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Abstract

This study explores the role of research projects in promoting learner autonomy among
English as Foreign Language (EFL) students. It also aims to highlight the importance of
autonomy in the learning process and show how it can be developed in EFL classrooms. The
main issue is that many university students still rely heavily on their teachers, which makes it
difficult for them to become independent learners. This study asks important questions about
the autonomy of university students. And the utility research projects in developing learner’s
autonomy. We assume that research projects can be an effective tool to enhance EFL
students’ autonomy. The research was conducted with Master One students of as a foreign
language and teachers at Mohamed Kheider University of Biskra. Two data collection tools
were used: a questionnaire submitted to students and interviews with teachers. The analysis
of the data showed that most students are aware of the importance of autonomy and believe
that doing research projects help them improve their language skills, critical thinking,
confidence, and sense of responsibility. Teachers also agreed that research work encourages
learners to act more independently and become more involved in their studies. They stated
that teacher support and feedback are important for helping students become autonomous. In
conclusion, this study shows that integrating research projects in EFL classrooms can be a

useful method to develop autonomy and support learner-centred teaching.

Keywords: EFL, Learner Autonomy, Research Projects
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Promoting EFL Learners Autonomy through Research Projects

General Introduction
English has gained significant dominance in today’s world, it has become important in
teaching, learning and every day communication .When teaching English to non-native
speakers, the goal is to help them improve their language skills and assist them in developing
their independence in the learning process. Autonomy has emerged as a crucial skill for
students in becoming self-reliant and taking charge of their own learning, which involves
being self-directed, setting goals and giving students the freedom to choose how they engage

with their studies.

Learners benefit from autonomy, especially when conducting research projects, as it
enhances their self reliance, problem-solving skills, and ability to navigate the steps of
research without a guide. Consequently learners should be given the opportunity to study
independently. The main motivation behind this research is to consider autonomy an effective
skill that has to be developed in EFL classrooms through the active engagement in research

projects, and emphasize the influence of educators in fostering student independence.

1. Statement of Problem

Teaching and learning English as a foreign language (EFL) can be challenging, learners
often face obstacles in their learning journey because of different reasons such as limited
language skills , lack of awareness in language , culture and interaction that are important for
effective learning . In the context of university level English studies, traditional teacher-
centred methodologies dominate which makes autonomy a challenging goal to achieve. On
the other hand, research projects constitute an opportunity for students to promote their
autonomy which enables them to independently analyze information. Self dependent students

are more likely to achieve better results in their studies. The need for understanding how EFL
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learners autonomy can be promoted through conducting research projects is a major key, as
well as identifying useful strategies that can be used to support autonomous learning. The
role of the teacher in fostering this skill is crucial, as educators can guide students to enhance
their self-regulated study. Through a qualitative approach, this study will investigate how
developing independence impacts learner’s language performance and confidence and

provide practices that encourage autonomy in EFL context.

2. Significance of the Study

The study attempts to explore how promoting autonomy through research projects can
support EFL students to develop their language skills and engage more with the language. By
questioning the teacher centred method this study seek to provide ideas that can help EFL
educators make effective learner centred programs. Additionally, this investigation will
highlight the benefits of fostering individualized learning by offering guidance on how to

enhance student independence through the research projects.

3. Hypothesis

e \We assume that learner’s autonomy can be promoted through research projects in an

EFL context.

4. Research Questions

The study seeks to answer the following questions:

e To what extent are EFL university students autonomous in their learning practices?
e How do research project contribute to the development of learner autonomy among

EFL students?
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e What role do the teachers play in supporting and fostering learners autonomy through

research based activities?

5. Research Aims

e Aiml: To determine the importance of promoting autonomy among English students.

e Aim 2: To highlight the significance of research projects in enhancing this skill.

6. Methodology

6.1 Choice of Method

This study will employ the descriptive qualitative method for data collection and analysis as
an appropriate way of studying the hypothesis. This approach will provide valuable findings

and serve the main purpose.

6.2.Population and Sampling

Population: Master One English students at Mohamed Kheider University of Biskra.

Sample 01: 37 students (randomly selected).

Sample 02: 05 teachers of the Departments of English Studies (randomly selected).

6.3.Research Tools:
e Questionnaire to the students.

e Interview with the teachers.

For this study, a semi-structured questionnaire will be used to collect data. It includes a
mix of open ended and close ended questions, exploratory question, justification questions. In
addition a semi-structured interview will be conducted with teachers to gather in-depth

insights into their perspectives on promoting autonomy in EFL learners. The interviews will
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consist of open-ended questions aimed at exploring teachers’ experiences, strategies, and

challenges in fostering autonomy through research projects.

7. Structure of the Study
Chapter one : Learner Autonomy

This chapter outlines the foundation of learner autonomy, its importance in EFL
context and its capacity to develop student’s responsibility to be independent in their learning.
It also discusses some definitions along with the historical background of autonomy.
Moreover, the research highlights the role of self reliance in language learning. The study
emphasizes some various aspects such as measuring autonomy, including learning strategies

to encourage students to become autonomous learners.

Chapter Two: Research Projects

This chapter outline the role of research projects in language education, focusing on its
role in promoting learners autonomy. It also discusses strategies for incorporating research

projects in EFL programs to encourage autonomous learning.

Chapter Three: Data Analysis and Results

This chapter is devoted to the analysis of teacher’s interviews which focuses on the
development of strategies that should be employed to enhance EFL student’s autonomy.
Additionally, the student’s questionnaire reviews learner’s perceptions and attitudes towards

autonomy at the university level.
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Learner Autonomy
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Introduction

Education has always played a key role in shaping individuals and societies, providing
people with the knowledge and skills for their growth and success. Over time, learning has
witnessed multiple developments. In the past, teachers were the main source of knowledge,
and students mostly listened and followed instructions. Nowadays, Teachers give more
attention to their students, and students actively participate in their own learning processes.
Students have started taking responsibility for their own learning, and they are not only
dependent on their educators to guide them throughout their educational journey. As many
professionals agree, learning becomes more efficient when students are active participants,

responsible for their choices and actions.

Moreover, this concept is connected to learner autonomy, which means the ability of
students to take control of their learning process. Instead of heavily relying on teachers for
guidance, learners take responsibility for their progress and decisions. Autonomous learners
always try to find ways to improve themselves; they are usually more motivated and
confident. They know their strengths and weaknesses and try to work on them. This doesn’t
mean they learn alone, but they take an active role. Students learn more when they take part

in their own education.

Learner autonomy is important because it helps students build useful skills like
problem-solving, thinking critically, and staying motivated. When students take responsibility
for their learning, they become more confident and independent. This is especially helpful in
language learning because it allows students to practice and improve their skills outside the

classroom. In short, autonomy helps learners become more independent and successful. This
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chapter focuses on exploring the key aspects of learner autonomy, including its

characteristics, influencing factors, and methods to promote it in educational context.

1.1. Historical Overview

The word "autonomy" originates from the ancient Greek term "autonomia,” which
comes from "autos,” signifying "self,” and "nomos," meaning "law" which refers to self-rule
(Quijano, n.d.). Although the concept of autonomy was not introduced in language learning

until the 1970s, the idea itself had existed long before (Benson, 2013).

The focus on learner autonomy has been a central subject in language education since
the 20th century (Smith, 2008). The idea of autonomy has developed over centuries,
influencing multiple fields like philosophy, psychology, and education (Benson & Voller,
1997). Originating from ancient philosophical ideas, autonomy was at first related to self-
governance and individual freedom (Benson, 2013). Over time, its meaning expanded,
shaping educational theories and methodologies centred on students. In language learning,
autonomy emerged as a key principle, highlighting the importance of students' ability to

independently control their learning process (Smith, 2008).

The idea of autonomy was introduced to the realm of language learning through the Council
of Europe's modern language project, which played a crucial role in introducing this concept
to the field (Benson, 2001). Initially introduced as a plan, this project later evolved into a
center for research and practical applications in language education. Yves Chéalon, a defender
of autonomy in language learning, established CRAPEL at the University of Nancy in
France. Following his death, Henri Holec assumed leadership of the centre, where he
continued to enhance and develop the principles of autonomy in language education (Benson,

2001).
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Henri Holec played a crucial role in the development of learner autonomy, especially
through his influential 1981 report for the Council of Europe. In this report, Holec defines
learner autonomy as "the ability to take charge of one's own learning™" (Holec, 1981, p. 18) .
This perspective marked a shift away from traditional teacher-focused methodologies,
highlighting the importance of learner independence in determining goals, selecting learning

strategies, and evaluating their own progress.

In the late twentieth century, there was a growing focus on learner independence in
education. This shift was influenced by educational reforms that emphasized student-centred
learning. The introduction of self-directed learning centre and technology in language
education gave learners more practical ways to become independent (Little, 1991).
Researchers like David Little highlighted the link between independence and language skKills,
suggesting that self-directed learning helps learners engage more and learn a language better

(Little, 1991).

Over recent years, psychological perspectives, especially the self-determination theory
by Deci and Ryan (2000), have enhanced our comprehension of learner autonomy. This
theory emphasizes autonomy as a fundamental human requirement that boosts motivation and
personal growth. Applying these concepts in education underscores the importance of
creating learning environments that support autonomy to enhance intrinsic motivation and

improve learning achievements.

The evolution of learner autonomy has been influenced by the ongoing interplay
between theoretical advancements and real-world application, impacting modern educational
strategies aimed at fostering self-reliant and empowered learners (Benson, 2013). The idea of

learners taking control of their own learning has evolved over time due to changes in
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educational approaches. When applied to language learning, it shows a trend towards

empowering students to be more independent and motivated in their educational journey.

Autonomy can also be seen in adult education and self-directed learning, which help
shape independent language learning (Riihimaki, 2013, p. 10). Benson (2001) explains that
autonomy is not only related to the process of learning a language but is also influenced by
other factors, such as society and social interactions, this means that autonomy in learning is
not just about studying alone. Social factors, like culture and environment, also influence how

independent a learner becomes.

In short, the history of autonomy, as a broad and complex field, has shown that it
connects to many parts of people’s lives and has improved education. It has also guided new

teachers and researchers by providing important studies, documents, and findings.

1.2. General Perspectives of Autonomy

Through individual and collaborative agency learner autonomy is the extent to which
a learner can be said to initiate, organize, supervise, and assess their own learning in second
language and can gain proficiency as well as integrate their L2 identity. In other words,
learner autonomy involves the ability to manage one's own education through self-directed
decision-making (Little, 2020). Students have to take responsibility and receive
encouragement in making choices regarding their own education in order to acquire this
autonomy (Scharle & Szabo, 2000). Additionally, autonomous learners are accountable not
only for their learning choices but also for how they put their decisions into practice

(Dickinson, 1987; Nunan, 1997).
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Benson (2001) explains that autonomy naturally arises from self-directed learning,

where learners determine their learning objectives, progress, and evaluation. Similarly,
Littlewood (1996) defines autonomy as “learners’ ability and willingness to make choices
independently” (p. 97). The goal is to create learners who do not rely entirely on their
teachers but instead take full responsibility for their own learning. In this context,
autonomous learners plan their learning activities, seek out additional resources, and assess

their own progress.

Additionally, Benson and Voller (1997) outline five different ways in which
autonomy is conceptualized: as independent study, as a set of skills for self-directed learning,
as an innate capacity suppressed by traditional education, as learner responsibility, and as the
right to control one's learning development. According to these interpretations, autonomy is a
dynamic, context-dependent process that changes depending on the learner's surroundings

and educational background rather than being a fixed attribute (Little, 1991).

