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Abstract:

This research work attempted to examine the effectss of audio-visual aids in
enhancing pupils’ vocabulary acquisition & gear middle school level. It aimed at
finding out whether these teaching aids help irileg pupils to well remember new
words. To achieve this aim, we relied on two meaingsearch: a questionnaire and a
classroom observation. The questionnaire was hataodiegichers in order to investigate
the techniques applied by teachers to present remabulary items. It focused on
investigating the role of audio-visual materialsca® of these techniques. Moreover,
the classroom observation was set in order to olotaire direct, real and accurate data
on what is going on when explaining and practicmeyv words with and without
teaching materials. The results obtained from timgestigation confirmed our
hypotheses and revealed that pupils remember nedifiypew words when they
encounter them with auditory and/or visual imadgdgese aids were also useful means
to attract and motivate pupils for teaching not ehewvocabulary but also a foreign
language. Coming with these findings, we have @sed some pedagogical
implications for the teaching of vocabulary withdatvisual devices. We showed that
traditional and modern technological materials ptev more comprehensible

vocabulary and create a relaxed atmosphere insedelassroom.
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General introduction:

In foreign language learning, vocabulary is oné¢hef important language components
that make its basis. Possessing worth vocabulalgsHearners to well understand
spoken and written discourse. One can not commig@doreign language without
having sufficient amount of words (Fengning 39)wdwer, learners may face various
problems when encountering unfamiliar words, esdgciwhen it comes to

remembering, they tend to forget almost new worfdthey are presented merely
verbally and in non-motivated situations. As a erattf a fact, teachers should be
aware of this issue in the classroom and try toaterea favourable classroom

environment, so that learners feel interested avolved.

In this respect, the integration of audisenal aids as a teaching technique proved
its effectiveness in the context of foreign langeiégarning. Learners need to study in a
relaxed classroom atmosphere “to one which includégtest in how the actions of
learners might affect their acquisition of langua¢®chmitt 199).Researches on the
importance of educational audio-visual materialeat that these devices are beneficial
to effectively achieve higher objectives. Besidésirt role in providing real life
situations in classroom, audio-visual aids alsotraidearners’ styles and lower their
affective variables. Eventually, these materials ©animize the amount of challenges

that face both teachers and learners in the tegiddamning process.

Whenlearners meet new words, they start gettinigntonv their meanings, forms and
uses, and then they try to memorize them. Thisga®takes a considerable effort and
time from the teachers’ as well as learners’ sideoughout time, it becomes a bored

task, and then, learners begin to lose interesiAg.an educating and entertaining
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proposed solution, teachers should involve audsoadi equipment that drive the
classroom activity to be more dynamic and motivatddreover, having the clear
auditory and visual image of a new word facilitate task of understanding and

recalling it later on when necessary.

As far as the present research is concerned, wednb link between the teaching aids
and vocabulary teaching/learning. Our researchctibgedepends mainly on examining
the effectiveness of audio-visual aids in teachiocgbulary, and trying to obtain all

related data and attitudes concerning this issue.
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Chapter One: Introduction

I-1Statement of the problem:

Vocabulary is one of the vital parts of laage that pupils need to master in order
to communicate effectively. Within the context afidish as a Foreign Language, if
pupils have serious problems in vocabulary acqarsiike words’ mis-pronunciation,
mis-spelling, and lack of memorization, these peais, accordingly, will affect the
pupils' reading, writing, listeningand speakindlski

In recent years, multiple technological mate have been developed. This
development has touched the foreign language tegibdarning field and has covered
different language aspectssuch as: vocabulary, mgeamculture and the four skills
...etc. By time, the integration of these aids hasrbstrongly discussed by many
scholars,they have shown that the application e$¢hteaching devices can enrich and
provide useful strategies and techniques which betp teachers and learners.

Thus, to enhance pupils' English vocabultegchers should create effective and
various teaching techniques to increase motivahanheir pupils. It is not enough just
studying English vocabulary from a note and expiana The pupils need something
authentic which may help them to understand andemorize English vocabulary that
they study. Thornbury (30) has listed the main ingtions of teaching vocabulary:

» Learners need tasks and strategies to help theamiaggtheir mental lexicon

by building networks of associations.

» Teachers need to accept that the learning of nemsvmvolves a period of

“Iinitial fuzziness”.
» Learners need to wean themselves off a reliancdi@ct translation from

their mother tongue.
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» Words need to be presented in their typical costesd that learners can get a
feel for their meaning, their register, their coltions, and their syntactic
environments.

* Teaching should direct attention to the sound of merds, particularly the
way they are stressed.

* Learners should aim to build a threshold vocabudarguickly as possible.

» Learners need to be actively involved in the leagrof words.

* Learners need to make multiple decisions about svord

* Memory of new words can be reinforced if they asedito express personally
relevant meanings.

* Not all the vocabulary that the learners need @ttidught’, learners will need
plentiful exposure to talk and text as well asrirag for self-directed learning.

Therefore, implementing audio-visual aids such a#&B, videos, and PowerPoint
presentations in classroom may be useful teachims dor middle school
pupils.Concerning our research, we will focus mamenow audio-visual aids can meet
the majority of Thornbury’s implications. Specifilga we will shed light on the role of
audio-visual aids to present words in their contextget their meanings, register,
collocations, and even their sounds. Another ingodripoint is concerning time i.e.
how can audio-visuals build a strong and rich votaty in a short time.

Generally, in this study, we will discuss tledationship between audio-visual aids
and English vocabulary teaching/ learning, as vesll we will try to prove their

effectiveness in enhancing the vocabulary acqaisiti
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I-2 Significance of the study:

The writers hope that this research will bring sdmeefits in the teaching of English
language in general, and especially in teachindigingocabulary. The following are
some of these benefits:

a. The teachers, who use audio-visual aids irhtegdnglish, especially vocabulary,
can be able to determine better teaching mateaald,they can use the result of this
research for more effective application of audiswal aids in teaching English
vocabulary.

b. The teachers, who do not use audio-visual agts utilize the information clarified
as a result of the study to extend their understgn@bout increasing English
vocabulary acquisition using audio-visual aids, teey can improve their pupils’
vocabulary mastery.

c. The researchers, who want to conduct a rdseabout improving English
vocabulary mastery, can use this modest work afeaence.

[-3 Aims:

The general aim of this study is to improve gupils’ English vocabulary mastery.
This aim may be sub-divided into the following:
1. Describing the use of audio-visual aids in inwong pupils’ English vocabulary
mastery;
2. Discussing the role of using audio-visual aidsaaeaching strategy on the pupils’
acquisition of English vocabulary.
Key terms:

Vocabulary, Teaching Vocabulary, Learning Vodahy Audio-Visual Aids, Audio
Aids, Visual Aids, Vocabulary Teaching Techniquesarning Vocabulary Strategies,

Teaching Methods, Intentional Learning, Incidehhrning.
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I-4 Research questionsThis dissertation relies mainly on the followiggestions:

1. What stands behind middle school pupils' poajli&h vocabulary?

2.What techniques should teachers apply to imprpugils' English vocabulary
acquisition?

3.Would audio-visual aids help to enhance pupdgquégsition of vocabulary?

I-5Research hypotheses:

The present research is related to the role ofgusudio-visual materials in classroom

in order to enhance pupils’ vocabulary acquisitto performance. Generally, pupils’

failure to find appropriate words to develop a pi®t writing or to convey a message

orally may derive from an important reason: teash&chniques which do not fit

pupils’ learning styles and which do not createwofirable classroom environment for

them. This makes pupils lose concentration andlwavoent in the learning process.

Thus, this study is based on two hypotheses tladit st tested and verified through.

1. We hypothesize that the lack of using audio-alsuaids in the third year middle

school classes of Daas Mohamed stands for thegdppidbr English vocabulary.

2. We advance that an adequate use of audio-v@sdsimay enhance pupils’ English

vocabulary acquisition.

- Independent variablesing audio-visual aids.

- Dependent variableeaching English vocabulary.

I-6 Research methodology:

The research methodology refers to the methodsvagd used to plan a research to get
and analyse data, it consists of structured ordeprocedures to obtainaccurate

information(Polit et al. 223).1t has been assunied there is no clear-cut classification

of research methods.The choice of the appropriedearch method is related to the

nature of the subject and other related factonsieTis among these factors that help in
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deciding which approach to follow in investigatingeesearch problem (Beiske 1). In
this respect, the writers of the present study sbdbe descriptive method. Normally,
the method which appropriately fits our woilje Influence of Using Audio-visual Aids
in Teaching Vocabularyis the experimental method in order to test tbeetation
between using audio-visual aids as a teaching tgeanin English vocabulary.
However, because of many factors (especially tinveg, have decided to use a
descriptive method.According to Ary (276), the dgdoze method is applied to gain
accurate information through describing a spegthenomenon or situation. We are
going to describe techniques and strategies usedshyctors to well present, explain
and practice new vocabulary. Subsequently, the rfaios is on the teaching aids
implemented as one of the techniques, and how tgsbond to their use.
I-7Data collection tools:
To answer our gquestions, test our hypotheses dhddur objectives, the researchers
intend to use thedescriptive method.As data collection tools, we will
submitiquestionnairdo the third year -Daas Mohamed- middle schooheexand we
will engage inaclassroom observatiowith the third year middle school classes to
acquire and gather data for this dissertation.Tirestionnaire is considered as being
one of the most useful means of data collectiogsaarcher can use to provide her/ him
with reliable data (Seliger and Shohamy 126). Itamsidered as the most suitable
means in such studies, since almost all peoplefaardiar with questionnaires and
know how to answer them. Additionally, they areyemsanalyse, and the respondents’
opinions are not influenced by the researchersivpa@nts.

Furthermore, the researchers plan to deilivi@rmation from classroom
observation sessions. The rational behind thiscehisi related to the fact that engaging

in direct classroom observation leads to gain naweurate data. Studies state that
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teachers when answering questionnaires or surveysnuot provide researchers with
actual information; however, a classroom obsermatask can show what is really
happening in classroom.We use both structured asttuctured observation in order
to enrich our investigation data. As instruments, tend to use checklists, notes and
video. The researchers try to get data from angnatrelevant to their field of interest
which is a new and a fresh area in their departrasrfar as they are concerned. The
results of thequestionnaireand classroom observatiowill be included in the
dissertation.

I-8 Research limitations:

Our present research focuses on findingtbetpedagogical and psychological

factors leading to third year middle school pupitglucity of English vocabulary.
However, this work is limited by some constraintsiela may not result in accurate
data.
In classroom observation, the teacher did not Udenals of educational audio-visuals
as well as he did not use them in every sessionMeecan not provide a complete
evaluation of all teaching aids. Thus, it will badent that to end with results with high
precision will be difficult.

Another constraint lies on the pupils’ réaics to the integration of audio-visual
materials when the researcher is present to obs@ivéake notes. They did not react as
usual even though the observer is detached andndde@scorporate at any activity. As
a result, this may affect our results and findings.

Finally, the poor literature concerning tieehnological teaching aids in Algeria
and the limited availability of teaching materiats our middle schools and other
administrative problems, as well as time limitapprevent us from making more

sessions and go further in the use of technologicisl.
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[-9 Structure of the study:

To fulfil our objectives and answer our questionsy work clusters around four

chapters:

The first chapter, Ihtroductiorf, presents all the research’s main questions,
hypotheses and objectives. It summarizes all whihtbe discussed in details in the
other chapters. This chapter; moreover, includebriaf literature review about
teaching/learning vocabulary and the implementatwin audio-visual aids and

technological materials in classroom.

The second chaptdreaching/Learning Vocabulargovers related issues on how
English vocabulary is taught and learnt. In thigpter, we define vocabulary, we
present its description, and the major focus ishentechniques and strategies applied

to present and explain new words.

The third chaptekducational Audio-Visual Aidgs devoted to the instructional
aids adopted to teach a foreign language, speltyficacabulary. It deals with audio-
visuals’ definition, importance and principles te tollowed for effective use. We end

the chapter by mentioning the different problena thay face teachers in using them.

The fourth chapteinfluence of Audio-Visuals in Teaching Vocabulasyabout
the practical work of the study. It consists of theta collection from questionnaires
and classroom observation and summary of theiirfged Throughout this chapter, we
try to prove the effectiveness of teaching aidsnistructing vocabulary at™3year
middle school level. We conclude the chapter wigheyal recommendations about the

usefulness of audio-visual materials in teachincpbalary.

[-10 Literature review:
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In the context of learning a second or foreign leage, vocabulary serves an important
role, since words are useful when we listen, spesddand write. A reader or a listener
needsto recognize words; a writer or a speaketdasilize words in order to convey
ideas. Second or foreign language learners withidan/ocabulary will face difficulties
in expressing and understanding ideas. Teacherddsbe aware of these difficulties,
and try to facilitate the task for their learneespecially at the very first levels of

learning English, in order to construct a strond aoh vocabulary.

Anderson and Freebody (1979), Wocabulary Knowledge and Readjndjscussedthe

role of vocabulary in reading comprehension. Inirtlveork, they focus mainly on

knowing the meaning of a word rather than its f@ma use.Three different hypotheses
have been suggested to highlight the importanceooébulary. First, the instrumental
hypothesis sheds light on the quantity of acquwemtdswhich leads to successful
reading comprehension. Whereas the second ondlesl ¢he aptitude hypothesis, its
major point is that what leads to comprehend a iexhe good brain that one can
possess i.e. “the mental lexicon”. While the thintke, called knowledge hypothesis,
looks at theculture as a main factor to comprehangl given text. These three
hypotheses have been put in instructional implcetifor better vocabulary building.In

addition, Anderson and Freebody dealt with “Then8&d Theory of Semantics” in

which they tried to provide adequate answers tatheial question: “what does it mean
to know the meaning of a word?” Moreover, breadill depth vocabulary have been
strongly discussed in this work. The former is defi as“the number of words for
which a person knows at least part of the meanfAgterson and Freebody 17); while
the latter concerns “the quality of vocabulary wstending” (Anderson and Freebody

15).
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Moving from theory to practice, Krashen (1982)\pded a theory of second language
acquisition. This theory describes some very imguarhypotheses: 1) the acquisition
and learning hypothesis, 2) the natural order Hygms, 3) the monitor hypothesis, 4)
the input hypothesis, which is considered the nmogiortant one since it attempts to
provide further explanations about how languagacdguired at different levels; and
lastly 5) the affective filter hypothesis, whichraates the affective variables with
second language acquisition.Concerning vocabulaarning and teaching, these
hypotheses provide both learners and teachers wg#iul information in order to

handle the difficulties whichface them to fulfiletin goals.

Three main linguistic topics, semantics, lexicongd aocabulary, have been discussed
by Hatch and Brown (1995) in their boadkjcabulary, Semantics and Language
Educatiori. One can not teach or learn a word without knapitls meaning and form,

so that the authors have talked about these canéalfiwing such order. These three

terms has been defined as follows:

Semantics refers to the study of meanings andytermatic ways those
meanings are expressed in languages...lexicon reterthe overall
system of word forms...and the way forms might betesystically
represented in the brain ... Vocabulary refers tisteol set of words for

a particular language(Hatch and Brown 1).

In the last part of their book, after developingrenmsights into semantics and lexicon,
Hatch and Brown went on to deal with vocabularyneey and teaching. Onthe one
hand, concerning vocabulary learning, they haveevesd the findings of Brown and

Payne’s analysis (1994) on determining the effecstrategy used by learners while
learning vocabulary. The results fall into five esisal points: 1) having sources for

encountering new words; 2) getting a clear imagege visual, auditory, or both; 3)
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getting the word meaning; 4) consolidating wordnfoand meaning in memory; 5)
using the word. In addition, intentional and incit® learning have been discussed as
well. On the other hand, what teachers do and Wiegt should do to help their learners
have been also widely described, focusing on umgdnand planned vocabulary

adjustments and teaching.

Dealing with a wide range of issues related to lewr and explaining vocabulary,
Nation (2001), in his booki‘earning Vocabulary in Another Languagédias covered a
number of theoretical and practical issues. Theesleehapters of this book have dealt
with what it means to know a word, the importanteaxabulary and its relation with
the four skills, vocabulary knowledge and use, rieay strategies, and other related
topics. Furthermore, he went on to discuss commassmom issues such as using
realia (objects) and pictures, word translationaivteachers should do to help their
learners master vocabulary appropriately, and ithe allocated for that task. At the
end, he emphasised the point that CAVL (Computesistad Vocabulary Learning)
might be of great help to teachers for better vakaly instruction, for example, by

using software programmes.

Besides what has been presented by the previowstexarter (2002) has proposed
extra reliable data associated with vocabularyte®arbook, Vocabulary”, has been
divided into three parts: foundations, reviews, aade studies. He has discussed a
number of points such as what is in a word, coreakalary, word patterns, lexical
issues, and vocabulary learning and teaching. Bewhat, he has reported and
compared the process of vocabulary acquisition inabhd L2; and has mentioned a
crucial issue considering the retention and reggllvords i.e. memorization. Various
techniques have been suggested in order to makeésveasier to remember. Giving

synonyms in the target language, translate it éonttother tongue, or using pictures’



Ben Sola 11

representations are among these techniques (CE8r Repetition, furthermore, is
also considered as one of the useful techniquefaldgointed out that large amount of
words are learned through repetition. Extra teaesghave been also mentioned in
Carter’s work such as guessing from the contextkayivord technique. At the end of
the vocabulary teaching and learning chapter, thieemhas dealt with the applications

of computer in vocabulary teaching.

Recently, the interest on vocabulary was widelygpesesed. Hiebert,H. and L. Kamil
(2005) are among the experts who have studied yleegdabulary acquisition and
instruction. In their book, Teaching and Learning Vocabularythey have summarized
the findings of scholars, in which they have preddanswers to the following
guestions: 1) How one can learn and teach vocafuyrHow can vocabulary learning
and teaching influenced by age and culture? 3) Wioatls should be more emphasized
in instruction? Consequently, the work clustersuatb three parts: the first part
considers the perspectives on how vocabulary isnégla focusing more on the
correlation between vocabulary and reading comm&ba; the second part consists of
the instructions that enhance vocabulary; the thad presents perspectives on which

words to choose for instruction.

Still within the same context, Jim Scrivener (20085 collected numerous strategies
and approaches which might help teachers in tHagsmoms. His book,L'earning
Teaching”, is considered as a guide to classroom teachirtgadelogy. Exclusively,
the author has suggested what he called “toolkitgiossibilities and guidelines useful
for teachers. The book is divided into seventeeaptdrs, ending with helpful
appendices and useful indexes. The first chapeatt dith general issues in teaching:
classroom activities, classroom management, lesandscourses, and also the four

skills (receptive and productive ones). Interedfinghe eleventh chapter dealt with
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common issues in lexis: what is lexis? How to pmégexis in classroom? How to know
and remember lexical items? This chapter goes itaptly with our main topic. Then,

in the chapter before the last, the author sugdesteumber of instructional tools and
aids used in classroom, these aids could be vigeatlashcards and pictures, or audio

like songs and music, or both, audio-visual likeM¥/and computers.

Skimming over these previous books has been \arsfywng for us. They have shed
light on major points in our research. Mainly, #le works have emphasized the
subject of vocabulary teaching and learning. Thek&af Anderson and Freebody
(1979), Hatch and Brown (1995), Nation (2001), €af2002), H. Hierbert and L.
Kamil (2005) have discussed deeply many theoretfoaindations and practical
implications related to vocabulary instruction. Beg that, they have provided lots of
strategies and techniques useful in classroom, @schrepetition, guessing from
context, and using games...etc. However, the usaidibavisual aids have not been
well focussed, especially the current technologioaterials, asoverhead projector and
computer; and the materials were limited to simyéeial aids like pictures and charts.
In our research, we are going to highlight, impoatitg the use of these technological

materials, in vocabulary teaching and learning.

