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Abstract

The present study aims to study the impact of E¢drriers motivation on their
academic achievement. And more preciously to sigddl 6n the gender differences in
motivation toward the EFL learners’ academic achimeents in British civilization’s
module at Biskra University. In order to check tharelation, we have hypothesized
that the more EFL learner’s gender differences ativation are considerable, the more
their academic performance in British civilizatiomodule improves. To confirm or
disconfirm the validity of this hypothesis, we adistered a student questionnaire
through which the students’ motivation was assesas®avell as their level of willing to
learn and to achieve was depicted concerning theexaaments of British civilization
module while answering the designed questions.rAfte have carried out the main
survey, in turn, both female and male students’tidri civilization’s module
achievements marks, we found that all students velneire males or females confirm
that they do not achieve according to their gewiférences in addition to their endless
problem concerning being motivated at the same, timméch affects their will to learn.
The student’s questionnaire confirms that both mafel female learners have
deficiency concerning preparation of the tests al as the exams and the miss of
motivation of learning from the British civilizatiés module, which is here just a tool to
demonstrate that both female and male EFL studiams the obstacles of being
motivated to achieve better. The achievements tsebald shown that, the majority of
the two genders achieved average level, which ateicthat activating students
knowledge before exams is very a important aspatngl their studies which helps first
year master students of literature and civilizatiorbe motivated accurately as well as
giving them the ability to revise and to minimizeestamount their studies and to solve

their problems before being assessed.
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General Introduction



General Introduction

Language is a  system of  communication consistingf
particular population (Cambridge dictionary) and ndaage learning is
an active process that begins at birth and condinudiroughout life,
which is influenced by phenomenal aspects. One bEsd aspects is
gender, which constitutes one of the elements thakes important
role in learning English, because of the differeancef both female and
male learners in the learning process; these diffes indirectly
affect learner's  aptitude, motivation, and achiegats. In  other
words, gender difference influences EFL learnerskillss in accepting
the materials  from  teachers, their = motivation to arhe their
psychological aspect, and the attitude of the stude  Although,
teachers notice that the interaction of male learnas very different
from female learners and this induces many problefos teaching. In
the same time, those problems lead teachers to tecredifferent
teaching methods to deliver knowledge to both gendeFurthermore,
this research is designed for teachers of Englistho ware curious,
confused, or unconvinced about the effectiveness aonsidering

gender differences in teaching English as a forkgguage.

1. Statement of the problem

It is observed that the majority of foreigtanguage learners
especially English language encounter many diffiesl and obstacles
in terms of being male or female; as well as, thdfe@nt difficulties
faced by those Ilearners when it comes to their vabtin to learn.

Therefore, the problem we are confronted within sthresearch is the



existing  relationship  between  gender differences d anlearning a
second language; as for as, learners motivation apuditude in terms
of their achievements, presence, participation, ardiscipline in a
specific module which is the British civilization’smodule. Therefore,
the study investigates the EFL learners gender erdifites noted in

learning and specifically in motivation and acadeathievement.

2. Significance of the study

The present study has a great impact on the Ilearnand
the teaching process. It clarifies the influences gender differences
in learning English as a second language, whichdsleado success in
the  foreign language teaching, differentiating |lesw male  and
female motivation of learning, and minimizing theeatning problems.
It will be beneficial for the teachers’ teaching raségies. Learning
becomes easy from this angle. It enables EFL teachat Mohamed
Khider Biskra University to facilitate learning thearget language that
can lead to success in their learners’ achievements British
civilization's module as foreign language instroati to all learners

despite of their gender differences.

3. Obijectives of the study

The General Aim
*The present study aims at investigating the one thé causes
behind the different achievements in British cgaliion’s module.

The Specific Aims



et also aims at demonstrating the correlation betwe
motivation and gender in terms of academic achiegm in British
civilization’s module.

*Proving that we can teach British civilization’'s dube easily
when we are aware of the differences between matel demale in
learning’s motivation.

*The study is concerned with stimulating that the nsideration
of gender motivation differences is one of the 8esagy components
for a successful learning operation in the modulef British
civilization.