Furthermore, autonomy is more than just a teaching strategy. It also represents a
larger change in the balance of power in education, where learning is now seen as a process
in which students actively create and shape knowledge rather than simply a social construct
(Benson, 2011). Encouraging learner autonomy is crucial in modern classrooms since it
improves motivation, self-control, and critical thinking, which, in consequence, helps

students with independent problem-solving and lifelong learning (Deci & Ryan, 2000).

To elaborate, Learner autonomy is a two-dimensional concept, existing from
dependence to independence on a continuum, could be understood as the ability to make
well-informed decisions through not only self-discovery, but also balanced between the two.

Suggesting the ability to make right choices by supporting self-exploration and discovery, not
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the same as personal choices, yet both sides needing balanced in a process of learner

ownership (Zoghi & Nezhad Dehghan, 2012).

1.3. The Importance of Autonomy in Language Learning

Autonomy is one of the most important aspects of human development. Deci (1996, p. 2)
highlights the innate urge for people to have control over their own decisions and actions by
defining it as the capacity to act freely and voluntarily. This self-directed method is beneficial
in a variety of disciplines, especially in education. Autonomy is more than independence; it is
deliberate self-control and deliberate decision-making (Little, 1991). This self-directed
method is beneficial in a variety of disciplines, especially in education, because it gives
students the tools they need to study throughout their lives and adapt various linguistic and

cultural contexts.

Usually, in regular language classes, the teacher leads the instruction, which might limit
students from becoming independent learners. On the other hand, when students are
encouraged to be more self-reliant through autonomous learning, they take an active part in
their education and become better at acquiring language skills. EFL classes should be learner-
centered, with a gradual application of learner autonomy. Candy (1991) states that "self-
directed learners are those who take the initiative in diagnosing their learning needs,
formulating goals, identifying resources, and evaluating their progress” (p. 24). When
students are in charge of how they learn, they get better at the language and develop skills
that help them keep learning throughout their lives. Furthermore, Candy (1991) asserts that
autonomy occurs “when learners are involved in making choices and decisions about the
content and the mode of what they are studying” (p. 24). This means that learners who

actively participate in the learning process are likely to experience motivation, and motivated
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learners tend to be successful in their learning. Autonomous learning is achieved when

students actively participate in shaping their learning experience.

Holec (1981) emphasizes the importance of learner autonomy in language learning by
stating, "Autonomous learners take responsibility for their own learning, making deliberate
decisions about their goals and methods, which leads to more effective and motivated
learning compared to those who rely entirely on teacher instruction” (p. 3). Students who take
charge of their own learning by setting goals, choosing methods, and actively participating
tend to achieve better results compared to those who depend solely on teachers. Active
learners are usually more motivated and effective in acquiring knowledge, whereas passive
learners may find it challenging to develop necessary skills. Fostering autonomy boosts
problem-solving skills, maintains motivation, and enhances long-term language retention.
This transition from teacher-driven teaching to a learner-focused approach is a fundamental

principle in language education.

According to the MindBrainEd Think Tank (2024), autonomous learning enhances language

acquisition because it develops essential skills such as:

e Critical thinking: Giving students autonomy motivates them to analyze, assess, and
combine information instead of just passively absorbing knowledge.

e Metacognitive skills: Students gain a deeper understanding of how they learn, which
enables them to adapt their strategies for improved results.

o Effective time management: As students enhance their discipline in managing their
studies alongside other responsibilities.

e Long-term language retention: When students actively engage with the material,

they understand it better and remember it more effectively over time.
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For both educators and students, the main focus is enhancing proficiency in the specific
language. There has been a recent debate about this topic. As stated by Little (2003), who
suggests that as learners become more independent in their learning, their proficiency in the
target language also improves. These two aspects learner autonomy and language proficiency
complement each other: “The development of learner autonomy and the growth of target
language proficiency are mutually supporting and fully integrated with each other” (Little,

2003, p. 14).

Encouraging autonomy in language education is crucial for nurturing independent
learners who maintain a lifelong commitment to learning, as it plays a crucial role in
language acquisition, enabling students to assume accountability for their learning, establish

goals, and nurture important skills.

1.4. Types of Autonomy

Every academic scholar has defined learner autonomy in their own ways, and for most
of them, autonomy splits into various categories. Benson (1997) noted three types of
autonomy that are fundamental which are technical, psychological, and political. He
connected them with three approaches to learning: which are positivism, constructivism, and
critical theory. These types enable a detailed understanding of the ways in which learners

control their learning activities.

1.4.1. Technical Autonomy
Technical Autonomy Refers to the capacity of students to use tools, resources, and
learning practices to improve their language proficiency. It highlights the useful skills of
learning organisation, such as planning study sessions and implementing efficient learning

strategies. Since it emphasises self-directed learning over conventional teacher-led teaching,
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this perspective is associated with positivism in language learning, as it prioritises self-

directed learning over traditional teacher-led instruction.

1.4.2. Psychological Autonomy

Emphasises internal elements, including confidence, motivation, and self-control. This
type of autonomy, according to Benson (1997), is closely related to students' readiness to
assume accountability for their education. Additionally, it supports constructivist methods of
language acquisition, which place an emphasis on individual responsibility and the active use
of the target language.

1.4.3. Political Autonomy

Political autonomy Refers to the ability of students to make decisions about their
education by having control over their learning environment, resources, and procedures. It
also emphasises how crucial it is to comprehend the larger social context and identify any
obstacles that would prevent them from assimilating into the target language. According to
Benson (1997), this perspective is linked to critical theory, which studies issues of control,

power relations, and social change.

As Benson (1997) states, autonomy in language learning is not a singular concept but
rather a combination of technical, psychological, and political dimensions. The figure below
highlights how these dimensions interact through learning management, cognitive processes,
and decision-making in learning contexts. It demonstrates that autonomy is developed
through a balance of self-regulation, resource management, and control over learning

situations, reinforcing the idea that autonomy is a multidimensional construct (Benson, 1997).
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Figure 1: The Capacity to Take Control over Learning

(Benson, 2001, P. 47).

During a language learning experience, autonomy refers to a learner's ability to teach
themselves, including planning, choose strategies and evaluating progress.It also
encompasses the choice of instructional resources addressing individual differences and
preferences. Additionally, by evaluating their knowledge and modifying their learning
strategies for better understanding, learners control their cognitive processes. All these
factors create the environment of independence and responsibility in language learning and

the education ecosystem as a whole.

In conclusion, encouraging learner autonomy means establishing contexts that enable
students to manage their learning. For example, by teaching independence in choosing
options, guiding towards critical thinking, and giving adequate control of their learning
processes, educators can help motivate and self-direct EFL learners. Such approach

maximizes the effectiveness of language acquisition while fostering the ability to learn
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independently for the future, thus making autonomy an essential feature of meaningful

education.

1.5. Levels of Autonomy

By the late 1990s, researchers did come to an agreement that autonomy had to be
conceptualized in terms of several levels. These levels have been explained with the help of
various theories. Nunan (1997) for instance, was the first to identify different levels of
autonomy in relation to a learner’s undertaking a task within a learning content and process
framework. According to Nunan (1997, as cited in Mailbi, 2013) there are five levels of

autonomy:

e Awareness: At this stage, students start to understand the main goals of each session

and the main ideas contained in the course materials.

e Involvement: Students participate more actively in their learning journey. They are
given more freedom to choose how they want to improve their skills and to define
their own learning objectives.

e Intervention: This stage shows how capable the students are of choosing what to do
in class. They also take part in choosing the learning program's content.

e Creation: Learners independently establish their own learning objectives. They take
initiative and assume full responsibility for their academic progress.

e Transcendence: In the final stage, students demonstrate complete autonomy. They
are able to successfully continue learning outside of official educational settings
without external support or guidance (Nunan, 1997, p. 195).These key stages are
illustrated in the following table, which outlines the content of each level and the

progression through each level.
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Level Learning action content process
Learners are made Learners identify
Awareness aware of the implications of pedagogical
pedagogical goals and | tasks and identify their own
1 content of the preferred learning styles and
materials they strategies
are using
Involvement Learners are involved | Learners make choices
in selecting their own | among a range of options
goals from a range of
9 alternatives on offer
Intervention Learners are involved | Learners modify/ adapt
in modifying and tasks
adapting the goals and
3 content of the learning
programme
Creation Learners create their Learners create their own
own goals and tasks
4 objectives
Transcendence Learners go beyond Learners become teachers
the classroom and and researchers
make links between
5 the content of

classroom learning
and the world beyond

Table 1 : Five level Modal of Learner Autonomy

(Nunan, 1997, p. 195).
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1.6. Characteristics of Autonomous Learners
Learners who are autonomous are self reliant and take responsibility over their
individual studying. They are able to design their own learning coursework, set goals, and are
aware on how to succeed in them. They gradually learn to control their own learning rather
than relying on the teacher to lead them. They gain self-assurance and become more involved
in their education as a result (“Educational Characteristics of Learner Autonomy,” 2022).

Candy (1991, p. 130) describe autonomous learners as individuals who are:

e Methodical and disciplined

e Logical and analytical

e Reflective and self-aware

e Curious, open, and motivated

e Flexible

e Interdependent and interpersonally competent
e Persistent and responsible

e Venturesome and creative

e  Confident with a positive self-concept

e Independent and self-sufficient

e Skilled in information seeking and retrieval
e Knowledgeable about the learning process

e Able to develop and use criteria for evaluation.

In addition, autonomous learners develop a variety of features that enable them to direct
their own learning experience. Establishing objectives, selecting instructional strategies, and

evaluating their progress allow them to modify their plans of action when faced with
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obstacles. Furthermore, they actively obtain new information and develop their problem-
solving skills, which increase their independence in their academic efforts. Autonomous
learners prioritize critical thinking when evaluating materials instead of just depending on
external sources. The characteristics of autonomous learners include self-confidence, personal

responsibility, and a permanent dedication to learning (Candy, 1991).

1.7. Factors Influencing Learner Autonomy

Learner independence is not something that simply develops; it is influenced by a
number of factors. By including particular factors, students can improve their independence.
The main elements influencing learner independence are motivation, anxiety, and attitude.
One of the most important educational objectives is to encourage learner autonomy to take
responsibility for their own education. By investigating these components, learners can
understand how these factors affect their capacity for self-directed learning and how

educators can foster a learning environment that supports autonomy.

1.7.1 Motivation

According to Gardner (1985, p. 10), motivation stands for “the combination of effort
plus desire to achieve the goal of learning the language plus favourable attitudes toward
learning the language.” In other words, this refers to the amount of work a learner is willing
to put into learning a language. Similarly, Ushioda points out that “autonomous language
learners are by definition motivated learners” (Ushioda, 1996, p. 2). Motivation plays a big
role in how students manage their own learning. When they're motivated, they’re more likely
to take charge, set goals, and figure out the best ways to learn. This engagement helps them
make their own choices, which leads to more independence in how they learn (Dewi &

Wilany, 2023).
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1.7.2 Anxiety

The learning environments where anxiety is most common have been the focus of

many research studies. Students with high foreign language anxiety tend to avoid
participation, miss classes, or delay assignments (Horwitz et al., 1986, as cited in
Onwuegbuzie, Bailey, & Daley, 1999). Onwuegbuzie et al. (1999) explain that foreign
language anxiety is linked to low self-confidence, self-esteem, and motivation, all of which
can hinder learner autonomy. Student's willingness to participate in self-directed learning is
hindered by anxiety, which has a negative impact on learner autonomy. It can lower their
self-esteem and motivation, which may later affect how they learn and how well teachers use

their teaching skills (Zhang, 2018).