The book of Krashen (1982),Pfinciples and Techniques in Second Language
Acquisition”, is of a great help to any research related torskor foreign language
teaching and learning at all levels. The hypothgsesided in this theory may enrich
our research to find solutions to problems relatedonly to vocabulary instruction, but
rather to all aspects of language. Concerning esgarch, we are putting more focus on
the affective filter hypothesis. What is new in orgsearch is investigating the
correlation between using audio-visual aids andaffective variables. We are going to

prove that the use of these aids in classroomcesdfyg in our case, third year middle
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school classes, can lower and omit the barrier nodiear, tension, anxiety, boredom,
and lack of motivation in order to create a moldexed atmosphere for both teachers

and learners.

At the same level, the book of Jim Scrivener (2008% covered many points on
learning and teaching English for EFL learnershi work, Scrivener has discussed
vocabulary issues and the use of audio-visual dugiseach subject has been mentioned
in a separate chapter. Our work is to combine dwabulary learning and teaching with
the application of audio-visual aids, so that ttvecsome problems facing learners,
third year middle school class in Daas Mohamed, getdbetter results and findings

which may provide future research with accurata.dat

Chapter Two: Teaching/Learning Vocabulary
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[1-1 Introduction:

No one can neglect the role of vocabulary in comgeyand interpreting messages at
any language whether it is first, second, or fareame. Yesterday. Go disco. And
friends. Dancing and “l wonder if you could land me your”.are two examples
suggested by Scrivener to highlight the importapiceocabulary in communicating a
language (228). In the first example, one can pnttrthe message even if the sentence
or the utterance is not, grammatically, well formkdcontrast, in the second example,
the listener or the reader can not get the meaafnthe message despite its well
grammatical form.Therefor, this indicates that etleyugh the grammar is not correctly
structured, individuals can convey ideas througticsent vocabulary. Instead of the
second example, which contains a gap that makesffitult to get the intended
meaning, the word “Calculator?” by its own couldnfioa complete message. Learners,
especially beginners, often try to communicateraifm language using individual and
simple words; and their ideas could be understbodgh their grammatical weakness.
This meets Wilkins’ point of view who stated thatithout grammar very little can be
conveyed, without vocabulary nothing can be congéyg11). In learning a language
grammar is not sufficient unless vocabulary is veslfjuired. Lexis plays an integral
role in EFL classrooms, since it is impossible ttalg a language without knowing its

words:

It would be impossible to learn a language withewards. One could
learn a language through some symbol system whalidr\demonstrate
relations and how they are realised, but this wdikiel examining the
skeletal remains of dinosaur and believing that dreal actually
encountered the creature. Language is not dry boitesa living
growing entity, clothed in the flesh of words. (Rig 462)
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In this chapter, we will shed light on vocabulargfidition, the lexicology and
lexicography studies, vocabulary learning straggiencluding intentional and
incidental learning, and vocabulary teaching teghes. Concerning teaching
techniques, we will focus more on the integratidnusing audio-visual aids in

classroom.

[I-2Vocabulary Definition:

The term vocabulary is defined in different waybloihbury states that vocabulary or
lexis in English are frequently used interchanggdhB).Many definitions have been
proposed for the term ‘vocabulary’; however, theg atill limited and need extra
clarifications. Todd argued that there is no cldéaal definition of the word
“vocabulary” (49). He suggested that there is titbagraphic, morphological, lexical,
and semantic aspect of the word. An orthographiaviras a space on either side of it.
While, a morphological one has a relation with foomy and not meaning. Then, a
lexical word concerns the various forms of itemsohtare closely related by meaning;
and finally, a semantic word considers the distimctbetween words which are
morphologically the same and different in meaning.

It is a hard task to give one clear-cut definititimerefore, we have decided to present
some definitions taken from different sources. Bame Lehrer’s definition, vocabulary
is the knowledge of words and their meanings (&weler, this definition is criticized
as being too limited. Longman Dictionary of Contemgry English, also, defines
vocabulary as all the words that someone knowsnseand uses; or the words that are
typically used when talking about a particular sehj or a list of words with the
explanations of their meanings in a book for leagna foreign language (1177).“Le

Groupe départemental Maitrise de la Langue”stastdth
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Le lexique est 'ensemble des mots d’'une languéteCGwtion est tres

théorique. Le vocabulaire est I'ensemble des mdiscterement

employés par une personne dans un acte de pasis ffou dans un

énonceé écrit). C'estl’'actualisation des mots dugjes.(4)
Also, Webster has provided three definitions ofalmdary (1400), they are as follows:
1) a list or collection of words and phrases usualphabetically arranged and
explained or defined; 2) a list or collection offtes or codes available for use; 3) a sum
or stock of words employed by a language groupjviddal, work, or in a field
knowledge. In addition, A. S. Hornby in “Oxford Aanced Learner Dictionary of
Current English” states that vocabulary is: 1) ltotamber of words which (with rules
for combining them) make up a language; 2) (Rarfpgvords known to, or used by, a
person, in a trade, profession, etc.

To sum up all these definitions, we can Iyeanggest a definition for the term
‘vocabulary’:it is the number of words that makeaifanguage, and which are used by
both individuals and community groups in order éaneunicate. One important point
that should be borne in mind is that any languaageits own limited size of words.

[I-3 Vocabulary description:

Two main branches emerged to study vocabulary wgttifferent forms, meanings and
uses. They are lexicography and lexicology.

[I-3-1 Lexicography:

Dictionaries prove their effectiveness as one efgbod sources that make it accessible
to learn vocabulary; they help learners get adefcription of the new word. The study
that concerns with the way of classifying, listimgfining and grouping all items in a
dictionary is called ‘lexicography’. So as, “Lexgmaphy is a special technique for
writing dictionaries” (Jackson and Zé Amvella 18%)a dictionary, the lexical items

are put in an alphabetical order, provided withoinfation about spelling,
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pronunciation, meaning, and examples to illustditierent usage for the word. It may
provide, also, more clarifications about the higtoi words. Attar A. A. el-Ghafour, an
Arabic linguist, defined dictionary as:

O e lailan s Lea 8 435 jie Aalll 3 e (e 230 ST auay QS 5 annadll

JalSH anaall 5 cp o sall ol slagll igoa o Lalelala L 55 435 5 3 sall (5585
O 21 58 5 Leilai A3, jha o LG 5 laline = iy 4 saae dalll (8 4IS S aiiay (63
(37) lellaniv) pucal 5a

In the context of learning a foreign language, nimgoial and bilingual dictionaries
show satisfied results when used. Lahlou Sofiaemadhitheir role with French FL
learners’, she has pointed out that “Les enseigaapuentque la consultation du
dictionnairemonolingueoubilinguen’aide  pas seuleimeres apprenants a
enrichirleurvocabulairemaisfavoriseaussil'appresaigeactif et  autonome  des
apprenants”(41).Each of these two kinds of dictimsahas its own characteristics as
well as its own benefits and drawbacks.

On the one hand, monolingual dictionariesprovidedefnitions. They frequently used
by intermediate level learners and above. More dérftence examples and information
about collocations, grammar, and pragmatics angstithted. On the other hand,
bilingual dictionaries are frequently used by beegirs. Low proficiency learners show
improved reading comprehension from using bilingdationaries (Knight 288).
Despite its positive results, some English teacherse reservations about the use of
bilingual dictionaries.

[I-3-2 Lexicology:

Jackson and Zé Amvela stated that lexicology issthdy of lexis; it does not deal only
with simple words but also with complex and commbuwords (185). In his

unpublished Magister dissertation, Storytelling avidcabulary Acquisition at the
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Elementary Level, Fadel M. Rafik discussed threeinmaoints concerning the
lexicology study (30-35). They are: words’ clagstion, formation and meaning.
I-3-2-1 Word Classification:

As all other languages, English language has addnnumber of word classes, in
which words are categorized in accordance to tleiction. Eight different “parts of
speech” were marked in English: nouns, verbs, &dgsx; adverbs, pronouns,
prepositions, determiners, and conjunctions.

-A noun: is a word or a group of words that represent:

a

A person: proper noun as “William”, or common noas “dentist” or
“headmaster”.
b- A place: “America”, “house”.
c- An animal: “elephant”
d- A thing: “pencil”
e- A concept: an abstract word as “freedom”, “indepeerwt”.
-A verb: is a word or a group of words that indicate:
a- An action: “to walk”, “to play”.
b- A state of existence: “to live”
c- A linking verb: to link between the subject and atgject in a sentence; such as:
“to be”, “to seem”, “to appear”.
Some verbs can be classified either action or igkierbs, depending on the context.
In addition, verbs may varyaccording to other fesltke tense.
- An adjective: is a word that describes a noun, it may be uséaré the noun e.g.: “it
is a new car”, or separated from the noun by a eagb “she is sad”.
-An adverb: is a word used to describe:

a- A verb: “she laughs loudly”, “they were here”.
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b- An adjective: “she is so beautiful”.
c- Another adverb: “they take it very seriously”.
Generally, the adverb is concerned with time, platanner, and degree.
- A pronoun: a word used to replace a noun or a noun phrase
e.g.: “she (Julia) gives him (her classmate) thekbo
- A preposition: a word or group of words used for:
a- Place: “the cat was found under the bed”.
b- Time: “the accident happened at night, exactly,caBOpm”.

c

Direction: “he went to the library”.
d- Agent: “this book is written by Shakespeare”.
e- Device, instrument, or machine: “she opened the dath a key”.
-A determiner: is a word that shows the reference of the nduran be:
a- An article: “the”, “a”, “an”.
b- A possessive adjective: “my”, “your”, “his”, “her*its”, “our”, “their”.
c- A demonstrative adjective: “this”, “that”, “thesé‘those”.
d- Aninterrogative adjective: “what”, “whose”, “whi¢.
e- Quantifiers: “many”, “few”, “half”, numbers: “ong¢™two”, ordinals: “first”,
“second”.
-A conjunction: is a word that connects two parts in a sentewoeds, phrases,
clauses, or sentences. They are of three types:
a-Co-ordinating conjunctions: used to connect sinrelements:
e.g.: “I bought dresses and shoes”.
e.g.: “go to store but do not be late”
b- Correlative conjunctions: used to connect simel@ments; they are always used in

pairs:
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e.g.: “choose either to dress the red jackébe white one”.
c- Subordinating conjunctions: used to connect slibate clauses to a main clause:
e.g.: “Michael states that he will not corndtte party”.

11-3-2-2 word formation:

It is called also “word building”. One can chartpe form of a word to make a new
one, and which would have another meaning.lt take®e forms: affixation,
compounding, and conversion.

-Affixation : it is regarded as the process of attaching affisach assuiffvess,pedivees,
or in fixes to a base (Bauer 18).
a-Prefixation: when attaching a letter or a grotifetters to the beginning of a word.

e.g.: in + correct incorrect.
b- Suffixation: when attaching a letter or grougeiters to the end of a word.
e.g.: loud + ly—> loudly.

c- Prefixation and suffixation: when attaching destto the beginmimgy sl ttee eamtl of a
word.

e.g.: un + beauty + ful—*  unbeautiful.

- Compounding: is the process of combining two separate wordséate a new one
with a different meaning. Sometimes, a hyphen isdubetween the two words;
especially; if the first word ends with a vowel aih@é second one starts with it, as in
“take-off”. We can combine adjectives with verbeuns, or adverles:
e.g..air+craft — aircraft.
after + birth — afterbirth.
fly + wheel — flywheel.

wide + spread—* widespread.
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- Conversion it is called also “zero affixation”. It means treaword can have difergnt
word classes, but with the same form.

e.g.: afish (noun)— to fish (verb).
Sometimes, even though the form is the same, leutlifference occurs at the level of
pronunciation, e.g.: “present” /'preznt/ (noun/eative), and “presentphpnaah(veréib).
[1-3-2-3 Word meaning:
It concerns with the study of words and their megsi They are relattbteactlthther
through: synonymy, antonymy, hyponymy, and polysemy
- Synonymy. when two words, which differ in form, have themsa meaning.
Webster's Online New Dictionary of Synonyms disagsshe comceppt,aaadpposided
the following definition:

A synonymy, in this dictionary, will always meaneonf two or more

words in the English language nearly which havestirae or very nearly

the same essential meaning ... Synonyms, therefer@ndy su@isvwodds

as may be defined wholly, or almost wholly, in geme terms. Usually

they are distinguished from one another by an addwgalication or

connotation, or they may differ in their idiomaticse ar imn thiegir

application. (24)
Lyons states that two expressions are full synonymndy if the folllowing conditions
are met: 1) all their meanings are identical; ytare synonyms in all contexts; 3) they
are semantically equivalent in all aspects of thepaning (61). However, it isneyedy or
never found full synonyms; two words which have fiaane meaam@iorenexuatext,
can be different in another. Examination can revieat not all syspmynysnarensiiilar
(Palmer 64).

- Antonymy: is; simply, the opposite meaning of a word. Inmsocases, one may

define a word by giving its opposite. There are tymes of antonymy:
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a- Gradable antonymy: (the contrary): taking the saafleeemperature as an
example. “Hot” is an antonym of “cold” i.e. “hot'nd “cold” are put in the
same distance from the middle of the scale. “Waantl “cool” are also

gradable antonyms since they are in the same destao.

X==mmmmmmmmmmmneeee X====nnnnn 0--------- X=mmmmmmmm e X
hot warm cool cold
Figure N°1 Gradable Antonyms “hot / cold”.
b- Non-gradable antonymy: unlike gradable antonymesy tlepresent extremely
opposed words that can not be measured in a $se@lexample, “dead” and
“alive”, if you are dead, you are not alive; andydu are alive, you are not

dead. In he following table, we have collected s@ramples of the two

types:
Gradable antonyms Non-gradable antonyms
Wet - dry Male - female
Young - old True - false
Easy - difficult North - south
Happy — sad Single - married
Big - small Full - empty
Long - short Before - after

Table N°1Gradable and non-gradableantonyms.

-Hyponymy: according to Cruse, hyponymy is one of the mogidrtant structuring
relations in the vocabulary of language, he defihas:

From the extensional point of views, the class tkuhdoy the
subordinate term includes the class denoted bizyhenym as a sub
class; thus, the class of fruit includes the cte#sgpples as one of its

sub classes. (150)
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Hyponyms are often presented by tree diagranesfollowing example illustrates
it. ltems make up these trees sometimes calleccdexields or semantic fields.
‘Animal’ is the subordinate item in this tree. Itemander one branch and within the
same level (dog, cat, and hamster) are called pothyms.

Animal

Pet wild animal

dog cat hamster Lion elephant snake

Figure N°2:hyponyms of the subordinate “animal”.

-Polysemy Palmer defines polysemy as the case that the samrtemay have a set of

different meanings (65). The meaning of the worfteds according to the context used
in. e.g.. a- Mary treated John for his ingsti

b- John treated Mary to a nice dinner.
c- They treated each other with respect.

In some cases, polysemy may lead to word ambiguityguistically, an ambiguous

expression is the one which has two or more inggtions, and it may drive learners
to confusion. There are many types of word ambyguit this part, we have mentioned
only three types: scope, syntactic and lexical goiby. They are summarized in the

table below:
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Scope ambiguity

Syntactic ambiguity

Lexiehbanidsyytaectic
ambiguity

- Every one in Algeria is
following one football
team.

there is one football
team that every one in
Algeria is following.

—* every one in Algeria i$

following one team or
another.

- Successful boys and girl
are all rewarded.

— [(Successful boys) an
girls] are all rewarded.
—* [Successful (boys and

girls)] are all rewarded.

5—* Mary claims that Johr
saw her duck.

d—* John claims that Mary
saw his/him duck.

Table N°2:Types of ambiguity in word meaning.

In a dictionary, one can find all the word’s cldissition, formation and meaning.

Teachers can benefit from this description andtereaeful techniquethahdietetteit fit

the instruction and do not lead to word’s ambigultgarners also can benefit from

these categorizations and facilitate the task atiwoastery.

II-4 Word mastery:

In the area of vocabulary acquisition, many studiase been developed to find a

precise answer to the crucial question: What dbesean to know a word?effenent

trends went on to provide an answer, and eventuhigr all views et im timee maiin

points: mastering the meaning, form and use of alw®o as, other different questions

have been emerged: does “knowing” a word mean tablesto recegoigseigtiafonnarand

pronunciation? Does it mean to be able to givditBonary definition?...eétc.

Nagy and Scott are among the scholars who attentptpdovideassiitibldeaassweertdo

the previous questions, they indicated that:

Not only are there too many words to learn, butehe too much to

learn about each one; thus learning words mustrdabcough other

means than explicit vocabulary instruction. Instiut must provide
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multiple encounters with the word. Knowing a wordnnot be
identified with knowing a definition. Knowing a webimeans begin
able to do things with it. More like knowing howuse a tool than it
is like being able to state a fact. (273)
Furthermore, Nation in Asian EFL journalmarked thefore teaching a word, teachers
should look upon the time allocated for. If the @as a low frequency one, then,
teachers should not spend a lot of time with. Intast, high frequency words take
much time.Another important point which McCarteghiighted is that it is unrealistic
to teach every thing about the new word for thst firme it is presented in (18). In
other words, teachers should decide what to telaghtahe word in the first lesson. For
example, the verb “to like”, after presenting it®munciation and spelling, teachers
have to choose to teach only one meaning (e.gajty)ewith one grammatical pattern
(e.g. | like + singular or plural noun) and someaasated vocabulary (e.g. | like
football /cartoons) (McCarten 18). Days later, teas can add extra meanings of the
word to present in different contexts.
Still in the same area, Nation has largely covefed issue, he listed nine aspects
learners need to know about a word (23). They saifelbbws:
* The meaning(s) of the word.
* Its spoken and written form.
* What word parts it has (any suffixes, prefixes, somt).
» Its grammatical behaviour (its word class, typmammatical patterns it occurs
in).
* lts collocations.
* lIts register.
* What associations it has (words that are similapposite in meaning).

+ What connotations it has.
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Hehas summarized these elements into three impantes: 1) knowledge of the form;

2) knowledge of the meaning; and 3) knowledge efutke (Nation 03). He called them

‘the learning burden’. The table below summarizezht:

. - Form and meaning
Meaning| _ Concepts and referents
- Associations

Is the word a loan word in the L1?

Is there an L1 word with roughly the same meanin
Does the word fit into the same sets as an L1 wbér
similar meaning?

- Spoken form
Form | _\written form
- Word concept

Can the learners repeat the word if they hear it?
Can the learners write the word if they read it?
Can the learners identify known affixes in the war

- Grammatical functions
Use | _ collocation

- Constraints on use

Does the word fit into predictable grammar patterr,
Does the word have the same collocations as an
word of similar meaning?

Does the word have the same restrictions on its u
as an L1 word of similar meaning?

g?

1S
1

5€

Table N°3 Discovering the learning burden(Adapted from hiat23).

From the above table, mastering a word means kmpvsnmeaning, form and use.

