation and that you are interested in what your
interlocutor is saying. Crossing fingers were also discussed as a gesture to hope for the
better or to denote lying or an attention to renege on a promise if they were behind one's
back. Other examples such as raising one's hands to pledge, use the index finger and the
middle finger of both hands and move them in a certain way to stress or quote a certain

part of your speech in addition to many other gestures.
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b followed by a question to summarize what they have

learned or, at least, what they could remember.
4.6. The sixth Lesson: Politeness and apology
Lesson Focus

e To make them realize the fact that what may be considered polite or appropriate
way of apologizing in their society may not be the same in the target language
societies.

e To make students aware of the correct ways to show politeness and to apologize

and to be able to use them appropriately.
Objectives: by the end of the session, students will be able to:

e Compare and contrast between the different ways of apologizing used in their
society and the target language society.
e Use the different expressions of apologizing in the right way.

e Respond politely to requests.
Competencies: the competencies that are required to be developed by the learners are:

e Fluency, through the correct use of apology and politeness strategies.
e Awareness of the different ways to make an indirect request and the correct ways to

respond to them.
Materials and resources

e Handouts of speech act of apology and politeness theory from the module of

Pragmatics simplified.
Time
e One hour and ten minutes was the time devoted to this session
Procedure

The lesson started with introducing the three "magical" words that are frequently

used in the target language societies and which can help English language learners to
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three words for English language speakers for they express politeness. First, students were
asked what they would say if they want to apologize for someone. Many expressions were
said like "I am sorry", "I apologize", and "pardon me". They were then asked how they
would apologize if what they did is really offensive and serious like damaging someone
precious hand watch. They answered by saying that they would say "I am sincerely/truly
sorry", " I hope that you forgive me", " I really didn't mean to do that" or " I will buy a new
one for you". An issue was discussed which is the culture of apologizing in Algeria and

many students agreed that Algerians do not like to apologize for they believe that

apologizing is a sign of weakness especially males.

To show the difference between how Algerians apologize and how native speakers of
English apologize, a student was selected by the teacher and asked to imagine a situation in
which he gets angry at his friend for some reason and say harsh things which he was not
supposed to say. Then, he was asked to think about what he would say when he recognizes
his fault and wants to apologize according to the way we usually apologize in our society.
He said that he would say "I am sorry". The teacher commented by saying that "sorry" is
not enough. The student added the expression "I didn't mean it". The teacher asked the
student to continue and, at this point, the student said that he would say that he was angry
and tell him why he was angry and why he said such things to his friends. Using this
answer, the teacher tried to explain one important element in apologizing which may result
in misunderstanding and even rejection for people who belong to other cultures. The fact
of explaining why one did or said certain things when apologizing, may be accepted in our
society, but not accepted in other societies such as English speaking societies or the
Japanese society because they think that this kind of explanation reveals that the speaker
was not sincere enough in his apology. In fact, as far as the Algerian society is concerned,
explaining directly the reasons that pushed someone to say or do negative things to another
person without saying may be an apology in itself. In other words, it is used as an indirect

apology instead of saying "I am sorry" explicitly.

The case of making requests was then discussed. The teacher asked student about the

different expressions they know to make a request and they answered by saying "Can you

...", "Could you ...

and "I wonder/was wondering if you can/could...". Then, the

expression of "Do you mind ...?" was given to students using many examples and they
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request that would normally be responded to by saying

"No", "Not at all" which means "No, I do not mind" and not to answer by "Yes" or "Of

course" which means "Yes/of course, I mind doing that".

Conclusion

In this part of chapter three, we tried to present the experiment in details describing
the focus, objectives and required competencies of each lesson. As one can see, we started
from the more obvious and general knowledge to be acquired to the more specific and
detailed information. In other words, we attempted, in this experiment, to move along the
continuum from big "C" culture towards small "c¢" culture. A variety of activities and
techniques were integrated ranging from text reading, question answering and group
discussion, to video and lesson summarizing, situation imagining and thoughts and
opinions expressing. In many cases, the teacher had to use personal experience, stories and
everyday situation facts and events in order to keep motivation and high level of

concentration among students and raise their attention.
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Evaluation of the Results

Introduction

The central aim of this research is to test whether teaching culture to English
language learners will increase their sociocultural competence. In this chapter, the results
of the conducted experiment will be presented, tested and interpreted in accordance with
the hypothesis and in relation to the research questions and research problem. In order to
see whether acquiring and understanding cultural knowledge will help EFL learners
improve their sociocultural competence in terms of both correct perception and
performance, there will be a detailed description and analysis of the participants and their
results in both pre-test and post test. In addition, there will be a comparative evaluation of

the results of both tests using the mean and the standard deviation scores.

1. The participants

The sample of this experiment was a group of eighteen (18) Students selected among
254 second year students from Habba Abd El-Madjid Secondary School. The students
were non-randomly chosen since the counted criterion was their averages in the subject of
English language during the first trimester of the academic year 2014/ 2015. In other
words, the participants were among the top thirty (30) second year students in this
institution. The reason why we decided to specifically rely on this standard is that we
wanted to make sure that our participants already have the ability to basically understand
what will be delivered by the teacher in the classroom and also the ability to discuss and
speak out, even in a basic manner, their thoughts and concerns or ask questions. In other
words, if we chose a random way of sampling, we would have found ourselves dealing
with another problem which is whether students comprehend the language of the teacher in
the first place regardless of the meaning of what is being delivered or the topic that is being
discussed. Consequently, instead of focusing on the subject of the lesson, the teacher

would have wasted time explaining vocabulary or grammatical rules that students were
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our classes and it has other sources which we did not

want to interfere and hinder the process of the experiment.

2. The Pre-Test

The pre-test was delivered to students in the form of a question-answer or multiple
choice questions. It was a traditionally designed test with ten questions to be answered.
Two questions were multiple choice questions, one question required some writing and
thought expressing and the rest of the question were direct and included naming or
mentioning different things such as flags, states, cities, ... etc. Students answered on the
same paper to save time and effort. The aim of the pre-test was to measure cultural
knowledge among students which, itself, indicates their level of sociocultural knowledge.
Based on the results of this test, the teacher was able to know the starting point of teaching
culture because all the questions of the pre-test involved relatively direct and non-
complicated questions about apparent aspects of English language speaking countries that

anyone with a basic knowledge about them could easily provide the right answers.

3. The Post Test

The post test was designed based on what has been tackled during the whole six
lessons to test whether sociocultural competence has improved among students. It
consisted of fifteen questions all of which have been answered in the same paper. It did not
have the same form and content as the pre-test. It was more in-depth and complicated than
the pre-test and it needed an active working out and manipulation of what has been
learned. In addition, it had more space devoted for writing to explain answers unlike the
pre-test. The post test was in the form of small dialogues inspired from real life situations
that can happen among native speakers themselves or native and non-native speakers. Each
one of these dialogues had a certain underlined utterance that cannot be possibly
understood for learners without any sociocultural competence. Students were asked to
carefully read each dialogue, try to imagine the situation and the context in which the

utterances were produced and then try to interpret the correct meaning of the utterance or
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I make use of their cultural knowledge in a way that

enables them to correctly interpret what is being said or referred to.

4. Analyzing the Results of the Experimental Group

In this part, the quantitative data obtained from both the pre-test and the post test

results are to be presented in details. The students who took only one test were excluded.
4.1. The Pre-Test Achievement

In this section, we will deal with the first part of the experiment which is the pre-test.
After delivering it to the students, their papers were corrected, their results were analyzed
and the data collection process proceeded. We will start with a detailed description and

analysis of the pre-test questions and students' answers.
4.1.1. The Description of the Pre-Test

As mentioned above (page 47), the pre-test consists of ten questions that aim at
measuring the students' cultural knowledge. The questions were direct, specific and did not
require long pieces of writing. Besides, grammar and spelling mistakes were tolerated
since the aim was to test the knowledge itself and not how that knowledge is written. For
example, in the second question, they were asked to name the countries to which the flags
belong. Some students wrote "astralia" and " Irlanda" instead of "Australia" and "Ireland".

Such mistakes were not counted during the correction.
4.1.2. Analysis of the Pre-Test Results

We are going, here, to present each question individually and comment on and

analyze students' answers to it.

1. What is the difference between these terms: United Kingdom, England and Great
Britain?
a) England includes both United Kingdom and Great Britain

b) United Kingdom includes both England and Great Britain

c) Great Britain includes both England and United Kingdom
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a 07/18 39
b 09/18 50
c 02/18 11
Total 18 100

Table 1.1: Students' Answers about the Difference between GB, UK and England

As one can notice, two (11%) students thought that England and United Kingdom are
part of Great Britain; seven (39%) of them believed that England includes both United
Kingdom and Great Britain; and nine (50%) students (half of the group) could guess the

correct answer which is (b).

2. Name the countries of the following flags:

Answer Number Percentage (%)

a 07 39
b 08 44
c 00 00
d 00 00

05 28
f 08 44
g 07 39

Table 1.2: Students' Answers about the Countries and the Flags

Concerning the second question, no one could get the full mark. Eight (44%)
students could recognize the flags of Australia. Surprisingly, eight (44%) students could
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f Great Britain and seven (39%) also knew the flag of

Ireland. Five (28%) of them could identify the flag of Scotland. However, no one could
name the flags of Northern Ireland and the United Kingdom and the reason why they could
not recognize the latter one is, probably, because they had confusion and identified it

already as the flag of Great Britain or Britain as many of them wrote in (a).

3. Name four countries that speak English as their native language. Mention the capital

city of each one of them.

Answer (country) Number Percentage (%)
(Great) Britain 15 83
America/ USA 13 72

England 09 50
Australia 05 28
United Kingdom 02 11
Canada 02 11
South Africa 01 06

Table 1.3: Students' Answers about English Language Speaking Countries

Answer (capital) Number Percentage
London 13 72
Washington 08 44
Cape Town 01 06

Table 1.4: Students' Answers about the Capitals of English Speaking Countries

In this question, fifteen (83%) students out of eighteen could mention Britain or
Great Britain; nine (50%) of them mentioned England and two (11%) mentioned the
United Kingdom. Among these students, there were those who mentioned the three of the
aforementioned countries in one answer and repeated the same capital more than once and
their answers were counted and considered right. Thirteen (72%) students mentioned the
USA, but only eight (44%) of them could name its capital city. Five (28%) students
mentioned Australia, but all of them made a mistake by associating it with Sydney as the

capital city instead of Canberra. Two (11%) students mentioned Canada, but no one of
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4. How many states are there in the USA? Name four of them.

Answer (Number of
Number Percentage (%)
States)
50 states 02/18 11

Table 1.5: students' Answers about the Number of States

Answer (Examples of
Number Percentage (%)
States)
New York 12 67
Washington 08 44
California 06 33

Table 1.6: Students' Answers about the Names of States

In this question, surprisingly, only two (11%) students out of eighteen could guess
the correct number of states. What is even more surprising is that the majority of answers
were not even close to the right answer. Some of them said they were "four" states and
others said they were "eighty" or "eighty one" states. Concerning the states, they had a
great confusion between a "state" and a "city". They mentioned many cities like "Los
Angeles" which was mentioned by fourteen (78%) students out of eighteen; "Las Vegas"
which was mentioned six (33%) times; and "Chicago" which was named by two (11%)
students. Some of them even mentioned "Hollywood". There is a doubt that even those
who could mention New York (67%), Washington (44%) and California (33%) meant,
actually, the cities and not the states. However, their answers were accepted since they are

also states.

5. Name the cities in which these monuments/ places locate:
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(New York)
Big Ben (London) 14 78
Buckingham Palace
00 00
(London)
St James Park (London) 00 00
Central Park (New York) 06 33
Hyde Park (London) 04 22

Table 1.7: Students' Answers about the Location Cities of some monuments and Places

Again, no one could have the full mark for the fifth question. Only eight (44%)
students out of eighteen knew where the Statue of Liberty locates. Probably, they did not
know what the Statue of Liberty is or they knew it in Arabic, but could not make the
connection with its synonym in English. Only six (33%) students knew that Central Park is
in New York and only four (22%) knew that Hyde Park is in London. More than half of the
students (78%) knew that London is where Big Ben locates. However, no one had any idea
where Buckingham Palace and St James Park locate. It should be mentioned that some
students answered to this question by mentioning countries such as England, Britain, USA

... etc, but their answers were not counted because they were asked to mention the cities.

6. What do you think is the main difference between American people and British people
concerning their personalities?

In this question, students were given a small space to write and express their thoughts
and opinions. Although the question was direct and specific since it limited students to talk
about the differences they think they exist between American and British people only in
terms of personalities, many students talked about other things. Nine students (44%) spoke
about the differences in the language spoken; some gave examples of these differences like
saying " I wanna" in the USA instead of "I want to" and others simply said that the English
spoken in Britain is British English and the one spoken in USA is American English. One
of these nine students said that American people speak English "better" than British people.
Five students (28%) spoke about ethnicity; they said that there are "black”" people in the
USA, but there are only white people in Britain. One student (06%) said that there is a

difference in culture between the two countries. Three (17%) students did not answer the
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had half of the mark devoted to the question. One of them said that Americans are "open-
minded" and "liberated", but British are not; another one said that British people are "more
polite"; another student said that American people "respect others and don't judge them like

British people."

7. What is the name of the UK's current president?

The aim of this question was to test students' knowledge about the regime in UK.
The simple required answer was to say that UK does not have a president, but a queen.
However, no one among the eighteen students could provide such answer. Fourteen (78%)
students left the space devoted to the answer blank; two (11%) students said that they did
not know and two (11%) other students provided wrong answers by saying "United

kingdom"

8. Mention four ceremonies that English speaking countries celebrate.

Answer Number Percentage (%)
New Year 09 50
Christmas 09 50
Valentine's Day 08 44
Halloween 07 39
Women's Day 03 17
Independence Day 02 11

Table 1.8: Students' Answers about Festivals in English Speaking Countries

In this question, nine (50%) students mentioned "New Year"; also nine (50%)
students mentioned " Christmas"; eight (44%) students mentioned "Valentine's day"; seven
(39%) students mentioned " Halloween"; three (17%) students mentioned " Women's Day"
which was counted and two (11%) students mentioned " The Independence Day" which
was also considered correct even though they did not mention the country which celebrates

this day.

9. Mention the currency that each of the following countries deal with.
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08 44
( Canadian Dollar)
United Kingdom
01 06
( British Pound)

Table 1.9: Students' Answers about Currency of Canada and UK

"Dollar" and it was accepted even though they did not say "Canadian Dollar". Only one
(06%) student said that the currency used in UK was "Jenih Isterlini" and the answer was

accepted since they meant the "Sterling".

10. What do you think is the source of your knowledge about English language culture?

In this question, eight (44%) students said that the currency used in Canada was

Option Number Percentage (%)
a 10 56
b 07 39
c 14 78
d 02 11

Table 1.10: Students' Source of Knowledge about English Language Culture

concerning the source of their cultural knowledge about English speaking countries. 14
(78%) students said that internet is the source of their knowledge; 07 (39%) students said
that it is media; two (11%) students said they had other sources. However, unexpectedly,
ten (56%) said that the source of their cultural knowledge is English language lessons
introduced in the classroom. In the coming sessions, these ten students were asked why
they have chosen that option and whether they are receiving any lessons about English
language culture. They said that they misunderstood the question and they thought that it
was about the source of their knowledge about English language itself. No points were

devoted to this question; it was only for seeing what the major source (s) of cultural

In this question, students were asked to cross the choice they think is suitable

knowledge among students are.
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02 03.50

03 03.50

04 04.00

05 04.25

06 05.00

07 05.25

08 05.75

09 06.25

10 06.50

11 07.50

12 07.75

13 08.00

14 08.00

15 08.25

16 08.25

17 10.00

13 10.50

Total 115.25

Table 2.1: The Pre-Test Results for each Student

As one can see, the scores were limited from three (03/20) out of twenty to ten point
five (10.5) which means that the highest mark was ten point five (10.5) and the lowest
mark was three (03). Out of eighteen students, only two got average scores. Two students
got three point five (3.5); two others got eight (08) and two others got eight point twenty
five (8.25). The median is six point four (6.4) and the range is seven point five (7.5).

Calculation of the mean

> .
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Calculation of the variance

Pre-Test Difference
Participants Scores Mean Difference (d) Squared (dz)

01 03.00 6.40 -3.40 11.560
02 03.50 6.40 -2.90 8.4100
03 03.50 6.40 -2.90 8.4100
04 04.00 6.40 -2.40 5.7600
05 04.25 6.40 -2.15 4.6225
06 05.00 6.40 -1.40 1.9600
07 05.25 6.40 -1.15 1.3225
08 05.75 6.40 -0.65 0.4225
09 06.25 6.40 -0.15 1.3225
10 06.50 6.40 0.10 0.0100
11 07.50 6.40 1.10 1.2100
12 07.75 6.40 1.35 1.8225
13 08.00 6.40 1.60 2.5600
14 08.00 6.40 1.60 2.5600
15 08.25 6.40 1.85 3.4225
16 08.25 6.40 1.85 3.4225
17 10.00 6.40 3.60 12.960
18 10.50 6.40 4.10 16.810

0.05 88.5675

Table 2.2: The Pre-Test Scores of Difference and Difference Squared for each Student

2

V_ —_
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Calculation of the Standard Variation

2.22

N Tests Mean Standard Deviation

18 Pre-Test 6.40 2.22

Table 2.3: Students' Overall Scores (Mean and Standard Deviation).