1.7.3 Attitude

Besides the previously mentioned factors, attitudes are considered to be another
important aspect related to learner autonomy. These factors focus specifically on how
learners approach and react to the language learning process. How students react can be
greatly influenced by first thoughts and perceptions of the learning process. In this regard,
Kollar and Fischer (2006) establish a connection between autonomy and attitudes. Similarly,
Thanasoulas (2000) views attitude as essential for autonomy and a key factor in determining
the success of a learning activity. He suggests that attitude reflects how individuals perceive

themselves, others, their own culture, and the target culture.

1.8. Approaches to Fostering Autonomy

Different methods and strategies have been implemented in the field of foreign
language instruction to boost learner independence. The effectiveness of these strategies
relies on establishing language learning environments that support autonomous learning. In

other words, promoting learner autonomy requires designing educational situations that
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encourage self-directed participation. To achieve this goal, many approaches have been
suggested as solutions to help EFL learners meet their needs. According to Benson (2001)
these methodologies can be classified into six primary categories. The six approaches to
fostering learner autonomy were originally proposed by Benson (2001, as cited in Maaz,

2020), as shown in the following figure:

Resource-Based
Approaches
Independent use of
Benson (2011:125) learning resources
Technology-based
Approaches
Curriculurm-Based . %V Independent use of
Approaches . " learning technalogies
Cantrol ower curriculum
decisions
Autonomy
Cla basad
SR RTINS Learner-Based
Approaches 4
Approaches
Control over classroom -
- Development of
decisions .
autonomous learming
Teacher-Based -
Approaches

Focus on teacher roles
and teacher education

Figure 2 : The Different Approaches Suggested to Foster Learner Autonomy

(Benson 2001)

1.8.1 Learner-based Approaches

The learner-based method focuses on encouraging learners to take responsibility of
their own learning by addressing their psychological and behavioural changes (Benson,
2001). The goal of this method is to give students the tools they need to become independent.

According to Benson (2011), fostering learner autonomy requires connecting training to more
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general theories of learner development. He emphasises that simply teaching strategies is not
enough unless learners know how and when to use them reflectively. In this view, learner's
autonomy can be better supported through self-regulatory reflective strategies, enabling the

learners to understand and take charge of their own learning.

1.8.2 Teacher-based Approaches

The teacher-based approach highlights the significant role of educators in fostering
learner autonomy. According to Benson (2001), this approach emphasizes how teachers
contribute to the development of autonomous learners by modifying their teaching roles.
Rather than being the sole authority in the classroom, teachers are encouraged to act as
facilitators, guides, mentors, and advisors, creating opportunities for students to take

responsibility for their learning.

Additionally, Benson (2011) underscores the connection between teacher autonomy
and learner autonomy. He suggests that educators must also develop their own independence
to effectively cultivate autonomy among students, as teacher independence directly
influences learners’ ability to take control of their education. Moreover, Trilling and Fadel
(2009) indicate the necessity for teachers to adapt to new classroom dynamics, where
students work independently in teams to build essential 21% century skills.

1.8.3 Classroom-based approaches

Classroom-based approaches emphasize the importance of learners being actively
engaged in planning, decision-making, and assessment within the classroom environment
(Benson, 2001). By encouraging interaction between educators and students, this approach

gives students the ability to establish learning goals and assess their own progress. The use of
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portfolios is a crucial component of this strategy since it helps students become more self-

aware, confident, and develop self-assessment (Benson, 2011).

Additionally, because interactions with teachers and peers increase student
participation and accountability, cooperative learning is important for fostering autonomy
(Onozawa, 2010). Teachers inspire students to take charge of their education by creating a
collaborative and student-centred environment that promotes a shift in accountability.

1.8.4 Curriculum-Based Approaches

A curriculum-based approach gives learners more control over their education by
involving them in decisions about the overall curriculum (Benson, 2011). According to
Benson (2001), this indicates that students participate in the planning and assessment of their
learning, not only in the classroom but also in the development of the course, he refers to this

concept as a "process syllabus™.

According to Dam (1995), student involvement can be seen in many areas of the
curriculum, such as choosing resources, dividing positions in the classroom, assigning
homework, choosing activities, and even influencing assessment techniques. Students who
take part in these choices become more involved and accountable for their education. Benson
(2011) notes that in order for this strategy to be effective, educators must offer structured

assistance to help students make wise choices.

1.8.5 Resource-based Approaches
The resource-based approach emphasizes learners' independent interaction with
learning materials and resources to enhance their ability to control their learning process,
including planning, material selection, and evaluation (Benson, 2001). Indeed, Study guides,

self-discovery exercises, peer-collaborative fluency activities, self-evaluation checklists,
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student-generated content, and reading or listening exercises tailored to particular genres
rather than individual texts are some examples of these resources, according to Sheerin
(1991). The purpose of these materials is not just to present or test language content but to
help learners explore external learning opportunities. Additionally, the accessibility of
various resources, such as books and digital materials, plays a crucial role in fostering
autonomy, with technology further expanding these possibilities (Benson, 2001, p. 113).

1.8.6 Technology-based Approaches

This approach uses technology to help students learn on their own and become more
independent. Benson (2001) says that technology-based learning gives students access to
resources, allows them to communicate with classmates and teachers, and helps them use the
language in ways that might not be possible in a regular classroom. A common example of
this is Computer-Assisted Language Learning (CALL), which provides students with
different multimedia tools and interactive activities for self-study. Overall, using technology
in learning makes it easier for students to take charge of their own learning by creating
flexible environments that suit different learning styles.

Conclusion

In language learning, learner autonomy plays an essential role because it helps
students exercise control over their own learning experience. Students need to work hard to
become more independent, and teachers should assist them by fostering an environment in
the classroom where they are free to make decisions and reflect on their development.
Despite the many advantages of being an independent learner, there are a number of obstacles
that can make it challenging. In summary this chapter provides an overview of the
importance of autonomy and how it can encourage students to take an active and responsible

role in their education.
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Introduction

Research projects have become an effective way to enhance students' learning
experience, especially in EFL contexts. As they encourage students to explore specific topics,
analyze information, and present their findings, thereby supporting active participation in the
educational journey. These projects follow a research-based learning methodology,
supporting students' self-directed learning, problem-solving, and critical thinking skills.
Rooted in constructivist and experiential learning theories, they also develop learner
autonomy by encouraging students to take ownership of their academic process. Students can
take responsibility for their education and improve their capacity to independently explore
and process information by participating in research activities such as case studies,

presentations, and small-scale investigations.

This chapter focuses on exploring research projects by defining them, outlining their
multiple types, and emphasizing their importance in the educational context. It discusses the
possible challenges that may arise when applying these projects in EFL classrooms, and
highlight the role that teacher plays in helping students complete their research. It also seeks
to offer a clear understanding of how research projects support students' academic and
personal growth. This chapter contributes to a in depth knowledge of how educators can
effectively guide students through the research process, helping them develop not only
language proficiency but also essential academic and life skills, such as critical thinking,

collaboration, and independent learning.
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2.1 Research Projects: An Overview

According to Singh (2006), research happens when a person observes something
many times, collects information, and then makes conclusions based on that information.
Kothari defines research as, “a scientific and systematic search for pertinent information on a
specific topic” (Kothari, 2004, p. 1). Similarly, the Oxford English Dictionary (2002) defines
research as “the systematic investigation of sources and materials to establish knowledge and
draw interesting conclusions.” In addition, a research project is the outcome of an
independent student-led investigation, supported by teacher consultation, with the goal of

achieving a planned result within a given timeframe (Grynova et al., 2022).

According to Haines (1989), rather than focusing on a single language task, a project
is an interesting topic that supports the development of a variety of skills, including social,
mathematical, problem-solving, language, and communicative skills. On top of that, the term
project has been used to describe an activity that stands in contrast to traditional educational
practices, according to Legutke & Thomas, a project “is in some kind of opposition to

whatever is considered mainstream educational practice” (Legutke & Thomas, 1991, p. 158).

An educational research project is a study conducted within an educational
environment to investigate, analyze, and improve teaching methods, learning decisions, and
overall outcomes. Research projects in education are structured academic assignments which
provide opportunities for students to investigate a particular subject or problem , analyse
information and present what they have learnt in a variety of ways, including multimedia
products, written reports, and oral presentations (Thomas, 2000).These tasks range from

simple assignments to more complex research papers, presentations, or group projects. These
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projects emphasize student-centred learning, as learners take responsibility for selecting

topics, conducting research, and synthesizing information (Bell, 2010).

Research projects are connected in the context of education with project-based
learning (PBL), which supports active participation, problem-solving, and the application of
knowledge in practical settings (Blumenfeld et al., 1991). Collis & Hussey (2003) define a
research project as “a process of enquiry and investigation; it is systematic, methodical, and
ethical, with a focus on helping to solve practical problems and increasing knowledge” (as
cited in Magidimisha & Chipungu, 2019, p. 52). Moreover, research projects can be
conducted individually or in groups, teamwork helps to develop communication and

problem-solving abilities (Krajcik & Blumenfeld, 2006).

In conclusion, research projects in learning serve as a valuable pedagogical approach
that enhances student autonomy, critical thinking, and real-world problem-solving. By
engaging in research, students develop essential academic and professional skills that prepare
them for lifelong learning (Thomas, 2000). These projects tend to involve students in the
research process and can be carried in a variety of settings, including classrooms and higher

education institutions.

2.2. Development of Research Projects
Research projects have seen a significant change in education over the years. At first,
they were mostly used to test what students had learned or to support students in exploring
academic topics. But with time, they became more important in helping students take part in
their own learning. This change happened because teaching methods also changed from
teachers doing most of the talking to giving students more chances to think, ask questions,

and apply what they learnt. Looking at how research projects developed helps understand
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their important role in today’s classrooms. They are now chances for students to develop as
autonomous thinkers rather than simply paperwork. Students frequently learn about their
interests, learning styles, and strengths through these projects. Because of this, research

projects are an essential component of contemporary education.

Educational research studies began to emerge as a result of various interacting forces
such as cultural and structural forces, personal initiative, and community collective practices.
The trend was particularly highlighted during the academic support stage, and it was driven
by political events as well as the dedication of the main stakeholders, who helped set the
research goals (Boughey & Niven, 2012). Moreover, educational research studies developed
in response to teachers' need for ongoing professional growth. They aimed to encourage
reflective practice by linking theoretical knowledge with classroom teaching, with the overall
goal of enhancing teaching quality and tackling emerging challenges in education. (Mufioz

Martinez et al., 2015).

Research projects in education have developed as teaching moved from traditional,
passive methods to more active and hands-on approaches. This change supports deeper
learning, improves the quality of education, and helps both students and teachers build
important skills, such as teaching techniques, use of technology, and communication (Pizarro,
2018). Research projects in education grew through teamwork between school leaders,
teachers, and researchers. They focused on research that connects directly to classroom
practice, with the goal of improving teaching methods and helping students learn better by

using research to guide decisions in schools (Schenke, 2015).

Research projects in education have grown through teaching methods that focus more

on students. These projects often combine learning with real research and development
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activities. This helps students take a more active role in learning, use what they know in real-
life situations, and connect what they learn in theory to actual practice (Juvonen, 2018). In
addition, the necessity to address real-world issues gave rise to educational research projects,
requiring collaboration between scholars, practitioners, and educational designers. The goal
of programs like Networked Improvement Communities and the Strategic Education
Research Partnership is to establish conductive conditions for this kind of study (Donovan,

2013).

In conclusion, the development of research projects shows a clear move toward more active
and meaningful learning in education. As Mufioz Martinez et al. (2015) state, such projects
help students connect theory with practice and support ongoing learning improvement. Over
time, they have become useful tools that encourage students to think critically, work with
others, and take charge of their own learning. This reflects a change in the role of learners,

who are now more engaged in the learning process than they were in the past.