Concerning meaning, teachers look for an equivalert in the mother tongue, and

try to associate it with the new one so that leanmderstand it. Whereas, the form

knowledge is related to the spoken and written @spethe word. Teachers need to

make learners encounter not only the word’s mearbng also its pronunciation and

spelling. One can not argue that s/he knows a watldout having recourse to its

various uses in different contexts. The knowledba new word is not limited merely

to its meaning and form, but rather to its différémerpretations according to the

situation used in. As a result, all these elemshtsild be met in order to say that this

word is well known.
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Practically speaking, Nation suggested sosefull exercises teachers can rely on
when presenting and practicing unfamiliar wordadcordance to their meaning, form,

and use (4). They are listed in the following table

- Word and meaning matching
- Labelling

- Sentence completion
Meaning - Crossword puzzles

- Semantic analysis

- Completing lexical sets

Eorm - Following spelling rules

- Recognising word parts
- Building word family tables

- Sentence completion
Use : .

- Collocation matching
- Collocation tables

- Interpreting dictionary entries

Table N°4:Useful exercises for vocabulary learning(Adapteanf Nation 4).
[I-5 Vocabulary and reading comprehension:
Studies proved that vocabulary plays a crucial imleoth receptive (listening/ reading)
and productive (speaking/writing) skills. One cart communicate a foreign language
if s’lhe does not possess worth vocabulary. Recehtye has been a theoretical interest
in the role of vocabulary in reading comprehensiang in conversely, the role of
reading in enhancing vocabulary knowledge.

Vocabulary is considered among the bestilagt teachers need to rely on when

teaching reading. Vocabulary is an elementary padifferent reading skills such as:
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decoding, visual word recognition and reading cahpnsion (Ouellette 555-557).“By
far the greatest lexical obstacle to good readsnigsufficient number of words in the
learner’s lexicon. Lexis is the best predictor o€sess in reading, better than syntax or
general reading ability” (Laufer 31). She pointst diat the minimum vocabulary
required for reading comprehension is at about B.@0rds or 5.000 lexical items
(229). In other words, she wants to reveal thétefsize of vocabulary is less than this
statistical amount, readers will encounter diffimd in comprehension.

In turn, reading is almost among the vakadpproaches applied to develop
foreign language learners’ vocabulary. Nation adffoat reading leads to successful
vocabulary learning and vocabulary, as well, lefdgffective reading growth (149-
150). In his point of view, extensive reading isaabeneficial for all language learners
in all language situations, not only in vocabularstruction. Within the same context,
Grabe and Stoller argue that “extensive readinggap learners to large quantities of
material within their linguistic competence” (982)2 Presenting new words in their
context and increasing their frequency of use cawneldp learners’ vocabulary
proficiency. So, teachers should guide their le@ne selecting suitable vocabulary
through reading. This meets Paribakht and Wescbeispf view who stated that what
makes learners (especially beginners) successfidixelop vocabulary is the direct
instruction provided by instructors (177). Begimere still not responsible for
choosing appropriate words to go through while iregdso teachers should enlighten
them and provide them with procedures to followt thacilitate their way to
understanding.

To sum up, vocabulary and reading are segw@main language components that
develop each other interchangeably. Learners caichetheir vocabulary through

exposure to reading, as well as, they can strengtheir reading skills through
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vocabulary acquisition. They have a strong relatgm that ends with satisfied
achievements in foreign language acquisition.
[I-6 Teaching vocabulary:
The status of vocabulary instruction has been lggted in recent researches. Teachers
should be aware of the importance of this languagpect while teaching EFL
classrooms. Notably, it is a challenging task fognbh, concerning what techniques to
choose, and what strategies to apply. Schmittdisime key principles of teaching
vocabulary:
a- Build a large sight of vocabulary.

b- Integrated new words with previous words.

c- Provide a number of encounters with a word.

d- Promotes deep level of processing.

e- Facilitate imaging.

f- Make new word “real” by connecting them ke tstudent’s word in some way.

g- Use variety techniques.

h- Encourage independent learning strategi48)(1
These principles go in parallel with vocabularytinstion;teachers need to meet almost
all of them in order to get effective results. F@aching vocabulary, instructors follow
certain order and apply certain techniquesthathi# nature of the subject and its
objectives.
lI-6-1Steps of teaching vocabulary:
In the area of teaching vocabulary, Nation and NMewharked that teachers should
consider three main principles: selection, sequamcepresentation of the course (qgtd.

in Coadyand Huckin239).
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[I-6-1-1 Selection:

The main questions raised by teachers at this steggel) How many words do | need

to teach? 2) How much vocabulary do learners nedtdw? Marking the fact that the

vocabulary acquisition varies in accordance tol¢laener’'s level, teachers should base
the questions and the objectives on their learr@m'ent knowledge of the language.
To help decide how much vocabulary is needed tiedmed, McCarten proposed three
kinds of information: 1) the number of words in thaguage, 2) the number of words
known by native speakers, and 3) the number of svogkded to use a language (6).
He believed that foreign language teaching of utlfamwvords should be based upon
the native’s and the whole language amount of words

Nowadays researchers and teachers state thatkbetien of words needed to be
taught is related to the frequency of use. In otherds, words, which are used usually
and in many times, should be taught first (Harne4)1 This goes with Nation’s idea

who declared that:

We can get information about which words will bestaseful for
learners of English by looking at frequency couaitsvocabulary.
Usually a vocabulary count is done by making adfd¢he words in a
particular text or group of texts and counting hoften and where
they occur. Some of the more recent counts have cseputers to
list the words and count their frequency.(18)

As far as the two previous views are conegriirequency is seen as a major factor
in selecting lexical items for instruction. Highefjluency words receive the first
instruction than low frequency words. In additisemantics is also one of the criteria
for selecting instructional vocabulary. The wordotl” should be taught at the

beginning levels than words like “notebook” andxtteook”, because the former covers

a wide range of meanings than the two others wtaieter limited meanings.
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Extraimportant principles are also suggested bykBsabel, Margaret McKeown and
Linda Kucanin regards of words’ selection (209).eYhare: word’'s familiarity,
importance and usefulness. The three researchees fagssed three major types of
issues to be undertaken from the side of the teaohehoose suitable words (221):
» How generally useful is the word? Is it the wordttlearners are likely to meet
often in other texts?
* How does the word relate to other words, to idéas kearners know or have
been learning?
* What does the word bring to a text or a situatidfitat role does the word play
in communicating the meaning of the context in whtds used?

They argued that the most familiar, impartand useful words in accordance to
learners’ level should be the first ones to be liugresenting words accompanied with
these characteristics make learners feel interemteldinvolved when learning them.
Reviewing all what has been written concerning Weogklection, we can notice that
the teacher plays a major role in this task, sghéhé main responsible for deciding
which words should be taught first and better fie tinstructional objectives.
“(Teachers) vocabulary work can be directed toweseful words and can give learners
practice in useful skills” (Nation 1).

[I-6-1-2 Sequence:

After selecting the words to be taught, ¢hés the choice of sequence of
presentation. Sequence concerns the order on vaspbcts of the word should be
presented first: either meaning first, then form,farm first, then meaning. Some
teachers argue that presenting the meaning fiesttes a need for knowing the form.
While others see that presenting the form firstamtexts is better to make learners

guess the meaning by themselves.
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Nation’s Vocabulary Levels Test reveals that nundfesicquired words is different in

each level (11-12). The table below summarizeditigengs:

Levels Number of words Text coverage %
High frequency words 2.000 87
Academic vocabulary 800 08
Technical vocabulary 2.000 03
Low frequency words 123.200 02

Total 128.000 100

Table N°5:Levels of Acquiring Vocabulary.

Any language has a large number of words which mtkdasis. Normally, these

words are learned at the very beginning of studidsese words are used more
frequently in any written and oral discourse thaéimneo words. In English, concerning

reading and text coverage, high frequency wordselcd7%. This percentage is

transferred to number of 2.000 words. After, if tharner continues his/her academic
studies, s/he will encounter 800 words to acquarej which covers 08% of a text.

Then, some learners carry on their studies in Spefoelds such as: medicine, law,

mathematics, and physics. At this level, each freddessitates technical terminologies;
they are approximately listed under 2.000 wordsaly, low frequency words are used
for social objectives, and not for academic studies

While explaining new items to learners at the séime, teachers should be aware of
the fact that it is easier for learners to rememberds which are not synonyms or
antonyms. It is preferable to present non-similards in meaning and form. If words

like “sit” and “stand” taught at the same time,rle&s may be confused whether “sit”
means “sit” or “stand”. So, it is important for tdeers to bear in mind the idea of

grouping new items. In addition, the ordering afnis is considered as another
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important idea in teaching English vocabulary. Samoeds require certain order, and
can not be changed in order to have meaningfulnaldstructured sentences.

[I-6-1-3 Presentation

After selecting and sequencing the items to behiaugachers come to present these
words to their learners. This presentation canlaenged or unplanned by teachers. On
the one hand, the unplanned vocabulary teachirdgfimed by Seal as “teaching of
problem vocabulary that comes up without warninghe course of a lesson” (298). In
some cases, learners may encounter difficult wottiey ask the teacher for
clarifications. The clarifications provided by theacher come without previous
planning. On the other hand, the planned vocabukaghing is defined as “when the
teacher goes into the classroom with an item ooebcabulary items that he/she has
decided before hand will be taught during the cews the lesson” (Seal298). It is
called also “intentional vocabulary instruction” gtdh and Brown 415). During the
presentation, teachers can vary the techniquesedpgb they correlate the situations
with the objectives, and at the end of the leslogy involve their learners in various
activities to practice what they have learned anchieck their understanding.

[I-6-2 Techniques for teaching vocabulary:

Different methods have been applied in languagehiag: grammar translation, direct,
audio-lingual, and CLT method. Each of these methwak treated vocabulary teaching
differently. First, Richard and Rodgers argue tliatammar Translation method is a
way of studying a language through detailed anslgsits grammar rules, followed by
application of this knowledge to the task of tratislg sentences into and out of the
target language”(3). In the phase of vocabulartrugsion, this method relies on
bilingual lists of words to be memorized. The teacprovides learners with lists of

words translated to the L1 and asks them to memadhiem. These words are arranged
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in accordance to the grammatical ordering of wolasses. Second, unlike The
Grammar Translation Method, The Direct Method doesuse L1 translation, but it
combines word’s learning/teaching with picturesaliee or actions (Krashen 135).
Third, The Audio Lingual Method supports the magtef structure and puts the focus
on vocabulary instruction after dealing with theustural patterns. Lastly, the CLT
Method emphasizes the role of contexts and leanerevious knowledge in
vocabulary instruction. These all methods providssful techniques for instructing
foreign language lexis, they can be used exchahgeaid they all aim at having
successful vocabulary teaching/learning.

Moving to practice, Scrivener suggested a technigaked ‘Presentation-Practice
Route’ (235). This technique undertakes the procésgocabulary teaching through
two strategies. In the presentation, the teachersfirst some information and pictures
about the new items. While in the practice, theliea involves learners into practice
by using certain techniques. Scrivener lists alntbst different techniques in the
examples below:

gloves Mime putting them on.
disgusting Mime (e.g. smelling old food) and make a faegbression.
swimming Translate it.
café Draw a quick sketch on the board or show aflasd or picture in abook.
oftenDraw a line. Mark never at one end and alwaybebther. Markpoints along it:
usually, rarely, etc.
chasé&et two or three students to act it out.
frightened Tell a personal anecdote.
crossroads Build a model with Cuisenaire rods or toy constion bricks.
window sill Point to the object.
exploitation Explain the meaning (with examples).
hope Read out the dictionary definition.
put up witiell a short story that includes it.

stapler Bring one into class to show them.
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put your foot down Act out a short conversation.
contact lens Students who know explain to those who don't.

reductionDraw a diagram or graph.

In the left side, Scrivener listed a numbémwords as examples of vocabulary
items, whereas in the right side, he proposed tqubs for presenting them. The
combination of these strategies may lead to theritien of other useful techniques.
Nation has also suggested two main techniques (%%); using demonstrations or
pictures (an object, a gesture, a blackboard dgwanphotograph, a diagram...etc.).
Second, using verbal explanation (definition, cantalization, translation...etc.). This
meets Gairns and Redman’s view (73-75) who cl&skifihe teaching techniques into
two major types: visual techniques and verbal tepres.

[I-6-2-1 Visual techniques:

Many techniques derived from the Direct Method @sed to illustrate the meaning of
words, Thornbury summarizes them “using real objéctlled realia) or pictures or
mime” (78).

[1-6-2-1-1 Visuals:

Research shows that 80% of learning ocdumugh seeing. In parallel, Anderson
states that “At present, up to 65 percent of oudesits can be classified as visual
learners” (1). Therefore, it is important to plasual aids in teaching vocabulary. This
helps to improve the learners’ vocabulary learniNgsual techniques include the
application of all objects that can be seen insttaem, and can be used as prompts to
serve the vocabulary teaching/learning. Hence, cauahid audio-visual aids are
concerned as well. Moreover, Wright stated thaarign media and many styles of
visual presentation are useful to the languageéra(l).

Considering the proverb that says: “seeing is i@, teachers should frequently

apply these teaching aids in classroom. These ralstecan make learners feel
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comfortable and involved; they can increase thestivation and lower the affective
variables in classroom. According to Arabic reskars KhermaNayef and Hajaj Al,
the teaching aids play a vital role in classroomivdies and vocabulary instruction.
They have argued that numerous tools were createserive teaching and learning
process, and they have suggested some of them:
A3l (g el Bagaal) Jaall 5 LS 5 adaliall 3y galll <l gual) andeil el jall Cliay -
lele Galadll g lgioa 5 Aadll Jidh Gusy oGalaa) 5 i) 5 aladS kilall | geall -
seall 5@l gall § ALY Sl g slall (i gl Slea aladiuly A8a) il -
Lgen s amdl g S0 Lgalad (5 ym Al ARD Jaad A8 paiall 23EY) 5 Adlal) 5 433 Y ) gea -
REBHESHREAIPE RO LR
AV eLEY) g as) @l g el g bl sall Sl Clavaddl -
Instructors can use them in cases of vocabulargeptation, practice, and production.
Briefly, we are going to present the applicationihefse aids in vocabulary instruction:
a-Visual aids:
Such as: pictures, photographs, flashcapidsters, charts, comic strips, and

picture-book can be useful in different ways toveevocabulary mastery. Their use

attracts learners and increases their curiosity.

e
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Picture N°1 Instructional vocabulary picture (Adopted fronri8ener 239).

Visuals prove their effectiveness in cregtrelaxed classroom environment, and
revealed that learners’ vocabulary levels, espgcidieginners, have shown
development through the integration of these maerWright highlighted the role of
visuals in all aspects of language “potential aials is so great that only a taste oftheir

full potential can be given”(6). For example, actear can ask his/her pupils about a
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fruit which they like while s/he is holding a nunmba fruit pictures, the instruction
may go like this:

Teacher: Do you like banana? (Showing its p&tu
Pupil ‘A Yes, a lot.
Pupil ‘B’ No, | hate it.

=

b

Banana AppleWatermelon

Picture N°2:Instructional fruit pictures. (Adopted from Googpeages)
b-Audio aids:
Such as: tape recorder, music, and songs. Accordingsearch, 65% of acquired
knowledge comes from listening. These acoustic eatshelp teachers introduce new
terms and define them. Listening to stories, soplgs;s can clarify more the meaning
of new items, since they are presented in confaxthermore, these materials do not
only provide the meaning of a word, but also itsrect pronunciation. Thornbury
focused on the importance of word’s sound, he sstgdethat providing songs,
rhythms, rhymes are among the best techniques )(7F86-listening, while-listening,
and post-listening are three main stages teacheérgearners go through while using an
audio material and each stage has its relateditasivTeachers draw their vocabulary
objectives at each level of listening.
c-Audio-visual aids:
such as videos, computers, and OHProjectors. Treeynare reliable since they serve
the two important senses: auditory and visual @émehis case, learners can see and

hear the new words put in context or isolated. ifkegration of such aids may increase
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learners’ interest and motivation; and help themntemorize new words easily.
Similarly, teachers also use three different staghse integrating the audio-visual
materials: pre-viewing, while-viewing, and postwieg. In each one, teachers use
appropriate activities concerning vocabulary.

[I-6-2-1-2 Mime and gestures:

Teachers intend to apply this technique for difféngurposes. They can use gestures
and miming to elicit vocabulary from learners. Al#as useful to associate words with
gestures to help learners retain them. Additiondlpnd, body and facial expressions
can help in practicing the learned words throudiorany way. If the lesson is about
‘feelings’, the teacher chooses one volunteer téopa a feeling —chosen from a list-
while the rest of class tries to guess it.Reviewney findings, on The Effects of
Gestures on Second Language Memorization by Youngldi@n, Marion
Tellierconcluded that “... gesturing enables childtermemorise vocabularybetter in

L2, as they get physically involved in their leargil (11).

Picture N°3:Using gestures for the word ‘rabbit’ (Adopted frdsarion Tellier6).
[I-6-2-2 Verbal techniques:

Using visuals and gestures is exclusively worthteaching/learning concrete items
such as: a car, fat, sunny... etc. However, words. likekedom, responsibility can be
taught neither by using pictures or other visualer by gestures. Visuals have
limitations when explaining concepts (McCarthy 1aBd Thornbury 81). Verbal
techniques such as: using definitions and illusteatsentences, synonyms and

antonyms, definitions and translation can offerqadee teaching/learning.
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a - Using synonyms and antonyms

Sometimes, to explain a new item, teachensusa the synonym or the opposite of
this item. For example, to explain the meaning dféerful’, teachers can use the
synonym “happy”.However, this technique couldn’t faeccessful only if the teacher
determines the appropriate context under which finéggether.
b- Using definition:
Providing the word’s definition is seen as unacablat technique. Nagy argued that
applying such technique in classroom can not censdlas a successful way to teach
vocabulary (6-7). This is because of two main reasmn one hand, it limits the
description of various situations in which the wandexpression is used; in the other
hand, it does not convey new meaning. Concernisgiéichnique, teachers can depend
on monolingual dictionaries as a tool for gainirfgword’s definition.
c- Using contexts:
Memorizing vocabulary items through word lists ses as a non-proficient way,
because such technique lacks the identificatiorthef situation in which the word
occurs. Instructors can present a new item in idiffecontext to help learners guess the
meaning. According to Thornbury, this technique hasierous benefits (82). It makes
learners get attached with the word several tirard, also, they can generalize its use
in other different contexts.
d- Translation:
Translation is a clear-cut technique to give thecige word’s meaning. However, it is
the most unsupported technique. “Translation malebgimate for items possessing a
clear mother-tongue equivalent, but it should otle® be avoided” (Gairns and
Redman 75).Using this technique frequently, may hmp learners reach successful

levels in mastering the language, it should be w&éd caution. Bilingual dictionaries
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are useful within this technique. They may provalelear translation, with some
examples to illustrate the word'’s different usage.

To conclude, all these verbal technique ten applied in conjunction and
combination with visual ones. Mayer, in “Are we Aglthe Right Answer”, suggested
the Generative Theory of Multimedia Learning whifdtuses on the fact that the
comprehension process needs written as well aerg@ikinformation. The following

diagram illustrates his idea:

text Textbase Verbally-
> » | based model
selecting words organizing wor
integrating
illustrations Imagebas Visually-
—> e » | based model
selecting imaged orgargamages

Figure N°3:Mayer’s Generative Model of Multimedia Learning.

[I-7 Learning vocabulary:

After having some insights into vocabulary teachamgl what teachers do or should do
to strengthen learners vocabulary comprehensiahfagain successful results; we are
going now to tackle issues related to vocabulagynimg and what learners do or
should do to fulfil the task.