Based on the analysis of students overall scores and their individual answers on each
question of the pre-test, we were able to discover the amount of knowledge they have
about the target language culture as well as their strengths and weaknesses concerning
other skills and competencies that, in one way or the other, are related to the main research
topic. The values that have been calculated are going to be compared with the same values

of the post test.
4.2. The Post Test Achievement

After the treatment was accomplished throughout six lessons of receiving
comprehensible input and doing various tasks about different aspects of English language
speaking countries' culture and social norms, the post test was administered to the students
based on these lessons. It aimed at testing whether there has been any improvement in their
sociocultural competence based on their performance. There was also another aim for this
test. The issue of whether sociocultural competence should be taught explicitly or
implicitly has been tackled and discussed in "Chapter 02". Therefore, we, deliberately,
delivered some information explicitly and others were delivered implicitly. In other words,
the teacher explicitly explained certain information and just gave hints about others. In this

test, we aimed at testing whether students could actively work out these information and
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results were analyzed and the quantitative data was

gathered. A description of the post test is tackled below.
4.2.1. The Description of the Post Test

This test consisted of fifteen questions in the form of small dialogues or
conversations between two people who are either native speakers of English or non-native
speakers. Each dialogue had from two to three moves and each move had a number of
sequences. There was a certain sequence in each dialogue which was underlined and

students were asked to explain the speaker's intention by saying it
4.2.2. Analysis of the Post Test Results

In this part, each question as well as students' answers to it are going to be presented

and described.

1) Peter: How is it going with the new project, John?
John: Fingers crossed...

- What did John intend to say?

In this question, 10 (55%) students got the right answer which is that John was
hoping for the better. One of these ten students said that john had the best wishes about the
project which was also accepted. Two (11%) students said that the project was not bound;
we could not explain what they meant. One (05%) student said that he did that to get
attention. Another one (05%) said that john meant that the project is the best. On the
opposite, another student (05%) said that he meant that the project is not good. One student
said that john was happy because something good happened. One student (05%) left the

space for writing the answer blank and another one provided a non-understood answer.

2) Annie: Alex has bought a new car, did you see it?
Sam: Yeah, That car must be worth every penny.

- What did Sam mean?

When someone says that something is worth every penny, they are actually
complimenting on it. Therefore, what matters in the answer is that students should
understand that the expression revealed a kind of compliment and they should show that in

their answers. Five (28%) students simply said that Sam meant that the car was good or
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put it is worth (deserves) all the money that was paid

and their answers were also accepted. However, three (17%) commented by saying that the
car was expensive and took all Alex's money. Their answers were not accepted because
they did not show compliment. Two (11%) students had meaningless answers or simply

repeated what has been said.

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
Jimmy: I'm penniless, bro!
- What did Jimmy mean?

Seventeen (94%) students had the right answer. They said either John was broke or
he did not have money to go on the trip. Many of them wrote "broken" or "brok" instead of

"broken". One (5%) provided a non-understood answer.

4) Jack: "Call of Duty" is finally released; everybody is saying it's the best game ever
played. Oh! I really want to buy it.
Liam: Well! You need a Benjamin to get that one.

- What did Liam mean?

Ten (55%) students provided the right answer by saying that Liam meant that Jack
needed one hundred dollars to buy the game. Four (22%) students had meaningless
answers. Three (17%) students said that the game was expensive and needed much money
to buy it, but their answers were not counted. One (5%) student left the space devoted to

answer blank.

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native

speaker):

A (enters saying): the bus was late. (Then takes a seat)

B (looks angry): You could have at least apologized.

- What was the intention of Mr. A?
- Did Mr. B understand Mr. A's intention?

Only four (22%) students out of eighteen provided the full right answer by saying
that Mr. A's intention was to apologize and that Mr. B did not understand what Mr. A

meant.
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five (28%) students said that is was an apology which

b) students said that he was trying to explain why he

was late, but their answers were not accepted. Four (22%) students provided non-complete,
non-related answers or had misunderstood the question. Three (17%) students left the
space provided to answer blank and one (5%) student said that Mr. A's intention was a

request.

Thirteen (72%) agreed that there was a misunderstanding between Mr. A and Mr. B
regardless of their answers to the previous question. Three (17%) students thought that Mr.
B understood Mr. A's intention and two (11%) left the space devoted to the answer blank.

6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?
- Did Georgette answer Paul's question?

- How?

Fourteen (78%) students agreed that Georgette answered Paul's question and one of
them commented by saying that she answered in an indirect way. Three (17%) students
said that she did not answer his question; one of them explained by saying that it is because
he asked one question and she answered with asking another question and the other one
said that her answer was "out of the question" because he was talking about Sheila and she

was talking about "the pope Catholic". One (5%) student left the space blank.

Two (11%) students out of eighteen provided fully correct answers for both
questions. One of them said that Georgette answered Paul's question and explained by
saying that the answer to the question "Is the pope Catholic?" is "yes", so it means that
"yes, Sheila is going to be late". The other one further added that being late is a habit that
Sheila has.

With eliminating the two students who got the right answer. The explanations of the
twelve students who agreed that Georgette answered Paul's question differed. Four of them
said that Sheila will not be late and will come on time. One of these four explained by
saying that she is as important as the pope, so she should be on time; another one said that
the pope is never late for the church, so she will never be late for the party and another one
said that she is not busy like the pope and she has nothing to do, so she should be able to

come on time. Three (17%) students said the opposite. They said that Georgette's answer
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I the church and the other one said that she is as busy

as the pope, so she will be late. One (05%) student said that Georgette meant that Sheila is
not going to attend because she is "so Christian" and she does not go to parties. Two (11%)

students provided non-related answers and other two (11%) left the space for answer blank.

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the
first one to arrive. I think I came early.

Waitress: Don't worry! All London will be here within few minutes.

Chinese student: Huh?!
- What did the waitress mean?

- Did the Chinese student understand her?

Eight students (44%) had the fully right answer. They all said that the waitress meant
that the cafeteria will be full in few minutes or that a lot of people will come in few
minutes. One of these eight student added that the waitress actually wanted to make the
student feel relaxed by saying that. Also, they agreed that the Chinese student did not

understand her.

Three (17%) students thought that the Chinese student understood what the waitress
meant. One (5%) left the space for answer blank and the rest of them (78%) agreed that the

student did not get the waitress' intention.

Apart from the eight students who successfully interpreted the waitress' comment,
four (22%) students provided non-complete or non-understood answers or simply repeated
what the waitress said. Two (11%) students said that she meant that "all London go to
cafeteria early". One (5%) student thought that she meant that "Chinese people get up
early"; another one (5%) said that she meant that "London has a big number of people" and
another students said that she meant that "the student is not early" and that "all students

come late few minutes". One (5%) left the space blank.

8) A: Why does she act in such arrogance?!

B: Well, she lives in west London.

- Did B answer the question of A?

- Explain?
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all said that people of West London are rich or upper

class, no one made the connection between her being rich and arrogant. Two (11%)
students thought that "B did not answer the question of "A" and one of them explained that
"B's" answer is not related to the question of "A". Three (17%) left the space for answer

blank.

9) Ann: I can't believe how you could get out of that trouble so easily.

Sue: Yeah! I think it's because the four-leaf clover 1 found today on my way to

school.

- What did Sue mean by saying that?

Nine (50%) students got the right interpretation for Sue's comment. They said that
four-leaf clover brings good luck and others added that it was the cause why she could get
out of the trouble so easily. Four (22%) students provided non-understood answers or they
simply did not know how to formulate their answers. Three (17%) students left the space
for answer blank. One (5%) student said that the four-leaf clover is "bad" and another one
(5%) comment by saying that "God and the four-leaf clover helped her", but his/her answer
was not counted because he did not mention "good luck" which is a key phrase in the

answer.

10) Doris: I need you to go to the audition with me tonight, Sandra. You know you're

my four-leaf clover.

- What did Doris intend to say?

Half of students (50%) got the right answer, they commented on Doris' intention by
saying that "Sandra brings good luck like the four-leaf clover" others added that "if Sandra
goes, good things happen and Doris will be accepted in/pass the audition". Four (22%)
students left the space for answer blank and other four (22%) non-complete or non-
understood answers. One (5%) student said that "to find a four-leaf clover is good", but

his/her answer was not accepted.

11) Hanna: Girls, what do you think of my new look?

Christine: I didn't know Halloween was today.

- Did Christine answer Hanna's question?

- Explain.
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erpretation for Christine's comment. They explained it

by saying that Hanna look strange, scary, not ordinary or bad and that Christine did not like
her look. The other eleven students had different interpretations. Five (28%) of them
identified Halloween; they said it is on "October 31" when people "dress scary" or wear
"strange clothes". Two (11%) others said that "Halloween is today". Three (17%) explained
Christine's utterance by saying that she forgot or did not know that Halloween was today
and one (05%) provided a non-understood answer. One (05%) student said that Christine
did not answer Hanna's question and one (05%) provided explanation instead of answering

the question with "yes" or "no".

12) Carry: I wonder how things are going between Sarah and her parents after they
found out about her suspension.

Amanda: An Englishman's home is his castle.

- What did Amanda want to say to Carry?

Six (33%) students out of eighteen have provided the right answer; they said that
Sarah wanted to tell Amanda "don't be nosey", "don't ask about others' personal life and be
responsible for you own" or "it's something between Sarah and her parents and it is not
your business". Five (28%) students left the space for answer blank. Four (22%) students
provided poorly formulated answers. Two (11%) students said that she meant that English
men do not like others to "come" to their lives or speak about their personal problems.
Even though the explanation is right, they related it with "English men" instead of
associating it with Carry. One (05%) student said that the expression meant that "Amanda

lives respectful with her family".

13) A member of the scientific council: I strongly believe that the scholarship should
only go to those students who have been working hard for the last four years.

Another member: You're preaching to the choir.

- What did the second member intend to say?
Nine (50%) students managed to interpret the correct meaning of the second

member's comment. They said that he meant that "you said something we know" and "it's

not new information". Four (22%) did not answer the question. Three (17%) provided
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porking hard".

14) Teacher A: How did your students do in their exams?
Teacher B: Well, freshmen have done a great job, but sophomores! ..... it's a mess.

- What did teacher B mean?

Seven (39%) students had the full correct answers; they said that the teacher meant
that "student of first year did great, but students of second year were horrible and did not
do well on their exams". One (05%) student had the half of the answer because he/she
commented on second year students with no reference to first year students. Three (17%)
students did not answer. Three (17%) others had fuzzy answers. Two (11%) students
answered by saying that "some students did good work and others did not do well" without
explaining what freshmen and sophomores mean. Another student (05%) did the opposite
when s/he only explained what freshmen and sophomores mean without explaining the
teacher's answer as a whole, so s/he did not get the full mark for his/her answer. Another

one (05%) labeled freshmen as first year students and sophomores as third year students.

15) Eve: Come here Nicole. Let me introduce you to my friend Sally; she lives in
Scotland.
Nicole: Nice to meet you Sally. So... you are English!

Sally (looks irritated): No, of course not. Oh my God: I can't believe that you just

said that.
- Why did Sally look so much angry?

Ten (55%) students got the right interpretation for sally's response. They said that she
was angry because "she is Scottish and Scottish people don't like to be called English".
Three (17%) students did not answer the question and two (11%) provided fuzzy answers.
Two other (11%) students said that Sally was angry because " she is Scottish and Scottish
people hate/don't like English" or "don't like to become English" and their answers were
not accepted. One (05%) student said that Sally was angry because "she does not speak
English well".

It has been noticed, while correcting the post test papers, that some students could
not distinguish between male and female names of the people participating in the

dialogues. In other words, they used the pronoun "he" for female participants and vice
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has been implicitly delivered, we noticed that the

majority of students were able to answer the questions which required information that
have been explicitly introduced such as questions one, two, three, four and fifteen.
However, less than half of them were able to answer the questions that required some
extent of manipulation or working out of the language. For example, in question six, eighty
nine percent (89%) of the students could not make the connection between the utterance
produced by Georgette (Is the pope Catholic?) and Paul's questions. They had many other
interpretations and some of them even thought that Georgette did not answer the question
of Paul. Also, in question eleven, only thirty nine percent (39%) had the right interpretation
and the majority had other thoughts about why Christine said such thing like "I did 't know
Halloween was today" to Hanna. But again, only the fact that students were able to develop
their own thoughts and interpretations to what they have heard or read, even if they are not
the most accepted ones, is an achievement itself given the fact that before the treatment
they were not even able to answer very simple and basic questions like what is the
currency of UK or Canada. Especially when we see that the interpretations they have
formulated are not completely out of subject and that they are to some extent related to the
utterance itself. In other words, they make sense even if they were wrong and the reader

can understand why they had such thoughts and interpretations.
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02 04.00

03 04.00

04 06.00

05 07.00

06 07.00

07 07.00

08 10.00

09 11.00

10 11.00

11 13.00

12 13.00

13 13.00

14 13.50

15 16.00

16 16.00

17 18.00

18 18.00

Total 190.5

Table 3.1: The Post Test Results for each Student

As noticed above, the scores of the post test are limited from three (03) to eighteen
(18) out of twenty. In other words, the highest mark is eighteen (18) and the lowest mark is
three (03) out of twenty. Eleven students among those eighteen got above average scores.

The median is eleven (11) and the range is fifteen (15).

Calculation of the mean

> .
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Calculating the Variance

Post Test Difference
Participants Scores Mean Difference (d) Squared (dz)

01 03.00 10.55 -7.55 57.0025
02 04.00 10.55 -6.55 42.9025
03 04.00 10.55 -6.55 42.9025
04 06.00 10.55 -4.55 20.7025
05 07.00 10.55 -3.55 12.6025
06 07.00 10.55 -3.55 12.6025
07 07.00 10.55 -3.55 12.6025
08 10.00 10.55 -0.55 0.3025
09 11.00 10.55 0.55 0.3025
10 11.00 10.55 0.55 0.3025
11 13.00 10.55 2.55 6.5025
12 13.00 10.55 2.55 6.5025
13 13.00 10.55 2.55 6.5025
14 13.50 10.55 2.95 8.7025
15 16.00 10.55 5.45 29.7025
16 16.00 10.55 5.45 29.7025
17 18.00 10.55 7.45 55.5025
18 18.00 10.55 7.45 55.5025

1.1 400.845

Table 3.2: The Post Test Scores of Difference and Difference Squared for each Student

2

V_ —_
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Calculation of the Standard Variation

4.72

N Tests Mean Standard Deviation

18 Post Test 10.55 4.72

Table 3.3: The Post Test Overall Scores (Mean and Standard Deviation)

Depending on their post test scores, we can say that there has been a noticeable
improvement among students in general. The post test values that have been calculated
together with the pre-test values that have been found will be used in the comparative

study below.

5. Comparative Evaluation of the Pre-Test and the Post Test

Achievements

This part is devoted to conduct a comparative evaluation concerning students'
achievements in both pre-test and post test. This process is essential since it enables us to
see whether there has been any development in students' sociocultural competence after
having received comprehensible input about cultural and social knowledge of the target
language speaking communities and doing various activities to work out this knowledge.
Consequently, it will allow us to test the hypothesis posited at the beginning of this

dissertation and finally accepting or rejecting it.
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5 Fesentation and a comparison of the students' scores in
nean and the standard deviation.
N Test Mean Standard Deviation
Pre-Test 6.40 2.22
18 Post Test 10.55 4.72
difference 4.2 2.5

Table 4.1: Comparison of Pre-test and Post-test Achievements by Mean and Standard
Deviation of all Students

The data in the tables show that there has been a remarkable change and

improvement in students' performance in general with a total mean difference of '4.2'

points. We noticed that the mean have developed by more than four score. In other words,

it has become ten point fifty five (10.55) in the post test after it was only six point forty

(6.40) in the pre-test. The same goes for the standard deviation which reached four point

seventy two (4.72) in the post test after it was two point twenty two (2.22) in the pre-test

which is more than the double.

The next table presents students' performances in both tests with the difference in

performance between them.
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Unlimited Pag' 07.00 104.00
02 03.50 13.00 09.50
03 03.50 13.50 10.00
04 04.00 04.00 00.00
05 04.25 07.00 102,75
06 05.00 16.00 T11.00
07 05.25 11,00 105.75
08 05.75 11,00 10525
09 06.25 03.00 20325
10 06.50 13.00 106.50
1 07.50 07.00 20.50
12 07.75 10.00 102.25
13 08.00 13.00 105.00
12 08.00 16.00 08.00
15 08.25 04.00 204,25
16 08.25 06.00 202,25
17 10.00 18.00 08.00
18 10.50 18.00 107,50
Total

Table 4.2: Comparison of Score Difference between Post Test and Pre-Test for each

Student

As we can see, among eighteen students who have undergone this experiment,
thirteen students have witnessed a noticeable improvement in their performances. The
slightest improvement was with student number twelve (12) who went from seven point
seventy five (07.75) in the pre-test to ten (10) points in the post test. However, the most
remarkable improvement was the one of student number six (06) who had five (05) points
in the pre-test and sixteen (16) points in the post test. There are some students whose
scores have increased, yet still below average such as students number one (01) and five
(05) who had three (03) and four point twenty five (04.25) points in the pre-test,
respectively, and seven (07) points for both in the post test. Student number four's level
remained the same since he got four (04) points in both tests. There are four students

whose scores show a decrease in performance from the slightest decrease of zero point five
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those students did not take part in all the six sessions.