2.3 Types of Research Projects
2.3.1 Empirical Research Projects
Empirical research projects are structured research investigations that use data
collection and analysis to address particular research questions. They can be used with a variety

of research techniques in multiple fields, including technology, business, and education. Their value

lies in producing evidence-based findings that advance theoretical knowledge and real-world
application (Nguyen, 2023). Empirical research projects are intended to produce knowledge by
experimentation and observation (Mende, 2009). In addition, these projects are systematic
studies that collect and evaluate data from human subjects using both qualitative and
guantitative techniques. In a field like English Studies, these initiatives seek to address

particular research questions and advance broader knowledge (Kinkead, 2019).
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2.3.2 Exploratory Projects

In education, exploratory projects include a wide range of activities meant to improve
learning via creative approaches and interdisciplinary cooperation. Exploratory projects in
education allow students to take charge of their own learning by investigating topics they find
meaningful. These projects support the development of critical thinking, creativity, and
teamwork, as students plan and carry out their own research. This process enables students to
express their experiences and gather perspectives from their peers, leading to a better

understanding of their learning environment (Fisette, 2011).

2.3.3 Group Research Assignments
Group research assignments are collaborative academic activities in which students
engage collectively, often through virtual collaboration, to complete a research task. These
assignments are intended to foster teamwork competencies and enhance academic
performance, as demonstrated by their beneficial impact on tasks such as business case
analysis (Fontana Angelo & McCarthy, 2018). These research assignments require students
to work together in teams to investigate a particular topic. Through setting objectives,
reviewing relevant literature, writing reports, and presenting their results, learners develop
research abilities while also strengthening communication and collaboration skills in an
academic setting (Alrefaie et al., 2020).
2.3.4 Individual Research Papers
Individualized research in education is an important written assignment for a class at
school or college which includes the student's own investigation and analysis of a topic. It
aims to customize learning experiences based on each student's specific traits, supporting
their intellectual and creative development while strengthening their professional skills. This

method encourages well-rounded personal growth and ensures that educational objectives
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match the learner’s cognitive interests and personal needs (Spytsia & Khodakovska, 2022). It
gives the student the opportunity to study a subject more closely and independently than they
could in a traditional course.

2.3.5 Presentation-Based Research

Presentations contribute significantly to the development of essential academic and
professional skills, including analytical reasoning, oral communication, and confidence in
public speaking—abilities that are valuable for both students and experienced researchers
(Kim, 2023). In addition to skill-building, presentations offer meaningful networking
opportunities, enabling learners to engage with potential mentors, collaborators, and future
employers, thereby supporting their academic and career advancement. For senior
researchers, such events often lead to increased motivation and productivity, as they facilitate
collaboration, the exchange of ideas, and exposure to current research trends (Kim, 2023).
Moreover, presentation-based research focuses on clearly sharing results using visual tools
such as tables, charts, and graphs. Adapting the presentation to match the audience’s level of
knowledge and making complex information easier to understand helps improve clarity and
interest. This approach supports the effective sharing and understanding of research findings
(Oliinyk, 2024).

3.6. Literature Review Projects

Literature review is an overview of the published work in a field of study projects.
These projects consist of critically examining existing studies on a particular topic,
highlighting gaps in current knowledge, integrating relevant findings, and offering
background for future research. They play a key role in research proposals, theses, and
systematic reviews (Hazari, 2023). A literature review project consists of systematically

collecting, analyzing, and integrating existing studies related to a specific topic. It offers a
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focused summary of key research, addressing particular questions or issues, and plays a

crucial role in connecting academic work to established knowledge (Wentz, 2014).

2.4. Significance and Benefits of Research Projects
By actively engaging in research and projects such as end-of-term research papers,
presentations, and group work tasks...etc, students develop the skills necessary to critically
analyse information, examine supporting evidence, and achieve valid conclusions.
Communication, comprehension of information, problem-solving, and critical thinking are
among the skills that are developed by this method of learning. In addition, research projects
improve students’ academic understanding, encourage active participation, facilitate learning,

and increase motivation and interest in the subject matter.

Through the use of organised techniques that increase output and efficiency, research
projects enhance time management. Effective time management enables researchers to
manage challenging assignments, set priorities, and reduce distractions, all of which
contribute to the success of their projects. Research projects improve time management by
necessitating structured planning, task prioritization, and delegation. Working with students
on collaborative projects ensures efficient time use, encourages goal-oriented behaviour, and
promotes accountability, leading to increased research productivity (Chase et al., 2013).
Additionally, they contribute to improve time management by assessing existing practices,
offering frameworks, tools, and methods, and recommending improvements. They support
skill development and the exchange of best practices, ultimately resulting in more efficient

planning and execution of project timelines (Ekambaram et al., 2017).

Research projects greatly improve cultural awareness by helping people understand

and appreciate different cultural backgrounds and teachers use various teaching methods.
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Projects, such as cultural exhibition projects, boost cultural awareness by allowing students to
explore local knowledge and different ethnic histories. This helps them gain a deeper
understanding of cultural importance and encourages creativity in social studies, ultimately
enriching their learning experience (Widyanti & Rohman, 2024). By working in groups,
students can share diverse perspectives and build mutual respect. This enhances relationships

among classmates in addition to improving learning outcomes.

As Levy & Petrulis( 2012) explain, research projects enhance independent learning,
encouraging students to take responsibility for their research process, promoting self-
regulation and autonomy. Additionally, Fragoulis (2009) emphasizes that participation in
research projects improves a variety of skills that support the independence of students,
including collaboration, problem-solving, and communication. Researching enhances
computing skills, while presenting in front of peers develops capacity for speech,
responsibility, and self-confidence. Furthermore, by encouraging students to evaluate and
choose appropriate resources, project work develops critical thinking, a crucial component of
autonomy (Fragoulis, 2009). Students practice all four language skills—reading, writing,
speaking, and listening—by working on projects including data gathering, analysis, and

presentation (Richards & Lockhart, 1994).

This general method enhances general language proficiency. Moreover, students are
more likely to be motivated and involved when learning activities are personally relevant and
aligned with their interests, which can lead to deeper learning and improved retention of
linguistic concepts (Dornyei, 2001). Besides, activities such as investigation, problem-
solving, and drawing conclusions foster higher-order thinking skills, which are essential for

academic success (Brookhart, 2010). When integrated into research assignments, these
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processes encourage students to engage deeply with content and think critically about their
findings. This is especially helpful in EFL contexts as students develop their critical thinking
skills in a second language.

The figure below represents the various skills that learners can acquire through engaging in

research projects:

Problem farmulation Effective usa of language Project planning Independance
Problem solving Data awarensss Satting objectives Self-confidence
Assessing information Orral communication Project management Salf-reliance
Sifting and balancing evidence Audience awarenass Progress review and evaluation Seif-discipline
Research techniques Debating and anguing Time management Salf-enguiry
Literature searching and sourcing Persuading an encouraging Working to deadlines. Imagination
Reading scientific information Effective usa of display technology Working with othears Owiginality
Dewveloping arguments Aeport writing Person management Ability or leam
Designing investigations and expeniments Wiriting for different audiences Coping with crizses Making decisions
Analysing data Writing for different purposes Entrepreneurship Being adaptable
Attention to detail Accepting criticism
Mumeracy

Literacy

Computing skills

Lab skills

Safety awareness

Witing for different purposes

Figure 3 : Skills obtained From Projects

(Adopted from Luck, 1999) (as cited in, Luck, 2008).

This table categorizes essential skills into four main areas: process, presentation,
management, and personal skills. Process skills focus on handling information and solving
problems effectively. Presentation skills emphasize clear communication, both written and
verbal. Management skills involve planning, organizing, and working efficiently with others.
Personal skills relate to individual traits such as confidence, adaptability, and decision-
making. Together, these skills are crucial for academic success, professional development,

and personal growth.
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2.5 Challenges in Conducting Research Projects

While research projects provide helpful learning opportunities, students often experience a
number of difficulties when working on these types of tasks. One major challenge is time
management it might be difficult to balance research with other responsibilities at school.
Students frequently complain that they do not have enough time to conduct research (Haleem
& Asghar, 2023). Another significant obstacle is the difficulty of expressing ideas effectively
in a foreign language, which constitutes an important challenge for non-native speakers

(Balbag et al., 2024).

Many students find writing and presenting research projects in English as a second
language (ESL) challenging (Qasem & Zayid, 2019). Lack of motivation and interest is
another common challenge; students who find it difficult to connect with the subject matter
tend to produce research projects of lower quality (Qasem & Zayid, 2019). Furthermore,
students from different fields and educational levels are impacted by the challenging
problem of lacking research skills in research projects. Due to a low level of research
capabilities, many students find it difficult to complete crucial tasks like writing proposals,
conducting literature reviews, and analysing data. This shortcoming frequently results in

issues with supervisors and delays of project completion (Magali, 2019).

Research studies are greatly hindered by limited resources. These are enough to make it
difficult to conduct successful research, from gathering data to managing projects. Lack of
funding may stop the development of solid study designs and lead researchers to publish in
less respectable journals, both of which can affect the validity of research findings (Bredan,
2020). In addition, collaborating on research projects can be challenging for a number of

reasons. These issues typically result from complicated team dynamics, opposing objectives
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among members, and a lack of equity or trust. When students or researchers work together on
projects, they can face different types of challenges, like problems with technology,
organization, communication, or rules set by institutions. These issues can make teamwork
harder and affect the credibility of research. That is why it is important to plan well and use
good strategies to improve how the team works and to obtain better results (Nova &

Gonzalez, 2023).

Linguistic Comeptence-

L2 use

Figure 4 : Factors Affecting Writing Projects in L2
(Qasem & Zayid, 2019,p. 34).

The figure highlights the various factors that can affect writing of research projects in a
second language (L2). It illustrates how these factors are interconnected. These factors impact
the overall progress and success of the research process, influencing the development and
outcome of the project. The figure emphasizes that the path to completing an L2 research
project is shaped by multiple overlapping factors that need to be managed effectively to

achieve mastery and success.
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In summary, these challenges become more difficult because of lack of prior experience
and insufficient guidance. To overcome these obstacles, it is essential to implement an
organized approach that provides students with the necessary tools and assistance. By
acknowledging these challenges, educators and educational institutions can attempt to
establish a more productive research-learning environment that fosters students' academic

development and self-directed learning abilities.

2.6 Teacher Role

Educators have a key role in helping students create meaningful research projects and
implement them effectively. Teachers help identify topics that are interesting and relevant to
students, often by observing their interests and discussions (Katz, 2013). Also, constructive
feedback helps students refine their work and improve research skills. Teachers promote
different skills and collaboration by facilitating the formation of small groups to investigate
subtopics (Katz, 2013). They assist students in realizing the importance of their research
outside of the classroom. In collaborative student research, the instructor's responsibilities
include leading traditional labs or supporting non traditional research, encouraging
cooperation between students and professionals, and developing interdisciplinary skills (Day
et al., 2014). Educators help students make lists of related subtopics to research or topic webs
(Katz, 2013). During research projects in the classroom, teachers play an essential in helping
students organise their thoughts, make knowledge more accessible, and assess their
understanding. They also foster a sense of scientific community and help students navigate
outcomes that are unexpected (Peker & Dolan, 2012).

Teachers can expose students to important research methods and tools by using the book's
guidance on designing studies, putting data collection strategies into practice, and evaluating

findings (Sengiil, 2024). The teacher role in helping students become more self reliant is
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essential. Students can actively participate in their educational journeys thanks to this
guidance, which eventually boosts their initiative and self-confidence. Teachers foster
students' independence through the use of instructional strategies that encourage
responsibility and active engagement. They assign tasks individually and in groups, get
students involved in projects, and facilitate class discussion, all of which allow students to

become more independent (Sembiring et al., 2024).