[I-7-1 Learning strategies:

Researchers use different terms to refer to “legrstrategies”; Selinker (1972) used

the term “communication strategies”. Learning smes are defined by Chamot and
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Kupper as “techniques which students use to congmebhstore, and remember
information and skills” (13). Researches on vocabullearning highlight different
strategies followed by learners. Tarone suggestedimber of applicable strategies
such as: avoidance, paraphrase, conscious traapfezal for assistance, and mime(qtd.
in Hatch and Brown 392). Beyond the paraphrasiatggy, three main components are
mentioned: approximations, word coinage, and citogation. Whereas the conscious
transfer strategy is based on the L1 translatioaroe believed that if learners
encounter difficult words, then, they may avoidteag them.

Concerning his study based on both poor and goafhiédearners of English, Medani
(3-14) has noted extra useful strategies. His figdgi showed the frequency of

occurrence of each strategy. The strategies deel lizelow:

Occurrences
1. Ask classmates 229
2. Guessing 215
3. Ask teacher 70
4. Overlook 103
5. Ask about meaning by demandinglish paraphrase or 81

Synonym

6. Ask for Arabic equivalent 79
7. Ask for a sentence showing wasdge 59
8. Group work 100
9. Dictionary 192

From the above statistics, one can reldasethe most useful strategy is ‘asking
classmates’. This can be interpreted via the faat kearners do not feel anxious and
afraid with each other; they are comfortable whestuksing points and ideas with
classmates. In contrary, statistics showed thdtirigsteacher’ does not receive high
occurrence because learners tended to be shy smd afhen speaking to teacher.

However, we believe that this fact is dependenteacher’s personality and way of
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teaching. Some instructors prefer not to freelgubs topics with learners, they prefer
to make them passive learners; however, otheremptefwork with active learners.
Furthermore, guessing words and using dictionaaies considered among the very
useful strategies.

These techniques can be used separatehepsan be used together. Erten stated
that learners intend to use more than one stratdge learning the same word (219).
He presented an example in which learners use sassakciations and repetition in
learning the same item:

S10: ... Bulk,it is a noun, most of majority &ulk, uh-huh ‘I have finished
analysing the bulk of my data’. the most ... the most things ... the ... bulk
bulkbulk ... bulk

R: What are you thinking?

S10: The bulk the ball bulk ball sounds similarmigéans it (is) not finished
all but mostly most of the things but not alttioém.(Erten 219)

In this passage, the student is trying tonleae word ‘bulk’. S/he is mixing several
strategies to understand and memorize the wordlt, Bithe is trying to make the make
the expression easy and comprehensible. Secontby,is repeating the word (bulk..
bulk bulk ... bulk). Thirdly, s/he is attempting tes®ciate ball with bulk because they
sound alike (bulk the ball).To sum up, the studemattempts revealthat learners may
use different strategies to learn a word.

[I-7-2 Incidental vs. intentional vocabulary learning:

One can learn vocabulary intentionally or inciddigt This distinction goes in parallel
with whether it is planned or unplanned vocabul@aching. This meets the view of
O’Malley et al. “Learning, teaching, and communicatstrategies are often interlaced
in discussions of language learning and often adpio the same behaviour” (22). A
planned instruction results in intentional learnindpereas, unplanned teaching lead to

incidental learning. In other words, in some cassners may encounter difficult
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words which need extra clarifications, these worday be found also in non-
vocabulary lessons; teachers here should explain itieanings, even though they are
not planned, this is called incidental learning.

On the one hand, Hatch and Brown (368) definedntideal vocabulary as: “being
designed, planned for, or intended by teacher odestt”. Researchers classified
strategies used by learners for intended vocabuéamning. These strategies may be
suggested by teachers, or by learners themsehmre Jearners use a dictionary,
monolingual or bilingual, while others use notelb®d memorize words. Others may
arrange lists in which words are organized unddagecriteria. Moreover, picking out
cues from contexts is considered also as one dféleent strategies used.

On the other hand, incidental vocabulary acquisiii® defined as “the learning of
vocabulary as the by-product of any activity nofpleitly geared to vocabulary
learning” (Hulstijn 271). Schmitt has also definedidental vocabulary learning as
“learning through exposure when one’s attentiofocised on the usage of language
rather than on learning itself. Context then play&ery important role in assessing such
learning” (199). Many studies highlighted the efieeness of vocabulary incidental
learning especially through reading.

During one lexical lesson, learners maylgough both incidental and intentional
learning. In some situations, teacher obliged thendrill activities or pick up clues
from texts, so they find themselves learning itemtentionally. However, in other
cases, learners can learn words sub-consciouslyahdut pre-planning, especially in
cases of reading.

[I-8 Conclusion:
To conclude, teaching/learning vocabulargme of the most crucial and difficult

tasks in the field of foreign language teachingfiey. Learning a new word is
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considered as a challenge to foreign language demrnDifferent strategies are
suggested to handle the learning process. Sotdaaters should consider that they are
responsible to help learners use the most apptesteategies, and carry on strategies
they lack. Teachers should be aware of almost ssseéated to this linguistic
phenomenon. AdrianUnderhill stated that teacheosllshknow how to work on the
process, and how to make their learners involvethe instructional activities “...
engaging the learner ... is essential to any actiiay is to have a high learning yield”
(gtd. in Harmer 160). It is not enough to teactt the word meaning, teachers should
cover also the word’s grammar, formation, and édnough a number of difficulties
may face teachers while selecting, presenting, a&heécking their learners’
vocabularies, they have to create suitable teclesidhat fit their learners’ needs and

levels; and try to encourage them to get satisksdlts.

Chapter Three: Educational Audio-Visual Aids

[1I-1 Introduction:

In the past, teaching depended widely oraleinstruction and communication;
and was limited to the use of traditional teach@&ds such as printed materials. In
contrast, nowadays technological development inftes almost our lives, as well as,
increases our cognition of education. The verbahroonication in classrooms still
plays an integral role in teaching; however, ba#rhers and teachers today intend to
use pictures, videos, televisions, computers andojate technological devices to
decrease the amount of constraints of educatioedbalism. The integration of

technological aids has spread all over the worldntet educational purposes; most
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current curriculum educationists include teachimdp avhen designing textbooks and
teaching programs. K. M. Culp, M. Honey, and E. Biaach stated that:
Many reports present strong assertions that teoggatan catalyse
various other changes in the content, methodspaedll quality of
the teaching and learning process, most frequeritiggering
changes away from lecture-driven instruction andwatd
constructivist, inquiry-oriented classrooms. (5)

Indeed, researchers and teachers in préssntise up a set of questions in order
to stress the influence of ancient and new materraleducation; and try to improve
their awareness about this issue. How can audimlideviceshelp the teacher? Can
they benefit English language learners? Do they hastructional values that cannot
be found in other teaching materials? How shou&y the used in language teaching?
These are some of the question marks that have peenn the context of the
pedagogical aids subject.

Mapping our research in relation to the previoussgions, we will try to present some
theoretical findings and reviews to provide suigabhswers. First of all, we will deal
with general definitions of audio-visuals and, fiyie mention their historical and

psychological sides. Then, we will move to theiueational value and importance.
After that, we will suggest some classificationsd grinciples to be used for their
effective use. Finally, we will tackle the problentisat may face teachers in the
application of these teaching aids and how to redbhem.By using the term ‘audio-
visual aids, we usually intend to mean the techgiold materials.

l1I- 2Definition of audio-visual aids:

Audio-visual aids, as it is clearly stated thg name, are kind of useful aids and
materials which help both learners and teacheasqguiring and teaching a language, in

our case English as a foreign language. Many sch@ad different websites have
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provided suitable definitions for audio-visual aid$he website http://www.thefreedic

tionary.com/teaching+attfines them as: “materials and equipment usedanhing”.

Another website http://dictionary.reference.comiise/teaching%20astates that

these teaching aids are “materials used by thehégato supplement classroom

instruction or to stimulate the interest of studéntThe following are some definitions

taken from different scholars’ views:

According to Kinder S. James: “Audio visual aide any device which can be
used to make the learning experience more conamteg realistic and more
dynamic”.

According to ‘Good’ Dictionary of Education “Anythg by means of which

learning process may be encouraged or carried romdh the sense of hearing
or sense of sight”.

According to Gandhiji: “True education of the inéet can only come through a

proper exercise and training of bodily organs: safeket, eyes, ears, and nose”.

According to Burton: “Audio visual aids are Heosensory objects or images which

initiate or stimulate and reinforce learning”.

According to Carter. V. Good: “Audio visual aidsahose aids which help in
completing the triangular process of learning ftisamotivation, classification

and stimulation”.

According to Edgar Dale: “Audio visual aids are gshodevices by the use of
which communication of ideas between persons aadpgrin various teaching
and training situations is helped. These are atsmdd as multi sensory
materials”.

According to McKean and Roberts: “Audio visual aidee supplementary

devices by which the teacher, through the utilatf more than one sensory
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channel is able to clarify, establish and corretaiacepts, interpretations and
appreciations.” (qtd in Rather 52).
To sum up, the audio-visual aids includes, but they not limited to, those auditory
and visual materials used by teachers in ordeadtithte the task of teaching/learning
and create a more relaxed atmosphere in the ctassro
[1I-3A brief history of using Audio-visual aids:

In the past decades, there was a movemeimnhenfield of technology. Many
technological tools have been progressed and deselolhis development spreads
over time and reaches the field of foreign langusegching/learning. During the
middle age, Pierre Abelard presented a new methHodhoosing and introducing
educational materials. Then, John Comenius (159P16wrote his book
“OrbisSensiliumPictus (the world of sense objegthjch contains approximately 150
educational pictures; moreover, he emphasised tefulmess of textbooks for
children’s education. In the beginning of M entury, textbooks, photographs,
blackboards have been invented for the first timwed this movement was called
“Visual Instruction”. By 1920, visual aids were wigt progressed, then, audio visual
media were produced. Few vyears later, in 1926, athumal films as well as
instructional televisions were used as teachingiaddric Ashby marked all these
changes and summarizes them under four main rémotuin education: 1) Education
from home to school, 2) Written word as a tool diieation, 3) Invention of printing
and use of books, and 4) Use of electronic me@iaRadio, T.V, tape reorder and
computer (gtd. in Sampath, Panneerselvam and Sentha0).

Rather hasalso studied the development of teachdsy she has put them in two major
stages: traditional teaching aids, and technolbggeeching aids (53). At the first stage,

traditional aids were consisted of simple, easydaged, non-expensive and non-
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complicated materials. The teacher receives nmitgito work with these aids.
Pictures, photographs, printed documents, bookgamiaes are among these materials.
Most of them were considered as visuals and dictlosely touch the other senses.

At the second stage, many technological aele emerged and were integrated in
the educational field. Instructors should receipecsal training in order to work with
these aids. These materials are called “Multi-Sen8als” since they serve all the five
senses. At the very first beginning, the aids wemesisted of slides, radio, television,
tape recorder ...etc. Years later, starting from tthentieth century till today, more
developed technologies were invented. This perdaalled “The Digital Age” in
which the use of computers, OHProjectors, videogl mternet has been strongly
marked. This technological progress will continbg, time, to produce such useful
materials which may help both instructors and leerhave better circumstances in
teaching/learning a foreign language, especialhceming vocabulary.

[1I-4The psychology of using audio-visual aids:

Besides the implementation of audio-visual aiddeaching a foreign langue, other
techniques and strategies are useful too, sudhsasy games, providing situations and
examples ...etc. However, the use of AVAs showedlatge influence on the
psychological features of learners. Concerning gamt, we will focus more on the
correlation between using audio-visual aids andtii@ main psychological aspects:
“learning styles” and “affective variables”. Thesgo factors are very important in
learning any foreign language.

llI-4-1Learning styles:

Learning style is “the way in which each personoabs and retains information and/or
skills” (Dunn 2). Simply, they refer to the differeways that an individual prefer to

learn through. According to Fleming’s VARK modéigte are three types of learning
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styles: visual, auditory, and tactile/ kinesthetigle. First, visual learners are those who
prefer to learn through seeing. Second, auditaaynkrs are those who prefer to learn
through hearing. Third, kinesthetic are those whefgy to learn through touching,

moving, and experiencing things. The table bellaunsiarizes the three styles and

their characteristics:

Visual learner Auditory learner Kinesthetic learner

* Reader/observer * A good listener. * “Do-er”

» Scans everything, wants| ¢ Interprets the speech » Needs to touch and

to see things. through listening to tone of handle materials and

* Enjoys maps, pictures, | voice, pitch, speed ...etc. | objects.

diagrams, and colours. * Prefers directions given | « May find it hard to stay
* Needs to see the teacher'srally. fixed for long periods.
body movement and facial| « Needs to listen to the * prefers to practice

expressions teacher’s talk and speech| activities with the teacher
» Uses repetition as a by doing and moving
learning strategy. throughout the class.

« learns best through songs,
and other acoustic

techniques

Table N°6:Types of learning styles.

Multisensory methods have been stressed to aldnésrmation to all learners.
Unlike the traditional teaching methods, Blackw@vdued that new teaching methods
should manipulate the majority of senses in clasgar¢l3). He said that “Instead of
engaging only the ears of your congregation, muis®ry communication enables you
to engage their ears, eyes, and hands, and itsomage of the whole person into the

learning process” (13).

Conventional vs. multisensory teaching
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Picture N°4:Conventional vs. multisensory teaching (AdoptedrfBlackwood 14).
Moreover, he emphasised the role of senses inniéigy information to the brain
(14). The input received is absorbed through serbkes, the latter transmit it to the
brain. If the senses worked correctly and recedat in good manner, the brain will
process it appropriately. The following pictureigitrates his idea:

Student Teacher

Picture N°5:How information is received through senses.

Concerning the role of senses in learningyvipus studies also emphasisesthe

relation between senses and learning. His findiagsaled that:
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1/ 01 % of what is learned is faim sense of taste.
2/ 1.5% of what is learned is fdimte sense of touch.
3/ 3.5% of what is learned is frime sense of smell.
4/ 11 % of what is learned is frtma sense of hearing.
5/ 83 % of what is learned is frtme sense of sight.

From the findings, one can notice that higigrcentage of data is received through
the sense of seeing (83%) which makes of more tharhalf. At the second place,
hearing takes 11%. In other words, 94% of whagasred is from the senses of hearing
and seeing, and this is a considerable percentagdwstructors should pay attention
to its relevance in classroom. Therefore, the mmopbrtant questions to be asked here
are: what is the most appropriate strategy tha&aahter can use in classroom to meet
these senses especially hearing and seeing? \Whtteauseful teaching aids that can
best fit all learners learning styles? So, to amswese questions, a review of audio-
visual aids should be necessarily taken into camnattbn. Many researchers, like Dunn
and Dunn in Learning Style Inventotyhave highlighted the role of audio-visual aids
in meeting major learning styles. They have suggest set of plans called “Contract
Activity Packages” through which they have emplesishe use of multisensory
resources (auditory, visual, and tactile). No oae weglect the fact that the integration
of these means can meet the major senses andnigatyles of pupils. For example,
using an instructional video in teaching a vocatulasson can be significant and
clearly understood by both visual and auditoryrieas. Gorden also argued that:

Various combinations of text, pictures, and souwndfered by an
assortment of technology can be used to improvepte® language
skills, inspire classroom discussions, elicit tardanguage from
individual students, and stimulate different leagistyles while

engaging the learners. (180)
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To sum up, audio-visual aids are among th@icgble ways that teachers should
rely on in the process of teaching a foreign laggyuand which can fit all learners
learning styles at once. The variety of using saitts should be also considered by
teachers i.e. teachers should not focus more gnwsuial or only audio materials, but
rather, they should try to use them interchangeabtlywithin appropriate time.
[lI-4-2Affective variables:

According to the affective filter hypothesis whicas been proposed by Krashen, there
are a number of affective variables that lead tocsss/failure in second or foreign
language acquisition. These variables are cladsifieder three main factors: 1)
Motivation, 2) self-confidence, and 3) anxiety. Themprehensible input that an
acquirer receives may not last for a good produacéis native’s and that is because of
these variables (Krashen 32). The affective filtgpothesis is represented in the
following figure:

Filter

Language
Input — 5 | ----- > Acquisition Device hce )

FigureN°40Operation of the affective filter (Adopted from Isteen 32).
In the classroom context, this hypothesis focuseshe role of teacher not only in
providing comprehensible input, but also in createn comfortable and motivated
classroom atmosphere. Psychologically, using audioal aids is considered among
the helpful techniques which can lower anxiety, feeboredom, fear; and increase
learner’s motivation and self confidence. Learne® are not involved in classroom
activities and who look distracted, it does notessarily mean that they have not

recognized the answers to teacher’'s questionsialwr, it can be derived from their
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shyness and poor self-confidence. So, implemersiradp teaching aids may help them
participate confidently with the teacher and clest®®. Moreover, Ossai-Ugbah,
Samuel and Isaac have analysed the role of audimViaids in learner's motivation.
They have submitted 200 questionnaires to Nigefachnological University Library
learners, and the results showed that 74 respand8ifo), which make the high
percentage, confirmed that audio-visual aids madmling easier and more interesting

for them (220). The table below sums up the results

Benefits N°: of Relative
respondents | frequency %
- AVAs made learning easier and more interesting. 4 7 37.0
- AVAs promote a better understanding of course. 57 28.5
- AVAs assist a learner to learn at his/her ownepac 31 15.5
- AVA unit provides non-distractive environment &tudy 20 10.0
- Use of AVA leads to better performance in studies 18 9.0
TOTAL 200 100.0

Table N°7:Benefits of audio-visual materials to respondé¢Atiapted from Ossai-
Ugbah, Samuel and Isaac 220).

In the study, the researchers listed a numife benefits related to the
implementation of audio-visuals in learning a fgreianguage. These benefits can be
linguistic or psychological. The one which receivegh frequency of agreement is
‘AVAs made learning easier and more interestingy ¢his is among the psychological
advantages that associate with teaching materf@srespondents (37%) indicate
thatAVAs play a major role in relaxing the classroolimate.

To conclude, integrating audio-visual aids in dlassn has various beneficial
implications concerning the psychological factokéeeting pupils’ learning styles,

increasing their motivation and self-confident, atetreasing the tension of fear and
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anxiety are among these psychological phases. Odifearent benefits will be
discussed after in this chapter.

[1I-5 Need and importance of audio-visual aids:

The educational value of AVA has been widely diseaksby the current studies. They
stress their role on making the teaching/learniracgss easier. Educationists believe
that teachers should create an effective classieaming which is related to real life

situations. The website http://www.socyberty.comtztion/the-value-of-audio-

visualaids-in-teachingfates a number of educational values of audicaViaids and

their importance in language teaching. The follayame some of these values:

1- AVAs increases learner’s curiosity and interestdoyg the learning task.

2- The use of AVAs makes concepts easier to recallexample, the act of skating
is easier to recall if the word is accompanied kpiciure of a figure skating on
ice.

3- AVAs create real life situations inside the classno

4- They are time-saving and energy-saving becausedkphain the idea easily and
precisely.

5- Good teaching is only possible when a teacher eseamthatural environment, and
audio-visual aids create this environment.

Furthermore, Tatiana Gorden has discussed the itenétechnological teaching aids
(179-180). She has pointed out that these matebiailsl learner's motivation and
construct their interest in learning. Additionalshe has argued that they play a vital
role in developing an excited communicative cont&hereas, Rathenberg and Mielck
have a quiet highly perception. They compared tegchids to language. In other
words, they looked at language as an instrumentlwigeople use in order to

communicate, and they consider also teaching naddeas instruments that teachers use
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to communicate with learners “A teaching aid alwagsves to exchange information
between teacher and students” (7). The adaptafi@udio-visuals should be directed
by teachers to students’ knowledge. They have septed this communication task

diagrammatically as follows:

Language

]

Owledge Student’s knowledge

TeachingAid

Figure N°5Fundamentals of Communication Theory (Adopted fRathenberg and
Mielck 8).