4, Research questions

In attempting to investigate if, gender diffleces can be
related to student's motivation to achieve in Bhti civilization’s
module, it is necessary to answer the followingstjoas:

RQ1.To what extent does gender influences motivation
of British civilization’s academic achievements?
RQ2.Does male learners while learning British

civilization’s module perform the same as fematners?

5. Hypothesis

Based on the assumption that gender differences
motivation and the British civilization’s module’s academic
achievements do not exist in isolation and theyerrefto the array of
socially constructed roles, relationships, and  uefice; these

hypotheses can take place:



RH1.The more EFL learners’ gender differences in
motivation are considerable, the more their academi
achievements in British civilization’s module impe

RH2.The way Female learners perform is very

different from Male learners’ performance.

6. Population

The population selected is First Year Masterudents of
the literature and civilization as a population 68&tudent( 15 male\
45 female) at the division of English at Mohamed idén

University of Biskra.

7. Methodology
Being a correlation and descriptive study, this kvois
undertaken with mixed method of research (both itpisle and
quantitative method of research); it is suitabler fthe conducted
research, because it tests the relationship betweeariables,
“gender motivation differences \ students’ academic

achievements in British civilization’s module”.

8. Data collection tools

We rely on these following tools for gathering data

students’ questionnaire, as well as the student’'shiemements marks

in British civilization’s module.

*The student’'s questionnaire aims at investigatingeirt
motivation toward their academic achievements of thbogenders

among students to enhance and to facilitate the gukge



teaching process, whether their learning strategibave a role
for developing British civilization’s module’s acamhic
performance. Also aims at determining the place t tha
motivation has in the students’ academic achievésnento
differentiate between male and female will of aglng.

*The students’ achievement marks to constrain thegrege
of importance that is given by the learners and depict their
aptitudes about considering it to monitor learnerchi@vements
in  British civilization's module to acquire active information
about their learning motivation. Besides, to pereeia detailed
description of both gender learners’ female ones @omparison
to male learners paying close attention to get anficoation or

a disconfirmation.

9. Sample

Choosing, 20 participants among students of firsteary
Master literature and civilization as a sample of tudg
(10male\l0female). They have been chosen randomty dnswer the
questionnaire anonymously in addition to their aghments marks to

be taken into consideration.

10. Limitations of the study

The present study we will be concerned only by
English learners’ and their aptitude differences Ierarning the English

language as a second and foreign language and tl@hievements



whether female or male to be motivated and not tlowerall

evaluation that does not considers gender diffe®nc

11. Structure of the study

The present study is composed of three chapterse Tirst
one is devoted to give general overview about gendkfferences in
motivation. Through this chapter, we try to definghe concept of
gender, gender VS  sex, gender  differences, gendemilasties,
motivation, and to present the basic assumptions mbtivation, its
main elements, its importance, in addition to cb@stics of both
female and male behaviours and a description to twhbehind
students’ deficiency in learning process. The sdcoohapter is about
students’ British  civilization’s academic achievert® in general, its
different presentation as well as its different eyp In addition, we
explain testing in language learning process in egdn and its features
that contribute to improve motivation of performingo both female
and male learners and teaching this module. Finalllge third chapter
is concerning the fieldwork and the data analysishich describes the
implementation of the research tools. Furthermord, analyses and
interprets the data collected from these tools toawd conclusion about

the data gathered and to confirm the validity aof wark.



Chapter One

The EFL Learner’'s Gender Differences

In Motivation



Introduction

English as an international language plays a saanf role in
globalization. At the present time, Motivation foforeign learners is a
requirement to learn English and it has been tdeates a factor that
needs to be controlled. If we are motivated, we rnleabetter and
remember more of what we learned. This seems to like an obvious
fact, but the critical fact is that not all motiwais are created the equal;
especially when it comes to gender. Although, therare some
differences between men and women, which can be erobd. For
example, it can be seen that women are often warmmed sensitive,
while men are more assertive. However, there ammes lesser-known
differences between the two genders, which recentiensfic studies
have found. In this chapter, we will deal, on onendh with general
issues about gender, its definition, the differendgetween gender and
sex, what is motivation, its types and elements, Bddition to its

importance towards EFL learners’ performance inater hand.