By fostering a comfortable and supportive environment, teachers can inspire students and
minimise their anxiety about presenting their research projects. This entails putting into
practice motivational techniques that prioritize effort over precision, viewing mistakes as
teaching opportunities, and promoting the use of the first language (L1) as a coping method.
These strategies not only help students overcome their fears but also build their confidence
and competence in conducting research and presentation skills. Teachers can help students
feel more at ease and willing to participate in oral communication in English during their
presentations by offering a variety of learning opportunities and boosting their self-esteem

(Matus, 2018).

To sum up, teachers play an important role in classroom research projects. They guide
students through each step and help them understand how to ask questions and find answers.
By giving instructions, offering feedback, and encouraging teamwork, teachers support
students in building research skills and learning how to think more deeply. Their help also
makes it easier for students to connect what they learn in class to real-life situations. In this

way, teachers make research more practical and meaningful for students.
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2.7 Research Based Learning

Research-Based Learning (RBL) is an approach to instruction that includes the process of
conducting research into the curriculum. Through research activities, students actively
contribute to the creation, exploration, and discovery of knowledge. RBL is an educational
approach that integrates research activities into the learning process, enabling students to
engage in inquiry, critical thinking, and the construction of knowledge through active
participation in research projects. This method emphasizes the development of research
skills, scientific identity, and an understanding of the values inherent in the scientific
community (Liu et al., 2023). This eventually allows students to become responsible for their

educational journeys and promoting learner autonomy.

Research-based Learning is important because it helps students develop essential 21st-
century skills. Students improve their creativity, problem-solving skills, and ability to learn
on their own by engaging in research-driven activities. Additionally, RBL bridges the gap
between theory and practice by enabling students to apply theoretical knowledge to real-
world situations, which fosters a deeper understanding of the subject matter (Healey, 2005).
According to Liu et al (2023), RBL changes how teachers teach in classrooms by getting
students more involved. This way of learning not only helps students understand better but

also teaches them important research skKills.

The following table presents a classification of research-based learning based on student

activity and research focus.
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Focus on...

Level of
student’s activity

Research results

Research Methods

Research process

Learning
by research

... conduct
a literature search
on a research topic

...applya
chosen method to a

given research question

... conduct their own
research project (full
cycle)

Applied ...discuss research ... discuss pros ... plan research
learning o and cons of projects
findings particular methods
practice methods ...discuss
research projects
... are ... are taught research ... are taught
) presented research methods about the research
Receptive findings process
learning
...are
taught academic
skills

Table 2 : Classification Matrix of Research Based Learning and other Research Oriented

(Thiem, Preetz, & Haberstroh, 2023).

The table provides a framework for classifying research-based learning around two

dimensions: the level of student involvement from passive to active and the area of focus for

learning (research results, methods, or process). It helps illustrate how students are engaged

with research as recipients of knowledge, and eventually via full research projects. Each cell
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in the table indicates a unique learning activity based on these criteria. The purpose is to
assist educators in creating the types of research tasks that correspond with the level of

student activity (or engagement) with the research experience.

2.8 The Role of Technology in Research Projects
The way research projects are conducted in the classroom has been completely
transformed by technology. It gives students immediate access to information, promotes
collaboration, and makes gathering information and presentation easier. Using digital tools,
students can participate in interactive learning, develop their critical thinking abilities, and
investigate subjects more independently. Students can work more productively and creatively

and enhance the learning process by incorporating technology into their research projects.

By fostering a more dynamic and interactive learning environment and integrating
technology into classroom assignments increases student engagement. Digital resources such
as data analysis software, multimedia tools, and virtual collaboration platforms are used to
create captivating environments that hold students' interest and encourage active
participation. Teachers can create a more engaging and stimulating learning environment that
encourages student participation and deeper understanding by incorporating these
technological tools (Alegre, 2023). When technology is applied in the classroom for research
projects, students are much more engaged and motivated. Students who are more active and
apply their knowledge in the real world achieve better learning outcomes and develop their

communication, critical thinking, and problem-solving skills (Tsoy et al.,2023).

Students exhibit positive attitudes about using technology knowing its impact on
their knowledge, skills, and confidence. The introduction of digital technologies has allowed

students to extend the physical and cognitive boundaries of the classroom to become engaged
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learners with access to the world (Yasin et al., 2024). Moreover, mobile technology in higher
education classrooms has been found to positively influence students’ learning outcomes and
interactions (Jabbour, 2014). Furthermore, studies show that PBL participants express
enhanced critical thinking skills and creative use of technology (Garcia et al., 2024). Despite
the widespread use of technology in classrooms like PowerPoint being the most popular tool,
teachers' pedagogical approaches determine how effective technology-based instruction is

(Ruggiero & Mong, 2015).

To conclude, technology integration in classroom research projects has shown
significant positive impacts on student learning outcomes, engagement, and skill
development. Teachers can design engaging and interactive learning environments that meet
the various needs of their students by utilising tools like collaborative platforms, and adaptive
learning systems. However, optimizing the advantages of technology integration involves
addressing issues like access and equality as well as making sure that implementation plans
are successful. The strategic use of technology will continue to be a key component of
initiatives to enhance student outcomes and get students ready for the demands of the digital

age as education changes.

Conclusion
Engaging in classroom research projects significantly boosts students’ academic
growth by motivating them to be actively involved in their learning. They make educational
experiences more meaningful by offering chances for investigation, critical thinking, and
interaction with real world problems. However, thorough preparation, clear teacher guidance,
and the availability of required resources are all necessary for these projects to be successful.
A more dynamic and student-centred learning environment can result from resolving issues

like time constraints and increasing student motivation. Teachers can establish an atmosphere
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that encourages deeper learning and a sense of responsibility in their students by

incorporating research projects into the classroom.
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Introduction
In the two previous chapters, we have presented a review of learner autonomy and
research projects Whereas, the current chapter deals with the analysis of the findings. This in-
depth study aims to understand the perspectives of both teachers and students regarding the
development of EFL learners' autonomy through research projects. Interviews were
conducted with teachers, and a semi-structured questionnaire was administered to Master One

students of English at Mohamed Kheider Biskra University.

3.1 Research Approach
The current study aims to explore the importance of promoting learner autonomy among
English students and the role of research projects in enhancing it. According to the nature of
the study, the researcher opted for a descriptive method. Consequently, a qualitative approach
was applied to collect the necessary data for the research.
3.2 Population and Sample of the Study

The present study analyses a sample of Master One students, and teachers at Mohamed

Kheider University of Biskra. Thirty seven students responded to the questionnaire. As for
teachers, five university teachers of English participated in interviews, during which they

answered questions related to research projects and their role in promoting learner autonomy.

3.3 Data Gathering Tools
To conduct this study, qualitative data were collected through a student questionnaire and

teachers interviews.
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3.4 Student's Questionnaire
3.4.1 Description of the Questionnaire
The questionnaire used in this study is divided into three sections which consist of
eighteen items that are constituted of mix of closed-ended, open-ended, justification, and
exploratory questions. It is designed to collect qualitative data on EFL learners' perceptions
of learner autonomy and their experiences with research projects.
3.4.2 Administration of the Students Questionnaire
This questionnaire was submitted to Master One students of English at Biskra
University, in printed and online forms. Thirty-seven students responded to the questionnaire.
In addition, the choice of Master One students is due to the fact that they reached a relatively
high level of proficiency. Moreover, since this study follows a descriptive approach, the
sample size is appropriate to the selected methodology which does not require large samples.
In consequence, it is assumed that the sample study would effectively represent the
development of student's autonomy through the use of research projects.
3.4.3 Validating the Students’ Questionnaire
The questionnaire was reviewed by the supervisor after the elaboration of the first draft.
Then, it was corrected and modified according to the supervisor's instructions.
3.5 Data Analysis
3.5.1 Analysis of Students' Questionnaire

Section One: General Information

Item one: Gender
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Male
8%

Female

Male

Female
92%

Figure 5 : Students’ Gender.

From figure 6 above, it is noticeable that the number of females is more than males. Out of
the 37 participants, only 36 students provided information about their gender, while one
student chose not to mention it. 33 students (92%) are females, while only 3 students (8%)
are males. This result shows that the difference between the number of females and males is
30%, indicating that the dominant gender among English students is female.

Item two: Choice of Studying English

Obligatory
14%

Optional
Obligatory

Optional
86%

Figure 6 : The Students’ Choice of English.

Figure7 shows that the majority of students (86%) stated that studying English was

optional, which means that their decision to study English was made by personal choice. On
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the other hand, the minority of students (14%) stated that studying English was obligatory,
and there were external factors that led to such situation. Furthermore, the nature of the

choice might cause a difference in motivation and engagement between the learners who

chose to study English and those who were obliged.

Item three: Level of English Proficiency.

70%
60%
50%
40%
30%
20%
10%

0%

68%

297

3%

High Intermediate Low

Figure 7: The Students’ Level of English.

Based on the data above, 37 students responded to the questionnaire. Out of these, 25
students (68%) claimed to have a high level of English proficiency, 11 students (29%) stated
having an intermediate level, and only 1 student (3%) reported having a low level. In other
words, the majority of students consider their English proficiency to be strong, while the

minority of students reported an intermediate level, and only one student recognized his /her

low level of proficiency.
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Item four: Familiarity with the Term "Autonomy"*

No
27%

Yes

No

Yes
73%

Figure 8 : Students Familiarity with the Term "Autonomy".

The figure above shows that 27 students (73%) stated that they are familiar with the
term autonomy; whereas, 10 students (27%) reported that they are not. This indicates that the
majority of the students are aware of the concept, while a smaller group still needs to become

more aware of learner autonomy.

= |f yes, how would you define it in your own words?

The definitions provided by those who answered 'yes' offer insights into their

understanding of the concept, are presented in the table below:

Table 3 : Students’ Personal Definitions of Learner Autonomy

1. Learning independently and "Learn by myself," "developing your level
Taking responsibility for learning by your own," "Learning alone and by

yourself"."Set goals independently".
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2. Self-regulation and strategy use "Selecting strategies, monitoring progress"

3. Freedom and self-reliance "Having freedom in making my own

choices," "Self-reliant™)

The students who were familiar with the term "autonomy" described it as independent
learning and taking responsibility for their learning progress. While a few referred to goal-

setting and self-regulation, this shows a deeper understanding of the concept.

Section Two: Autonomy in the Classroom

Item five: Students’ Engagement in Classroom Activities

No
8%

Yes

No

Yes
92%

Figure 9 : Students’ Engagement in Classroom Activities.

From the figure above, 34 students (92%) answered yes meaning that they engage
in classroom practices or activities. Whereas only 3 students (8%) stated otherwise, this

indicates that the majority of the students like to practice English in the classroom.
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Item six: Preferred Types of Activities during Class
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Figure 10: Students’ Preferences for Classroom Activities.

The data shows that group discussions are the most preferred activity among students.
22 students (60%) indicated that they enjoy working in group discussions, while presentation
was the second most preferred activity, chosen by 12 (32%) of the respondents. Written
activities were the least preferred, with only 8% of students indicating a preference for them.
This suggests that students have a greater preference for communicative and interactive acti

vities in class.

Item seven: Students’ Agreement with being Self-Directed Learners
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Figure 11 : Students’ Agreement with being Self-Directed Learners.
Based on the data above, out of all the respondents 34 students (92%) strongly agreed
and 8% agreed with the statement “I consider myself a self-directed learner”. This indicates

that the majority of students believe they are capable of learning independently.