In other words, the teacher has witnessed their absence in two sessions. Moreover, we
notice that the students who got the highest marks in the pre-test like students number
seventeen (17) and eighteen (18) kept on the same level since they are the same students
who got the best marks in the post test too. However, we notice that some students who got
five (05) points or less in the pre-test like students number five (05), three (03) and two
(02) were able to increase their levels and have better marks in the post test than many of

their classmates who did better than them in the pre-test.

6. Hypothesis Testing

The hypothesis is tested through a statistical procedure using a t-test. There are two
types of t-tests which are unpaired t-tests (independent-samples t-tests) and paired t-tests
(dependent-samples t-tests). In the former type, the results of two independent samples are
compared. These two samples are also referred to as the experimental group that has gone
though a treatment and the control group who has took both pre-test and post test without
receiving any treatment. The most appropriate type of t-tests, in our case, is the paired t-
test (dependent-sample t-test) since the data were only gathered from the same sample who
was tested twice, before and after the treatment which means that every student has two
scores. The main aim of the statistical test is to calculate the probability of the results that
may have occurred under the null hypothesis; if the calculated probability is less, or equal
to 0.05 the null hypothesis will be rejected in favor to the alternative hypothesis. (Chelli,
2011. Cited in Assassi, 2013).

In this study, the null hypothesis (Hy) states that teaching culture to EFL learners has
no effect on their sociocultural competence. In other words, there is no remarkable
difference between the mean of the pre-test and the mean of the post test. However, the
alternative hypothesis states that teaching culture to EFL learners will increase their
sociocultural competence. In other words, there is a remarkable difference between the
mean scores of the pre-test and the post test. Having a probability value equals to 0.05,
means that only 05% of the results is due to chance while 95% of the results are approved
and confirmed. The 0.05 p value indicates the unlikelihood of the null hypothesis to be true

and the smaller it gets, the more powerful the alternative hypothesis is and the more
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hypothesis. We have chosen a degree of freedom for

The t-test calculation procedure is conducted for ensuring that there is a relationship
between the hypothesis' variables and to prove that the independent variable which is
teaching culture has a strong impact on the dependent variable which is students'

sociocultural competence.
6.1. Testing the Hypothesis

As mentioned above, the whole aim of this study is to see whether culture teaching

has an effect on sociocultural competence. For this two hypotheses have been formulated:

The null hypothesis/Hy = assumes that teaching culture does not affect sociocultural

competence among EFL learners.

The alternative hypothesis = assumes that teaching culture to EFL learners will

increase their sociocultural competence.

e Calculating the degree of freedom:
Given that:
df=N-1 and N=18
Then :
df=18-1=17
The degree of freedom is 17.
e The probability (p) value is given as 05% = 0.05

In order to reject or accept one of the previously formulated hypotheses, the t-test

must be calculated.

Finding the critical value of the t-test:
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Before calculating the t-ratio, we need to calculate the matched score difference (d)

of both tests and the difference squared (d):
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Difference Difference
Pre-Test Post Test between
Participants between Matched
Scores Scores Matched Scores Squares
Scores (d) ( dz()l
01 03.00 07.00 -04.00 16
02 03.50 13.00 -09.50 90.25
03 03.50 13.50 -10.00 100
04 04.00 04.00 00.00 00
05 04.25 07.00 -02.75 7.5625
06 05.00 16.00 -11.00 121
07 05.25 11.00 -05.75 33.0625
08 05.75 11.00 -05.25 27.5625
09 06.25 03.00 +03.25 10.5625
10 06.50 13.00 -06.50 42.25
11 07.50 07.00 +00.50 0.25
12 07.75 10.00 -02.25 5.0625
13 08.00 13.00 -05.00 25
14 08.00 16.00 -08.00 64
15 08.25 04.00 +04,25 18.0625
16 08.25 06.00 +02.25 5.0625
17 10.00 18.00 -08.00 64
18 10.50 18.00 -07,50 56.25
_75.25 685.9375

Table 5.1: Difference and Difference Squared between Matched Scores of Pre-Test and

Post Test for each Student.

6.2. The Calculation of the T-Test
¢ Finding the critical value of the t-test
(d) is the matched scores difference between the pre-test and the post test.

Given that:
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(2 )

Then:

(
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7. Interpretation of the Results

After having calculated the t-test which was equal to three point seventy nine (3.79),
we notice that this value is greater when compared with the critical value one point seventy
four (1.76) (see Appendix 6). This leads us to reject the null hypothesis (Hy) which
assumes that teaching culture to EFL learners has no effect on their sociocultural
competence. On the opposite, it proves the alternative hypothesis which states that teaching
culture to EFL learners increases their sociocultural competence. Consequently, we can say
that the hypothesis that has been posited at the beginning of this research is true by means
of the experiment conducted and the final results achieved by students.

Through the process of this experiment many new issues were revealed and many
questions, including the ones that were posited at the beginning of this research, were
adequately answered. Through the students' overall results in the pre-test and their
responses, noticed behaviors and observed performances during the introduced lessons, we
can say that our students, in general, do not have any sufficient cultural background about
English language which they spend several academic years learning it. Most of them do
not have the cultural background they are supposed to have at their level. Moreover, the
few of them who, to some degree, managed to answer some of the pre-test questions, stated
that the source of their cultural knowledge does not come from English language lessons
that are introduced in the classroom, but from media, internet and other sources. This latter
answer itself indicates that culture of English language is also absent in Algerian English
language teaching curricula because if it was even to some extent present, most of students
would have been able to answer the pre-test questions which we stated before that anyone
with basic knowledge about English language speaking countries can answer not to

mention their culture.
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lem concerning the importance of teaching the TL

culture in the classroom and their attitudes towards it took place during the conduction of
this research. Many teachers whom we spoke with revealed their concerns about the
absence of this element in the curriculum and expressed their agreement and
encouragement to integrating culture in it. Some of them even provided previous versions
of English language that were used in 2001 with plenty of culture lessons and commented

by saying that the content back then was more useful, fun and interesting.

Conclusion

This chapter was devoted to the practical part of the study. In this part, a full
description and analysis of the sample, research method and tools were described and
analyzed. To prove the truthfulness of the hypothesis, an experiment was conducted
including a pre-test to test the students' preliminary knowledge about the subject, a
treatment that students went through to learn more about the subject under study and a post
test delivered at the end of the experiment to see whether or not there has been any
improvement in their levels and competencies. After the experiment was conducted, data
gathering and analysis process has begun. A full description and analysis of the pre-test
was conducted and then there was a detailed description about the process of the treatment
followed by a full description of the post test and the students' answers to it. Using a
comparative study, the data gathered from both tests were compared to each other followed
by certain procedures to analyze them a test the hypothesis. Hypothesis testing was done
by calculating the t-ratio which result established a reliable proof for accepting the
hypothesis which assumes that teaching culture to EFL learners will increase their

sociocultural competence.
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to investigate a very crucial element in foreign

language teaching yet very neglected and almost absent in the Algerian English language
teaching context. It aims at investigating the influence of teaching English language culture
on Algerian EFL learners' sociocultural competence. Learning about English language
speaking countries culture and social norms and conventions in parallel with learning the
linguistic aspect of the English itself such as grammar, phonetics, syntax and semantics
will improve students' understanding for the language and provide them with the necessary
skills to be used in order to interpret what is being heard or read. Not only that, but it will
also help them to better produce the language and move from a mere construction of a
string of sentences that are barely expressive and grammatically incorrect in many cases to
a very authentic language that is very close from what is produced in its native society. To
investigate this issue, a quasi experimental study was conducted in a typical Algerian
secondary school with a group of eighteen (18) second year students from different streams
who share one common point which is a relatively acceptable level in English language.
The participant took a pre-test and based on its result the lessons of the treatment were
designed. After the treatment, they had to take another test to see whether there has been
any improvement in their competence based on their performance and the comparative
study followed.

This dissertation was mainly divided into two parts which are the theoretical and the
practical part. The theoretical part was further divided into two chapters. The first chapter
was devoted to discussing the first variable of the posited hypothesis which is culture. We
started with a general introduction to the concept of culture and the multiple definitions
given to it by many experts in the field as well as a distinction between the concept of
culture and other related terms that people usually use interchangeably. We also tried to
clarify the difference between the various aspects of culture and their categorizations. A
historical background of the concept and the different stages that the incorporation of the
element of culture has gone through in many approaches that were adopted around the
world were also discussed. We then attempted to explain the tight relationship between
culture and language and we tried to explain the fact that any language is strongly
influenced by the culture and the society or societies in which this language is natively
spoken and that mastering the linguistic aspect of the language is only half way to

mastering the language as a whole. In addition, some theories concerning culture teaching
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of students in a way that enables them to better understand and perform the language. We
then discussed the concept of cultural awareness and cultural empathy and how the learner
can make benefit from learning the target language culture through discovering his own.
Another important issue that we believe it should be taken into consideration while
teaching culture is to make students deal with stereotypes and misconceptions and
differentiate between what they hear or read and what the reality is. We then attempted to
discuss the issue of attitudes of both teachers and students concerning teaching and
learning culture and how to deal with the negative attitudes. Finally, we attempted to shed
light on some culture teaching models which has a gradation characteristic by moving from
the more general and simple to the more detailed and complicated aspects.

In the second chapter, the dependent variable which is sociocultural competence was
handled. We started with a brief introduction about human communication as being the
only channel through which people from different geographical areas, social and cultural
backgrounds exchange thoughts, feelings and experiences. Based on the fact that the
ultimate aim for which languages ever existed is to communicate, we chose to briefly
speak about the concept of communicative competence and demonstrate some of its well-
known models as well as to shed light on the communicative language teaching approach
before discussing the concept of sociocultural competence. After defining this concept, a
demonstration of its components was tackled and we find it necessary to say that there are
no clear-cuts between these components and that we found them to a great extent
interrelated. In addition, a brief comparison and contrast between sociocultural competence
and other related concepts was presented. Another issue concerning the teachability of
sociocultural competence and the means through which it can be acquired was then
discussed. Finally, we presented the relationship that sociocultural competence has with

another umbrella term which is pragmatic competence.

The practical part was presented in the third and the fourth chapters. It was
conducted in the form of an experiment to test the aforementioned hypothesis which
implements that teaching English language culture to EFL learners will increase
sociocultural competence among them. This part proceeded with a full description of the
aim of the conducted experiment and how it targets the students' sociocultural competence

through delivering cultural knowledge concerning English language speaking societies.
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h school who got higher averages compared to their

peers in the English language subject in the first semester. The experimental procedure
started with a pre-test to measure students' basic knowledge about some English language
speaking countries. After the pre-test, the treatment started in the form of six lessons that
address different aspect of English language speaking societies' culture ranging from these
countries biographies, currencies, religion and festivals to their superstitions, idiomatic
expressions, proverbs and body language. Variety of techniques, aids and activities were
used to ease the intake process. After the treatment had finished, students took the post test
to see whether or not students' sociocultural competence has improved. The post test
greatly differed from the pre-test in both form and content. Unlike the pre-test, it was not in
the form of direct questions about obvious aspects of certain countries' cultures, but in the
form of mind challenging questions that pushed the students to reflect upon the knowledge
they have been receiving concerning its possible meanings and usages. In other words, it
led them to work out their knowledge and think about their different internalizations in the
language. Based on the students' results in both tests, a comparative study was conducted
by calculating the mean scores, the standard deviation and the t test value which was
compared to the appropriate critical value. This comparison revealed a noticeable
improvement in sociocultural competence among students and openness towards new ways
of interpreting and using the language. The results of the comparative study provided
strong evidence that culture is, indeed, the fifth skill and that it is a very important element
that should be incorporated in our foreign language curricula since it provides access to
authentic language and enable students to see for themselves how English language is used

in its society.

This experiment that we have implemented reached its objective. Students who were
subject to this experiment have made a huge leap. They have moved to a whole the next
level and explored new things they would never have the chance to discover through their
English language curriculum. They have been acquainted with another side of English
language and new perspectives to understand, perceive and interpret it in addition to new
techniques to produce it using information and knowledge that was not available for them
before. The ultimate aim to learn any language is to be able to successfully communicate
using that language by the very end. Therefore, this is one of most important aspects that

should be borne in mind when starting to teach the language because it is not just a bunch
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hat should be considered is how to use these linguistic

items the right way; how to manipulate and produce them in a manner that is authentic or,
at least, close from authentic. How to use them in a way that produces the desired response
from one's interlocutor and does not result in confusion, misunderstanding, breakdown in
conversation or worse, rejection. Moreover, how to gain the necessary knowledge and
competence that enable the learner to get the right interpretation to what their interlocutor
is saying considering the context, the tone of the voice, the body language, the references
they are using and other circumstances which all, in one way or the other, are strongly
influenced by one's culture and social norms. It is all about learning about the target

language culture and society along with learning the language itself.

Finally, we end this research with some recommendations and pedagogical
implications that form the essence of this study. The fact that our students did not have any
cultural knowledge whatsoever that they could not even differentiate between male and
female names of people is really alerting. English language teaching cannot be separated
from culture teaching and, for Algerian English language curricula, introducing culture to
EFL learners has become an obligation rather than an option. It is a fact that the foreign
language teacher is a culture teacher and the foreign language learner is a culture learner or
they should be. Therefore, teaching English language culture must be incorporated in the
English language curricula for Algerian secondary schools not for the sake of only the
better perception and production of the language itself, but also to awake students' senses
and open their minds, from an early age, for the cross cultural and pragmatic differences
around the world. This process of culture teaching should be graded in a way that smoothly
moves from the very simple, general and obvious input to the very specific, detailed and

complicated input.

This teaching of culture should not be done in the traditional manner or the way other
subjects are usually taught with the mere use of textbooks and the complete reliance on
oral explanation. The use of aids such as videos, images, ICT tools, concrete objects and
any other items where authentic language is produced is a must when teaching the target
language culture for they are the only window through which students can see what the
culture and social conventions really look like and how the language is really exchanged in
its natural context. These aids will shorten the process of language learning with keeping

the same benefits including skills and competencies that students would possess by the end
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Most of English language used in our classroom is invented, so strict using minimum
vocabulary to deliver information it is a prescribed language. We should allow more
authentic and native like English language to have larger access to our classes and lessons
instead of this prescribed language that blocks students' minds instead of opening them.
We should perform that kind of language that opens the doors to new ways of
manipulation and using the language that is very much close to the way used in its native

context.

Proceeding with integrating lessons of culture in the curriculum will have endless
benefits. We have seen the eagerness among students and their thirstiness to learn more;
their eyes were sparkling each time they knew something about the other world which they
did not know before or each time they understood something which was confusing and
mysterious for them before. Regardless of improving their sociocultural competence and
consequently their communicative competence, these lessons will provide a motivating
atmosphere for learning; they will provide them with fun that is one very important aspect
to keep motivation, concentration and ability to accommodate and absorb more, yet
unfortunately is the most neglected aspect and the most lacking element in our English

language classes.

Concerning teachers, in addition to the professional information that they should go
through in order to learn about how such complicated subject is be taught, another kind of
formation needs to be incorporated which is summer trips to the target language society or
societies. These summer trips that have touristic goals which aim at getting teachers in
touch with the culture of English language, in the first place, should also include programs
of intensive training and workshops. The reason is because there are many aspects of
culture that cannot be fully understood unless the teacher personally experiences them and

explores them in their natural setting.

It seems also to be advisable for the teacher to explicitly point out to the learner that
politeness markers are an integral part of the foreign cultural system, and should neither be
used nor interpreted by reference to the learner's native system. More effective teaching of
the behavioral component may minimize native cultural interference and prevent impolite,

ineffective, or otherwise inappropriate behavior on the part of the learner.
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language. We believe that no matter how long students

study the language they will not fully reach the ultimate level of linguistic competence, at
least not by the time devoted for them to learn the language (Algerian school students
spend 7 academic years learning English), which mean that we should not count the
possibility of waiting the learners until they master the linguistic aspect of the language.
However, this does not mean to start teaching them the culture right from the beginning,
not even right after they reach the basic level. What we should bear in mind is the students'
sense of evaluation. In my viewpoint, culture integration should not start until our student
finish their first four years of English studying. It is because, until this stage is finished,
students' sense of evaluation is still low and their social and cultural identity is still not
fully built. In this case, teaching culture will be more of a problem than of a mean towards
a better understanding of the language. Teaching culture at this level may lead students to
reject their own culture and social norms and values and may lead them to be blind
followers and imitators of everything that the other culture produces or contains. Another
solution is to teach them aspects of big "C" culture during the first years of leaning English
and live the aspects of small "c" culture to more advanced and mature learners who have

the ability to learn about the other, but not necessarily to be the other.

Students who did not do well in the post test prove that culture cannot be taught
outside the classroom or without a teacher given the fact that they were able to obtain the
lessons they have missed from their classmates with their explanations. It shows that
culture being taught in the classroom with the supervision and the guidance of a trained
teacher is a crucial element in both the simplification of the input and monitoring of the

content of the input that reaches the student mind.
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Although the aim was to increase the students' sociocultural competence, the results
of the pre test and students' performances in the classroom during the lessons made us
realize that we were actually building it from scratch. Students' performances and
responses in many situations revealed that they had no sociocultural competence and if we
did not take their level into consideration, we would have been trying to develop or
improve something which did not even exist. It is because they had no cultural knowledge

earlier that they could not develop any level of sociocultural competence.