Other researchers and teachers all over the wane iocused also the key role of
teaching aids in education. Hamdi Hocin&ethnological and Communicative
Materials in Teachin§ Mohamed Abd el-Hafed Ihtroduction to Educational

Technology, Ali Abd el-Aziz “Educational Technology in improving Educational

Attitudes; and Ali Mohamed Teaching aids and Educational Technolbgye among
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the researchers from the Arabic world who highkghthe educational need and value

of audio-visuals Hamdi Hocine (46) has stated:

OAY (A Anpagis Leie Cangdl aay Lgaladiind Gudall Guaal 13 Lagdadll il O
A58 ety B pad) CluiS) 8 dplagl) M) AS ke 30l ) 25 g L)
138 (g3 . O da ) Jsasll alad) el Ll 5 ddaadlall 480 el Jle
(46) el yie 10V (5 sisn @ ) 5 palaill Ao 53 Gt ) 5Ll

Still in the same context, Aggarwal (60-62ave listed various benefits of

implementing these materials in classroom:

Good motivators teaching aids help in involving learners and mgkhe
classroom activities more interesting for them.

Supplement and complement verbal instruction considering the old
proverb which says: “a picture is worth thousandsds”, using audio-visual
materials leads to decreasing the amount of usedisy@nd clarifying
concepts; then, they result in successful learnifigs meets Raymond
Wyman'’s view who stated that:

We (teachers) tell students, and we provide theth written

materials so much of the time. Words are wondeiffuky are

easily produced, reproduced, stored and transpoBat the

overuse or excessive use of words can result imouser
problems, chiefly, the problem of verbalism (usorgadopting

words or phrases without considering what they meard

forgetting.(qtd. in Aggarwal 60)

Clear images:the input can not be understood by learners unil ¢clearly
presented. Teachers should be aware that theilsplgairning styles are
different, so they should apply different technigjughich can fit all their
styles. The use of teaching audio-visuals can aehias goal.

Vicarious experience: It is not possible to involve leaners each time in

practicing real experiences; then, teachers shapjdy other indirect ways
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which can result in learners’ understanding. Fanegle, young learners of
Sahara region may not understand the word “beaxid,it is impossible for
the teacher to take them to see ‘the beach’; thudio-visual aids help in
making the idea clearer for them.

Variety: there was a shift from traditional teaching methaatt chalk/talk
and note/explanation to the application of différeols in classroom. The
development of audio-visual tools enriches the ggecof learning/teaching
with various activities.

Freedom: the implementation of teaching materials may createlaxed
classroom environment for learners, they can frdeguss and comment on
topics with each other while watching or/and listen Therefore, learning
becomes more likeable and enjoyable for them.

Opportunities to handle and manipulate: audio-visual materials present
suitable situations in which learners can handtéraanipulate things.
Retention: Audio-visual aids increase the learners’ retentdbility. Seeing
a picture or listening to a specific sound can Hefgners remember words,
terms, ideas, and can respond accordingly.

Helpful in Attracting Attention : audio-visual materials are among the best
ways which can attract learners’ attention in c¢lass). They help create a
sense of interest and curiosity among learners.

Helpful in Fixing up New Learning: the input which teachers present in
classes needs to be stored in learners’ minds.oAuiduals help in fulfilling
this goal; they prove their accessibility in theorstg and retention of

information.
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Saving of Energy and Time since “a picture is worth thousands words”,
teachers using audio-visual materials can save thee and energy. By
using pictures, videos and songs teachers can gamessages and ideas
without even uttering one word. These materialsvipl® meaningful and
easy information in a short time.

Realistic: watching videos and films, and listening to retsat speeches and
stories get learners’ feel they are involved in | rdig&e situations.
Implementing these aids in classroom activities oasult with different
reaction of learners’ according to the given coht@*atching a video about
the royal family of England is more preferable threading about it for a
whole week.

Vividness Audio-visual aids produce a strong, real and rcigiature in
learners’ minds. Watching a film or video aboutaabus person make it
clearer and more vivid than just reading about.

Catering to Individual Differences. as we have mentioned before,
researches showed that learners have differentitgpistyles. Some are
auditory learners, while others are visual, or &thetic. The inclusion of
different teaching aids can meet all these styd@s, so get more satisfied
results.

Encouragement to Healthy Classroom Interaction since the integration
of audio-visual aids leads to interest and cunyogihong learners, this lasts
in a more active classroom.

Reaching Remote Areaspeople living in rural areas have difficulties in
learning. Audio-visual aids can reduce the amodrthese difficulties and

facilitate the learning task for them.



Ben Sola 59

* Promotion of Scientific Temper. instead of just reading about or listening
to teachers’ talk about some phenomena, learnertocah, do, observe and
practice objects.

* Development of higher faculties in non audio-visual aid’s situations,
learners receive the information from teachersk,tednd then try to
memorize it in order to retrieve it in later occas. However, the
implementation of audio-visuals in class and theklvement of learners in
practical activities increase their higher ordenking and intelligence; and
drive them to be more creative and innovative.

* Reinforcement many researchers and educators highlight the riiapce of
using audio-visual materials in reinforcing leamerhey are seen as good
stimuli for attaining better learners’ responses.

» Positive transfer of learning and training audio-visuals provide
appropriate understanding of learning, and suggessible solutions for
educational problems.

So meeting all the previous benefits of adopting atdswmals in classroom
(motivation, meeting learner’s needs and stylesacting their attention and saving
time and energy...etc.), the classroom context; thegomes more interactive and
effective for both teachers and learners and letdshigher learning/teaching
achievements.
l11-6 Classification of audio-visual aids:

Researches have realized different views in chasgifteaching aids. The website

http://www.scribd.com/doc/11631190/6-Effective-UsfeAudio-Visual-Aids presented

audio-visual materials under three types: non-ptep projected and electronic

materials. They are presented in the following diay
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A

A

A

Non-projected:
- Books., texts
- Journals, hand outs
- Instructional manuals.
- Chalk and other boards.

- Charts.

Projected:
- OHP.
- Slides.
- Film strips.

- Films.

Electronic:
- Video,
- Computers.
- Internet.
- Audio.
- Radio.

Figure N°B Types of audio-visual materials.
Another classification has proposed byNamaghankar, a UNESCO expert in

audio-visual aids and production of teacher tragmmaterials has dealt with a different

categorization of teaching materials (7-9). He fli@im under eight kinds, they are as

follows:

A- Visual and non-projected aids:

* Pictures or illustrations.

* Photographs.

* Flash cards or strips.

e Posters.
¢ Charts.
» Diagrams.

* Picture books ...etc.

B- Projected aids:

* Films or film strips.

» Transparencies for overhead projectors.

+ Slides.
C- Audio aids:
+ Radio.

* Recording tapes and discs.

D- Three dimensional aids:



« Models.
e Objects.
* Mobiles.

E- Display boards:
* White board or calk board.
* Flannel board.
» Bulletin board ...etc.
F- New media:
» Television.
» Tape-recorder.
 Computers.
G- Others:
* Audio-visual kits.

» Displays and exhibitions.

* Programmed learning materials.

H- Audio-visual equipment:
e Motion picture projectors.
e Slide projectors.
» Televisions and computers.

* Over head projectors.
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All the previous classifications have beemmarized into five essential types

(Aggarwal 65-67). They are illustrated below:

- Classification number 1 Projected and non-projected aids

Projected aids

Non-projected aids

Graphic aids Display
boards

Dimensional
aids

Audio aids

Activity aids




Ben Sola 62

- Films - Cartoons.
- Film strips. | - Charts.
- Opaque - Comics.
projector. - Diagrams.
- Overhead | - Flash cards.
projector. - Graphs.
- Slides. - Maps.
- Photographs
- Pictures.
- Posters.

- Blackboard.
- Bulletin.

- Flannel

- Magnetic
board.

- Peg board.

- Models. - Radios.

- Mock ups. | - Recordings.
- Objects. | - Television.
- Puppets.

- Specimens

- Computer
Assisted
Instruction.

- Demonstrations

- Dramatics.

- Experimentation

- Field trips.

- Programmed

Instruction.

- Teaching

machines.

Table N°8:Classification n°1 of audio-visuals.

- Classification number 2 audio materials, visual materials, and audio-aisu

materials:

Audio materials

Visual materials

Audio-visual madés

- Language laboratories

- Radio.

- Sound distribution
system

- Tape recorder.

.- Boards.

- Charts.

- Drawings.

- Flash cards.
- Pictures.

- Photographs.
- Slides.

- Demonstrations.

- Films.
- Videos.

- Television.

Table N°9:Classification n° 2 of audio-visuals.

- Classification number 3 hardware and software in teaching aids:

Educational technology can be classifisto two types, i.e., the hardware

approach and software approach.
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a- Hardware approachthe development in science and technology previde

different materials which can be used in educatidrese materials, which are
related to electro-mechanic features of technolagy) serve the process of
teaching/learning. Hardware approach includes: cderp, epidiascope, magic
lantern, motion pictures, overhead projector, raglide and film projector, tape
recorders, teaching machines, television.

b- Software approachit is related to psychological features of leagiand

behaviour. Originally, these materials are derifrech behaviourists’ studies. It
includes: newspapers, books, magazines, educatianas.
- Classification number 4 big media and little media:
a- Big media: computer, TV and OHProjectors.
b- Little media: radio, audio cassettes, film stripsl @ther visuals.
- Classification number 5 Dale’s hierarchical cone of experience:
- Edgar Dale is considered the father of neseabout teaching theories and
communication media. In his boolddio-Visual Methods in Teachihdhe suggested
what is called “cone of experience” to give moreditr to visual learning. The
following graphic was derived from Metiri Group (4Fisco Public Information, and
which represents a new formation of Dale’s moddlAlty, Dale’s original “cone of

experience” does not contain any percentages.

After 2 weeks Nature of
we tend to remember... Involvement
10% of what we READ Verbal Recelving
30% of what we SEE

90% ot whatwe Visual Recelving

HEAR and SEE
andD0

Edgar Da'e, Audiz-Visua! Methods in Technalogy, Helt, Rinshart ard Winston,
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Picture N°6:Dale’s Cone of Experience.
Dales’ model represents information about whatnles tend to remember after two
weeks. The data provided showed that 50% of wha¢tened is from the sense of
seeing and hearing. Learners can remember thismaton because they have been
involved in visual activities, by watching a movsdeo, picture, demonstration, or
observing the experience in front of them.

Each one of these classifications is caiegdrin accordance to a certain principle,
some of the classifications are based on the legqustyles, and others are based on the
projection, while others refer to the physical agp@ce (whether big or little).

[11-7 Constraints and barriers in using audio-visua aids:

Numerous difficulties may challenge the proficiarge of AVAs, especially when
speaking about technological devices. These clgdlercan affect negatively the
process of teaching and learning, and they maynditunsatisfied educational results.
Beyond that, these problems occur at the leveliftérdnt phases i.e. some educators
and teachers can face constraints while planniegteéhching aids (their availability,
usefulness...etc.); whereas, others can face probhdmnie presenting them (technical
problems, solidity...etc.).

In this respect, Gordon has stated some of teiels that may obstruct the
instructional process movement (181). She wenbatetll with two serious problems:
the reliability and the availability of teachingdai First, these devices may not be
reliable for some reasons, so there should be ahaligrnative teaching aids that can
replace them. Their components can break downemtitdle of the lesson, leading to
learners’ demotivation and loss-interest, and teethstress and dissatisfaction.
Second, the availability problems emerge when tlagee no useful materials to be

integrated in classroom activities, and that isalbiee of administrative or other reasons.
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Interestingly, Lestage André has shifted thewvi'om technical problems to
pedagogical ones (2). He has highlighted the fa&t tising audio-visual aids can not
serve the teaching of abstract and intellectuaktepts. He has pointed out also that
techniques should not be separated from pedagbegy, should be interchangeably
used. Lestage has tackled also the issue of teschraining to use these aids
effectively. Importantly, he has commented on thet that underdeveloped countries
should concentrate more on establishing institstiamd administrations and organizing
seminars that enhance teachers’ and instructorsvladge about the integration of
these aids in classroom.

The following list concerns the obstaclaattmay face the implementation of
audio-visuals in classroom. They are proposed byafgal and Kuldeep:

» Apathy of the teachers:teachers still do not recognize the role that tewch
aids play in classroom, they base their instructienely on words.

* Indifference of students: when pedagogical aids are used appropriately,
they provide teaching with significant data helpfat both teachers and
learners. However, if they are implemented withpuspose in mind, their
occurrence will be unsatisfactory.

* Ineffectiveness of the aidswhat makes the use of audio-visuals fails in
providing successful instruction is the teacheegkl of pre-planning and
preparation. Researches have shed light on theofgl&anning because it is
the way to effective presentation, application disgtussion.

* Financial hurdles: governments and organizations should give moezast
to set up audio-visual education. Underdevelopegntc®s have serious
problems concerning the lack of programmes; in,ttlray could not enable

them to achieve further objectives.
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* lrregular power supply: no one can refuse that teaching materials,
especially the technological ones, need electracal technical power in
order to work. So, these devices will not be attigaunless there is enough
power, and this fact could be unwelcomed prospech fthe part of certain
countries and areas which have insufficient energy.

* Need for training: each kind of teaching materials requires a special
treatment and way of dealing. Therefore, instmgctshould be aware of
these differences as well as they should receamitilgs on how to use them.

* Not catering to local needsithe integrating of audio-visuals should go in
parallel with regional, sociological, psychologicalilltural and pedagogical
features.

* Improper selection of aidseducational tools and media should be selective
in accordance to learners’ needs, levels and o¢hatied factors. (64)

It is not difficult to observe that their use isntiouing and progressing to spread not
only over the educational system, but also oveerotfhifferent fields. Even there has

been technological development from traditionanimdern devices; this did not reduce
definitely the barriers that suit them.

These constraints are related to the teachers’ koawledge of pedagogical aids and
all what is associated with; they are responsiblehether decreasing or increasing the
barriers. Dale argued that researchers and teaaierslisagree with the use of audio-

visual aids are not knowledgeable of using audsaai materials, and even teaching in
itself (4).

[11-8 Principles to be followed for an effective ug of audio-visual aids

Educators and researchers shed light on the plascighat teachers should follow

before, while and after presenting a lesson witlliauisual aids. That's why
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Viaderostated that “Wise use of technology takesgadte training, time, planning,
support and teacher ownership” (16).Some consitee@lrestions need to be stressed
for an effective use of teaching aids. Do they me\a clearer image of the lesson to be
presented? Do they go in parallel with the topinteat? Are they easy-managed and
controlled? Are they appropriate for learners’ dgeel, experience and culture? These
are among the crucial questions in a manner ane paat leads to obtain more
successful teaching and learning achievements.

“Planning is a key to successful presentation téreor not you will be using visual
aids or computer presentation software ... The ppoéplanning can be very time
consuming for an effective presentation” (StonerHy has raisedup numerous issues
to be focused in three different stages: planndegigning and delivery. Concerning
planning, teachers should determine whether ip@a@priate to use aids, as well as,
they should consider their learners’ levels, tinmel affort required. Secondly, the
designing stage is associated with those who wadesign materials by themselves.
Some given rules are suggested by Stoner (5-7) astcthoosing the colour, avoiding
useless motion and animations effects, minimizimg amount of information since
“less can be more” to remember. Lastly, in thevdel stage, teachers should guide
learners to the presentation by effectively mangdime, speaking to learners not
audio-visuals, and not obstructing the view of glsmaterials.

Course Preparation Teamiralira Gandhi National Open Universummarizes seven
major points for successful application of audiseasl aids in the teaching process (60).
They called them “7 Rs of audio-visual aids”. Theme that teachers should select a
right aid, in a right place, following right wayt a right time, with right people, to
convey a right message. Choosing rightly these aidsording to the provided

principles will end at good presentation.
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/ 7 Rs of audio-visual aids: \

- Right aid.
- Right place.

- Right way.

- Right time.

- Right people.

- Right message.

\ - Right extension worker. /

Figure N°7 The 7 Rs of audio-visual ads. (Adopted fr@mourse Preparation Team
Indira Gandhi National Open Unive®0).

Extra suggested guidelines have been listed dow@dignnay Aurelio in the online
site ofFirst Chief Justice of the Republic of the Philipgs:

- Teachers must know their pupils to select ther@gmate teaching aid to meet the
objectives. They have to identify learners’ knovgedskills, needs, and attitudes about
the subject.

- The selection of the appropriate teaching aidsgnearallel with the objectives of the
lesson. Teachers should choose their teaching iaatdrat best fit the targeted goals.

- Teachers as well as pupils can produce and desigful teaching aids which can help
them in classroom activities. These aids tend todieexpensive; they are consisted of
simple drawings, pictures and objects. Creativedachers and pupils can take the

existing materials of the school as an advantagevent their new ones.
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- Teachers should expose their pupils to reseageldling and observation in order to be

more creative and motivated. As far as this exppgideveloped, learners can use and

even create new aids effectively. The shift fromh dévices to new ones comes because

of imaginative thinking.

Before listing principles, instructors should reczg what are the characteristics of

adequate teaching aids (Aggarwal 62). They hatedliithem as follows:

They should be meaningful and purposeful.

They should be accurate in every respect.

They should be simple.

They should be inexpensive.

They should be large enough to be properly seethdystudents for whom
they are meant.

They should be up to date.

They should be easily portable.

They should be appropriate to the mental levehefstudents.

They should motivate the learners

Then, he has collected main principles for profiti@pplication from the very

beginning of the presentation till its end (62-38)ey are summarized below:

Principle of Selection the satisfactory use of teaching aids is dependen
the subject objectives and the learners’ charattesi Teachers should
regard some points for gaining better resultshay should consider the age,
level, needs and other characteristics of the &rarrb) teaching aids should
be targeted to a specific educational value besmdgshological ones, c)
these tools should represent real things, and dy thould fulfil the

objectives.
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* Principle of Preparation: besides the available teaching aids in school,
teachers should try to create their own ones, ab ttrey use them when
necessary. In order to invent effective aids, inmtteachers can benefit from
the existing ones. Also, they can receive trainioghelp them get more
insights on how to apply them. Teachers as welkamers can involve in
the preparation.

* Principle of Physical Control: teachers should be aware of how to well
control and manage the materials physically.

* Principle of proper presentation before hand, teachers need to ensure that
the teaching aid which is going to be used is mobaged and ready for use.
During the lesson presentation, the teaching atdilshbe clearly displayed
so that all learners can see and hear it. Prefers@chers should minimize
the amount of questions and activities raised geonot to make learners
lose concentration.

* Principle of response for successful classroom interaction, teachees ar
supposed to command and guide their learners foomesappropriately.
Teachers’ role is to create a favourable classrsituation in which learners
can feel free to react.

* Principle of evaluation: after presenting the lesson, instructors showéten
an overall evaluation of audio-visual aids, claesncactivities, learners and
whether the objectives are reached.

[11-9The changing role of the teacher
The integration of audio-visual aids in classroofed to the creation of new

educational activities, in which the teacher’s rblas changed according to these
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activities and their related objectives. Viaderdidwed that the teacher’s role is to
create a worth classroom atmosphere using theseedev

Placing computers and software in classrooms is eraiugh.
Discovering whether technology “works” is not theing. The real
issue is when and under what circumstances. Likeadiner tool,
teachers have to come up with a strategy or pedagognake it
work. (16)

This meets Bernauer's view who stated that big deal is not on integrating
educational aids; however, it is related to whathers should do to improve learners’
level and motivation (1). So, the teacher’s role haen strongly focused by educators.