Item eight: Psychological Components Affecting Academic Achievement

679
70% -
60% -
50% -
40%
30% - 229
20% T 11n
10% | ‘
O% T T T
Motivation Self Anxiety
confidence

Figure 12 : Psychological Components Affecting Academic Achievement.
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Based on the students’ choices, it can be observed that the majority of the students 25
(67%) out of 37 identified motivation as the most influential psychological factor, while 8
(22%) students chose self-confidence, and only 4 students (10%) selected anxiety. This
suggests that positive psychological factors are seen as more important to academic success,
while anxiety, though recognized by a small group, appears less influential, even though it

can have a negative impact on students' academic performance

Item nine: A) Students’ Perception of Teacher Encouragement for Responsibility

No
14%

Yes

No

Yes
86%

Figure 13 : Students’ Perception of Teacher Encouragement for Responsibility

From the figure above, 32 (86%) students answered by “yes” meaning that their
teacher encourages them to take responsibility in the classroom. However, only a small
number of students disagreed. This shows that most students perceive their teacher as helpful

in building responsibility and independence.

B) Aspects of Responsibility Encouraged by the Teacher
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You are sometimes asked to prepare
57%
and present the lesson

You can decide on the topics and
u I pi - 8%

activities

You can choose the methods to use _ 22%

You are allowed to correct and

1 ()
evaluate yourself 3%

0% 10% 20% 30% 40% 50% 60%

Figure 14 : Aspects of Responsibility Encouraged by the Teacher

The figure above shows that, most students (57%) identified being asked to prepare
and present lessons as the main way their teacher encourages responsibility. Fewer students
mentioned choice in methods (8%), self-evaluation (13%), or topic selection (8%). This
means teachers support autonomy more through classroom activities rather than giving full

freedom.

Item ten: Responsibility for Learning Progress

7 0,
80% -
70% -
60% -
50% -
40% -
30% T 199
20% -
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Teacher’s Learner’s Shared

Responsibility ~ Responsibility Responsibility

Figure 15 : Students’ Perceptions of Responsibility for Learning Progress.
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From the figure, it is noticeable that the majority of students (76%) view
learning progress as a shared responsibility between the teacher and the learner. Only 19%
think it is mainly the learner’s responsibility, and a very small group (5%) see it as the
teacher’s duty alone. This reflects a balanced view of autonomy, in which learners take active

roles in their learning while still valuing the teacher’s support and guidance.

Item eleven: Student Reactions to Learning Difficulties

11%

Avoid it

Try to solve it

89%

Figure 16 : Students’ Reactions to Learning Difficulties.

According to the data, 33 (89%) students said they try to solve difficulties when they
face them, while a few (11%) said they avoid them. This shows that students are capable of

handling learning challenges independently.

Item twelve: In your opinion, what helps learners become more independent in their
learning?

This question explores students’ perceptions of the key factors that support the
development of learner independence. The main themes identified from students’ answers are

presented in the table below:
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Table 4 : Students’ Views on Factors that Support Independent Learning

1. Self-Reflection "Assess their own strengths and weaknesses™

2. Goal Setting &

Motivation Set a goal”, "Self-motivation”, "Time management

3. Self-Discipline &
Consistency

"Self-discipline”, "Consistent practice"

4. Self-Regulated Learning "Learn and search alone”, "Self-regulatory"

5. Teacher’s Role "Teachers give opportunities”, "Ask for more info"

6. Independent Learning ~ "Depend on yourself", "Learn from mistakes"

7. Use of Resources "No distractions™, "Online resources”, "Learning strategies”

8. Time Management "Manage time", "Set personal goals”

9. Cognitive & Emotional

F "Critical thinking", "Self-confidence”, "Believe in self"
actors

"YouTube", "ChatGPT", "Websites" "Learning through online
9. Technology & Online
Tools facilities like websites™

10. External Motivation "Teacher should not dominate"

The responses highlight key factors that promote learner autonomy, such as self-
regulation, goal-setting, motivation, and the use of resources. Students emphasized the
importance of being self-reliant, managing their learning, and having opportunities for

independent practice, with teachers playing a supportive role in fostering independence.

Section Three: Research Projects and Learner Autonomy

Item thirteen: Impact of Research Projects on Confidence, critical thinking and
Autonomy
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No
8%

Yes

No

Yes
92%

Figure 17 : Students’ Perceptions of the Impact of Research Projects.

The data clearly reflect students' views on the positive impact of research projects.
With 34 (92%) of students answering "yes," the majority believe that such projects
enhance their communication confidence, critical thinking and learning autonomy. This
agreement suggests that research activities are seen as effective in supporting independent
and cognitive skills in language learning. Only 3 students (8%) answered "no," possibly due
to different learning preferences or difficulties with research activities. Below is the
justifications provided by students for their responses:

Table 5 : Students Justifications on How Research Projects Enhance Confidence, Critical
Thinking, and Autonomy in Learning English

= "Research projects will grow skills in you, because you will
1. Self-Reliance and
Independence automatically have to mostly rely on yourself."

= "Research projects help improve communication skills by

2, Confidence in requiring me to read, write, and present ideas, which boosts
Communication
confidence and autonomy."

3 Critical Thinking = "Research projects help learners explore topics in-depth,
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improving critical thinking and problem-solving skills."

= "It teaches you how to be responsible and learn how to get the
4. Learning
Responsibility information and to present it."

= "It helps you to rely on yourself and develop research and

5. Skill Development learning skills as it reduces the level of stress and fear of

speaking."”

The majority of students view research projects as essential for developing autonomy,
highlighting self-reliance, confidence in communication, and critical thinking. These projects
also help build skills like public speaking and information organization, while promoting

independence and responsibility.

Item fourteen: A) Number of Research Projects Completed This Year

70% - 62%

60% -

50% -

40% -

30% - 247

20% 149

10% A

0% T T T
Less than 3 Between 3 and 6 More than 6

Figure 18 : Students’ Research Project Involvement during the Academic Year.

The data show that most students (62%) have conducted between 3 and 6 research

projects this academic year, indicating that most students have engaged in a sufficient number
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of research works, and only 14% have worked on more than 6. This shows that students are
somewhat engaged in research work. Meanwhile, 24% reported completing fewer than 3
projects research projects is fairly common. There is variation in how frequently students

engage in such activities.

B) Research Project Implementation :

689
70%

60% -

50% -

40% -

30% - 24%

20% A

10% A

0% T T 1
Individually In pairs In groups

Figure 19 : Common Formats for Conducting Student Research Projects

The data indicate that group work is the dominant format for research projects, with
68% of students reporting they usually work in groups. This suggests an emphasis on
collaboration and peer interaction. Only 24% of students complete projects individually, and
just 8% work in pairs, showing that individual or pair work is less common in the current

classroom context.

Item fifteen: Can you share an experience where conducting a research project helped you

feel more independent in your language learning journey?

This question explores students' personal experiences with research projects and their

role in fostering independence in language learning. Many students share positive
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experiences, describing how research helped them gain confidence, overcome challenges, and

become more self-reliant. The table below organizes these experiences into different themes:

Table 6 : Student Responses on How Conducting Research Projects Enhances Independence
in Language Learning

Self-Reliance and
Independence

Confidence in
Language Skills

Critical Thinking

Skill Development

Ownership and
Responsibility

Overcoming
Challenges

"Engaging in research projects allows me to explore topics on my own,
enhancing my independence in learning.” "I feel more independent

when | research on my own."

"I presented my research project, which helped me feel confident in
sharing my ideas and expressing myself." "Research projects improve

my reading, writing, and speaking skills."”

"Conducting research helps me think critically, find answers on my
own, and improve my language learning.” "l gained a better
understanding of my topic, improving my critical thinking."

"Research projects improve my vocabulary and presentation skills.” "I

gained confidence from conducting my research independently."

"I took responsibility for navigating my resources and trusting my
writing skills.” "l learned how to find information on my own and

organize it for presentations."

"Research made me face my fear of presenting and increased my
confidence." "I learned to navigate my doubts and challenges when

working independently.”
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Item sixteen: Challenges Faced by Students during Classroom Research Projects

70%
60%

60%

50%

40% 35%

30% -

20% -

10% - 5%

0% -

Limited time to Organizing and Lack of guidance

complete the project structuring from the teacher
information

Figure 20 : Students’ Reported Challenges While Working on Research Projects.

As presented in the figure, the main challenge in conducting research projects is the
lack of teacher guidance, reported by 60% of participants. This shows that students feel
unsupported and may struggle to complete tasks independently. In addition, 35% stated
limited time as a major issue, which indicates that students are under pressure due to
deadlines. Only 5% mentioned difficulties with organizing and structuring information,
suggesting that research skills are less of a concern compared to the need for support and time

management.

Item seventeen: How do you handle and overcome these obstacles?

The following question seeks to uncover how students handle and overcome
challenges during research projects. The majority of students rely on strategies such as time
management, seeking help from peers or teachers, and using online resources, especially

technology. These responses are categorized into the following themes in the table:
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Table 7 : How Students Handle and Overcome Challenges in Research Projects

"I ask the teacher to give us instructions,” "Ask upper
Asking for help (teacher, classmates,
experts) students or teachers for advice."

"By managing my time very carefully,” "Create a

Time management/organization detailed timeline to manage my time better."”

"Use Al as a consulting tool,” "Use graphic organizers

Using technology/online resources to structure my notes.”

"I spent the whole night trying to finish it,” "By

Working hard (staying focused) working hard."

Studying similar projects or "I try to find similar projects and follow their structure.”
examples

"I always try to analyze my work to see if it lacks

Self-reflection and analysis o
something.

Staying motivated (confidence, "I motivate myself that I can handle it."
determination)

Seeking feedback or advice Ask for help from classmates or online resources.

Other methods Try to face challenges and make it more organized.
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Item eighteen: Perceived Benefits of Research Projects on Learner Autonomy

Empowered me to take ownership of my

0,
learning and development 30%

Fostered my growth in time management

0,
and prioritization 22%

Improved my ability to organize and plan

0,
effectively 4%

Boosted my confidence in managing tasks

independently 4%

Enhanced my problem-solving skills and

0,
self-reliance p%

i

0% 10% 20% 30% 40% 50% 60%

Figure 21 : Students’ Views on Independence through Project Work

The responses indicate that students perceive their independence during and after
research projects as having a positive impact on various aspects of their EFL learning. The
most selected responses were boosted confidence in managing tasks independently and
improved ability to organize and plan effectively, each selected by 18 (49%) of students.
Enhanced problem-solving and self-reliance was noted by 15 (41%) of students, showing
increased independence in handling challenges. Fewer students identified time management

and prioritization 8(22%) and taking ownership of learning 11(30%).
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3.6. Discussion and Interpretation of Students’ Questionnaire
The students’ questionnaire was designed to explore Master 1 students’ perceptions of
learner autonomy and the role of research projects in fostering independence in the EFL
learning context at Mohamed Kheider Biskra University.

The sample consisted of 37 participants, with 92% being female and 8% being male. The
majority of students stated that studying English was their personal choice.Which means that
their motivation can be different. Besides, the majority of students evaluated their English
level, with 68% claiming a high level, which may suggest that higher self-perception of
proficiency could contribute to greater independence in language learning. The study also
showed that students are familiar with the term “learner autonomy”, as they understood the
concept. This awareness indicates that they may have a strong understanding of autonomy,
which can positively influence their leaning progress. In addition, the high level of
engagement plays a crucial role in fostering learner autonomy. On the other hand, the small
percentage of students who do not participate might point to individual differences, such as
lack of self confidence or interest.

Moreover, many students described themselves as self-directed learners, likely due to
learner-centred tasks such as group discussions, which they prefer. This shows they value
independence and active participation in learning. Students considered motivation as the key
psychological factor that influences learning. When asked about learning progress, they
reported that the responsibility is shared between the learner and the teacher. They feel more
motivated and confident when engaged in research projects. This highlights the teacher's role
in creating a motivating environment.