In this experiment, more focus was on competence rather than performance. The
teacher gave more importance to understanding, but little space was given to real practice
apart from answering the questions, speaking out thoughts and trying to summarize what
has been seen in the videos or what has been learned in the whole session. The reason is
perhaps because of the lack of time and the below-average speaking skill among the

majority of students even though they were among the best.

Concerning the post test, it would have been even better if some situations were
added in which we ask students what would they say or how would they respond if certain
things were said to them in order to see whether they have become able to use their cultural
knowledge to respond appropriately to different utterances with social or cultural

references and interpretations.

102


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Click Here to upgr:

Unlimited Pages al

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

Bibliography

Assassi, T. (2013). An Investigation on the Impact of Formulaic Language on
Developing Learners' Conversational Competence: A case Study of First Year
Master Students at Mohammed Khider University of Biskra. A Master Thesis at the
Department of Foreign Languages at Biskra University.

Bachman, L. F. (1990). Fundamental Consideration in Language Testing. Oxford:
Oxford University Press.

Bennett, J., Bennett, M., & Allen, W. (2003), Developing Intercultural Competence
in the Language Classroom. In Culture As the Core: Perspectives In Second
Language Learning. USA: Information Age Publishing.

Brislin, R., & Yoshida, T. (1994). Intercultural Communication Training: An
Introduction. Thousand Oaks, CA: Sage.

Brooks, N. (1975). The Analysis of Foreign and Familiar Cultures. In R. Lafayette,
(ED). (1975). The Culture Revolution in Foreign Language Teaching. Skokie,
Illinois: National Textbook Company, 19-31.

Brown, H. D. (1994). Principles of Language Learning and Teaching. New Y ork:
Prentice Hall Regents.

Brown, H. D. (2001). Teaching by Principles: An Interactive Approach to
Language Pedagogy. NY: Pearson Longman. Viewed at
https://practicadocentelasalle.wikispaces.com/file/view/08+-+agosto+17+2013+-
+material+for-+test+construction.pdf

Brown, H. H. (2000). Principles and Language Learning and Teaching. 4th ed.
White Plains, NY: Addison Wesley Longman.

Byram, M, et al. (1994). Teaching and Learning Language and Culture. Clevedon:
Multilingual Matters. Viewed at

www.nottingham.ac.uk/~aezweb/nlc/handford.pdf

Byram, M. (1989), Cultural Studies in Foreign Language Education. Philadelphia:
Multilingual Matters. Viewed at  https://books.google.dz/books?id=rUaz-
565dulUC&printsec=frontcover&dq=%E2%80%A2%09Byram,+M.+%281989%29

,+Cultural+Studies+in+Foreignt+Language+Education.+Philadelphia:+Multilingual

103


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
http://www.nottingham.ac.uk/~aezweb/nlc/handford.pdf

Click Here to upgr:

Unlimited Pages al

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

JOdWVauLBunW7QbW-
A A#fv=onepage&q&f=false

Byram, M. (1997). Model of Intercultural Communicative competence -Learning
Objectives to develop ICC.

Byram, M. (1997). Teaching and Assessing Intercultural Communicative
Competence. Clevedon: Multilingual Matters.

Byram, M., & Planet, M. T. (2000). Social Identity and European Dimension:
Intercultural Competence through Foreign Language Learning. Graz: Council of
Europe Publishing.

Byram, M., Gribkova, B., & Starkey, H. (2002). Developing the Intercultural
Dimension in Language Teaching: a practical introduction for Teachers. Viewed

20 October 2014 at http://www.Irc.cornell.edu/director/intercultural.pdf

Canale, M., & Swain, M. (1980). Theoretical Bases of Communicative Approaches
to Second Language Teaching and Testing. Applied Linguistics.

Carter, R. & McCarthy, M. (1994) Language as Discourse: Perspectives as
Language Teaching. London: Longman. In M. Handford, Developing Sociocultural
Competence in ESL Classroom. Viewed at

www.nottingham.ac.uk/~aezweb/nlc/handford.pdf

Celce-Murcia, M., & Olshtain, E. (2000). Discourse and Content in Language
Teaching: New York: Cambridge University Press.

Celce-Murcia, M., Dornyei, Z., & Thurrell, S. (1995). Communicative Competence:
A Pedagogically Motivated Model with Content Specifications. Issues in Applied
Linguistics.

Chastain, K. (1988). Developing Second-Language Skills. The USA: HBJ
Publisher.

Chelli, S. (2012). The effects of the Competency-Based Approach on Learner's
Writing Achievement: A Case Study of First Year Students at Biskra University. A
doctorate Thesis at the Department of Foreign Languages at Biskra University.
Retrieved from: http://thesis.univ-biskra.dz/398/1/the effects of the competency-
based approach on learner%EF%BF%BD%2580%2599s writing_achievement.p
df

104


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
http://www.lrc.cornell.edu/director/intercultural.pdf
http://www.nottingham.ac.uk/~aezweb/nlc/handford.pdf

Click Here to upgr:

Unlimited Pages al

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

baching Culture in EFL: Implications, Challenges and
Humanities and Social Science (IOSR-JHSS). Vol 13,

Issue 1 (Jul. - Aug. 2013), PP 20-24.

Cook, G. (1994). Discourse and Literature. Oxford: OUP.

Crozet, C. (2007). Culture Knowledge and Intercultural Learning. In Intercultural
Language Teaching and Learning in Practice: Professional Learning Programme
Resource for Participants (ILTLP). Research Centre for Languages and Cultures
Education (RCLCE), University of South Australia: Commonwealth of Australia.
Crozet, C., & Liddicoat, A. J,. (2000). Teaching Culture as an Integrated Part of
Language: Implications for the Aims, Approaches and Pedagogies of Language
Teaching. In A. J. Liddicoat, & C. Crozet (Eds.), Teaching languages, teaching
cultures. Melbourne: Applied Linguistics Association of Australia.

Damen, L. (1987). Culture learning: The fifth dimension in the language
classroom. Reading, MA: Addision-Wesley.

Difference Make. Forum. Vol. 22. In H. Purba, (2011). The Importance of
Including Culture in EFL Teaching. Christian University of Indonesia.

Fantini, A. (1995). Introduction-Language, Culture and World view: Exploring the
Nexus. International Journal of Intercultural Relations. 143-153.

Gao, F. (20006). Language is Culture: On Intercultural Communication. Journal of
Language and Linguistics.

Geertz, C. (1983). Local knowledge. New York: Basic Books.

Gumperz, J. J. (1972). Interactional Sociolinguistics: A Personal Perspective. 215-
228.

Handford, M. (2002). Developing Sociocultural Competence in ESL Classroom.
Nottingham Linguistic Circular 17.

Harmer, J. (2007). The Practice of English Language Teaching. 4th ED. Longman.
Harumi, 1. (2002). 4 New Framework of Culture Teaching for Teaching English as
a Global Language. RELC Journal, 33(2), 36-57.

Hedge, T. (2000). Teaching and learning in the Language Classroom. Oxford:
OUP.

Hinkel, E. (1999). Culture in Second Language Teaching and Learning.
Cambridge: Cambridge University Press.

105


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Click Here to upgreé

Unlimited Pages an

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

Awareness and Practical Skills To Facilitate Cross-

M. Celce-Murcia (ed.) Teaching English as a Second

or Foreign Language. Boston: Heinle and Heinle.

Hudson, T. (2001), Indicators for Pragmatic Instruction. In G. Kasper, & K. Rose,
(eds) Pragmatics in Language Teaching. Cambridge: Cambridge University Press.
Hymes, D. H. (ed.) (1964). Language in Culture and Society: A Reader in
Linguistics and Anthropology. In B. Johnson, & W. M. Marcellino. (2010). Dell
Hymes and the Ethnography of Communication.

Johanson, E. K. (2009). Second Language Teacher Education: A Sociocultural
Perspective. The Pennsylvania State University. The Taylor & Francis e-Library.
NY & London. 13.

Kang-Young, L. (2009). Treating Culture: What 11 High School EFL Conversation
Textbooks in South Koreal Do. Eulji University. Vol 8, No 1. 76-96.

Kaplan, R. B. (1966). Cultural Thought Patterns in Intercultural Education.
Language Learning. 11-25.

Kitao, K. (2000). Teaching Culture in Foreign Language Instruction in the United
States. Viewed 25 December 2014 at
http://www1.doshisha.ac.jp/~kkitao/library/article/culture.htm.

Knapp, K., Seidlhofer, B., & Widdowson, H. (eds). (2009). Handbook of Foreign
Language Communication and Learning. Viewed at
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494 &lpg=PA494&dq=

%27%?27that+aspect+oftourt+competence+that+enablestus+to+convey+and-+inter

prettmessagest+and+to+negotiatet+meanings+tinterpersonally+within+specifictcont
exts.&source=bl&ots=zQ4ZyyHIfm&sig=ec_7XXz6252JuHhzE700S61jTsk&hl=e
n&sa=X&ei=PIBWVeXIMMmAUdjlgdAK&redir_esc=y#v=onepage&q="that%?2
Oaspect%200f%200ur%20competence%20that%20enables%20us%20t0%20conve

y%20and%20interpret%20messages%20and%20to%20negotiate%20meanings%20

interpersonally%20within%20specific%20contexts.&f=false

Kramsch, C. (1991). Culture in Language Learning: A View from the United States.
In K. de Bot, R. B. Ginsberg, & C. Kramsch, (eds). Foreign Language Research in
Cross-Cultural Perspective. John Benjamins Publishing Company. Viewed at
https://books.google.dz/books?id=13RXNtwK JoC&printsec=frontcover&dqg=kra

msch+1991+language+and+culture&hl=en&sa=X&ei=wOtWV cfXEOmd7gafxoD4

106


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=3klgGNmjVpEC&pg=PA494&lpg=PA494&dq=%27%27that+aspect+of+our+competence+that+enables+us+to+convey+and+interpret+messages+and+to+negotiate+meanings+interpersonally+within+specific+contexts.&source=bl&ots=zQ4ZyyHlfm&sig=ec_7XXz6252JuHhzE7O0S6IjTsk&hl=en&sa=X&ei=PIBWVeXJMMmAUdj1gdAK&redir_esc=y
https://books.google.dz/books?id=13RXNtwK_JoC&printsec=frontcover&dq=kramsch+1991+language+and+culture&hl=en&sa=X&ei=w0tWVcfXEOmd7gafxoD4Cw&ved=0CB8Q6AEwAA
https://books.google.dz/books?id=13RXNtwK_JoC&printsec=frontcover&dq=kramsch+1991+language+and+culture&hl=en&sa=X&ei=w0tWVcfXEOmd7gafxoD4Cw&ved=0CB8Q6AEwAA

CI)'ck Here to upgr:

Unlimited Pages a

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

v=onepage&qg=kramsch%201991%20language%20an

Kramsch, C. (1993). Context and Culture in Language Teaching. Oxford
University Press.

Kramsch, C. (1998). Language and Culture. Oxford University Press. 03-14.
Viewed on November 25, 2014 at
https://books.google.dz/books?id=XRPiIONIC2PMC&printsec=frontcover&dq=Kra
msch,+C.+%281998%29.+Language+and+culture.+Oxford+University+Press.&hl
=fr&sa=X&ei=PQpWVazzG4yv7 Abmj40OADw&ved=0CBsQ6 AEwA A#v=onepag
e&q&f=false

Krashen, D. S. (1982). Principles and Practice in Second Language Acquisition.
University of Southern California. Pergamon Press Inc. 1st internet ed. (2009).
Lafayette, R. (1975). The Culture Revolution in Foreign Language Teaching.
Skokie, Illinois: National Textbook Company.

Larzen-Ostermark, E. (2008). The Intercultural Dimension in EFL-Teaching: A
Study of Conceptions among Finland-Swedish Comprehensive School Teachers.
Scandinavian Journal of Educational Research 52(5), 527-547.

Liddicoat, A.J., Papademetre, L., Scarino, A., & Kohler, M. (2003). Report on
Intercultural Language Learning. Canberra ACT: Commonwealth of Australia. 1-
54

Liu, Y. (2009). Learning and Teaching Chinese Language and Culture in Dublin:
Attitudes and Expectations. Masters Thesis. Dublin Institute of Technology.
Retrieved from
http://arrow.dit.ie/cgi/viewcontent.cgi?article=1027&context=appamas

McKay S. L. (2003). The Cultural Basis of Teaching English as an International
Language. TESOL Matters.

Mitchell, R., & Myles, F. (2004). Second Language Learning Theories (2nd ed.).
London: Arnold.

Mizne, A.C. (1997). Teaching Sociolinguistic Competence in the ESL Classroom.
Trace: Tennessee Research and Creative Exchange. University of Tennessee,

Knoxville. 13.

107


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
https://books.google.dz/books?id=13RXNtwK_JoC&printsec=frontcover&dq=kramsch+1991+language+and+culture&hl=en&sa=X&ei=w0tWVcfXEOmd7gafxoD4Cw&ved=0CB8Q6AEwAA
https://books.google.dz/books?id=13RXNtwK_JoC&printsec=frontcover&dq=kramsch+1991+language+and+culture&hl=en&sa=X&ei=w0tWVcfXEOmd7gafxoD4Cw&ved=0CB8Q6AEwAA

CI)'ck Here to upg

Unlimited Pages}i

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

ichers' Perceptions of the Place of Culture in ET: A

rsities in Ankara, Turkey. Journal of Language and

Linguistic Studies.

Paige, R. M., Jorstad, H. L., Siaya, L., Klein, F., & Colby, J. (2003). Culture
Learning in Language Education: A Review of the Literature. In D. L. Lange, & R.
M. Paige (Eds.), Culture as the Core: Perspectives on Culture in Second Language
Learning, USA: Information Age Publishing.

Palmer, G. B., & Sharifian, F. (2007). Applied Cultural Linguistics: Implications
for Second Language Learning and Intercultural Communication. Philadelphia:
John Benjamins.

Peterson, E., & Coltrane, B. (2003). Culture in Second Language Teaching. Center
for Applied Linguistics. Retrieved from
https://media.startalk.umd.edu/workshops/2009/SeattlePS/sites/default/files/files/C
AL %?20Digests %20Culture%20in%20Second%20Language%20Teaching.pdf
Prodromou, L. (1992). What culture? Which culture? Cross-cultural factors in
language learning. ELT Journal 46(1), 39-50.

Richards, C. J., & Rodgers, S. T. (1986). Approaches and Methods in Language
Teaching: A description and Analysis. Cambridge University Press.

Richards, J. C. (2006). Communicative Language Teaching Today. Cambridge
University Press.

Richards, J. C., & Richard, S. (2002). Longman Dictionary of Language Teaching
and Applied Linguistics (3rd ed.). Malaysia: Pearson Education.

Risager, K. (2006). Language and Culture: Global flows and local complexity.
Great Britain: Cromwell Press.

Risager, K. (2007). Language and Culture Pedagogy: From a National to a
Transnational Paradigm. Great Britain: MPG Books.

Samovar, L.A., Porter, R. E., & Jain, N. C. (1981). Understanding Intercultural
Communication. Belmont, CA, Wandsworth Inc.

Sarosdy, J. et al. (2006). Applied linguistics 1 for BA Students in English. Bolcsész
Konzorcium, Minden Jog Fenntartva. In

Savignon, S. J. (1991). Communicative Language Teaching: State of the Art.

Savignon, S. J. (2002) .Communicative Curriculum Design for the 21st Century.

108


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

CI)'ck Here to upg

Unlimited Pages}i

Your complimentary

- use period has ended.
Thank you for using

t CO m p I ete PDF Complete.

he Ethnography of Communication: An Introduction.

Ng.

Short, M. H. (1981). Discourse Analysis and the Analysis of Drama. Applied
Linguistics 11/2: 180-202.

Smith, E. L. (1985). What is the Difference and What Difference Does the

Tang, R. (1999). The Place of Culture in the Foreign Language Classroom: A
Reflection. The Internet TESL Journal. Viewed on October 24, 2014 at
http://iteslj.org/Articles/Tang-Culture.html

Thomas, J. (1982). Cross-Cultural Pragmatic Failure. University of Lancaster.
Vol. 4, No. 2.

Tomalin, B. (2008). Culture: The Fifth Language Skill, Viewed 25 October 2014 at
http://www.teachingenglish.org.uk/think/articles/culture-fifth-language-skill.
Tomalin, B., & Stempleski, S. (1993). Cultural Awareness. Oxford: Oxford
University Press.

Tomlinson, B., & Musuhara, H. (2004). Developing Cultural Awareness. MET.
Trivonovitch, G. J. (1980). Culture Learning and Culture Teaching. In K. Croft
(Ed.), Readings of English as a Second Language. Cambridge, Mass: Withrop
Publisher Inc. In A. Sharaf Eldin (2015). Teaching English in the Classroom to
Arabic Language Students. Canadian Center of Science and Education. Vol. §, No.
2.

Uso-Juan, E., & Alicia, M. (2006a). Approaches to Language Learning and
Teaching: Towards Acquiring Communicative Competence through the Four
Skills. In E. Us6-Juan, & A. Martinez-Flor, (eds). Current Trends in the
Development and Teaching of the Four Language Skills. Berlin: Mouton de
Gruyter, 3-26. In E. Us6-Juan, & A. Martinez-Flor. (2008). Teaching Intercultural
Communicative Competence through the Four Skills. 157-170.