Fullan also stressed the importance of teachelsdiber classroom instruction:

Technology generates a glut of information, butas no particular
pedagogical wisdom—especially regarding new breakihs in
cognitive science about how learners must consttheir own
meaning for deep understanding to occur. This méaasteachers
must become experts in pedagogical design. It ae@ns that
teachers must use the powers of technology, bothenclassroom

and in sharing with other teachers what they amlag. (582)

Moreover, the websitemarsafaschool.yoo7.com./t20pihas displayed a useful

article on the current teacher’s role in implemegtiechnology and teaching aids. The
article provided is written in Arabic language divides the teacher’s role into three

main points: 1) the teacher as a lecturer whogmtssessons using these tools, 2) the
teacher as a motivator to help learners betteroresppo these materials, and 3) the
teacher as a motivator who leads learners to be oreative.
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We conclude that the role of the teachecantext of AVAs becomes more and
more centred in order to handle and manipulatevides. Even if the existed
educational methods emphasis on learner’s roléassmoom, we believe that teacher’s
role still makes the core of instruction. Nothingpeg perfectly without the
responsibility of the instructor.

[11-10 Conclusion:

Current tendency has dealt with the integnadf audio-visual aids in many fields;
specifically, education. Researchers and educaorghasise the key role of these
teaching materials and technological devices tstssforeign language teaching and
learning (English in our case). However, to reaatistactory results, both teachers and
learners should appropriately perform their dukgabnportantly, they should consider
some practical principles that lastly lead to dymamand accessible classroom
instruction, and they should not rely more on jase kind of aids; however, they
should benefit from their variation and manipul#tem interchangeably following
suitable criteria. Within this phase, an importi@tt which teachers should be aware of
is that the application of these teaching matedafsfail if they rely mostly on them. In
other words, some inexperienced teachers may meishese aids and plan to integrate
them extensively, and in the long run this willuksn unsuccessful objectives. They
are merely aids and ways for fulfilling better teig goals, and instructors should

know what, when and how they should use them.
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Chapter Four: The Influence of Audio-Visual
Aids in Teaching Vocabulary (Field Work):

IV-1 Introduction :
The present study is designed to examieeutiefulness of audio-visual materials
in enhancing pupils’ vocabulary acquisition. Thesearch is based mainly on two

hypotheses:

a- We hypothesize that the lack of using audio-visaads in the third year middle
school classes stands for the pupils’ poor Englastabulary.
b- We advance that an adequate use of audio-visual ramy enhance pupils’
English vocabulary acquisition.
Thus, to evaluate these hypotheses we hand#adg in two steps. First, teachers’
guestionnaires were administered. Then, classrdasareation sessions were attended
with the third year class. The findings of theseo tdata collection tools will be

analysed and interpreted in this chapter.

I\V-2 Design of the study

IV-2-1The choice of the method

Depending on many related factors, we have dedledrry on our research adopting
the descriptive method. The present work is basedarelating educational audio-
visual materials and vocabulary instruction. Tofoam our hypotheses, we have used
two main instruments for gathering data. On the loared, a questionnaire is submitted

to teachers at Daas Mohamed middle school. Thetiqnaaire is used to obtain
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information about teachers’ viewpoints and attigitt®vard the integration of teaching
aids in teaching new vocabulary items. On the oftfaerd, the researcher involved in a
classroom observation periodwith third year midsitdool classes at Daas Mohamed
middle school (Tolga). Observation is used to ggadn the audio-visual aids used by
the teacher in vocabulary instruction. The researdbserves the teaching materials,
classifies them and takes different notes concgrriimeir use. The classroom

observation is used to examine the questionndiretings.

IV-2-2Thetarget population:

According to Polit et al. (233), the term ‘poputati is defined as: “the entire
aggregation of cases that meet a specified setitefia”. In the present research, we
are dealing with the implementation of audio-visugbts in teaching English
vocabulary. As a matter of a fact, vocabulary i®desl to be taught at the very
beginning levels of learning English in order toxstuct a strong and reach vocabulary
basics. In Algeria, English is taught for the fitshe at middle school level, from the
first year to the fourth one. For that reason weehzhosen to conduct our case study at
middle school level. Besides that, other relevauatdrs stood behind our choice: a)
since it is located in our home town so we wantttuce the amount of challenges we
may face; b) the writer is an employer at this rfedsthool and that makes it easier to
conduct a research, submit questionnaires and dattémssroom observations; c)
reviewing psychological factors, audio-visuals t&arded to be more workable with

young learners.

Concerning our case study, normally we have ddctdework with the fourth year
classes aDaas Mohamedniddle school —Tolga- because they are mature ginta

respond to the use of audio-visuals in classrooawé¥er, this could not been fulfilled
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because we have faced some challenges concermeg Tihe period we planned to
start our field work, there were the exams, holdayd elections. So that, the time
remained for the fourth year classes was so limiiedause they should finish the
program at its due time and begin to prepare feBEM exams. We have decided not

to interrupt them and; thus, we have shifted tleewto the third year classes.

InDaas Mohamedniddle school during the scholar year 2011-200&rd are four
classes of third year (3MS3MS, 3MSs and 3MS3) and which consist of nearky120
pupils &30 pupils at each class). Third year pupils argopesed to have been taught
English at least for three years. | have attendagsmoom observation sessions with
these classes, and the findings will be discusfied at this chapter. In turn, there are
three teachers of English at this school to whdmave submitted three questionnaires.
We have got the questionnaires back after thres,dad we have faced no problems

in that task.

IV-2-3The sample:

Researchers declare that there is no exaetof sample to carry out a particular

research(577). Polit et.aldefine sampling as:

Sampling involves selecting a group of people, &emehaviours, or
other elements with which to conduct a study. Wietaments are
persons, they are known as subjects who are seldcben the

delineated target population in a way that theuiadials in the sample

represent as nearly as possible (234).

Within this context, researchers do not takeample if the population is less than
100 i.e. they take the whole population. Wherdathe population is more than 100, it
is preferable to take 10%-15% or 20%-25% of it knto 40). As a matter of a fact, in

the present research there are three teachers tmwh have conducted the
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guestionnaires, | took the whole population siroeytare less than 100. Concerning
classroom observation there are four classes of 8¥i8h makes<120 pupils, so |

took 20% of the population which make30 pupils. Hence, we have chosen one third
year class to attend classroom observation withgatbe observation period. This class

was chosen randomly.

From the beginning of March 2012 till the eofd April 2012, we have started
observing the classroom teaching sessions, howbutary is taught and learnt, and
how do learners respond to the use of audio-viswaeérials. An observation period of

two months is attended, but excluding the one vadaxams and 15 days of holidays.

IV-3 Teachers’ questionnaire:

Three questionnaires were submitted dirdotigil teachers (three teachersDafas

Mohamedmiddle school —Tolga- and they were all colledtedk after three days.

I\V-3-1Description of the questionnaire:

The teachers’ questionnaire seeks to collect datautathe teaching experience,
techniques of teaching vocabulary, assessing lesimmecabulary acquisition, and the
integrations of audio-visual aids as one of thehes materials. In the introduction,
we explained to the teachers the aim of this qoestire: to investigate the influence
of integrating audio-visual devices on the acquisitof vocabulary at the third year
Daas Mohamedmiddle school level. The teachers were requiredamswer the

guestionnaire by ticking the appropriate box andkinta statements whenever
necessary. The questionnaire (see Appendix ) stngf 29 questions divided into

three sections:
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Section one Teaching Experience (Q

Q2)

This section consists of two questions. mexl at collecting information about the
respondents’ (teachers’) qualification and teachemgerience, and what levels they

teach.

Section twa Teaching Vocabulary (Q8=>

Q18)

It deals with the different techniques teashuse to explain and present new
vocabulary. Also, teachers’ assessment of theirilgupocabulary learning is

investigated.

Section three:Educational Audio-Visual Aids (Q18

Q29

This is the essential element of our redeaitc investigates whether teachers
implement the audio-visuals in classroom, and hearrlers respond to their use.

Importantly, it examines their role in teaching Esiyvocabulary.

IV-3-2 Analysis and interpretations of the questionaire:

Section one:Teaching Experience

Q1: How long have you been teaching Eh@li

Teacher (s) Number of years
- teacher N°: 1 08
- teacher N°: 2 15
- teacher N°: 3 23

Table N°10:Teachers’ experience.
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The average teaching experience of teaciseepproximately= 15 years. The
shortest teaching experience period is of 08 yeard,the longest one is of 23 years.
This indicates that all teachers have acquaintdial thie teaching process, and probably
used various vocabulary teaching techniques. Atsachers belong to different
generations, so they have marked the progression fraditional to modern teaching

materials.

Q2:_What levels have you been teaching

1st 2nd3 rd 4th

levels N° of teachers
1si+2nd+3rd Ol
151+2nd+3rd+4th 02
Total 03

Table N°11levels that teachers have taught.

Two teachers have taught all the levels (1EI8S, 3MS and 4MS). One teacher
has not taught the 4MS, he has taught only thethree levels (1MS, 2MS and 3MS).
Concerning our case study' 3/ear classes, all teachers have an experience with

teaching this level.

Section two: Teaching Vocabulary

Q3: Do you present new words in every le§son

Always ofter] sometimes rarely

Options N° of teachers %




- always 00 00.0
- often 03 100.0
- sometimes 00 00.0
- rarely 00 00.0
Table N°12
teachers who Total 03 100.0
words in

Figure N°8 Rate of teachers who present new words in eesgon.
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Rate of
present new
every lesson.

All the three teachers (100%) state that tloégn present mew wandts. THis

demonstrates that middle school teachers give anmmprtance to new words, and

vocabulary in general. They have chosen the ogtéten” and not “always” because

in some rare cases they do not present new wouaiaibe of certairfdattors.

Q4: Do the learners ask you about their megfiin

Yes

N1

Sometimes

Options N° of teachers %

Yes 00 00.0

No 00 00.0
Sometimes 03 100.0

Total 03 100.0
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Table N°13 Rate of learners who ask about the meaningswiwmerds.

Figure N°9 Rate of learners who ask about the meaning ofwexs.

The findings show that pupils sometimes aséut the meanigasfmewwadssii.e.
they are interested to learn the meaning of nemstpresented. This indicates that

asking the teacher is one of the learning strasegsed by pupils.

Q5: When you present new words, do you focus raore

The form of the word

The meaning of the word

The use of the word

Options N° of teachers %

- the form 00 00.0
- the meaning 01 33.3
- the use 02 66.6
Total 03 100.0

Table N°14 What teachers focus on when presentingenewonords.
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Figure N°10 What teachers focus in when presenting new words.

Two teachers (66.6%) state that while prissgmew words, tthesy fimmuss muamee con
their use in different contexts. Whereas, the otbacher (33.3%) says that s/he focuses
on the word’s meaning. This means that teacherstlsgtegetting pupils know the
meaning and use of a new word is more important ¥mowing its form. In order to

get clearer information about the teachers’ viemeshave set the following question.

Q6: Why

The two teachers (66.6%) who have emphasiter use kmowliddgé’obmaew
vocabulary declare that a word may have differemérpretations according to the
context used within. Thus, pupils should encoumew words in their appropriate
situations. Moreover, teachers need to providelpwyth real life examplesninviaibich
the new items are illustrated. Whereas, the tldather (33.3%), who has focused “the
meaning knowledge” of new words, states that pupilsfind these words in written
texts, so they can not understand the text witkaotving the words’ meangggsTHikis
percentage indicates that “the use” of new itemmase effective than meaning and

form.
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Q7: When you teach new words, do you use

Options Always Sometimes rarely If necemsary Nevélever Total
Translation 00 00 00 00 0d 00 03 )00 00 00 00 OO 03
Definition 01 33.3] 02| 66.6 00 0g 00 CO0g 0000 00QO 03
Word in context 03 100 00 0d 00 0op 00 C 00 00 0000 PO 03

Synonyms/Antonyms 00 00 01 333 00 Qo D2 1.€66.600 |0000 |0003

Show a picture 00 00 03 100 OD 00 Q0 C 0p 00 DOOO |00 03

Table N°15 Teachers’ technigues when presenting new words.

Others? Please, specify ----

Figure N°11:Teachers’ techniques when presenting new words.

Shifting from numbers’ to words’ phase, theguently used tetimimeeintéeatining
English vocabulary is “putting new words in conteXll teachers (100%) indicate that
theyalwayspresent the new words in context; so that pupils recognize the different
uses of the word. “Showing a picture” to descrilmvrwords comes after the first
technique. All teachers (100%) declare that theyitigot all the time, busometimes
These two techniques show a high frequency ofarse this implies that using context

and showing a visual object can help pupils bettederstand, retain and recall
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vocabulary. Providing pupils with word’s definitiois also adopted, one tésher
(33.3%) states that s/he applies this technigjueays while the two others (66.6%)
indicate that they apply itin some cases. Concgrfeynonyms/antonyms” technique,
one teacher (33.3%) states that s/he usesntetimeswhile the other two teachers
(66.6%) state that they use it only if necessali.ofthe teachers (100%) opt to use
“translation” onlyif necessaryin case when all the previous techniques didctestrly
explain the new vocabulary. In other words, teaglsee that since pupilscdealeangiag a
foreign language (FL), so the use of the first laage (L1) is noprekieiblelcandd

inaccessible.

Furthermore, teachers have listed otheilulsechniques appliedi fimr tesaimg mew

words such as: miming, facial expressions, drawdngl, utilizing dictionaries.

Q8: Do you ask your pupils to use dictione®ies

Yes Nd
Options N° of teachers %
- Yes 03 100.0
- No 00 00.0
Total 03 100.0

Table N°16 Rate of teachers who ask pupils to use dictiesari

Figure N°12 Rate of teachers who ask pupils to use dictiesari
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It appears from (table 5) that all teach@®0%) not only gemit ttree wsse (of
dictionaries, but also ask their pupils to utiliteem to look for waords meamimg and

spelling. To derive more information about this, wee planned the newt question.

Q9:_If yes, what kind of dictionaries

Bilingual dictionaries

Monolingual dictionaries

Why?
Options N° of teachers %%

Bilingual dict. 03 [0moC0
Monolingual dict. 00 0oa.o

Total 03 100.0

Table N°17 Kind of dictionaries pupils are asked to use.

Figure N°13 Kind of dictionaries pupils are asked to use.

All teachers (100%) affirm that they ask tHearners to use hilimguel dictimmanies.
The reason behind that, as all teachers (10098, ssathat pupils are still beginners. In
other words, even if they use monolingual dictieesrthey may not get the meaning of

a new word. The bilingual dictionaries can be Acabnglish or EnglistAAahiuic.
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Always Ofter Sometimes Nev
Options N° of teachers %
- Always 01 33.3
- Often 01 33.3
- sometimes 01 33.3
- Never 00 00.0
Total 03 100.0

Table N°18 Rate of activities given to practice vocabulary.

Figure N°14 Rate of activities given to practice vocabulary.

From the above table, each teacher has optedieectione teacher (33.3%) declares
that s/healways provide activities to practice new vocabulary esiViihdethibeotiter
teacher (33.3%) states that s@ifeeninvolves pupils in vocabulary practices. Whereas
the last one (33.3%) indicates that s/he practmeabulary with pupilssometimes
Although this found data reveals that all teacliersiot practice vocabulary each time,
but it shows the importance of practicing new wasitece none of the teachers choose

to tick on “never” box.
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Q11: What kind of activities do you giveytour pupils? Please, explain betow

Teachers Answers

- Teacher 1 Ask them to use new words in examglésear own and/or to usg

them while writing or speaking.

- Teacher 2 Ask them to find synonyms, oppositegra words (games)
and/or translate them.

- Teacher 3 Ask them to make word-definition, wegashonym and/or word-
opposite.

Table N°19 Kind of activities teachers give to their pupils.

Teachers have almost the same ways to involvdsumppracticing vocabulary. They
ask them to provide words’ synonyms, oppositesindeins and also Lequivalent.
Then, they ask them to recall the learnt words @moduce them in pieces of writing or

while speaking.

Q11: How can you describe the task of teachivg werds?

Teacher Description
- Teacher N° 1 An essential task.
- Teacher N° 2 Very important. It affects the papilriting and speaking skills.
- Teacher N°3 Teachers should highlight the impaa of vocabulary in

teaching English, and applying available materialgain better

results.

Table N°20 How teachers describe the task of teaching nemdsvo

The overall views of teachers state tha@abotary instruction is a vital element in
teaching English. Teacher (N°2) sheds light onrtie of vocabulary in pupils’ writing

and speaking achievements. It means that the sirefgocabulary acquisition goes in
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parallel with the writing and speaking skills of gis. Whereas, teadher (B)°3)
recommends that teachers should focus on vocabiratmuction. S/he also declares
that teachers should profit from the available héag aids to sermes aand feauiiiitdte the

teaching/learning of vocabulary.

Q12: Do you check your pupils’ vocabularyrteag?

Yes No
Options N° of teachers %
- Yes 03 100.0
- No 00 00.0
Total 03 100.0

Table N°21 Rate of teachers who check pupils’ vocabularyriea.

Figure N°15 Rate of teachers who check pupils’ vocabularyiea.

All teachers (100%) declare that they chdwkrtpupils’ vocatwikmy |kmmimy. So,
they give importance not only to explaining new @grbut also ensuring that pupils

have well understood them.

Q13:_If yes, how often do you checR it

Always Ofte Sometimes Raare
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Options N° of teachers %

- Always 01 33.3
- Often 02 66.6
- Sometimes 00 00.0
- Rarely 00 00.0
Total 03 100.0

Table N°22 Rate of times teachers check their pupils’ votiatyideatasry.

Figure N°16 Rate of times teachers check their pupils’ votatyuearning.

Two teachers (66.6%) state that thétgncheck their pupils’ vocabulary learning.

While the other remaining teacher (33.3%), is ail@gcontroller of pupils’ vocabulary

acquisition.

Q14: Do you check your pupils’ vocabularyrtéag through

Formal assessme

Informal assessit

Options N° of teachers

%

- Formal asses. 01

33.3




- Informal asses.

02

66.6

Total

03

100.0
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Table N°23:Type of assessment used to check pupils’ vocapidaming.

Figure N°17 Type of assessment used to check pupils’ vocapldarning.

(66.6%) of teachers affirm that they checlpifs’ vocabulary learning through

informal assessment. In other words, they checkitiiin instructional activities and

interactions. Whereas one teacher (33.3%) indiddi&iss/he uses flommeall assessment

i.e. through tests and home-works.

Q15: How?

Both teachers (66.6%) who use the infornssleasment deelarahifathineycloheck

their pupils’ vocabulary learning by questioningeri about thesir nresamimgss diuing

class, by asking them to provide synonyms or amt@nyo certain words, and by

eliciting them from texts and speech. The othechean (33.3%) checks vocabulary
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through formal assessment by setting tests andragi@tions, and it expands also

through home-works.

Q16: Do you have extra suggestions for temchiocabulary? Please, indicate

below
Teachers Suggestions

- Teacher 1 No answer

- Teacher 2 Using games (such as forming as marpossible words from
clusters) is entirely useful.

- Teacher 3 Games at the beginning of sessionsfarayreat help. Moreovey,
encouraging pupils to use learnt words when thdy @asgive
answers.

Table N°24:Extra suggestions for teaching vocabulary.

Two teachers have provided us with accudstta that is helpful to fulfil an
effective teaching of vocabulary. Both of them Higiht the role of applying games in
vocabulary instruction, they help in warming up igipnd create a relaxed atmosphere

full of interest, motivation and entertainment.