1.1. Gender VS Sex

Gender Sex
*“Gender is not *“Sex is a
smoothing we are born biological categorization
with, and not something based primarily on
we have, but something potential and biological
we do” (West & differences” (Ekert &
Zimmerman 1987, p9) - McConnell-Ginet,




something we perform”
(Butler, 1990,p.23).

* “Labeling
someone a man or a
woman IS a social
decision. Only our
beliefs about gender can
define them.” (Fausto-
Sterling, 2000,p. 3).

*“Gender IS
embedded so thoroughly
in  our institutions, our
actions, our beliefs, and

our desires as well as

2003,p.2).

*“Referring to  the
biological aspects of an
individual as  determined
by their anatomy, which

is produced by their

chromosomes,
hormones and their
interactions”. (Tolland

& Evans, 2019,p.10).
« “Sex refers to a
set of biological

attributes in  humans and

animals. It is primarily

our  motivations.”  (Ekert associated  with physical

& McConnell-Ginet, and physiological

2013,p.1). features.” (Newman,
2021,p.22).

- Gender IS based -Sex is about the

on socially constructed

features.

characteristics that are

biologically defined.

Table 1: Gender VS Sex




1.1.1. Learning to be Gendered
X Gendered Dichotomous Beginnings:
» The Difference between Being a Girl and Being a Boy

Butler (1993, p.15) assigned the difference of @eim girl and
being a boy to the life of a man or woman. This rilaition is
continuously  published  through the naming languagevent.  For
example, Evelyn was available as a male name in thmited
Kingdom long after it became the exclusive femaleama in the
United States. However, this change does not charige fact that
English names are gender-specific.

Around the age of two, boys and girls show the sampiay
behavior. When it comes to choosing different toysxd engaging in
different activities related to gender-inapprogiat play, much turmoll
arises about the fact that boys and girls are rmiffie (Maccoby,
2000,p.30).

* The Divergent Learning Asymmetrical Differences

Langlois & Downs (1980,p.61) believe that while Igirtend to
be neutral about the choice of other qirls' toyspysb react positively
to boys with a masculine playstyle, especially woime choices. He
showed that he was more Ilikely to punish his mal®emmanions.
Similarly, early gender socialization studies foundhat men (both
children and adults) were more engaged in  forcingendgr
differences than women. For example, fathers wereorem extreme

than mothers in gender misunderstandings about babyge and

10



texture. That is, men tend to play loosely with $oynd with girls
more gently than women do. (Bolin & Sutterfeild 98%.55).

» Separation Between Males and Females

As development progresses, the explanation of gende

differences becomes more complicated. Separatiom daad to

competition and competition between boys and girlsuch as

elementary  school activites such as "Girls  Chase oysG

(Thorne, 1993,p.17). These activites can be ingmirt sites for

building differences if a girl or boy is claimed tbe superior in

each activity in question. On the other hand, ma#merican

children  prefer same-sex playmates at the age ofreeth

(Maccoby, 1998,p.11). This is the age at which yeoan clearly

see your gender, and this preference grows rapihyage.

1.1.2. Keeping Gender:

1.1.2.1. The Gender Order

Gender is composed in a sample of members of thmilyfa
that develops over the vyears to outline male andy,lamasculinity
and femininity, concurrently  structuring and redulg people’s
relation to society.(Eckert &McConnell-Ginet, 200.21). The
persistent differentiation of male and lady does wnono longer
serve to assure organic replica, however to asssmeial replica in
addition to to reaffirm the social preparations tthaely upon the

types male and lady.

11



1.1.2.2.  Convention and ldeology
The power of customs and habits lies in the facat thve simply
learn how and how to do things, without considerinfpe reasons
behind them, and without being aware of the largsiructures, they
fall into. Example: Automatically "Mrs. and Mrs. @es" instead of
"Mr. and Mrs. Jones" This is a matter of conventionGender
idealism depends on the nature and justice of mew avomen, their
naturalness, origin, and the need for various dspeof gender order.
(Bodine, 1975,p.134).
1.1.2.3.  Division of Labor
Nochlin  (1992,p.23) studied why there are so few redd
female artists, only men in an era when the "great theme was
religious and art focused on portraying the humamdyb A studio
training with a human model (male or female) who s hashown
admission. Another example: Six women programmed |AEN
computers built in the 1940s, and women continuedostm of the
programming until the 1960s, when programming becamapparently
difficult. At  this point, programming  professionals were virilized
through a variety of clearly discriminatory praesc (Ensmenger,
2010,p.47).
1.1.2.4. Institutions
The gender  system of  global institutions  such as
businesses and governments (Connell, 1987,p.7) ida®v a
kind of official website for gender order. Until eh last century,