Van Der Zee, 1. K., & Van Oudenhoven, P. J. (2000). The Multicultural Personality
Questionnaire: A Multidimensional Instrument of Multicultural Effectiveness.
University of Groningen, The Netherlands. In European Journal of personality.
Wang, X. (2008). Reflection on the Notion of Culture Teaching. US-China Foreign
Language.

Wardhaugh, R. (2006). An Introduction to Sociolinguistics. Blackwell Publishing
Ltd. 5th ed.

109


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
http://iteslj.org/Articles/Tang-Culture.html

Your complimentary

use period has ended.

. 3 CO m p I ete Thank you for using
PDF Complete.

Click Here to upgrade to
Unlimited Pages and Expak

Chinese Culture with TEFL in Chinese Classroom.
5-58.
e Widdowson, H. (1990). Aspects of Language Teaching. Oxford: OUP.

e Wikipedia. Culture. Retrieved  on  January 10, 2015 from
http://en.wikipedia.org/wiki/Culture

110


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Appendices

Appendix 1

Materials Used in Lesson One

1. A world map used to explain divergence in the world and point out some of the
countries that speak English as a second language as well as the ones that speak

English as first language using their flags:
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4. The link to the video entitled as "Introduction to Britain";

https://www.youtube.com/watch?v=NL66NfKUWDE
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vraterrals Used in Lesson Two

1. Text entitled as "Currency of English Speaking Countries" given to students to read
and discuss:

There are some things that are essential to living or traveling in a new country. One
of these things is understanding how the currency works, and how to talk about it. Though
it is not difficult to pay for something with "five dollars", when a friend of yours asks to
borrow a "fiver", it may not be as clear. Money can be made up of either notes or coins.

Below is some common slang for money in some English-speaking countries.

Terms used in several countries:

e Fiver: A note worth 5. ($5, £5, etc.)

e Tenner: A note worth 10 ($10, £10, etc.)

e Grand: 1000 of a currency ($1,000, £1,000, etc.)
e Dough: General word for cash

e Change: The money returned when a payment is more than the amount needed

UK:
Money of England and Wales is different from money of Scotland and the money of

Northern Ireland because it is produced by the Bank of England. However the other
countries' money is produced by the Bank of Scotland and the Bank of Northern Ireland.

¢ British money is measured in pounds, sterling and pence, though people mostly
just say pounds and pence.

e Ipound = 100 pence.

e A pence is also referred to as "penny".

e Currency is either written as GBP, £ or p (referring to pence) for coins less than £1.

e Collectively, paper money is known as notes.

USA:
American money is divided into dollars and cents. 1 dollar = 100 cents. Currency is

written as USD, $ or ¢ for coins less than 1 dollar (cents). Collectively, paper money is

known as bills.
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10-cent coin is called a dime.

25-cent coin is called a quarter.

One Dollar is also known as a single.
100 Dollar bills are called Benjamins.

Cash is a term for money in general, as well as a way to pay. The question “Cash or

credit?” means would you rather pay with actual money or on a credit/debit card?

"Bucks" is a plural slang term for dollars. “I paid 20 bucks for this shirt.”

Canada:

Currency in Canada is also called dollars and cents. It is written as ICAD, C$1 or
$1.

Collectively, paper money is called bills.
In Canada, there is both a $1 coin and a $1 bill. The $1 coin is also called a loonie.
There is also a toonie (two loonies), which is a $2 coin.

Australia:

In Australia, money is divided into dollars and cents.

Collectively, Australian dollars are called notes.

Australian money, in slang, are referenced by their colors.

A ten dollar note is called a blue-tongue because the note is mostly blue.

A twenty-dollar note is known as a lobster because the note is mostly red.

A fifty-dollar note is called a pineapple because the note is mostly yellow.
However, a one-hundred-dollar note is known as a tree frog, crocodile or jolly

green giant.

Retrieved from: http://kaplaninternational.com/blog/quick-english-money-talks/

(modified)
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h the British Pound is explained:

'xG4110dD1¥

6. The link of the video in which the Canadian Dollar is explained:

https://www.youtube.com/watch?v=sT iJVUVIpE&spfreload=10
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Appendix 3

11s Used in Lesson Three

1. Images used to explain the difference between church, chapel and cathedral:

2. The text entitled as "Catholic Church Hierarchy":

The Catholic clergy is organized in a strict, sometimes overlapping hierarchy:

Pope: Head of the church, he is based at the Vatican. The pope is infallible in defining
matters of faith and morals.

Cardinal: Appointed by the pope. There are 178 cardinals worldwide. As a body, he
advises the pope and, on his death, elects a new pope.

Archbishop: An archbishop is a main bishop or a metropolitan diocese, also called an
archdiocese.

Bishop: He is a teacher of church doctrine, a priest of sacred worship, and a minister of
church government.

120


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

i ; Your complimentary
. use period has ended.
8 3 C om p I ete Thank you for using
PDF Complete.

Click Here to upgrade to
Unlimited Pages and Expanal

tan administer most of the sacraments, including the
b can be with a particular religious order or committed

dl VLISV EAativll.

Deacon: A transitional deacon is a seminarian studying for the priesthood. A permanent
deacon can be married and assists a priest by performing some of the sacraments.

Nun: Women who commit themselves to serve the church and devote themselves to God.
They live their whole lives in monasteries.

Retrieved from: http://www.infoplease.com/ipa/A0922582.html (modified)

3. The pyramid chart used to explain the text:

HIERARCHY OF

The Gatholic Church

The Laity \

hierarchystructure.com

4. Images used to explain the terms of the hierarchy:
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as "Halloween in Britain";

'SsPTSMWolJE

8. the link of the video about the several festival celebrated in Britain:

https://www.youtube.com/watch?v=0xTVIXoEtzE
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Appendix 4

als Used in Lesson Four

Images used to explain some superstitions:

124


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Your complimentary

use period has ended.

. 3 CO m p I ete Thank you for using
PDF Complete.

Click Here to upgrade to
Unlimited Pages and Expal

Appendix 5

als Used in Lesson Five
The links of the two-part video entitled as "Hand Gestures":
1. Partone:

https://www.youtube.com/watch?v=S8hnO9w8YPg

2. Part two:

https://www.youtube.com/watch?v=0UyP4b51EJQ

125


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
https://www.youtube.com/watch?v=S8hnO9w8YPg
https://www.youtube.com/watch?v=0UyP4b5lEJQ

,(

PDE

omplete

Click Here to up

Unlimited Page:

use period has ended.

Your complimentary

Thank you for using
PDF Complete.

Appendix 6

Critical Value Table

lo (1 tail)]| 0.05 || 0.025 | 0.01 | 0.005 || 0.0025 | 0.001 | 0.0005 |

o 2 tai)]| 0.1 | 0.05 || 0.02 | 0.01 | 0.005 | 0.002 | 0.001 |

Car | |
|1 6.3138]12.7065][31.8193]|63.6551][127.3447|318.4930]636.0450)
| 2 [2.9200] 4.3026 | 6.9646 || 9.9247 || 14.0887 || 22.3276 | 31.5989 |
| 3 [2.3534] 3.1824] 4.5407 | 5.8408 || 7.4534 | 10.2145 ] 12.9242 |
| 4 [2.1319]2.7764]3.7470 ] 4.6041 | 5.5976 || 7.1732 | 8.6103 |
| 5 ])2.0150] 2.5706]3.3650 | 4.0322 || 4.7734 || 5.8934 | 6.8688 |
| 6 [1.9432] 2.4469] 3.1426 ]| 3.7074 || 4.3168 | 5.2076 | 5.9589 |
|7 [1.8946] 23646 2.9980 | 3.4995 || 4.0294 || 4.7852 | 5.4079 |
| 8 [1.8595]2.3060] 2.8965 | 3.3554 || 3.8325 || 4.5008 | 5.0414 |
| 9 |1.8331][2.2621][2.8214] 3.2498 || 3.6896 | 4.2969 | 4.7809 |
|10 [1.8124] 2.2282]2.7638 ] 3.1693 || 3.5814 | 4.1437 | 4.5869 |
|11 ]11.7959] 2.201012.7181]3.1058 || 3.4966 || 4.0247 | 4.4369 |
| 12 [1.7823]2.1788] 2.6810]3.0545 || 3.4284 | 3.9296 | 4.3178 |
| 13 [1.7709] 2.1604 ] 2.6503 || 3.0123 || 3.3725 || 3.8520 | 4.2208 |
| 14 [1.7613] 2.1448][ 2.6245 ]| 2.9768 || 3.3257 || 3.7874 | 4.1404 |
|15 [1.7530] 2.1314][ 2.6025 ]| 2.9467 || 3.2860 || 3.7328 | 4.0728 |
| 16 [1.7459)2.1199]2.5835 ]| 2.9208 || 3.2520 || 3.6861 | 4.0150 |
|17 [1.7396] 2.1098 | 2.5669 | 2.8983 || 3.2224 || 3.6458 || 3.9651

|18 [1.7341]2.1009 | 2.5524 || 2.8784 || 3.1966 || 3.6105 || 3.9216

|19 [1.7291] 2.0930 ] 2.5395 ] 2.8609 || 3.1737 || 3.5794 || 3.8834

| 20 ]]1.7247]| 2.0860 | 2.5280 || 2.8454 || 3.1534 | 3.5518 || 3.8495

https://www.easycalculation.com/statistics/t-distribution-critical-value-table.php

126


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22
https://www.easycalculation.com/statistics/t-distribution-critical-value-table.php

Click Here to upgrade to i - | Appendix 7
Unlimited Pages and Expandecisas

' Pre-Test Production

Student 1
a Group: .....0e......... Stream: ..o v CmCJLJJ {985, 9.....
/ "9'} LN = ok o
L‘{'/'L v 4 1. What is the difference between these terms: United Kingdom, England and Great (<4
’ Britain?
a) England includes both United Kingdom and Great Britain [__]
b) United Kingdom includes both England and Great Britain [y |
.- ¢) Great Britain includes both England and United Kingdom D
—_
/ 2. Name the countries of the following flags: @
B 3
V-

(9)

(=)

3. Name four countries that speak English as their native language. Mention the capital
city of each one of them. o s A)

—AMenvicom................ Capital City: . Ameritom

Bm .................... Capital City: .......J E) M ........
I-h QR&'. Capital City: ......

Capital City: ﬂmcﬂ.m»d.

4. How many states are there in/the USA? Name four of them.

Number of states: AOW ...............

¥
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4) MWS%.? ..... (&M\IS(F) ......

- Statue of Liberty: .. ¥ s R
- BigBen:...AmARMSOM

- Buckingham Palace: BMDQ'\; ...............................
- StJames' Park: . ,\,M .......................................

- Central Park: ..... 1;

- Hyde Park: W}(Dy ..............................................

6. What do you think is the main difference between American people and British people
concerning their personalities?

7. What is the name of the UK's current president?

........ Umiked .. M&Bn(ULK\

d)
9. Mention the currency. tl}at each of the following countries deal with.
a) Canada: W ..... ¢ ........
bY WNHEdETROAOM: v 1 oerinn v o s s s Gain o
10. What do you think is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom _—D

b) Media (TV) ;{
c¢) Internet >V
d) Other sources > ]
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1. What is the difference between these terms: United Kingdom, England and Great

Britain?

a) England includes both United Kingdom and Great Britain | |
b) United Kingdom includes both England and Great Britain ||
¢) Great Britain includes both England and United Kingdom @

2. Name the countries of the following flags :@

—

3. Name four countries that s

glish as their native language. Mention the capital
city of each one of them.|_1 , 5

P LIS s cnememsmsnmraiionsd Capital City: ..\ Rankom.. A,
D) e NT A Capital City: ... MABYMD (.L%l ......
B sy sy shvis e e e e Capital City: ......... cusaesieseninapeneas
B) e Capital City: ..ovvveeeieeeereeiiernrananns
4. How many stat.es{ arf there in the USA? Name four of them:&'g
Number of states: A‘.’X;. ...................................
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5. Name the cities in which these monuments/ places locate: )5

- Statue of Liberty: .. /} ﬁ’mw .......................
- Big Ben: LQ’VUC " Vi T o, AR
- Buckingham Palace: .......cooovvrrviinninirii

e REIREER PAPKE et s e e A A R R S e oF
s CBIITREPATKT i v msiisinmeie fas aa s s s s S A s
= Hyde Park: ..o oiiinmovnsisnisssssionsaranmnsasmtsoerrsres sosissavss

6. What do you think is the main difference between American people and British people
concerning their personalities?

\‘Q«KL.!S e .. D uikisk.

9’\ \ NI e
........... a7} ..e,:&...-km,wu
C,@u.w.,'CM_t. ...................................

&)} n900060065080000ACNBRN0ABIOERONBA0AEITRE
9. Mention the curz-*ency that cach of the following countries deal with.
AVEARATAS . cosmmmmers spunmss sevs mmsee
b) United Kingdom: .........ocovviiiniiiaiininnnnne
10. What do you think is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom ——3{ X"

b) Media (TV) — ]
¢) Internet ._E:l

d) Other sources

S
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oup: . A.f

2o Stream: 'CA:)J»,}ZJTSSJ;. ..........

( /‘/\\\\
"'4)\//)
,1 9\0 1. What is the difference between these terms: United Kingdom, England and Great (Q_)
M Britain?

a) England includes both United Kingdom and Great Britain [ |

b) United Kingdom includes both England and Great Britain [ X |-—

¢) Great Britain includes both England and United Kingdom D

2. Name the countries of the following flags:

o)

3. Name four countries that speak English as their native language. Mention the capital
city of each one of them.@

os @) Ena,xau\d. ........................... Capital City: I&nd&n-sd

................................................ CapialiCitys ..o s
C) vevrosressssensisussnantanssnasrnansainsnasesss Capital City: ......, IO KR
) L oriisss s arssnns <shinsannennasannnnsasayesaens Capital City: .....ocovvviniiiniiinnennn.

4. How many states are there in the USA? Name four of them&\q

Number of states: . D

....................................
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5. Name the cities in which these monuments/ places locate: @

- Stawe of Liberty: ........ v AR BB A N eSS

- Big Ben: Mﬂ.—;—’

- Buckingham Palace: .........ocooiieiiiiiiiiin e

2 StJames Park ..o i sasasminiiss i s sieanansaiisssionsaesst

o CODEEAL PATK: ovvinerunnensonssuomesiossiosnssennsnsnsspnyressssossisss
Hyde Park: ....veeeereemumsiesseremmnmmisiiinsimmmmsiss e

6. What do you think is the main difference between American people and British people
concerning their personalities?

.

8. Mention four ceremonies that English speaking countries celebratu‘,‘"-, : 9
248) Rk RS s =
) XN ORBMLIN. oo,

) T PP
) TP PP

9. Merition the currency that each of the following countries deal with.

a) Canada: T@-&@ ....................
b) United Kingdom: D&Q‘L ....................

10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom
b) Media (TV) — —» |
¢) Internet o X
d) Other sources — ]
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.| What is the difference between these terms: United Kingdom, England and Great i:;:D
Britain? '

a) England includes both United Kingdom and Great Britain [ |

b) United Kingdom includes both England and Great Britain [V/]

¢) Great Britain includes both England and United Kingdom |:|

2. Name the countries of the following flags: @

3. Name four countries that speak Enghsh as their native language. Mention the capital
city of each o eofthem u 1))

adla) i) 4 M0 s Captal CoY: vcsioivinsmumnsvsessvinsis
"b) ... e),n.;.k-mm ......................... Capital City ‘Q\ .............
TS e N Capital City: .. EangAMDNS). ...

4. How many states are there in the USA? Name four of them.

-~

Number of states: ........... J\\J ......................

,
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5. Name the cities in which these monuments/ places locate:

- Statue of Liberty: ...... ;‘\J\:&gﬁ(ﬂ(‘ﬂl ......................

- BigBen:‘..E‘. ...... ; ‘.‘.‘ 5 ST, -1 -

- Buckingham Pa_lace:-l'.'i. T
- StJames' Park; ....o...... SRR VSR e
- Central Park: ... NooohrLA .I O et nen

Hyde Park: ....1 + 290, 1 R

6. What do you think is the main difference between American people and British people
concerning their personalities?

9. Mention the currc;}u}'\lhul:cuch UIQ:: following countries deal with,
a) Canada: ..!..A ‘m
b) United Ki ngdum:. ................................
10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom ———[* ]

b) Media(TV) - B . Ml
¢) Internet — ___,{_\—/J
d) Other sources :E]
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ST
Stream: ... & ...n.... kcw.‘:&}ﬁc&x{‘. ..............
r 4 / e
o ,}_} J,.--" 1. What is the difference between these terms: United Kingdom, England and Great '\QD
Britain?
Y a) England includes both United Kingdom and Great Britain ||

b) United Kingdom includes both England and Great Britain @/
¢) Great Britain includes both England and United Kingdom D

2. Name the countries of the following ﬂagsq B

@)

3. Name four countries thw English as their native language. Mention the capital
city of each one of them. ﬂgﬂ

e 5a) Y e Capital City: M:.Jt'jmm&;g .........
=.5b) .M&A..\W&m..................CapimlCity: ...............................
ol ) 4O A s e e Capital City: .......... GRS TS

Q) e Capital CIY: ...ovveveeieeeiereereenannnn

4. How many states are there in the USA? Name four of them.
J
Number of states: ... 3}; .................................
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[\
Statue of Liberty: . éw‘\)&i—-ul ..........................