Section Three Educational Audio-Visual Aids

Q18: Do you use audio-visual aids in chass

Yes No
Options N° of teachers %
- Yes 02 66.6

- No 01 33.3
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Total 03

100.0

Table N°25:Rate of teachers who use audio-visual aid< iessmsnm.

Figure N°18:Rate of teachers who use audio-visual aid< iasshasmm

Two teachers (66.6%) state that they implenaedio-visual atsimatéesssmmm. In

contrast, the other teacher (33.3%) declares thatdoes not apply it. This implies that

there are reasons behind the absence of audiolwisuelass. The fldltovigggaesstions

are set to gain more insights concerning this.

Q19:_If yes, what type do you use frequehtly

Audio aids

Visual aids

Audio-visual aids

Options N° of teachers %

- Audio aids 00 00.0

Table - Visual aids 01 50.0

Type of * "7A\dio-visual aids 01 50.0
visual aids

frequently Total 02 100.0

N°26:
audio-
which are

used.
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Figure N°19:Type of audio-visual aids which are fregeetiiyabse

The table above demonstrates that one ofehehers who sseaadevtsuesuaidaids
integrates the visual aids (such as pictures antibghaphs) more than the other types
of teaching aids. Whereas, the second teaches rel@re on audivisisalahidrlglidike
videos). The rational behind this choice of teaghaids is to help pupils remember the
new acquired words since studies showed that 80%hatt is learnt is through the

sense of “seeing”.

Q20:_If no, wh¢

The third teacher, who does not integaaidio-visuals in class, Sttes et e dloes
not know how to integrate them. He added “... andetones the relevant materials to
the topic are not available in school”. Hence, std matter of availabilityamohd

accessibility.

Q21: Do you think that the use of audio-visuai mwprove pupil$s vonadduiéay

knowledg®

Yes No | don’'t know
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Options N° of teachers 1%

- Yes 03 10000
- No 00 00M
- I don’t know 00 00co
Total 03 100.0

Table N°27:Rate of teachers who think that the use of audioals will enhance
pupils’ vocabulary knowledge.

Figure N°20:Rate of teachers who think that the use of audinals will enhance
pupils’ vocabulary knowledge.

Despite the fact that one of the teacees not use audio-uisisls itladass)lall of
them (100%) affirm that the use of audio-visualsawill help pupils iMmprove their
vocabulary knowledge. One of the teachers hasdickethe “yes’ box and under it he

wrote “sure”, this means that s/he strongly supffeetuse of audioisislals.

Q23: If yes, how

All teachers meet on the point that the enpdntation of aadivisigalahidglsnin
teaching vocabulary leads to obtain satisfied tesdlhey state that the presence of

these teaching devices increase pupils’ interestjvation and feeling of enjoyment.
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Additionally, they declare that these tools helpifsu better rereemebdvearmhdecall
words. One of the teachers sheds light on thetfi@ttwhen teachers use teaching aids,

they do not spend too much time in explanatiortheg save time.

Q24 1f no, wh¢

(No comments since no one opted this choice

Q25: Do you consider teaching vocabulary \aitlio-visuals as

An educating strategy

An entertaining strategy

Both

A waste of time

Options N° of teachers 8o
- An educating strategy 00 )an.o
- An entertaining strategy 00 )dD.0
- Both 03 1@(0
- A waste of time 00 00
Total 03 100.0

Table N°28:Teachers perception about teaching vocabulargudiiowsusts.
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Figure N°21:Teachers perception about teaching vocabularguiio-wisuaEks.

All teachers (100%) indicate that teachingcabulary thomghh caudiosdisdial

materials is an educating as well as an entergisirategy. This is interpreted as the

fact that teachers think that the integration afhsaids get pupils arassvelebhsasgojoy

the vocabulary task. They help at creating a relaaenosphere where feelings of

boredom, fear and anxiety are excluded.

Q26: Do you integrate more than on audio-Vigidiin the same less®@n

Yes No
Options N° of teachers %
-Yes 01 33.3
- No 02 66.6
Total 03 100.0

Table N°29:Rate of teachers who integrate more than one aasii@al aid.

Figure N°22:Rate of teachers who integrate more than one ausli@al aid.

The above table (N°29) demonstrates that teachers (66.583/6/dodoohatpiEdeate

more than one audio-visual material when teachingligh vocabalamnarkodsiodiasiblly,
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one teacher states that s/he adopted to use mameotie teaching aid in the same

lesson.

Q27: If yes, in what cases

The teacher who uses more than one teactdsgdeclares that s/he utilize them
for example in reading sessions. First, s/he wamugsls up using pictures and games;
and then, s/he asks pupils to open the textboakaertain page and look at the picture

there and discuss it after.

Q28:_ Would you list below some difficultieswdace while using audio-visuals in

teaching vocabulary?

The two teachers who use audio-visual aiddassroom indicate some material
and pedagogical problems. The classroom manageimeme of these challenges.
Some teaching aids such as OHProjectors requiree dond of light in classroom;
however, all most classrooms do not have windowisains. Another problem is that
some materials available are old and difficult tanage. Pedagogically, using audio-

visuals

Q29: In your opinion, what is the educatiovellue of audio-visual materi&ls

All teachers highlight the importance afle-visuals in language teaching. They
all put forward that these materials meet majoisesrand learning styles. In addition,
they provide real life situations in classroom. 3ééactors drive pupils to be interested

and motivated.
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Lastly, would you please add below any other conim&nu consider important for

this issue

Except one of the teachers states some iangofacts about the use of audio-
visuals in classrooms. S/he declares that thesshitep aids should be available in
schools whenever and wherever needed. S/he al®aies that teachers should receive

training to use the technological aids.

IV -3-3 Summary of findings (discussion):

The analysis and interpretations of the tjolesaires show that the vocabulary has
a key role in teaching English at Daas Mohamed haiddhool. Concerning the second
section about “teaching vocabulary”, the resulttamled demonstrate the importance
that teachers give to vocabulary instruction, aheirt application of different
techniques for an effective teaching. Furthermoesults affirm that teachers do not
only explain new words, but also they check whethey are fully retained or not by
pupils. The most useful technique teachers relywbien presenting new words is
introducing them within a context. Then, the apgtilen of audio-visuals comes at the
second place. Bilingual dictionaries have also pdotheir efficiency in instructing
vocabulary. The third section “educational audisual aids” reveals that teachers
support the adoption of teaching materials withdif§erent types, especially visual
ones. They consider them as educating and entedaiachnique that best creates a
favourable environment. However, teachers staté thay face problems while
planning or using audio-visuals. These problemdl@hge them and decrease their
attention and preference to apply them. Such angdle include: a) the poor availability

of audio-visual aids in classroom or even in schbdltheir poor reliability (whether
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they are old, broken or contain problems which difficult to manage); c) the
classroom physical atmosphere which does not sénee workability of such
equipment; and d) the poor knowledge of teacheneamingthe use of such kind of
teaching aids, especially the modern technologioak.Therefore, teachers and school
masters should undertake these problems seriondiytrg to find solutions for them.
The findings; moreover, reveal that audio-visuas oot serve the teaching of abstract
concepts. However, we believe that only visual malte that receive this criticism,
because the other teaching aids can serve andoresiént and explain abstract items.
Displaying a video about trust in which there istary about can clearly achieve the

objectives.
IV-4 The classroom observation:
IV-4-1 Description of the classroom observation:

The classroom observation is conducted taméxe the process of teaching
vocabulary with and without audio-visual aids. hoyides accurate data since the
researcher attends more than one session and ebs#hthe instructional vocabulary
phases. The classroom observation task was attavited* year classes of the same
teacher. There are four classes 8fy@ar (3MS3, 3MS, 3MSs and 3MS), so we have
decided to get 25% of the whole population, and &mds to work with a class which
we have selected randomly. | have started therdassobservation in the®f March
and lasted it in the®lof Mai. Not fully two months because within thisrjpd they had
their exams and fifteen-days of holidays. What waisely attended includes th& 1
week of March and the whole month of April. The 3M&ss has three English hours
per-week. | used to engage myself in the task Q#&shper-week, so the overall hours

attended are 10 hours during the whole observapenod. Before starting the



Ben Sola 99

observational task, | have questioned the teadbheutgpoints in teaching vocabulary.
Interestingly, he has pointed out that there issnch a session delivered for teaching
vocabulary. He said that the vocabulary instrucgjoas within other language aspects’

tasks, and in most cases it is within reading cetng@nsion sessions.

There are two types of classroom observatiostruotured (open) observation, and
structured observation. In our research, we do skdo work with these both types in
order to obtain a rich variety of information. hretformer type, we select to use a video
record and open comments as observational instismeivhilst in the latter, we use

checkilists related to the topic’s main components.

| undertake the observation under threenmstages: pre-observation, observation
and post-observation stage. We will state what mweslved at each stage. The notes
taken from the structured and unstructured observawill be all gathered and

discussed at the same time, and the video willde@ovided in a CD.

IV -4-1-1 Pre-observation stage:

At this level, the observer discussed with the heacsome important points about
vocabulary instruction before tackling into the ehstion act. These points include:
the lesson major topic, the text to be used duesgon, the targeted vocabulary goals,

the selected vocabulary words, and the teachirgtaile used (see appendix B).

IV-4-1-2 Observation stage:

At this stage, the observer focused on fiomelements (see appendix C). They

are as follows:
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A- The instructional vocabulary lesson: this element highlights the
technigues teachers apply for teaching vocabuladytlae different kinds of
activities they use while practicing it.

B- The classroom interaction:in this part, the focus is on how pupils interact
with the teacher as well as with each other withacontext of vocabulary
learning. Also, it involves how turn taking is mged through teacher’s
directions, questions and answers; and what pieito follow in order to
motivate pupils.

C- Pupils’ vocabulary learning assessmenthis part contains descriptions of
how teachers check their pupils’ vocabulary leagnamd what strategies
they consider to evaluate their pupils.

D- The integration of audio-visual aids in teaching voeabulary: how are
audio-visuals integrated in classrooms? What agaribst frequently used
types? And what are the problems that challengéetheher to apply them?
All these questions are discussed under this title.

E- Evaluation of audio-visual aids: in the last part, the different types of
audio-visual materials are listed, in which theeaslier went on to describe
their overall benefits and drawbacks concerningélaehing process.

IV-4-1-3 Post-observation stage:

After gaining accurate data and finishing the ala@s observation, the observer meets
the teacher and discusses some relevant pointsasiaclvhether the objectives were

fulfilled and whether the teacher was satisfied.

IV-4-2 Analysis and interpretations of the findings
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During the observation period (froni' March till 1° Mai), | have noticed the fact that
teaching vocabulary is not settled by its own. €hisrno session called “vocabulary
knowledge or mastery”. Vocabulary is taught witlither language aspects such as
reading or grammar. The teacher stated that hestlpresent new words implicitly and
not explicitly. Before handing the direct obserwatil have discussed the major points
of the lesson which will be presented, such astdketo be used, the lesson objectives,

the selected words to be taught, and the teachisg@be applied.
IV-4-2-1 The instructional vocabulary lesson:

a- Teacher reviews words learned from previous lesqows fully observed] this

task was not completely observed. The teacher didprovide explicit revision
about previous learned words, unless they are prediwithout attention. In other
words, they are implicitly reviewed because theyeheertain relation with the new
words or the text.

b- Teacher provides a list of new words pupils wilceanter in the text[not

observed] during the sessions | have attendedeteher did not present the new
words to be learned in a list. The new words at®duced within a text and in a
specific context.

c- Pupils are asked to share what they already knawtathe meanings of new

words [observed] the teacher often asks pupils abaeit tftackground knowledge
of certain words. He asks questions like: “whatygda know about this word?”,
“Who can give me another word of the same family®ho can describe for us
“the cinema”, “What is found in “the airport”? Irddition, he elicits vocabulary
sometimes through asking different sequenced oquesti

- Teacher: what is the relation between Nina amagvitker? (Naming his

pupils)
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- Pupils: “cousins”.

- Teacher: what is the relation between Imad andj{Saadi?

- Pupils: “father”.

- Teacher: what is the relation between Antar ¥airid Ben Chikha?

- Pupils: “coach”.

d- Repeated exposure to new words is provided duhieddsson[not observed]

the teacher does not involve pupils in frequentetiipns. New items can be
repeated incidentally but not intentionally.

e- Teacher provides sufficient time during the les§mnpupils to practice new

words [observed] often times within the same sessibe,téacher exposes pupils
to practice vocabulary. He asks them to work irugsoand informs them that they
have from 5 to 15 minutes to finish the exercissp@hding on the type of activity).

f- Practice is extended through homework assignmemtn cpt the end of the

lesson [observed] by the end of the lesson, the teasberetimes gives his pupils
homework to do, either he writes it on the boarti@directs them to look for it in
the textbook.

g- Teacher uses context as a strategy for determiworg meaning noticeably,

the teacher widely applies this technique. Whikespnting new vocabulary items,
he always put them in appropriate situations inclwhpupils can discover their
different uses. Furthermore, the teacher uses naintk gestures to lead pupils
derive the word’s meaning easily. The following exde illustrates this point:

- Teacher: what is the meaning ofvbed “to fight”?

- Pupils: (keep silent) and then, ‘@'t know”.

- Teacher: Tom alwafyghts Jerry (using miming and gestures).
- Pupils: (say it in French) “la bagja

- Teacher: yes, the verb is “to fight
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Picture N°7a new word is presented in context.

h- Teacher uses word structure and components tivedé¢he meaning of

unfamiliar words: [not observed] the teacher during my classroorsenkation

rarely explains the word’s meaning by utilizing €pxes, roots, suffixes)
technique. If it will be transmitted to numberse tapplication of this technique

would be given no more than 10% among the all tieghas.

i- Teacher uses word definition to determine theaning of new words

[observed] the teacher provides a clear definidod an overall description of the
unknown words to get pupils understand its meankay. example, the teacher
asks pupils “what is the meaning of palace?” whapilp do not recognize the
meaning, he gives them its definition and gener@rmation about. He would say:

“it is a very big and nice house when the king goden live”.

j- Teacher uses synonyms/antonyms strategyetermine words’ meaning:

[observed] this strategy is used whether in expiginthe new words or in

practicing them. On the one hand, the teacher gplan unknown word by
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providing its synonym or opposite; for example, ‘avhs the meaning of to
laugh?” “It is the opposite of to cry”. On the otHeand, he utilizes this technique
to practice the learned words, as when he asks tbdmd out the synonyms and

antonyms of words in a given text.

Picture N°8 and N°9ynonym/antonym activity.

k- Teacher usesilio explain new words/not observed] the occurrence of the

mother tongue in classroom is such unacceptableepdrirom the teacher’s side,
since he considers that they are learning a for&agguage. However, when a
pupil says a word in Arabic, the teacher does ehise and provides its English

equivalent meaning.

|- Teacher asks pupils to use dictionariestitaio words’ meaning[observed]

in some cases the teacher asks pupils to usertaces; for example, while they
are reading a text he permits them to use it ireotd make the text easier to
understand. The dictionaries used are bilingualsobecause learners are still

beginners.

Picture N°10 and N°11Pupils use bilingual dictionaries.

IV -4-2-2 The classroom interaction:
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a- How does the teacher warm up pupildsually, the teacher starts by asking one

pupil to write the date. Then, he creates an apm@i@pcontext in relation to the
topic to be taught. Games are included in the lmaggnof a vocabulary lesson. At
this level, the teacher elicits vocabulary applyitifferent ways.

* By asking questions: do you like Hadjer? (The om® v writing the

date), is Hadjer sweet? Is she fat or thin? Taflhmrt?

By making a word web: the teacher writes a worddioard and asks

pupils to derive any word has a relation with it.

Volleyball

Boxing ., Football

Basketball Tennis \

Swimming

Figure N°23:word web (sports).

Picture N°12:a pupil writes the date.Picture N°18pupil fills in a word web.
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b- What kinds of questions does the teacher?agke kinds of questions the

teacher asks depend on the instructional activiliee questions vary from yes/no
to open-ended and questions with one right anssueh as: what does it mean this
word? Is this statement true or false? The purpbsésd asking these questions
are developed to meet certain objectives. The iaig example is one among
various examples have been observed in the classroo

Teacher: (in the ¥6April) what did happen in that day?
Pupils: (thinking) it is the day of educatio
Teacher: it is called “the knowledge day”. Is itiaternational day?

Pupils: no, it is a national day.

How does the teacher show his interest to pugil€raction the teacher all the

time is trying to motivate pupils and make theml faterested about the topic. He
shows his interest through listening to them aratisl their ideas and thoughts.
When a pupil asks a question, he attracts otheitd@ttention and shares it with
all of them.

How does the teacher give directi@nBhe directions given can be either directed

to one pupil (by naming his/her name) or to the Mlotass.
¢ Amine, give me the infinitive form of the verb “tglot”.

How is turn—taking manag@dThe turn-taking is not completely a systematic

process. Learners can talk and discuss things whkertbey want; however, this
happens under certain principles and limitationsheW the teacher starts his
speech, pupils keep quiet and listen. Then, iftéaeher questions his pupils, they

would reply with their answers and listen to thesicher feedback. Usually, pupils

raise their hands to express an idea, but in sasesahey speak all together.
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Picture N°14: teacher asks a questionPicrure N¥ipils respond to teacher’s
guestion

What kinds of questions do pupils &sRupils ask questions about the unknown

words because they need more clarifications inrordainderstand a text or an
idea. In some cases, when the teacher orders thamité sentences by their own,
they ask him questions like: “how do we say~!l in English?”, then he provides
them the meaning in English which they use latan@aningful sentences.

g- What kinds of answers do the learners @ivi@ince they are still beginners,

pupils provide short term responds. They may answgrestion by one word or by
a phrase. Moreover, they usually answer questignssimg the mother tongue and,
then, the teacher translate what they said in Englhd ask them to write the new

words in a note book.

h- How do learners respond to teacher’'s action andbf@&®? Pupils respond
effectively to teacher’s actions, responses andbi@ek. They consider all what
teacher said and try to improve their levels andab®urs so that to make him
satisfied. When one pupil receives a certain feekldeom the teacher, all the
others consider it and behave in accordance to.

i- How do learners interact with each othdrhey freely talk, move and discuss.

The teacher always asks them to work in peers;, ey can collaborate with
each other and try to exchange ideas about thesooedt topic. So group work is

among the most applied techniques to motivate,lwevand get pupils interested.
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Picture N°16pupils’ interactionPicture N°1fupils working in peers.

]- Do pupils receive equal amounts of contact with tische? Questions are

spread all over the classroom and they all intenattt the teacher and with each
other. Even though the pupils who sat in fronthef tlassroom seem more active,
but the teacher tries to involve those who sat@btack and make them collaborate
by giving them directions and permit them to exprigeir thoughts.

k- How do learners ask for hé&lp/Vhen pupils encounter ambiguous words and

difficulties in meaning, they ask both the teacded their classmates for help.

I- How do pupils respond to the use of audio-visudkaiNoticeably, pupils

support the implementation of audio-visuals in gf@em (pictures, photographs,
objects, videos or OHProjectors). They look intesdsand joyed because of the
application of these materials. Sometimes, theythskteacher by themselves to

bring them the OHProjectors and useful picturedassroom.

Picture N°18earners’ respond to the use of OHProjectors.

IV-4-2-3 Pupils’ vocabulary assessment:
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a- Teacher checks pupils’ vocabulary learnifapserved] the teacher often checks

pupils’ vocabulary while learning. He attempts wyd control whether his pupils

acquire new vocabulary or not. Two different kirmdsassessments are involved in
order to fulfil the objectives: formal and informaksessment. In the following
picture, the pupil goes to the teacher to give hat she has done in order to

check her understanding.