In the same view, the findings reveal that the majority of students (89%) reported that they

actively try to solve difficulties when they face them. This indicates that most learners are
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capable of handling challenges on their own and willing to engage in self-directed problem-
solving. However, students face challenges like limited guidance and time constraints,
showing the need for better support and gradual teacher guidance.

Furthermore, based on students experiences (92%) believed that research projects help
improve their confidence, critical thinking, and autonomy. Students justified this by stating
that research projects require them to rely on themselves, organize their thoughts, develop
communication skills, and critical thinking, supporting the role of projects in promoting
learner autonomy. The majority of students reported that conducting research independently
allowed them to explore topics on their own, enhancing their problem-solving and decision-

making abilities.

In conclusion, based on the analysis of the students’ questionnaire, the majority of
EFL learners confirm the research hypothesis that research projects play a positive role in

promoting learner autonomy.

3.7 Teachers’ Interview
3.7.1 Description of Teachers’ Interview

A semi-structured interview was conducted to investigate the role of research projects
in promoting learner autonomy in the EFL context. This interview was conducted with
five EFL teachers from the Department of English Studies at Mohamed Kheider University
of Biskra. Its purpose was to collect useful information based on their professional
experiences and opinions concerning the development of autonomy through the use of
research projects in language learning. The interview consisted of open-ended questions
intended to explore teachers' views on the importance of learner autonomy, their strategies
for encouraging autonomous learning, and the challenges they face in fostering independence

among students. The first questions focused on general information about the teachers’
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experience and their role in guiding student research projects, followed by questions directly

related to how such projects can enhance self-directed learning.

3.7.2 Analysis of Teachers Interview

A thematic analysis method is used to analyze data from teacher interviews.

Q1. Have you incorporated research projects in your EFL teaching? If so, can you

describe the types of projects you have used?

A: “Yes, | have. Research projects can take the form of homework, assignments in a written
expression module, research papers with the right research methodology in linguistics, and

practice in a research methodology module.”

B: “Yes, | do use research projects when needed. without neglecting individual learning.
Working in groups can be challenging. Some learners do not like such tasks. And keep silent.

Consequently, the work will be done only by one or two learners.”

C: “Yes, | do use research projects, mostly presentations. Students choose a topic, conduct A
research on it, and then present their findings to the class. It HELPS improves their language

proficiency.”

D: “Yes, sometimes | ask students to work on presentations, analyzing short texts, or writing
papers about topics related to what we study. These kinds of tasks help them practice the

language while also learning how to search for information and organize their ideas.”

E: “I have not completely incorporated research projects in my EFL teaching. However, |
have encouraged students to engage in smaller-scale research-based activities, such as

analysing authentic language use and exploring linguistic phenomena.”
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Most teachers said they include research projects in their teaching in different ways.
Teachers A and D talked about using research papers, written assignments, and presentations
that match the lesson content. Teacher C also mentioned using presentations, which help
students improve their language and research skills. Teacher B uses research projects
sometimes but explained that group work can be difficult because not all students participate
equally. Teacher E does not fully incorporating research projects; nevertheless, she/he
encourages small-scale research activities like analyzing authentic language use. In general,
the answers show that teachers believe research projects are useful for developing both

language and thinking skills, even if there are some challenges in applying them.

Q2. What are your general thoughts on learner autonomy in EFL classrooms?

A: “Learner autonomy means that you as a teacher try to build in your learners the sense of
independence so they become responsible for their own learning. As a teacher, just guiding

them and let them take the full responsibility for their process of learning.”

B: “Learner autonomy is the ability to take charge of one's own learning. This fact does not
exclude the teacher's role in the classroom. Being autonomous is becoming self-reliant and
responsible for your own learning. This ability helps learners to be effective and successful in

their learning process.”

C: “I believe it's a good idea to improve the student skills in learning English.”

D: “It consists on his/her personal efforts to achieve the target goals.”
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E:” Learner autonomy in EFL classrooms is essential for developing students’ ability to take
charge of their own learning. So, fostering learner autonomy helps students become more

responsible and motivated.”

All teachers emphasize the importance of learner autonomy in EFL classrooms.
Teacher A focuses on developing student independence, with the teacher guiding the process.
Teacher B highlights self-reliance and responsibility while acknowledging the teacher’s role.
Teacher C said that autonomy helps with skill development. Teacher D mentions the personal
effort required for achieving goals. Teacher E states that autonomy motivates students and
helps them take charge of their learning. In short, all teachers agree on the significance of

learner autonomy, though their views of the teacher's role and its impact vary.

Q3. To which extent you think your students will benefit from project work? And why ?

A: “They will highly benefit from research projects because they will improve their oral
communication, self-confidence, and esteem during the presentations, as well as their written

production and research skills through submitting the papers.”

B: “Research work is doing a collaborative and cooperative task. Learners can learn from
each other. It can maximize interaction among learners and frequently they become more

autonomous, less anxious, and more proficient.”

C: “It will make them work autonomously and show their competency in learning English.”

D: “Research works are very beneficial as they allow students to rely on themselves selves

and cultivate their products.”
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E: “l believe students will benefit significantly from project work as it enhances their

language skills, critical thinking, and collaboration.”

Based on the teachers’ responses, all participants believe research work is very useful
for students. Most of them mentioned that students improve their language skills like
speaking and writing (A, E), and they also become more autonomous (B, C, D). Some
teachers (A, B, E) added that research projects help students gain confidence, think critically,
and communicate with others. One teacher (B) highlighted the importance of group work in
reducing anxiety and promoting cooperation. All teachers agree that research work is

beneficial and helps students become better English users and more independent learners.

Q4. What strategies do you use to encourage students to take responsibility for their

own learning?

A: “Through homework, assignments, extensive practice inside the classroom, tasks as more
than theoretical parts, continuous evaluation, doing research, following the learner-centred

approach, makes learners rely on themselves.”

B: “By giving them homework, asking them to do presentations of parts of the lesson, and
engaging them in tasks where they have to make research and work on their own, they solve

problems and make decisions alone.”

C: “Push them to practice a lot without giving much importance to the theoretical part.”

D: “I encourage students to take responsibility by assigning individual tasks, giving regular

feedback, and using real-world materials.”
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E: “Iguide them in using authentic materials, and trying to create a supportive
environment where they feel confident exploring language independently. Additionally, |
give constructive feedback and encourage peer collaboration to help them take ownership

of their progress.”

The teachers’ answers show that they use different strategies to help students become
independent. The majority of teachers (A, B, D) use assignments, research tasks, and
presentations to make students work on their own. They also focus on continuous practice (A,
C) and real-world or authentic materials (D, E) to keep learning meaningful. Some teachers
(D, E) also give feedback to help students take responsibility. One teacher (E) also
encourages peer collaboration to support independent learning. These, strategies aim to make

students more active and independent.

Q5. Howdo you balance providing support with allowing students to work

independently on research projects?

A: “Supporting students during their research process is always present, either orally or
writing feedback. Students receive guidance and instructions about what they will do. Then,

they independently prepare their work and wait for support and feedback from their teacher.”

B: “To balance support and independence, I guide students at the beginning by explaining the
steps and helping them choose topics. Then, | let them work on their own but stay available if
they need help. I ask questions instead of giving answers, so they learn to think and decide by

themselves. This way, they become more responsible and confident in their learning.”
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C: "l support students by first helping them narrow their research topics. | provide clear
guidelines at the start, then gradually give them space to work independently, offering

feedback when needed. This encourages autonomy while maintaining guidance.”

D:” Providing them with a plan, then they start their research works.”

E: “By offering clear guidance at the beginning, helping students define their topics and

structure their work.”

The teachers shared similar strategies to help students take responsibility while still
offering support. Most of them (A, B, C, E) said they guide students at the beginning,
especially by helping them choose topics and giving instructions. Then, they allow students
to work independently while staying available for help (A, B, C). One teacher (B) mentioned
using questions instead of answers to build critical thinking. Another teacher (D) gave only a
brief answer, saying they just provide a plan. The main approach is to support students at

first, and then gradually let them work on their own.

Q6. What skills (e.g., critical thinking, problem-solving, self regulation) do students

develop through research projects?

A: “all of them, they also learn how to work independently and present their ideas clearly.”

B:”learners can develop all these skills if they are well engaged in their research projects. If
the research project is done via Al apps and no ethical issue is considered, there will be no

development.”

C: “All the skills are developed if the research projects process goes in a convenient way.”
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D: “All of them, they also learn how to work independently and present their ideas clearly.”

E: “Through research projects, students develop critical thinking by analyzing information,
problem-solving by overcoming challenges, and self-regulation by managing time and

staying focused. These skills support both academic and personal growth.”

Most teachers (A, B, C, D, E) agreed that students develop all the main skills through
research projects. Some teachers (A, D) also mentioned that students learn to work
independently and present their ideas. One teacher (B) pointed that real development happens
only if students are truly engaged and avoid overuse of Al tools. Another (E) gave a more
detailed answer, explaining how each skill is built through the process. Overall, teachers

believe these skills develop when research is done seriously and properly.

Q7. What role do you play in guiding students through research projects?

A: “Helpful, Advisor, Controller, Feedback Provider, Supporter, Motivator.”

B: “a facilitator, promoter, motivator, and counsellor. | guide students by offering advice,
encouraging independent thinking, and supporting their development throughout the research

process.”

C: “A monitor, overseeing students' progress and providing guidance when needed to keep

them on the right path."

D: "My role is that of a guide, helping students navigate each step of their research projects

while encouraging independent learning."
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E: “My role in guiding students through research projects is to act as a facilitator and

motivator.”

The teachers gave different answers, but they all show that they help students in many
ways during research projects. Most of them said they support, guide, and motivate their
students. For example, Teacher A said they are a helper, advisor, controller, feedback
provider, supporter, and motivator. This shows they take an active role and try to assist
students at different levels. Teacher B said they are facilitator, promoter, motivator, and
counsellor. They also said they give advice and help students think for themselves. This
means they focus on making students more independent. Teacher C described their role as a
monitor, which means they watch students' progress and help them when needed. Teacher D
said they are guide, leading students step by step and helping them learn on their own.
Teacher E also said they are facilitator and motivator, which shows they support students
while giving them space to work. In short, the teachers see their role as helping students
without doing the work for them. They try to support students while also encouraging them to

be independent.

Q8. How do students generally respond to research projects? Do they find them

engaging or challenging?

A: “At first stage, they negatively respond and they protest that they cannot do much
difficult tasks, but when you motivate them, support and encourage them, they will smoothly
engage in the process and all the challenges disappear from step to step. They find them

challenging at first, later they see it as an opportunity to look for facts and knowledge.”
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B:”It depends on the nature of the research project. It can be engaging when the instruction is
well explained. Learners feel more confident and can be effective. However, if the task is not
clear enough, learners may encounter some challenges such as time constraints and difficulty

of the project and material shortage.”

C: “In my experience, excellent students usually find research projects engaging and enjoy

the process.”

D: “Students may find research projects either engaging or challenging, depending on their

individual personalities and how they approach learning.”

E:” As | did not have this experience with my students, I cannot give a direct answer.”

The teachers have different views on how students respond to research projects. Most
agreed that students often find them challenging at the beginning, especially when tasks seem
difficult or unclear, as mentioned by Teachers A and B. However, with support and good
instructions, students become more engaged and start to see the value in doing research.
Teacher A also mentioned that motivation helps students overcome difficulties step by step.
Teacher B added that the level of challenge depends on how the task is presented and the
resources available. Teacher C said that high-achieving students usually enjoy research, while
Teacher D noted that responses depend on each student’s personality. Teacher E could not
answer due to a lack of experience. These answers show that students’ responses depend on

several factors like support, task clarity, and individual differences.