Big Ben: .. «Joc ORI RO v e s vk A s S N AN S
& BRENpHE PAIEUINL . v e R S

b £ E VTl S 1 e

“w . Central Park: !\/ﬁu)‘é

417 ES 0 4 N R S SN SN

6. What do you think is the main difference between American people and British people
concerning their personalities?

\{-ﬁvmﬁ_;:iac_qw QLW%pew}% &Jml}j&wjf\ ‘(. H‘cq ﬁw Pﬁct"f‘[‘?

L ]
I
8. M':.‘Plinn four ceremonies that English speaking countries ceicbratc@
wlllay . ssla N/ e Yeak

oI 5 T HG\M&W

dY e

9. Mention the currency that cach of the following countries deal with.
a) Canada: . AN CTovvvnn
b) United Kingdom:'........coovviiiiiviiiiiinnnn
10. What do you think is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom —{" ]

b) Media (TV) o]
c) Internet "@
d) Other sources o X
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oup: = 7 Stream: M\«uﬂ& ......................

./ What is the difference between these terms: United Kingdom, England and Great
Britain?
a) England includes both United Kingdom and Great Britain [__|

b) United Kingdom includes both England and Great Britain [ |

¢) Great Britain includes both England and United Kingdom

2. Name the countries of the following flags:

3. Name four countries that speak English as their native language. Mention the capital

city of each one of them. A/ 5

by
T 2T L. W Capital City: \'Qc:,ss}'\mwtmm A

D) ettt b e tcn ne st n s e sy s e Capital City: .....oeviiniiiiiieeiieannen.
L Iy O Capital City: ........ Sesesrnnansisssssnnies
) v R e Capital Gity: :comssiamnimasing

s
4. How many states are there in the USA? Name four of them. @
Number of staw& .....................................
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5. Name the cities in which these monuments/ places locate: \g /)

- Statue of Liberty: P‘MW‘A ............................
- Big Ben: i}:ﬂr\r\é

D e T o e e

-  Buckinpham PAlaces . ..cvns svnaammminvs s v v

- StJames' Park: .CO\Q%M“\ ...........................
- T8 2

- Central Park:cN.\‘ﬂvaamr&. e

HY AR PATKE o vymovmens srnsnmpiomnmsmssnmeses s ve ssnn s smetsnssgos sons

6. What do you think is the main difference between American people and British people
concerning their personalities?

A A AT A e T o T
um&a.si.wm& & QAMU%Y%\W%

) e

9. Mention the currency that each of the following countries deal with.

8) Canaday oo

\
b) United Kingdom: )M .........

10, What do you think is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom —{ "]

b) Media (TV) V]
¢) Internet — |
d) Other sources S
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77 q OUP: 2. 1. T, . Stream: ... SCLMCLS . nveeeee
A I\ /)
/ 1. What is the difference between these terms: United Kingdom, England and Great @
S s :
Britain?
e a) England includes both United Kingdom and Great Britain  [><]

b) United Kingdom includes both England and Great Britain | [

¢) Great Britain includes both England and United Kingdom I:'

/-‘\
2. Name the countries of the following flags: @

CY

Name four countries that speak English as their native language. Mention the capital

city of each one of them. ( /

al” ® ..9.,:36{459&..83 U, 2SN CapiWCity;..,g”Mm-...ﬂ .....

b) e Auskaglgme............. Capital City: .....ooveveeeereeeeeeeenenn.
Y — Capital City: ....... FLRTRETEPLIRPP RS
d) B g ot CapiallCity: ~ i i D S v tesah £es

G

(
4. How many states are there in the USA? Name four of them. \"> /

Number of states: . lf %’ ‘%;MEA ..............
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5. Name the cities in which these monuments/ places locate: \ S ‘/1)

K. -
- Statue of Liberty: ..... Wx{q ...............................

- BigBew ..o oﬁmd@nr—- ........................

Buckingham Palace: ................. R e S SRR

St James' Park: *@)(%ECM(*)u
- Central Park: ..... m&vy@mk ....... R R |

T T L S

6. What do you think is the main difference between American people and British people
concerning their personalities?

...lﬁz QJLQM\.QE....bét«%d&« Amaticon. faaple.and.. Ftash peajle
...... F&’.@.{—C@ LS RASANC . eht\gbu&"\

..............................................................................................................

........................................................................................................

.................................................................................................................

8. Mention four ceremonies that English speaking countries celebrate.| \® ,{i‘)
a) %Q.LJ..)I{;,U:\. .................
) . celellstake af) Yake. . .Uaﬂmtbmaj
G 5111 1" 7Y
U

9. Mention the currcncy that each of the following countries deal with.

a) Canada: . D&,m ...................
b) United Kingdom: d@hm ..................

10. What do you think is the sourced of your knowledge about English language culture?

a) English language lessons introduced in the classroom __,@

b) Media (TV) >
¢) Internet =E
d) Other sources >
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. What is the difference between these terms: United Kingdom, England and Great
Britain?

a) England includes both United Kingdom and Great Britain  [%] [X

o b) United Kingdom includes both England and Great Britain [ |

c) Great Britain includes both England and United Kingdom |:|

2. Name the countries of the following flags: @

3. Namg four countries that speak English as their native language. Mention the capital
c1t)' of each one of them. | M

ﬂmm .................... Capital City: . W&C&'\Q_‘Vst.@fn
013 b) e e IINe CapltalC:ty.W&’.\m.....JL
01f €) .EMYRNOM. ... Capital City e
d) i s e R Captal CIBE siisisinsninvmitnn

4. How many states are there in the USA? Name four of them. o5

Number of states: . ,8 /l
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5. Name the cities in which these monuments/ places locatu‘@

- Statue of Liberty: A

- Buckingham Palace: ...................ooo i
w  BLIMIEEE PRIR i ot oot s simiin m s mreismm s s s
- Central Park: ...
~  HYAEPEE:. ..oanmnermmsmnsmmmsos s isae s s s e

6. What do you think is the main difference between American people and British people
concerning their personalities?

9. Mention the currency that each ol the following countries deal with. ¢, ©

a) Canada: . ; Nvaniiaimen
b) United Kingdom: .............cooeviiiiiiinnn...

10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom h’l:g:]
b) Media (TV) o]
¢) Internet — ]

d) Other sources m
the beXes
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622 )

-~ r./J\;L/)

e

4.

1{;'
" Britain?
a) England includes both United Kingdom and Great Britain

What is the difference between these terms: United Kingdom, England and Great X
b) United Kingdom includes both England and Great Britain |:|

¢) Great Britain includes both England and United Kingdom El

2. Name the countries of the following ﬂags:@

==

(a)

()

Xd) L Qoo
&2y ZokeHlond...................
X K P
SRS

. Name four countries that speak English as their native language. Mention the capital

city of each one of them. @

©,58) ... s %.fkkﬂml ......... Capital City: %‘d&'ﬂ ...... " -

B) e OO e seeeeeseneseeenseneneeneCapital City: o Y/
@5 ¢) . LA LMRAC AN e Capital City: (\angmlnaa .....

................................................ CRDIIECHY cravor ersarsmsenipmenmvesuresss

How many states are there in the USA? Name four of therr@

Number of states: ........ 6§ ...........................
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5. Name the cities in which these monuments/ places locate:@

- Statue of Liberty: N m%@fﬂ; .........................
- Big Ben: Z&Vﬂd@“\ .....................................

- Buckingham Palace: ........cocoiiiiiiiiiiiiiiiiiiiiianee e
- St James' Park: . Pi [ 5T vy Dy AN,
»  CERTALIPALKS s mmsmmnsanas Se s mei s s e e

- Hyde Park: .&f@d&%..n..; .......................................

6. What do you think is the main difference between American people and British people
concerning their personalities?

9. Mention the currency that each of the following countries deal with.

s 7%) Canada: M i
b) United ngdom @J'LOM ..................

10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom
b) Media (TV)

¢) Internet

%

?

d) Other sources

y
L]
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. What is the difference between these terms: United Kingdom, England and Greal@
Britain?

a) England includes both United Kingdom and Great Britain ||

b) United Kingdom includes both England and Great Britain [Z]

¢) Great Britain includes both England and United Kingdom D

2. Name the countries of the following flags:

city of each one of them.

’),a) M 5 s e Capital City: W&FZ\/M\

B Y 5 10 <> N Capital City: .. Xandem...4......
) MCapltal City: . V2T, a2

wiod) 8;]314\%4. ............................ Capital City: m&y ...... 2

. il
4. How many states are there in the USA? Name four of them, \:;D

Number of states: N ................................

3. Name four countries that s@glish as their native language. Mention the capital
5

g..
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5. Name the cities in which these monuments/ places locate: \ 4, ; ,,'i'

- Statue of Liberty: Qmwj,ﬂqA/\, ......................

- Big Ben: .. . .........................................

- Buckingham Palace: ......c..ooiiiiiiiiiiiiiiiii i
= SUJAMES PAFKS opiscmnnmnss s sbessms s a5 s mrs s A aes
= Central PATK: v st e mas s s s e s

- Hyde Park: %&V\ma 0 i

6. What do you think is the main difference between American people and British people
concerning their personalities?

8. Mention four ceremonies that English speaking countries calebrat@

TN W N
b) @) neeh - mase
el Noallaaiboning st

dY
9. Mention the curreﬁgy that each of the following countries deal with.

a) Canada: .. %ﬁr ..................

b) United Kingdom: . @856~ ........ccoannennt.

10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom — ]

b) Media (TV) - 2 I
¢) Internet > K
d) Other sources > |
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21 rori 11 5 o O B N T SR SR P~

X9 ' Britain?

= a) England includes both United Kingdom and Great Britain [ /]
b) United Kingdom includes both England and Great Britain [__|
¢) Great Britain includes both England and United Kingdom E

P g

. . ( i
2. Name the countries of the following flags: 1,5 )

(d)

L)

o, g . LA_QO\,,MCIQ ..............

3. Name four countries that speak English as their native language. Mention the capital
city of each one of them. \.__J_))
Capital City: ....covvveeniieineniennnanens

Capltal Clty }\—“:‘—"v_\g ..... .

T

/

’\< .............................

y i
4. How many states are there in the USA? Name four of them., A%
Number of states: .... El
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5. Name the cities in which these monuments/ places Iocate:\'ub
- Statue of Liberty: M%W% L e

- Big Ben: . .Q/‘vosk)&-v.fr'”—* ..............................

- Buckingham Pu]ucc:@&. \a;ﬁ&(w .........................
P

- St James' Park: ‘E,m CAoAC

- Central Park: . u 5 A ............................................

6. What do you think is the main'difference between American people and British people
concsming their personalities?

........ ‘;«8&1\-&4\'\56 Y ke Al .p @PQQR in P)Qo‘\i . @Q A NV»@LA‘—Q—C&(W\ v |

8. Mentlon four ceremonies that English speaking countries celebr dld\ s, ) )

V0 Wl T

T e
9. Mention the currency that each of the followmg countries deal Wllh\\ w

a) Canada: bﬁ}Q.CAA ................

10. What do you thmk is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom —"EZ:]

b) Media (TV) »|
¢) Internet @
d) Other sources > |
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OUCALLL .. ST TS ..:’.‘-N'V.‘.y"a‘h............

. What is the difference between these terms: United Kingdom, England and Great @
Britain?

a) England includes both United Kingdom and Great Britain [ |

b) United Kingdom includes both England and Great Britain [ ]/

¢) Great Britain includes both England and United Kingdom I:I

2. Name the countries of the following flags: @)

X L=

(e) ) =)
< i7a) E)S\kkum\ .................

3. Name four countries that speak English as their native language. Mention the capital

city of each one of then@g

0 58) DIANRC oo Capital City: ..u}x.uxﬁa;wazt@m.x
0,5 b) Dk ovsalion i, Capital City: ...'Sm‘ﬁmﬂ ......... Q...
2B ABBEE ke i pesiniass Capital City: ch«e ...........
sk d) Senkl i Capital City: .. el £A-sud an, .4

4. How many states are there in the USA? Name four of them.

Number of states: W ..........................
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4) Dnm < m .......... N}).uc))(r/%\ ‘

- . e . a -
5. Name the cities in which these monuments/ places iucallt‘:{: o, a)>

- Statue of Liberty: ...... Wzﬁ;@\hm‘%&,%

- BigBen:............ ?_‘) sl'}gk:.\.»m. ..................................

- Buckingham Palace:r ..., . eorvommrmnsmmensnsssserensrrvsnsvmnmasonns
o WG HEV B L s S e me e osn o
- Central Park: ‘\&wyaﬂ,k ..... - SER———
2 HydeParks . - coroseserzveis e st iad i maiiier o Sahaess imssis

6. What do you think is the main difference between American people and British people
concerning their personalities?

8. Mention four ceremonies that English speaking countries ceiebralc’@
= o \ ' -
a) L AR =T (A VLU - R (}exlwcsj)
b) .. o dlcoanian. ..o
@)  cooooemooen0a6000a060000A0000G0DOGOO0GIOVG
) cunsmumsss A

9. Mention the currency that cach of the following countries deal \-\'ith@@
»,¢5a) Canada; .....\. Jo NB. o ki
«2¢b) United Kingdom: . ¥}..... IBM&&\L»UL&QLM-
10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom —— | 57|
b) Media (TV) o |
¢) Internet —»{ X
d) Other sources |
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Stream: . SCACACL. ...v.vererereririe

-’. 3 - \ -
O W 1. What is the difference between these terms: United Kingdom, England and Great @:)
o Britain? -

a) England includes both United Kingdom and Great Britain | |

b) United Kingdom includes both England and Great Britain Je==g
¢) Great Britain includes both England and United Kingdom I:I

2. Name the countries of the following flags:

3. Name four countries that speak English as their native language. Mention the capital

city of each one of them. @ )
06 8) FYNENCLL oo Capital City: \Ocu.{fx,«‘wa/(w A

o4 b) meéwd ......................... Capital City: .. AA83Ach&¥ A creneereenn A

At rrerereesaississssiaaas

00 d) Lo, Cabiality s

4. How many states are there in the USA? Name four of them:@

Number of states: 5/é7 ...............................
o
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5. Name the cities in which these monuments/ places locate:' o x!)
- Statue of Liberty: \N&MO )bf‘u't T IR R o
- Big Ben: Z(gyvd ............ e O e
~ EBURETh S RART PAATES o v s mmensom s onsmsnr s r S sl
2 ISLTATHE B PATRS nmvmsimas e v s s o i S SR S S TR e
= CERETALDHERS « cvoon i iovmssverss mgisves vam e e AN L :
« [Hyde Barkvaisiswssnimnii A skt srsrnnas

6. What do you think is the main difference between American people and British people
concerning their personalities?

..................................................................................................................

| J—— )
8. '\1umm1 four ceremonies that English speaking countries celebrate. { o ,;)
o: 1 a) ..C BSAARIS . asssworcnmssn
-y Hellowdnne.......
) ANEREN B s
e ) T e D

9. Mention the currency that each of the following countries deal with.

a) Canada: .......ooovviiiiiineiiiiiin

~10. What do you think is the source ot your knowledge about English language culture?
a) English language lessons introduced in the classroom —{ ]

b) Media (TV) o % |
¢) Internet » X
d) Other sources »)
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' ") s
V./-‘}/ /1. What is the difference between these terms: United Kingdom, England and Great
J;J? Britain?

a) England includes both United Kingdom and Great Britain l'_')a :
b) United Kingdom includes both England and Great Britain [__|
¢) Great Britain includes both England and United Kingdom D

b i
2. Name the countries of the following flags: qfkj)

-l L

(d)

3. Name four countries that s Znglish as their native language. Mention the capital

city of each one of them. 9
8) o, A Fb,mﬁm ....... Capital City: . afanuiam A

BN fffrvtj,@u:l ...... o Capital City: .. Aemcben.. ...
8 e Vo 8 . Capital Cty:. f\fﬁw/ M .....
d) :

A
4. How many states are there in the USA? Name four of them. "\):b)

|/
Number of states: =
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5. Name the cities in which these monuments/ places locate: \ 24
P

- Statue of Liberty: M&C’M\ .USIq\o‘.

- Big Ben: .. AOWALI. ...... Ry Dicassiiisas SRR e

- Buckingham Palace: ..............cooiviiiiiiiieiiiii,

= StJames' Park: .......ooiiiiiiiii e

o Centtll PAEK! ocnmemmunmisnmmiss s A

- Hyde Park: ...... L

6. What do you think is the main difference between American people and British people
concerning their personalities?

gl it f o piphe ot 10k

,
§. Mention four ceremonies that English speaking countries culchruh:@@
< a) WW\.(%W .........
L) o Malmba S ..o
[ CR—— (Y =S,
+i5 d) ﬂm&ma%; ...........

9. Mention the currency that each of the following countries deal with.
a) Canada: ..M ¥k o SRR,
b) United Kingdom<.,..O.

10. What do you think is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom —>E g |

b) Media (TV) — e » X
¢) Internet ;{ g
d) Other sources »| [
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What is the difference between these terms: United Kingdom, England and Great
Britain?

\&‘j—p ¥ a) England includes both United Kingdom and Great Britain

b) United Kingdom includes both England and Great Britain [ |

\

¢) Great Britain includes both England and United Kingdom |:|

-’,—'
2. Name the countries of the following flags: /1, Q

o' D \/\/Jzzsﬂ .................

/

e, g) N

3. Name four countries that s nglish as their native language. Mention the capital

cxty of each one of them. \ I

%
{::\3; ...................... Capital City: . @w ..........