Picture N°1%eacher checks their pupils’ learning.

b- Teacher reqgularly controls pupils’ vocabulary umstiending by conducting

informal checks throughout the lessgobserved] the teacher frequently uses this

technique to be aware about his pupils’ vocabuksayning. It goes fluently within
the process of teaching and learning. This tectnig@applied several times within
same lesson. The teacher usually provides oraltiqnesabout the meaning,
synonym, opposite or category of words. These gquestre directed whether to
the whole class or only to specific pupils. In athwrds, in some cases the teacher
feels that one or group of pupils are not concéingyawith him, so he asks them to
ensure that they are following.

c- Teacher uses formal written assessments to chegkispwnderstanding

[observed] the teacher sometimes applies thisegtyafor controlling pupils’

vocabulary acquisition. Normally, it is conductedthe end of the lesson and



Ben Sola 110

sometimes it lasts to be homework. At the leveklo$ written assessment, the
teacher may ask pupils to read a text and answestigns developed to check the
new learnt words.

d- Teacher praises pupils who did well in the inforrmad formal assessments

[observed] he usually rewards them through telkimgl words such as: “yes, you
are right”, “you are very intelligent”, “I like ydu “very good answer”’ or
sometimes he asks the other pupils to clap theidfias one way to praise the
pupil with right answer. In other times, the teachgares sweets and candies to
learners who performed well.

e- Teacher punishes pupils who did not do well indesessmentgnot observed]

the teacher rarely punishes pupils because they hatvdone well in assessments.
He punishes them only if they mis-behave. In soases, when they show their
ignorance to learning, he tells them some wordsake them concentrate more on
learning. In other cases, ha asks them to repeatwweds or expressions several
times as a punishment in order to memorize them.

IV-4-2-4 The integration of audio-visuals in teachig vocabulary:

a- Teacher uses audio-visual aids in vocabulary inst [observed] the teacher

implements different available kinds of audio-visumaterials to serve the

teaching and learning process. Besides the blactbba uses pictures, videos,

real objects, book-pictures, photographs, songCatirojectors.
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Picture N°20 and N°2feacher uses AVAs in classroom.

b- Teacher integrates more than one audio-visual aidthe same lesson

[observed] in many different cases, more than ownéicavisual equipment is
included in teaching vocabulary. He integrates yret as games to warm up
pupils, then, he carries on the lesson with the bébook-pictures. In other cases,
pictures and OHProjector are exchangeably usedet gducational purposes.

c- Teacher integrates more extensively the visual: dadsserved] the visual aids

are strongly adapted by the teacher. He uses tbhematm up pupils, to enhance
their understanding of new words, and to practibatvs already learnt. This wide
application comes because of many reasons, amengttie reason of availability.
Visuals are available at any time because theyar@xpensive and easy to carry
on and to work with. Teacher can also develop aedte his own teaching visual
materials that meet the learning objectives andlgupeeds and levels. Pictures
are among the visual aids that are hugely used etwesteaching/learning
vocabulary. The teacher can bring pictures to oass, use the book pictures, and
benefit from pictures posted on classroom wallsrédwer, the teacher can use real

visual objects such as “a ring”, “a handbag”, “&’haetc.

Picture N°22 teacher uses visual aids.
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d- Teacher integrates more extensively audio:ajdst observed] the teacher

rarely incorporates audio-aids in teaching vocalyutaen though listening plays a
key role in mastering vocabulary. The implementabbaudio materials receives a
less focus compared to visual aids, and the reasewsnd that were numerous.
Knowing a new word does not mean only knowing issamng, form and use, but
also knowing its pronunciation. Thus, pupils needlisten to native speech to
obtain correct pronunciation; however, most teagler not give their attention to
this matter. Other reasons may be related to doktjafactors because audio-aids
less available.

e- The use of audio-visual aids is workable with psipilnderstanding of new

words [observed] we agree that audio-visual materialstivate, involve and
attract pupils’ interest in learning. Their use ¢@awer the tension, fear and anxiety
of pupils and create an entertaining education gpinere for them. When starting
to watch and educational video, pupils show thewrg feeling of interest and
engagement, and this appears through their actpaetions and appropriate
responds to activities. The teacher sees that ppication of audio-visual
equipment is workable with pupils’ vocabulary ldam because the tests and
assessments’ results show their acquisition devatop.

f- The integration of audio-visual aids has disadvgedaon teaching/learning

vocabulary [observed] the main criticism of audio-visualghsir failure to explain
abstract words. Words like “freedom”, “democracyida‘“fact” could not be
explained through a picture or other teaching @tk accurate technique used to
well teach abstract words is presenting them wigimrappropriate context.

g- Teacher faces problems when using audio-visual: aidbserved] when

materials are available and on-hand to use, so@kenhes could face the teacher
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to apply them easily. Among these major problemthésworkability of teaching

aids especially the current technological ones sisctomputers and OHProjectors.
One of the sessions | have attended, the teackat bplf an hour (half of session
time) trying to solve the problem. The computer abhis going to be used had
problems in its screen and could not display infation, so the teacher wasted
time just to fix it. Hence, audio-visuals should bew, up-to-date and easy to
manage. Another important problem in this schoolvtsen planning to use a
teaching aid, the teacher sometimes does not fiaddsponsible man who stores
technological aids, so he is obliged to wait fanlor present the lesson without
using them. Additionally, training is one of the portant factors that lead to

success or failure in using technological materibésachers should receive training
on how to work with these devices and how to sg@kablems whenever found.

The classroom setting also plays a major role.cléagsrooms in which | have been

engaged in do not fit the use of AVAs, especiallig®) which need special

lightening and large space.

Picture N°23 and N°2dlassroom obstacles in using AVAs

IV4-2-5 Evaluation of audio-visual aids in use:
The table below illustrates the benefits and drakbaf audio-visuals that were used

in the classroom observation sessions:
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Audio-visual
aids in use:

Benefits:

Drawbacks:

Visual aids
(pictures, charts,

- Available;
- easy to control and manage;

- each teacher can create his/her own

- can not explain abstract words;
- can not provide auditory perception of

new words so that pupils can master words’

books. ..ctc.) visual aids; pronunciation;
- involve and motivate pupils;
- easy to carry on;
- provide a clear image of new words which
lead pupils to remember them well.
- available; - can not provide a visual image of new
- provide words’ way of pronunciation; words;
Audio aids - involve and motivate pupils; - some of the audio-aids are not easy to carry
(tapes,

songs...etc.)

- help in remembering new words.

on;
- some of audio devices need training to

work with;

AVAs
(videos,
OHProjector...)

- present new words with their visual and
auditory perceptions;

- engage and make pupils feel interested;
- lower the barrier of fear and anxiety;

- get pupils remember and recall words
easily;

- create a relaxed and active classroom
atmosphere;

- save teachers’ time and energy;

- some of them are still not available;

- need special training to be successfully
applied;

- old aids may break down in classroom and
make pupils lose their concentration, and
teachers feel embarrassed;

- if they are not used appropriately, they may

waste time and energy.
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IV-4-3 Summary of findings (discussion):

During the classroom observation period, lehagticed that the use of audio-visuals
is highly supported by both teacher and pupilsesdrdting audio-visual aids is one of
the accurate techniques teacher relies on whenaiekpy new vocabulary.
Remarkably, visual materials are widely appliedampared to other types of teaching
aids. With ¥ year classes, the teacher often presents new \irelery lesson, even
though the lesson is not related only to teachimgptaulary. This means that the teacher
gives a big importance to vocabulary knowledge. Taehing of vocabulary does not
only require explaining their meaning and use, blso checking whether pupils
successfully acquire them or not, so they can hsmtto enhance their speaking and
writing skills. Vocabulary is a focused task be@iisleads to achieve the productive
skills’ objectives. In turn, audio-visual materiasow their influence on fulfilling the
task. However, the teacher faces some constragitsdy while and maybe after using
them. These problems should be looked upon seyioasid responsible members

should attempt to reduce them.

After each attended session, | met thehieraand asked him some questions about
whether he was satisfied or not, whether he fellilhis objectives, and whether he will
rely on same teaching aids with other classes. Alnuases, he states that he is
satisfied, and he achieve his purposes. Howeverngdechnological materials such as
computers and OHProjectors broke down within tretructional activities and these
situations make him feel embarrassed and unsatighig a matter of a fact, these cases
lead the teacher to double check and look uponteghehing materials before using

them.
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IV-4-4 Correlation of the questionnaire and classrom observation:

This study investigates the influence of using andsual materials in enhancing
English vocabulary acquisition. The research bamedhe question whether audio-
visuals can improve pupils’ vocabulary. To answes guestion, a questionnaire was
submitted to English teachers at Daas Mohamed midalhool, and classroom
observation sessions were attended. The questrenauadl classroom observation were
of great help to know what techniques and strasegiachers rely on when explaining
new words. Findings of both instruments showed that most useful technique is
presenting new vocabulary within a suitable cont&kte integration of audio-visual
equipment, especially visuals, comes at the sedewel. Moreover, both of data
collection tools have provided a clear view of h@achers check their pupils’ learning,
and in turn, how learners respond to teachers’daeld and implementation of audio-
visuals. In the questionnaire, teachers replied tifw@y face lot of problems in using
teaching aids; some of them argued that they needia training to work with
technological devices. During classroom observagienod, the teacher spent a lot of
time to manage teaching with aids, and this istedlado many factors. Correlating the
guestionnaire and classroom observation results,shed light on the fact that
educators and administrators should look upon dad  provide classrooms with
adequate teaching aids, and they should engagbketsam training to well manage
them. Hence, audio-visual aids play an integra mlteaching vocabulary; however, if

they are used appropriately.

One of the weaknesses related to the uaedb-visuals in teaching vocabulary is

that they fail in explaining abstract words. Teaghaids such as pictures, songs...etc.
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criticised as they can not explain non-concrete daolike “legal” and “justice”.
Teachers see that the most effective techniqusinga context. However, in my point
of view and depending on all what | have noticed ahserved, | see that audio-visual
aids can explain the abstract words if they ared usecordingly. In other words,
teachers can use audio-visual aids to provide g@noppate context for new words.
Using a video about how people can express theasigand share their opinions freely
can be a useful context for explaining the abstvwamtd “democracy”. Thus, teaching
audio-visuals can be considered among the effectwags which provide clear

explanations for new vocabulary.



Ben Sola 118

Recommendations:

We suggest some recommendations concerning thertamge of integrating
audio-visual aids in teaching and developing pupitscabulary. Textbook writers,
educational organizations, school administratioasgd teachers are all invited to
reconsider the application of teaching aids in ifprelanguage vocabulary context.
Textbook writers should include various useful pies and photographs related to
vocabulary that can help both teachers and learAéss, they should guide teachers to
which instruments to use that best fit the lesdgeatives. Moreover, educationists and
related organizations should look upon the fadt td@hnological materials need special
training to be handled. So, teachers should belvedoin training conferences to be
acquainted with their use. Schools’ administratians responsible to provide reliable
and sufficient number of materials in all types,teat when teachers plan to apply
them, they find them available. Lastly, teacheredné& recognize that audio-visual
tools are very beneficial to achieve the instruwiogoals, especially in vocabulary
context. Our research still open to further dismusshat would deal with other

important points we have not mentioned in our mbdesk.
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General conclusion:

The present study emphasised the role of traditiasavell as technological teaching
aids in developing pupils’ vocabulary mastery. @tating what has been found in the
literature review and research investigation pdhis,research questions on whether the
teaching of foreign language through the use oficaudual aids helps pupils
effectively acquire new vocabulary items were ansdegand the research hypotheses

were confirmed.

The results of the teachers’ questionnaire haveiged accurate data on how new
words are presented and practiced, and what tesbsigre used. The gathered data
revealed that instructors consider the valuable oblvocabulary in communicating a
foreign language. Likewise, teachers showed thay #dapt any procedure in order to
lower the affective variables inside the classroand try to create a favourable
classroom environment. For one reason or anotreat) éeacher applies a certain
technique to teach vocabulary, but they all agitbetl presenting new words within a
context comes at the first place. At the secondeplaudio-visual devices serve the
vocabulary teaching/learning objectives too. Néwddss, teachers stated that they face
challenges when implementing pedagogical aids, cgspe concerning lack of
availability and training. This leads them to userety visual aids and which may not

present clearer explanations of new words espgadlal abstract ones.

Through the findings adopted from the classroomentagion, new vocabulary items
were strongly highlighted in each lesson. The ctdlé data from the classroom

observation suit the teachers’ responses in thetigm@aire. During the observation,
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the teacher went on to introduce, explain, dis@ars$ practice vocabulary. Different
strategies have been followed in order to confina fpupils have really acquired the
vocabulary; and thus, they can retrieve them ierlaases (performance). Audio-visual

materials were among the useful strategies thdtteaatisfied achievements.

Generally, the practical work has emphasised thal vble of audio-visual
equipment to teach vocabulary and involve pupilshi learning task by producing a
favourable classroom situations. Teaching aids lsanbeneficial to pupils, in the
educational and the psychological side. Thus, seead this kind of materials in foreign
language teaching/learning is a good means, ngt tontlevelop English vocabulary,
but pupils also will be able to develop their raoep (listening-reading) as well as

productive (speaking- writing) skills.
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Appendix A: Teacher’s Questionnaire

Dear teachers,

People’s Democratic Republic of Algeria
Mohamed Khider University of Biskra
Faculty of Letters and Languages
Department of Foreign Languages

English Language Division

This questionnaire is a data collection @obutThe Use of Audio-Visual Aids in

Teaching English Vocabulargt a middle school level in order to prepare atklas

dissertation. Your contribution will be of greatifi¢o make the research work achieve

its objectives. You are kindly required to answes fuestions by ticking your choices

in the corresponding boxes or completing your omfiormation whenever necessary.

All information provided will remain anonymous.

Note AVA is used to mean: Audio-Visual Aids.

Section One Teaching Experience

Q1: How long have you been teaching English?

Q2: What levels have you been teaching?

i Vs

K

9

We will be very grateful for your collaboration
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Section TwaTeaching Vocabulary

Q3: Do you present new words in every lesson?

Always

Often

Sometimes

Rarely

Q4: Do the learners ask you about their meanings?

Yes No Sometime

Q5: How can you describe the task of explaining items to pupils?

Q6: When you present new words, do you focus more on:

The form of the word

The meaning of the word

The use of the word

Q8: When you teach new words, do you use?

| Options | Always | Sometimes Rarely | If necessary|
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Translation

Definition

Word in context

Synonyms/Antonyms

Show a picture

Q9: Do you check your pupils’ vocabulary learning?

Yes No

Q10: if “Yes”, how often do you check it?

Always

Often

Sometimes

Rarely

Q11 Do you check your pupils’ vocabulary learningaiingh:

Formal assessment

Informal assessment

Q12 How? e e e e e e e e e

Q13: Do you ask your pupils to use dictionaries?

Yes No

Q14: If yes, what kind of dictionaries?

Monolingual dictionaries

Bilingual dictionaries
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Q16: Do you give your pupils activities to practicecabulary?

Yeg No

Q17: If yes, what kind of activities? Please explaaiduv:

Section Three Using Audio-visual Aids in Classroom

Q19: Do you use audio-visual aids in class?

Yes No

Q20: If “Yes”, which type do you use frequently?

Audio aids

Visual aids

Audio-Visual aids

Q2% If “No”, why?

| don't have access to AVA

| don’t think AVA would teach my pupils mneeffectively




| don’t feel comfortable using AVA
I would first want to see the results frother teachers using AVA

| don’t have enough time

| don’t know how to integrate AVA in my ds
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Q22 Do you think that the use of AVA will improve pilgd vocabulary knowledge?

Yes

Q23 If yes, how?

No

| don’t know

Q25: Do you consider teaching vocabulary with AVA as:

An educating strategy

An entertaining strategy

Both

A waste of time

Q26 Do you integrate more than one audio-visual mithe same lesson?

Yes

No
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Q28 Would you list below some difficulties you facée using AVA in teaching

vocabulary?

issue.

Thank you...
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Appendix B: Classroom Observation Checklists

People’s Democratic Republic of Algeria
Mohamed Khider University of Biskra
Faculty of Letters and Languages
Department of Foreign Languages
English Language Division

Classroom Observation:

School: Level: Subiject: Time:

Teacher: Date: / | Observer:

Text book:

LesSsSon Major TOPIC:-===========s=smmmm e e e e e e e e e e e e e e
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1- The Instructional Vocabulary Lesson:

Vocabulary Instruction

Observed

Not
Observed

Notes for Discussion

1- Teacher reviews words learned from

previous lessons.

2- Teacher provides a list of new words pup

will encounter in the text.

ils

4- Pupils are asked to share what they alreg

know about the meanings of new words.

\dy

5- Repeated exposure to new words is

provided during the lesson.

6- Teacher provides sufficient time during th

lesson for students to practice new words.

e

8- Practice is extended through homework

assignments given at the end of the lesson.
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9- Teacher uses context as a strategy for

determining word meaning.

10- Teacher uses word structure and
components (prefixes, roots, suffixes) to

derive the meaning of unfamiliar words.

11- Teacher asks pupils to use dictionaries |n

order to define the meaning of new words.

12- Teacher uses synonym-antonym strategqy

to determine the meaning of new words.

13- Teacher uses the L1 to explain new words.

2- The Classroom interaction:

» How does the teacher warm up pupils?

* What kinds of questions does the teacher ask (e.g
yes/no questions, questions with one right answer,

open-ended probing questions)?

» How does the teacher show his interest to pupils

interaction?




Ben Sola 137

* How does the teacher give directions? (What
kind?)

* How is turn-taking managed?

» What kinds of questions do pupils ask? How

often?

* What kinds of answers do the learners give? H

long are their responses?

ow

* How do learners respond to teacher action and
feedback?

* How do learners interact with each other?

* Do pupils receive equal amounts of contact wit

the teacher?

* How do learners ask for help? By asking anoth
pupil, raising their hands, waiting for the teactwer

circulate?

er

* How do pupils respond to the use of audio-visu

aids?

al
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Assessment of pupils’ learning

Observed

Not
Observed

Notes for Discussion

1- Teacher checks pupils’ vocabulary learnin

2- Teacher regularly controls pupils’ vocabulary

understanding by conducting frequent inform

’al
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checks throughout the lesson.

3- Teacher uses formal written assessments [to

check pupils’ understanding.

4- Teacher praises pupils who did well in the

informal and formal assessments.

5- Teacher punishes pupils who did not do well

in the informal and formal assessments.

3- Pupils’ vocabulary learning assessment:

4- The integration of audio-visual aids in teaching/ocabulary:

Integration of audio-visual aids in
teaching vocabulary

Observed

Not
Observed

Notes for Discussion

1- Teacher uses audio-visual aids in

vocabulary instruction.

2- Teacher integrates more than one audig

visual aid in the same lesson.

3- Teacher integrates more extensively the

visual aids.

4- Teacher integrates more extensively the
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audio aids.

5- The use of audio-visual aids is workable

with pupils understanding of new words.

6- The use of audio-visual aids develops t
level of pupils’ performance in learning

vocabulary.

ne

7- The integration of audio-visual aids has
disadvantages on teaching/learning

vocabulary.

8- Teacher faces problems when using audio-
visual aids.
5- Evaluation of audio-visual aids:
Audio-visual aids Benefits: Drawbacks:

in Use:
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Visual aids
(pictures, charts,
books...etc.)

Audio aids
(tapes, songs...etc.)

Audio-visual aids
(videos,
OHProjector.. .etc.)