Q9. Have you observed differences in motivation between students working on research

projects and those engaged in traditional learning activities?
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A: “Doing research projects makes students more motivated, active, self dependent.
However, in traditional classrooms, they are less motivated, most of them passive, as they

just rely on their teacher.”

B: “Doing research projects is very negotiating because it involves self-engagement, self-
learning, and self-reliance. Through research projects, learners are given more chances to

show their competences and abilities. They are given more power.”

C: “Yes. When some students see the successful presentations of their colleagues, they try to

provide with better works.”

D: “Yes, definitely. When students are involved in research projects, they tend to show more
interest and engagement. In traditional activities students just do them to meet requirements.

But with research projects, many students seem more curious.”

E: “Yes, students usually seem more interested when they get to choose the topic and work in
their own way. But with traditional tasks, some students lose interest because the work feels

the same every time.”

The teachers’ answers show that students are generally more motivated when working
on research projects compared to traditional learning activities. Teacher A mentioned that
research projects make students more active and independent, while traditional methods lead
to passivity and teacher dependence. Teacher B explained that research encourages self-
learning and allows students to show their skills, which gives them a sense of power.
Teachers C and D observed that students become more motivated when they see their peers
succeed or when they are more engaged in the process. Teacher D also pointed out that

traditional tasks are often done just to meet requirements, while research projects spark
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curiosity. Teacher E added that allowing students to choose topics increases interest, unlike
traditional tasks, which can become repetitive. The answers show that research projects help

increase motivation by promoting independence, engagement, and personal involvement.

Q10. Do you encourage students to work individually or in groups for research

projects? Why?

A: “l usually ask them to do projects in groups because they will acquire the sense of
teamwork, benefit from each other. Logically, they became leaders and can take decisions.

Cooperation creates the spirit of competition among them.”

B: “I prefer collaborative research projects, since they increase autonomous learning
interaction between learners, especially for introvert learners. However, an individual

research project is needed sometimes to see learners' individual process and proficiency.”

C: “l usually encourage students to work individually because it helps them build self-
reliance and take full responsibility for their work. It also allows them to develop their own

ideas without depending on others.”

D: “Working individually makes the student more knowledgeable, comfortable and

confident.”

E: “I prefer group work because it teaches students how to cooperate, share ideas, and solve

problems together. It also reflects real-life situations where teamwork is important.”

The teachers showed mixed views on individual and group work. Teachers A, B, and
E preferred group projects, highlighting benefits like teamwork, idea sharing, and real-life

skill development. Teacher B also noted that group work supports introverted learners,
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though individual work is still important for assessing personal progress. In contrast,
Teachers C and D preferred individual tasks, saying they help students build independence,
confidence, and responsibility. The answers show that both approaches are useful, depending

on the goals whether to promote collaboration or personal growth.

3.8 Teachers’ Interview Discussion

The findings of the teacher interviews align with the study’s aim of exploring how
research projects promote learner autonomy in EFL settings. Most teachers confirmed that
they Incorporate research projects in various forms, highlighting their significance in
improving language skills, critical thinking, and student responsibility. They emphasized the
teacher’s role in guiding and supporting students while gradually encouraging independence.
Although some challenges were noted, such as unequal participation in group work, the
overall perception of research tasks was positive. Teachers viewed research projects as more
engaging and motivating than traditional tasks, especially when students were given choice
and clear guidance. The shared perspectives suggest that research projects can effectively

foster learner autonomy when implemented with proper support and structure.

3.9 Summary of the Findings

The findings from both the student’s questionnaire and teacher interviews confirm
that research projects play a significant role in promoting learner autonomy in EFL settings.
Most students reported being aware of the concept of autonomy and described themselves as
self-directed learners. They showed the ability to solve learning problems independently and
expressed that research projects helped them develop critical thinking, confidence, and
responsibility. This suggests that many EFL students at Mohamed Kheider University are

autonomous learners.
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Teachers also agreed that research projects support the development of autonomy by
encouraging students to act independently, engage actively, and evaluate their learning. They
highlighted that research projects improve language skills and motivation, especially when
students are allowed to choose topics and receive guidance throughout the process.
Furthermore, the role of the teacher was emphasized as central in guiding students gradually
toward independence. Teachers balance support with freedom by offering instructions,
monitoring progress, and providing feedback. This confirms that teacher involvement is

essential in fostering an environment where autonomy can grow.

In conclusion, the study shows that research projects are a valuable tool for enhancing EFL
students’ autonomy, aligning with the study’s aim and significance. The results highlight the
importance of integrating research work in language classrooms to develop independent,

motivated, and skilled learners.

Conclusion
This chapter presented the fieldwork of the current study. It began with a brief
explanation of the research methodology, followed by an analysis of the data collected
through a student questionnaire and teacher interview. The aim was to explore the role of
research projects in promoting learner autonomy in the EFL context. The results confirmed

the research objectives and supported the proposed assumptions.
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General Conclusion

This study investigated the role of research projects in developing learner autonomy
among Master One English students at Mohamed Kheider University of Biskra. It focused on
determining whether students have independent behaviours, how research projects support
their autonomy, and the role of teachers in fostering it. The main assumption was that
engaging students in research tasks could enhance their independence and responsibility in

the learning process.

A qualitative approach was employed, using a student questionnaire and teacher interview.
The analysis of the results revealed that many students are aware of autonomy and reported
working independently, particularly when involved in tasks that require critical thinking and
decision-making. They viewed research projects as valuable in developing responsibility,

confidence, and active learning.

Teachers confirmed that such tasks develop essential skills like self-direction and time
management. They also highlighted the importance of guiding students throughout the
research process and creating a supportive learning environment. Allowing students to select

topics and work on their own was seen as effective in encouraging autonomy.

Finally, the findings support the assumptions that learner autonomy can be developed
through research projects. The results emphasize the significance of integrating such tasks
into EFL curriculum and the crucial role of teachers in guiding and supporting this
development. This study contributes to a better understanding of how autonomy can be
encouraged in EFL contexts and offers practical insights for adopting more learner-centered

teaching practices.



Promoting EFL Learners Autonomy through Research Projects

81

Recommendations

Based on the analysis of the data and the results of this study, some pedagogical

recommendations are suggested for both teachers and students:

>
v

For teachers :
Include research projects as part of classroom activities to help students become more

independent and motivated.

Let students choose their own research topics when possible to make them more
interested and involved.

Support students step by step during the research process, especially at the beginning.
Encourage group work, but make sure all students take part and share the work
equally.

Give regular feedback and help students deal with any problems they face.

Teach students how to plan their time and organize their research to finish tasks well.
Build a classroom atmosphere that supports autonomy by giving students some
freedom to make decisions in their learning.

For students :

Choose topics that you like when doing research to stay motivated and interested.
Work well with your classmates during group work, and make sure you contribute
fairly.

Try to solve problems by yourself before asking for help to build confidence.

Think about what you have learned from each project so you can do better next time.
Ask your teacher for feedback and use it to improve your work.

Do not be afraid of making mistakes, because learning from them is an important part

of becoming more independent in learning.



Promoting EFL Learners Autonomy through Research Projects

82
v Use technology tools (like Grammarly, Google Scholar, and online dictionaries) to

improve your writing and research.

Limitations of the Study

This study faced a few limitations that made the research process more challenging:

1. Time-Consuming: Collecting interview data from teachers took a lot of time because many
of them were busy. Although both face-to-face and online interviews were attempted, several

teachers could not participate due to their tight schedules.

2. Lack of Research Experience: Although we have done some research projects in class
before, like most Master’s students this was our first time conducting a full academic
research study. The lack of prior experience in handling all stages of the research process

made some parts of the dissertation more difficult.
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Appendix



Peoples Democratic Republic of Algeria
Ministry of Higher Education and Scientific Research
Mohamed Kheider University of Biskra
Faculty of Letters and Foreign Languages

Department of English Studies and Literature

Student’s questionnaire

/Dear Student, | am a master two student conducting research for my dissertation, and | am\

interested in your experiences as an EFL learner. My research focuses on promoting EFL

learners’ autonomy in research projects. Your participation is important, as your answers
will help provide valuable insights into this topic. Thank you.

o /

Section one: General Information

1. Gender :

A) Male |:| B) Female |:|

2. Choice of English:

A) Optional |:| B) Obligatory |:|
3. How would you evaluate your level in English?

A) High |:| B) intermediate |:| C) Low |:|
4. Are you familiar with the term learning autonomy?

AYes [ ] B) No [ ]
If yes, how would you define it in your own words?

Section Two: Autonomy in the Classroom

5. Do you engage in classroom activities?

A Yes [ ] B) No [ ]



6. What type of activities do you prefer to work on during class ?
A) Written activities |:|
B) Group discussions [ |
C) Presentations |:|

7. 1 consider myself a self-directed learner (a learner who depends mostly on himself in
learning)

A) Strongly agree |:|
B) Agree I:I
C) Neutral |:|
D) Disagree |:|
E) Strongly disagree |:|

8. In your opinion, what do you think are the key psychological components that can
influence the academic progress in and outside the classroom?

A) Motivation |:|
B) Anxiety |:|

C) Self confidence |:|

9. Does your teacher encourage you to take responsibility in the classroom?

A) Yes |:| B) No |:|

If “yes” it is because:

You are allowed to correct and evaluate yourself. |:|

You can choose the method to use. |:|

You can decide on the topics and activities. |:|

You are sometimes asked to prepare and present the lesson. |:|
10. Do you think that learning progress is?

A) Teacher's responsibilityl:l

B) Learner's responsibility|:|

C) Shared responsibility |:|



11. When you face a difficulty in your learning, how do you usually act?

A) Avoid it [ ]
B) Tryto solve it |:|

12. In your opinion, what helps a learner become more independent in their learning?

Section Three: Research Projects and Learner Autonomy

13. Do you believe that engaging in research projects enhances both your confidence in
communication, critical thinking, and autonomy in learning English?

A Yes [ ] BN [_]
Why or why not?

14. How many project works have you worked on this year?

A) Lessthan 3 |:| B) Between 3 and 6 |:| C) More than 6 |:|

15. Are these projects usually conducted :

A) Individually |:| B) In pairs |:| C) In groups |:|

16. Can you share an experience where conducting a research project helped you feel more
independent in your language learning journey?

17. What challenges do you face while working on research projects in your classes?
A) Limited time to complete the project I:I
B) Organizing and structuring informatioD
C) Lack of guidance from the teacher |:|

How do you handle and overcome these obstacles?



18. How do you see your independence during and after the project affecting your EFL
learning?"

A) Enhanced my problem-solving skills and self-reliance. |:|
B) Boosted my confidence in managing tasks independently. |:|
C) Improved my ability to organize and plan effectively |:|
D) Fostered my growth in time management and prioritization. |:|

E) Empowered me to take ownership of my learning and development. |:|

Thank you



Teacher’s interview

ﬁear teachers, | am a master two student conducting research on promoting EFL Iearner}
autonomy in research projects. As part of my dissertation, I am inviting you to participate
in this interview. Your insights and experiences would be invaluable to my study, and |
would be truly grateful for your time and input. The interview will be brief, and your

responses will be used solely for academic purposes.

\Thank you /

Q1. Have you incorporated research projects in your EFL teaching?



Q4. What strategies do you use to encourage students to take responsibility for their own
learning?

Q5. How do you balance providing support with allowing students to work independently on
research projects?

Q6. What skills (e.g., critical thinking, problem-solving, self-regulation) do students develop
through research projects??

Q8. How do students generally respond to research projects? Do they find them engaging or
challenging?



Q9. Have you observed differences in motivation between students working on research
projects and those engaged in traditional learning activities?

Why?

Thank you
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