.................. Capital City: ....=2 A 2o}

I o Yo X 17V Capital City: ..... Wﬁ"“ v

d) ................................................ (o107 ] HE S s S a e -~ S
—

o
4. How many sta{es are there in the USA? Name four of them. 4,5

Number of states: W’(Ll \ ............................

Y
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- Statue of Liberty: ........... \\JQJ\'\-)

- Big Ben: ... AMEINBREIVN . e ceenena e siuns

- Buckingham Palace: @\’\%QD«VA ..........................
- St James' Park: W ..................................

- Central Park: . '\.\}Q.N\/

<« BwdePark: .....comminss ) foererm

6. What do you think is the main difference between American people and British people
concerning their personaliljr:s'\?

f_“\_ .
9. Mentibn the currency that each of the following countries deal with. o, 9 Q

a) Canada: ..... D&QOJ‘\ ............

b) United Kingdom: ........p.J.

10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom

b) Media (TV) o ]
¢) Internet »
d) Other sources ;% ]
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What is the difference between these terms: United Kingdom, England and Great
Britain? A

a) England includes both United Kingdom and Great Britain [ \

b) United Kingdom includes both England and Great Britain [ |

c¢) Great Britain includes both England and United Kingdom ‘:'

e
2. Name the countries of the following flags: w

3. Name four countries that Spﬁk English as their native language. Mention the capital
city of each one of them. (_“%)

H) s ensa v R e e s S RSN e N e Capital City: ......ocvveniviiiiiiinnnnn.

8 B) iuved C\}.J\,BJMQ&LC& ................... Capital City: ....‘..,,?éicuvg... 0.....
T S FS’::JU&‘\;(}AV\ ............... Capital City: .[LQ’VVQ\LL&)W’
d) G e R R R R AR Capital-City: o vrsvimmtransiusiess

4. How many states are there in the USA? Name four of them.@
/

Number of states: ﬂyﬂ’l ............ s

\
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Big Ben: ...o0uae l‘v \

- Buckingham Palace: ...... ¥ - »Cm/@\ ...................
- St Tame PACKS oooonenons ‘(«’V\' PN o s o ssiisimmmsmnmsas
- Central Park: ....,.- '\i‘w%u, AW I 1Y T
- Hyde Park: MC'\/@/V\ ...............................

6. What do you think is the main difference between American people and British people
concerning their personalities?

Na.ms,e,m ...........

d) ..........................................

a) Canada: ., ‘7\.,
b) United Kingdom: .....c.ovnnnes

—

10. What do you think is the source of your knowledge about English language culture?

a) English language lessons introduced in the classroom

b) Media (TV) .15- |
¢) Internet o[ L]
d) Other sources — |
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Stream: CY?VJ;:/?’QD‘QL}"L

X %9/ 1. What is the difference between these terms: United Kingdom, England and Grea( ZE)
Britain? E
a) England includes both United Kingdom and Great Britain [ |
b) United Kingdom includes both England and Great Britain [><]
¢) Great Britain includes both England andwngd Kingdom D

2. Name the countries of the following flags: \ Y| Q

(4)

3 Name four countries that f;pcak English as their native language. Mention the capital

c:ty of each one of them \%)
V A 0 .................... CapIBE It < voovnmimsnmamiss veamiss
< b) E’ N\J%J(muwo ............... Capital City: .XEA. \,&4/\, 1
{ c) ................................... Capital City: . l/\./ 52 L

)/d) W .KA/.\N%QB'\V\Caplm] G - 5 vrors noessnrrmnesmapsssors

4. How many states are there in the USA? Name four of them.' )

Numberofstates Dm /\}OJV\AE’ H@%\\@\’@W‘
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Big Ben: MW i ARG R

BHCRIEIm PALAGES .. s vunivssion s s i

St Tames' Park: ..o e R S U e R

Central Park: N

Hyde Park: . ¥,

6. What do you think is the main d:!lm& between American people and British people
concerning their personalitics? \_,)

- .-:a{n

L=

ZI»&..
& .

™ 7
5,19d) NWM —
9. Mention the currency that each of the Tollowing countries deal m’th.\{:j@

2,a) Canada:

b) United Kingdom: . &

10. What do you think is the source of your knowledge about English language culture?

a)
b)
c)
d)

English language lessons introduced in the classroom __p@/
Media (TV) - A ———- 5]

[nternet =E|7 - |
Other sources .h[:]

-
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’ ;_ " 1. What is the difference between these terms: United Kingddm, England and Great
ot Britain?

a) England includes both United Kingdom and Great Britain [ __]

b) United Kingdom includes both England and Great Britain )
c) Great Britain includes both England and United Kingdom D

2. Name the countries of the following flags: @

"\j g) -..i ‘(L"M.-.\-.-........

3. Name four countries that speak English as their native language. Mention the capital@
city of each one of them.

Sa) ..E mngw\A .................... Capital City: .. W ...... 4
e ‘b) C.olv\:uéc\._._ ....................... CaptaliCity B TN IR vy

o, ¢) G\ JLQdLbJ\\LQAM, ......... CAOIRLECHYE ocovniervnsvssinssvsnisinsio
G p, d) oo ,l\% 9 ........................ Capital City: \J».) a\.ﬂ’){\.ﬁjm)l\/

4. How many states are there in the USA? Name four of them@
Number of states: (O ................................ @
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- Buckingham Palace; . E) Nk AP et X
- St James' Park:

= Central Park: ..o

- Hyde Park: ..... o R)J\Atc\m ............... ¥

6. What do you think is the main difference between American people and British people
concerning their personalitics'?

9. Mention the currency that each of the following countries deal with. o, ¢ ¥

*.dﬁa] Canada: A@ﬁu/\‘&; .....
b) United Kingdom: Mﬁ, ........

10. What do you think is the source of your knowledge about English language culture?
a) English language lessons introduced in the classroom .._,[z’

b) Media (TV) S —{ A

c) Internet e 1
d) Other sources o ]

162


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Your complimentary
Pnr use period has ended.
C om I ete Thank you for using
p PDF Complete.
Click Here to upgrade to
Unlimited Pages and Expandeé

Appendix 8

on (Only First and Second Page out of Four
Pages)

Student 1

Class: .......{o#

0
1) Peter: How is it going with the new project, John? ™ e

John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

2) Annie: Alex has bou::ln a new car, dld you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

3) Adam: Hey Jimmy, what do you say if we £o on a trip this weekend?
"

Jimmy: I'm penniless, bro!

What did Jimmy mean? 01 pnt

rwxw% fYY\/eD‘fY\ f\,& %W@m ’\ EE SQJS_ALQ&& R\h WVKU{\C&
................ mu:.\...ﬁmmc TSR LT

4) Jack: "Call of Duty" is finally released; everybody is saying it's the best game ever played. Oh! |
really want to buy it,

Liam: Well! You need a Benjamin to et that one.

- What did Liam mean? 01 pnt

f.mmm el s 0 T g2t Bl
e e e Mot st b one

5) Mr. A (non native speaker} comes late to a meeting headed by Mr. B (a native speaker):

“A (enters saying): the bus was late. (Then takes a seat)
1
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t least apologized.
"_‘\
.

Mok Sa. aqusles MM\> ....... | Beo Soun. s o)
- Did Mr. B understand Mr. A's intention? 01 pnts

M ol %Wﬂﬁﬂ@ ................................
(Aadw't)

6) Paul: Do you expect Sheila to be late for the party?

)1 pnt

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt ;\_ \.
Semadie that in theyon. Yote. Jerthe nauly. ( Yen, A did)

- How? 01 pnts

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think I came carly.

Waitress: Don't worry! All Londen Will be here within few minutes.

Chinese student: Huh?!
- What did the waitress mean? 01 pnt

Yhe wadinn meam Becon Fae. Svnese. Slidad sl ke Srene
wmmmﬁmw&m \ qm\meflmi_(w\m&{w&%

Did the Chinese student understand her? 01 pnts

MMMMMWMM&%% .....................

8) A: Why does she act in such arrogance?!

B: Well, she lives in west London.

Did B answer the question of A? 01 pnt
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- What did John intend to say? 01 pnt.

£ngena. Couendes rmenum‘zg&‘mfyg @rﬁ%@\.tﬁe\d&ﬂ‘m
ST QMO ',a&-x\.mmm...\%@dc._@g o

2) Annie: Alex has bought a new car, did you sge it?

Sam: Yeah, That car must be worth Every penny.

- What did Sam mean? 01 pnt

...;,t...gmwn,\)e.....m&..\%a...mpw«\.vﬁ.' D_A}

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
A

Jimmy: I'm pe_;miless, bro!
What did Jimmy mean? 01 pnt

T s %’f&zv\%%eﬁ&\)@n’tl’ﬁaﬁwﬁ"ca%e
...... WO e Coms  Come volR Rk Dnitn @

4) Jack: "Call o'fDuty" is finally released: everybody is saying it's the best game ever played. Oh! I
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

S angem rack . ust Nomeed o Q@h AR
"E\E“ﬁ@“%w%ﬁ%mﬁo\ ............. V\S

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

- How? 01 pnts

he. Rone o k. o oo ks, d%. kv e
............ BRL..CalRalic WeCouce.. e Mum Aok, come 450 e paly

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. 1
think I came early.

Waitress: Don't worry! All Londort will be here within few minutes.

" Chinese student: Huh?! T
What did the waitress mean? 01 pnt 0.
He. Jimj K B T@l\z/x AN 74 .L.Vu&.mgz& shud e ok fre

%A@\'k ..... Sean all \BX oo e vl (ewme..

- Did the Chinese student understand her? (1 pnts

...... Vo, Redidmbe G

8) A: Why does she act in such arrogance?!

B: Well, she lives in west London.

Did B answer the question of A? 01 pnt
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¢ A

1) Peter: How is it going with the new project, John?

John: Fingers crossed...

What did John intend to say? 01 pnt.

e A Reak 4 -.,%\SPA.:Cé..tMa..bﬂm., ..... o)

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

3) Adam: Hey Jimmy. what do you say if we go on a trip this weekend?
]

Jimmy: I'm penniless, bro!

What did Jimmy mean? 01 pnt

4) Jack: "Call of Duty" is finally released: everybody is saying it's the best game ever played. Oh! [
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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it least apologized.
— 1 pnt

M( Aok Ko c:»?@&@%c.t@ Me B, .F;J} .................................
- Did Mr. B understand Mr. A's intention? 01 pnts

ﬂ(\bw&ﬁﬁ@%ud&mf’\fﬁ'owm ..... N —Aj ..........................

6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

How? 01 pnts

: Q\w“&@ Mgy ~D ........ Qﬁxﬂ“&%s._- &&ME-M Ty \ﬁﬁa}: S—%&.ﬁ\g\ EQ&
b % ek PR guie S L0 na e Yol
wx\%@ﬂf&k Qmmuuyé\ &\%’\9\5\‘& RIS, oo st AR IR RA

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think I came early.

Waitress: Dan't worry! All Londch will be here within few minutes.

~ Chinese student: Huh?!
- What did the waitress mean? 01 pnt

\%.Wmhm M&qmmﬂw%ww?eqrs&udﬁawhs@ﬁ

- Did the Chinese student understand her? 01 pnts

X Ay didall. Q\/D ................................................................................

8) A: Why does she act in such arrogance?!

B: Well, she lives in west London.

- Did B answer the question of A? 01 pnt
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1) Peter: How is it going with the new project, John?

John: Fingers crossed...

- What did John intend to say? 01 pnt.

......... S Al e Fe- m}g\‘ﬁt\xwt\ga,e‘buk

2) Annie=Alex has bought a new car, did you see it?

Sam: Yeah. That car must be worth every. penny.

What did Sam mean? 01 pnt

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
L]

Jimmy: I'm penniless, bro!

What did Jimmy mean? 01 pnt

4) Jack: "Call of Duty" is ﬁnally released; everybody is saying it's the best game ever played. Oh! [
really want to buy it.

Liam: Well! You need a Benjamin to eet that one.

What did Liam mean? 01 pnt

5) Mr. A (non native speaker) comes late to a mecting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
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M( Aok Ko “‘?EB&%QE’ B, Q)J} .................................
- Did Mr. B understand Mr, A's intention? 01 pnts

M. w8 vgh uadenrdzrndd A8 A o tdie e omt S

6) Paul: Do you expect Sheila to be late for the party?

Georgette: [s the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

("‘*.
/V?.D‘I‘Aned}(}%x{) ........ e e A A A R R S S RS R
How? 01 pnts

\U%u“&ﬁr '}mmu‘b \?{r @Q{Bﬂ C&&G&S«& ANEONRD. "LPR)I S%ﬂ\g\ iﬂh

o LNic. e e el
w\‘)@d’&k Q/mnm@é\ @’\E‘\S\'& 0] W .................. "

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive.
think I came early.

Waitress: Dan't worry! All Londoh will be here within few minutes.

“ Chinese student: Huh?!
- What did the waitress mean? 01 pnt

e WNLJLE/‘:}, rvnﬁamﬂcﬁw&;‘m,./mb: Feopeg NAR s L. e

- Did the Chinese student understand her? 01 pnts

s r.\,\.n.e_.}\ ; .C\ird.w.'.(; s \\Q\/‘D ................................................................................

8) A: Why does she act in such arrogance?!

B: Well, she lives in west London.

- Did B answer the question of A? 01 pnt

170


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

Your complim
use period has
Thank you for t
Complete kol

Click Here to upgrade to
Unlimited Pages and Expanceciis '

3 cw‘é_,‘mac ............ k)"-r—

s

1) Peter: How is it going with the new project, John?

John: Fingers crossed...

- What did John intend to say? 0! pnt.

%éﬁffl" : Me:m\h&baj\u‘ﬁﬂ AL, Wj &MYQ\Q ........

......... ; o e . T T U
2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

[e_/meqm «CQ_"LG%MGQW—XJ&QQOW&&M v am\\ﬁecgnm
Q@Qfmd.«.&)&,.f;/\:} ........................................ t}mj ................................

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
L]
. Jimmy: I'm penniless. bro!
- What did Jimmy mean? 01 pnt

....... )pﬂﬁwfumwgfgﬂjﬁ!{mqu&w‘gr\f}l}

4) Jack: "Call ;}f Duty" is finally released; everybody is saying it's the best game ever played. Oh! ]
really want to buy it.
Liam: Well! You need a Benjamin to get that one.
What did Liam mean? 0] pnt

e JJ:M nSam \%O\k . 6&2 .meed. .‘Vtﬂ Aoe c:l&'wos.l H‘i‘(’j A C,lh(:‘ .-.";}*a;/:'j ........

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker);

A (enters saying): the bus was late. (Then takes a seat)
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

Did Georgette answer Paul's question? 01 pnt

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think I came carly.

Waitress: Don't worry! All London®will be here within few minutes.

“Chinese student: Huh?!
What did the waitress mean? 01 pnt

..... \ The. coxalie . L {Qak Ve CW ()@O'\&Q i Jbaﬁ,s Dl 0.
wﬁ“

8) A: Why does she act in such arrogance?!

B: Well. she lives in west London.

- Did B answer the question of A? 01 pnt
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i&)
1) Peter: How is it going with the new project, Jobn?: SN L Wi
John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

M\CQ/N% Ao J\) ................................................................................

3) Adam: Hey Jimmy, what do you say if we g0 on a trip this weekend?
¥
Jimmy: I'm penniless, bro!

What did Jimmy mean? 01 pnt

Wmemm«%ﬁqm\m@h% %num‘tir:}cw% "

4) Jack: "Call of Duty" is finally released; everybody is saying it's the best game ever played. Oh! |
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1

173


http://www.pdfcomplete.com/cms/hppl/tabid/108/Default.aspx?r=q8b3uige22

i ‘ | least apologized.
Click Here to upgrade to
Unlimited Pages and ExpandediFes pnt

Did Mr. B understand Mr. A's intention? 01 pnts

..... Ko e ekl Ho b0kl )

6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?
- Did Georgette answer Paul's question" 01 pnt

........ %m,%'aeché

- How? 01 pnis

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think [ came early.

Waitress: Don't worry! All London™will be here within few minutes.

“Chinese student: Huh?!
What did the waitress mean? 01 pnt

....-%Q rartams Toak Hhe. pepete Al Carme s o Lo
.......... w&;\ﬁummgvﬁv)&n»f\bﬁ{

- Did the Chinese student umlusland her? 01 pnts

....... C)\/\a;'eec,\m tu-

8) A: Why does she act in such arrogance?!
B: Well, she lives in west London.

- Did B answer the question of A? 01 pnt
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20
L) Peter: How is it going with the new project, Jahn? s
John: Fingers crossed. ..

- What did John intend to say" 01 pnt.

..... - @Q\h(; < H’mi‘ @wu Chmlm & uLd% 1o M. PAGIeL. Becanpe

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.,

- What did Sam mean? 01 pnt

..... San.oay. . Hat. M. .Can. wméﬁ...mg@t asd.. em;% Puman

@}VPMMM@M ...... AL . <o mmmmnsssimiin s H A S s

/

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?

5
Jimmy: I'm penniless. bro!
- What did Jimmy mean? 01 pnt o
o/
. . Sl

Wﬁggm,ﬁtmd@“‘tw{@%wmbﬂﬂ%ﬁ ...........