women's  participation in  both government and bussne was

12



negligible. Women in the United States did not votmtil 1919,
and as women gradually entered the corporate wackpl they
did a very sneaky job.
1.1.3. Masculinities and Femininities
Gilligan et al. (1990,p.33) as qirls approach asicdmce, they
find themselves less confident, less assertive, emorespectful, and
generally lose their sense of independence as dd.chihe term “true
masculinity” emphasizes that masculinity (like famity) is not a
consistent object, but part of a larger struct(@@nnell, 1995,p.56).
1.1.4. Gender Practice
Structure and practice are in a dynamic relatignshand are
constantly subject to change. Social order is @it changing,
and even what appears to be stable is the resultawof event of
social reproduction, not the result of nothing happg. (Ekert,
2000,p.5).

1.2. Definition of Motivation

Definitions of Motivation

«“A motive is an inner state that energizes, actsgat
or moves and directs or channels behavior goalsBerglson
& Steiner, 1965,p.25)

*“It is the stimulation of any emotion or desire
operating upon one’s will and promoting or drivingt to
action.” (Lillis, 2008,p.86)

*“Motivation is the complex of forces starting and
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keeping a person at work in an organizatiddibin

( Vincent &Kumar, 2019,p.483.)

- Motivation refers to the degree of preparation oh a
organism  for  pursuing a particular goal, and means
determining the nature and location of the forcencluding

the degree of preparation.

Table 2: Definition of Motivation

1.2.1. Nature of Motivation

Motivation is a  psychological phenomenon that oscurin an
individual. One feels a lack of specific needs tatisty the feeling of
doing more. A satisfying ego motivates people betthan wusual. (Beck,

1990,p.91)

1.2.2. Types of Motivation

If the teacher wants to get more work from the etid he needs
to be motivated to improve the level of the studerfthey are offered
incentives to work more, it is rewards, better @sd awards, etc., or

they can instill fear or use violence to get the floey want.
1.2.2.1. Positive Motivation

According to  Drucker (1997,p.17) true positive  maation IS
responsible  for  placement, achievement of high dsteds, adequate

information  for  self-regulation, and the involvemhenof learners as
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responsible citizens in the plant community. Pwsiti motivation comes

from working together on a reward basis.
1.2.2.2. Negative Motivation

This is called a negative or horrifying motive. Ilis based on
violence and fear. Fear causes learners to act irpadicular way. If they
do not act accordingly, they may be punished or idhead for poor
performance. Fear acts as a push mechanism. Learnelo not
voluntarily = cooperate, but want to avoid punishment(Bennett. &

Henson, 2003, p.130.)

1.2.2.3. Intrinsic Motivation
It is defined as: "Intrinsic motivation refers to elavior
driven by internal rewards. In other words, the ivaiion to
engage in behavior comes from within the individudkecause it
is inherently rewarding." Bennett, Henson. & Zhang.
(2003).p.101.  Therefore, the motivation here is thenner
feeling that makes people work more.
* Types of Intrinsic Motivation
- Knowledge: Learners are hungry  for new knowledge.
Learners want to know more about new topics, soisita good idea
to add additional learning materials and resourdes the content of
a particular program.
- Accomplishment: Learners are motivated by their

achievements. Creating and  developing quizzes  andsplaging
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scores through the leader board to improve yourdaga can help

promote this kind of essential motivation.

- Stimulation:  Learners are motivated by stimuli. Creating
assignments and developing self-assessments can p hahcrease

learner involvement.

(Vincent & Kumar, 2019,p.484.)

1.2.2.4. Extrinsic Motivation

It is defined as: “Extrinsic motivation refers to eHavior that is
driven by external rewards such as ranks, gradesgreds, and praises.
This type of motivation arises from outside the iwdbal, as opposed to
intrinsic motivation, which originates inside the ndividual.” By
Bennett, Henson. & Zhang. (2003).p.101. Well hereyotivation is an

outsider feeling that energizes doing more.