4) Jack: "Call of Duty" is finally released: everybody is saying it's the best game ever played. Oh! |
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

What did Liam mean? 01 pnt =

gw&g ’fat Du%fa&ea%w&ta.g@/t ..... Hak . one ...
.......... H?“Agame Becaue.. e Bllx.af). g@gw%,gogpaﬂﬂqm

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):
A (enters saying): the bus was late. (Then takes a seat)
1
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...... fﬁamla,im@@\\'\sf AAD... ){aﬂ Re. et ectlan. Yo reotion @), (e

e T

- Did Mr. B understand Mr. A's intention? 01 pnts

(?;)d,m’tm«dmiwl HW AN ) anmem.. madawe Speken

6) Paul: Do you expect Sheila to be late for the party? '

Georgette: Is the pope Catholic?

Did Georgette answer Paul's question? 01 pnt

e, She. . ambiin. Kb questign. bt mcbnegtelsh) ...

- How? 01 pnts

7) The Chinese student enters a cafeteria ; in London at 07:00 and says: Oh! I'm the first one to arrive, [
think I came early.

Waitress: Don't worry! All London will be here within few minutes.

" Chinese student: Huh?!
- What did the waitress mean? (] pnt
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gEn

1) Peter: How is it going with the new project, John? )\&/ /

John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

............... Aoy o . the Gusad
mgm%@@% WQW

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

3 oo o et Qmwmmrtloew .......... LRCOMAR
'&ﬁmw%mmwe VS 9P A7 vav\.t .............

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?

¥

Jimmy: I'm penniless. bro!

- What did Jimmy mean? 01 pnt

4) Jack: "Call of Duty" is finally released: everybody is saying it's the best game ever played. Oh! |
really want to buy it,

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt ~.

..... &) CHMMR..The ommaen. pauls epiertim. <.
- How? 01 pnts
e Chuedy. ﬂun.f...m

Fouy “&i’e’;"%ﬁ" e eatl. Gor Aot ke

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think | came early.

Waitress: Don't worry! All London Will be here within few minutes.

Chinese student: Huh?!
- What did the waitress mean? 01 pnt

- Did the Chinese student understand her? 01 nts ( 3 A

o the himane. M@M hot..
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1) Peter: How is it going with the new project, John? - t‘f‘_

John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
L
. Jimmy: I'm penniless. bro!

- What did Jimmy mean? 01 pnt

4) Jack: "Call of Duty" is finally released; everybody is saying it's the best game ever played. Oh! 1

really want to buy it.

Liam: Well! You need a Benjamin to get that one,

What did Liam mean? 01 pnt

HL meed.a.Aoo DeMan WA oRy o

.............................................................................................................................

) Mr. A (non native speaker) comes late 1o a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

N st
. N\
- How? 01 pnts

m?.w...M@é.u}e‘iw&mm.ammu._.‘.{..,.. .

7) The Chinese student enters-a cafeteria.in London at 07:00 and says: Oh! I'm the first one to arrive. I
think I came early.

Waitress: Don't worry! All Londoh will be here within few minutes.

" Chinese student: Huh?! -
- What did the waitress mean? 01 pnt
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1) Peter: How is it going with the new project, John? ?LLD K,J
._\H\_‘_ﬁ‘//

John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

What did Sam mean? 01 pnt

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
¥
Jimmy: I'm penniless. bro!

- What did Jimmy mean? 01 pnt

4) Jack: "Call L;I'Duty" is finally released: everybody is saying it's the best game ever played. Oh! |
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

5) Mr. A (non native speaker) comes late 10 a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? (1 pnt

- How? 01 pnts

7) The Chinese student enters a cafcteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think I came early.

Waitress: Don't worry! All London will be here within few minutes.

" Chinese student: Huh?!
- What did the waitress mean? 01 pnt

_______ %PQP»QQ,\

- Did the Chinese student understand her? 01 pnts
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Peter: How is it going with the new project, John? =~~~
John: Fingers crossed...

What did Jobn intend to say? 01 pnt.

o

E,\Amhe«e,aﬁw ..... b@%’ﬁ\umwm%w .......

........................................ o). ada

2)

Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

What did Sam mean? 01 pnt

..... Somn e meom Week Maecomr M. Can s entpesins
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3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?

k)

~ Jimmy: I'm penniless, bro!

5)

What did Tlimmy mean? 01 pnt

e gty e Al Vacu R ey fon
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Jack: "Call of Duty” is finally released: everybody is saying it's the best game ever played. Oh! |
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

What did Liam mean? 01 pnt

Q«LQIMM\WM ...... bM%%WWMb&Qﬂ ...........
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Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a scat)
315
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- Did Mr. B understand Mr. A's intention? 01 pnts

R Wo. Me . did. morme (oA

6) Paul: Do you expect Sheila to be late for the party?

Georgette: [s the pope Catholic?

Did Georgette answer Paul's question? 01 pnt

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
think I came early,

Waitress: Don't worry! All Londor®will be here within few minutes.

"Chinese student: Huh?!
What did the waitress mean? 01 pnt

.......... W.olEAAN . Aneoun Thok. . NALEouiR.. e A, M) &0 Yook
..................... WN&MWQ\

- Did the Chinese student understand her? 01 pnts
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1) Peter: How is it going with the new project, John? ~_"___

John: Fingers crossed. ..

What did John intend to say? 01 pnt.

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

Tty g o oo

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
¥

Jimmy: I'm penniless, bro!

- What did Jimmy mean? 01 pnt

4) Jack: "Call of Duty" is 'f'ma!l_v released; everybody is saying it's the best game cver played. Oh! I
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

A

- What did Liam mean? 01 pnt ( 5
=

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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- Did Mr. B understand Mr. A's intention? 01! pnts

6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

,eaf'—jh&'é*é(w‘\, ......... T
Y

- How? 01 pnts

think I came early.

Waitress: Don't worry! All Londor? will be here within few minutes.

“ Chinese student: Huh?!
- What did the waitress mean? 01 pnt
—~
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Did the Chinese student understand her? 01 pnts

@\H@E\ﬂ&q&“\k ...... (.{) .........................................................................

186

M. 8. Al M‘}nﬂ fc.. ngw-dc}hmégfmﬂ_oyﬁae

*Q\F(.,mm&al' ....... LM\SL ..... © L:ugwsamtﬁﬁ,k\ﬁw:huﬁkrﬂm\adx

e don k. Roke.. et Kive .. Comb...ak. Aing

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. |
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1) Peter: How is it going with the new project, John?

John: Fingers crossed..,

- What did John intend to say? 01 pnt.
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2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

St cLich vovtcion, Mcmm o it wa

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
¥

- Jimmy: I'm penniless, bro!

- What did Jimmy mean? 01 pnt

Aw‘.-s-....gw VV\,ecwa.tD\a.(. ﬁv&ﬂmta Irw:«'\f\r{’(laéS t@&g watﬂ
‘£w; fetlen. A(/'c&vm LI A {fht.»‘wa ..............................................

4) Jack: "Call of Duty" is finally released: everybody is saying it's the best game ever played. Oh! 1
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

.Zyc»m.x...c,k«»cl \me@m.t_f.%..@ a{, Lk h&fcl Ha ’,L;::Q dﬁépeflfs to .
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5} Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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Did Mr. B understand Mr. A's intention? 0] pnts

Mo, fe. diddu \C umdeashomac M. A's

6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

Did Georgette answer Paul's question? 01 pnt

\/%,G@mréa,btedudwmp ..... §3 q.(mtc%—\) .......

How? 01 pnts
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7) The Chinese student enters a cafeteria ip London at 07:00 and says: Oh! I'm the first one to arrive. |
think T came early.

Waitress: Don't worry! All London®will be here within few minutes.

‘Chinese student: Huh?! :
What did the waitress mean? 01 pnt

Tﬁ,c Wcu/bw d&d Weaaa. tlals.all. Lovclenn wibl Ce Pere

- Did the Chinese student understand her? 01 pnts CL(:C!M 't
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1) Peter: How is it going with the new project, John?

John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

- What did Sam mean? 01 pnt

?ﬁm‘ﬁfpﬂf f."i‘?i‘f.‘?gi?‘.’f??t:i"_’ff‘f‘?ti%@“"_;_.__: ‘‘‘ a——y

/
3) Adam: Hey Jimmy, what do you say if we go ona trip this weekend?

Jimmy: I'm penniless, bro!

What did Jlimmy mean? 0] pnt

4) Jack: "Call of Duty" is finally released; everybody is saying it's the best game ever played. Oh! |
really want to buy it.
Liam: Well! You need a Benjamin to get that one.

What did Liam mean? 01 pnt

Hemeedn hoa Ollns. BN, ot s

5) Mr. A (non native speaker) comes late (o a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: [s the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

- How? 01 pnts

Becoust Pepbheod d the dhunch Re i hagdalr......

7) The Chinese student enters a cafeteria jn London at 07:00 and says: Oh! I'm the first one to arrive. |
think I came early.

Waitress: Don't worry! All Londof will be here within few minutes.

Chinese student: Huh?! !
What did the waitress mean? 01 pnt

bl ng\m\ mé D el um%

- Did the Chjncse student understand her? 01 pnts
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1) Peter: How is it going with the new project, Johii%—__
John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

- What did Sam mean? 01 pnt

Sonnr raom ek 1R cite) A Rue b efaepemoe asis

o) Re,. '''''' c&p mmﬂ@%\&mdtbmg .......................................

3) Adam: Hey Jimmy, what do you say if we £0 on a trip this weekend?
Y

Jimmy: I'm penniless, bro!

- What did Jimmy mean? 01 pnt

.......... Vnom e Ve, it amensi) faae..
e N MWW@@ ............. EM% ....... WCD\ ........................... é&

4) Jack: “Call of Duty" is finally released; everybody is saying it's the best game ever played. Oh! [
really want to buy it.

Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

"""" WWWRAMWQ Sl e,

5) Mr. A (non native speaker) comes late to a mecting headed by Mr B (a native speaker):

A (enters saying}: the bus was {ate. (Then takes a seat)
1
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6) Paul: De you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did (;eorg,t,uc answer Paul's question 701 pnt

- How? 01 pnts

--W'EQ)\
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7) The Chincse student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive, [
think [ came early,

baitress: Don't worry! All Londen’will be here within few minutes,

“Chinese student: Huh?!
- What did the waitress mean? 01 pnt

wﬂﬁmwﬁ““@mﬁ%p a

Did the Chinesg \tudem understand her? 01 pnts
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1) Peter: How is it going with the new project, John? e \'7
John: Fingers crossed...
- What did John intend to say? 01 pnt.

eI, Simaeny. oneany. b usu e Haping .
........ é@'lt}ghQ ’?\u‘,éﬁwrf

2) Annie: Alex has bought a new car. did you see it?
Sam: Yeah, That car must be worth every penny,

- What did Sam mean? 01 pnt

N T . UI.M;}W\L g_tmm&"‘ As D)oo s s,

.................................................................................................................................

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
L

Jimmy: I'm penniless, bro!

- What did Jimmy mean? 01 pnt

.................................................................................................................................

4) Jack: "Call of Duty" is finally released; everybody is saying it's the best game ever played. Oh! |
really want to buy it.
Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

.................................................................................................................................

5) Mr. A (non native speaker) comes late (o a meeting headed by M. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
1
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: [s the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

................ é exn..he. o\ A

| e EE

- How? 01 pnts

7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. I
think I came early.

Waitress: Don't worry! All London Will be here within few minutes.

Chinese student: Huh?!
- What did the waitress mean? 01 pnt

- Did the Chinese student understand her? 01 pnts
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1) Peter: How is it going with the new project, John?

John: Fingers crossed. ..

- What did John intend to say? 01 pnt.

2) Annie: Alex has bought a new car. did you see it?

Sam: Yeah, That car must be worth EVery penny.

What did Sam mean? 01 pnt

w%kd\mm\&mhw@’wm% S

3) Adam: Hey Jimmy, what do you say if we £0 on a trip this weekend?
-}

Jimmy: I'm penniless, bro!

- What did Jimmy mean? 01 pnt

really want to buy it

Liam: Well! You need a Benjamin to get that one,

- What did Liam mean? 01 pnt

mwﬁmgﬁ&weit‘w:&& .............

\

......... A% MWW@%&M@LWew

5) Mr. A (non native speaker) comes late 1o a meeting headed by Mr. B (a native speaker):
A (enters saying): the bus was late. (Then takes a seat)

1
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Did Mr. B understand Mr. A's intention? 01 pnts
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6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

- How? 01 pnts

hmwmwﬁ ...... Lathalic whek.
Maak. A aoan.. Q_Y‘b% omd e

Mu:; (9/\«& S%-{’/\;U\g .96 6 o 0, e 7 P

7) 'The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. I

think I.came early.

Waitress: Don't worry! All Londor! will be here within few minutes.

" Chinese student; Huh?!
- What did the waitress mean? 01 pnt 5 j

e nlelilre meom. Shak aJ@,EA'@Qm/ ontlzn. 2% ..
fve»]w@a ey Came. Wk e, mesun Heak e coMbmens

DJ/W\E\J

- Did the Chinese student understand her? 01 pnts
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1) Peter: How is it going with the new projé
John: Fingers crossed...

- What did John intend to say? 01 pnt.

St womn mveam oy fungers casaeed 2hat

...... % mhﬁﬂhm ‘r\o a%c:od% ;U\Qﬂ,\.ﬁi |

2) Annie: Alex has bought a new car, did you see it?

Sam: Yeah, That car must be worth every penny.

What did Sam mean? 01 pnt

Do omveann _thal Mlead o can s, (Mm% s
e Ahek ks in. encpeaninre. Dl etk o pay. %m,& A

3) Adam: Hey Jimmy, what do you say if we go on a trip this weekend?
¥

Jimmy: I'm penniless, bro!

- What did Jimmy mean? 01 pnt

4) Jack: "Call ot Duty" is finally released: everybody is saying it's the best game ever played. Oh! |
really want to buy it.
Liam: Well! You need a Benjamin to get that one.

- What did Liam mean? 01 pnt

e e . e ko ﬂux”\quimwd
Ao s m\g«% )/&f:gmm ........................................................

5) Mr. A (non native speaker) comes late to a meeting headed by Mr. B (a native speaker):

A (enters saying): the bus was late. (Then takes a seat)
il
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- Did Mr. B understand Mr. A's intention? 01 pnts
........... )(’o he.. cﬁ.ug Ma—x\c)}
6) Paul: Do you expect Sheila to be late for the party?

Georgette: Is the pope Catholic?

- Did Georgette answer Paul's question? 01 pnt

.......... g - ()

- How? 01 pnts

(/\Q@mgoﬂwwo\b AL AN, :c:kni S)Nukq w&mm&mm
m Cathalic.. s
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7) The Chinese student enters a cafeteria in London at 07:00 and says: Oh! I'm the first one to arrive. I
think I came early.

Waitress: Don't worry! All London*will be here within few minutes.

Linese studeat: Hut?/
- What did the waitress mean? 01 pnt

Did the Chinese student understand hu».’\()l pnts

NO; \'\Q d&d N\& (\3; .....................................................................

8) A: Why does she act in such arrogance?! .

B: Well, she lives in west London.

- Did B answer the question of A? 01 pnt
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- Explain? 01 pnt

Becouse e snls e Jax. 'LK\ el Lond e e u{v{um c%\\&\s

9) Ann: I can't believe how you could get out of that trouble so easily.

Sue: Yeah! I think it's because the four-leaf clover I found today on my wav to school.

- What did Sue mean by saying that? 01 pnt

S o maeam . Shat. M 321 athone. e e

ﬁﬂg@quw%% -

........ it ST e
10) Doris: I need you to go to the audition with me tonight, Sandra. You know you're my four-leaf

clover.

- What did Doris intend to say? 01 pnt

L S Y T Aoy Ahad . Eewvézm\ Sk é@f\

nen on e aobd&uﬁ M%b\(\p_qu .......
wo. kb hen. . ooy efded U (o

I'l) Hanna: Girls, what do you think of my new look?

Christine: | didn't know Halloween was today.

- Did Christine answer Hanna's question? 01 pnt

g, Bre k.. o)

Explain. 01 pnts

SR o s, MWJJ\&HO&N\M@&G-@& Wo&w

e coure AA/\HD&&@\H&M %wm,a.m%

AN A ARIAR R AN, A DL CAQAID.¢........
‘ /j
12) Carry: I wonder how things ﬁjgomg between Sarah and her parents after they found out about her
suspension.

Amanda: An Englishman's home is his castle.
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13) A member of the scientific council: [ strongly believe that the scholarship should only go to those

students who have been working hard for the last four years,

- Another member: You're preaching to the choir.
- What did the second member intend to say? 01 pnt

14) Teacher A: How did vour students do in their exams?

Teacher B: Well, freshmen have done a great job. but sophomores! ..... it's a mess.

What did teacher B mean? 01 pnt.

~AheacIaen 12 mneam. :Umi E St Yo Aavcambe et .o
gt a0 AR ok qm Yesa sledods.. Las. ord ..
......... amid. dmIM‘imcs-\t%m&de

|

15) Eve: Come here Nicole. Let me introduce you to my friend Sally; she lives in Scotland.
" Nicole: Nice to meet you Sally. So... you are English!

Sally (leoks irritated): No, of course not. Oh my God: I can't believe that you just said that,

- Why did Sally look so much angry? 01 pnt

9&9\@ MK...M..MQM VY \m_cmm!em Hhae. aanSeads
awv:b Sealln. Y)Q@J‘&Q.LVLQIL ﬁ,MSM
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