* Types of Extrinsic Motivation

There are several types of extrinsic rewards, bu¢ Wocus on only

these key three:

-Completion  Contingent Rewards: rewards are given for
completing a task.

- Performance Contingent Rewards: performance-based
rewards.

- Unexpected Rewardsrewards are given unexpectedly.

(Vincent & Kumar, 2019,p.484.)
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1.3. Different Approaches to Understanding
Motivation

“Motivation, like the concept of gravity, is easierto
describe (in terms of its outwards, observable ceffe than it is
to define. Of course, this has not stopped peoptemf trying
it.” (Covington, 1998,p.1). Indeed, different sclwo  of
psychology provide very different explanations of hyw people
behave and think that way, there are historical ngha in
understanding motivation, and different times arenportant for

different aspects.

Motivation Theory Main Component

Expectancy- value Expectancy of SUCCESS;
the value attached to success

on task. (Brophy, 1999,p.19)

Achievement Expectancy of success,
motivation incentive values, need for

achievement; fear of failure.

(Atkinson and Raynor,
1974,p99)
Self-efficacy Perceived self-efficacy

(Bandura, 1997,p.61)

Attribution Attributions about past
successes and failures

(Weiner 1992)

Self-worth Perceived self-worth
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(Convington 1998)

Goal setting Goal properties,
specificity, difficulty and
commitment (Locke and

Latham 1990)

Goal orientation Mastery goals and
performance goals (Ames
1992)

(Zoltan Dornyei 2001, p10-11)

Table3: The Most Well-known Motivation Theories
1.3.1. The Needed Theory for Practical Purposes

“The real problem with motivation, of course, is ath
everyone is looking for a single and simple answeéreachers
search for that one pedagogy that, when exercised| make
all students want to do their homework, come in fafter-
school help, and score well on their tests and rtepoards.
Unfortunately, and realistically, = motivating  stutien yesterday,
today, and tomorrow will never be a singular or istic
process.” (Scheidecker & Freeman, 1999,p.117 ). lather
words, pure motivational theories are a modalityatthrepresents
a single theoretical perspective and it is theeefofixed around
some  selected motivational  factors,  while largely gnoring
studies that follow other directions, is useful foreffective
classroom application. It does not help, because detstanding

why students behave in their own way requires a aildet
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perhaps multifaceted composition that represents ltipteu
perspectives.
1.4. Gender Differences and Similarities
1.4.1. Gender differences

Gender stereotypes, (i.e.: differences in thinkingetween
men and women). Gender stereotypes and gender roley or
may not reflect actual gender differences. In term$ language
and language skills, girls develop language skillaster than
boys develop and know more words. However, this sdorot
make a long-term difference. Girls are also moreelyi than
boys to admire, agree with whom they are talking, tand
respond to their comments. Boys, on the other haate more
likely than girls to express their opinions and ticisms
(Leaper & Smith, 2004,p.14). When it comes to terapent,
boys suppress inappropriate reactions more thanls gisuppress
and cannot blur things slightly .In terms of aggies, boys
have a higher proportion of unprovoked physical raggon
than girls do, but there is no difference in indliceaggression
(Hyde, 2005,p.75). Some of the biggest differencese related
to the child's play style. Boys often engage in aoiged brawls
in large groups, while girls often have less phgfsicactivity in
much smaller groups (Maccoby, 1998,p.49). There @&so a
difference in the incidence of depression, and raftpuberty,
girls develop depression much more often than bays. After

puberty, girls are more likely to be dissatisfied ithw their
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bodies than boys are. There are significant diffeee between

individual men and women. There are differences ithe

average group, but the actual size of most of thebkHerences

is very small. However, knowing a person's gender not very

helpful in predicting actual characteristics.

1.4.2. Gender Similarities

The gender-specific similarity hypotheses proposedby
Hyde (2005,p.47) show that men and women are almesnilar,
but they are similar to all psychological variablesAn exception
was found for some aspects of motor performancech swas slide
truck, masturbation morbidity and physical attacksetc. Some
male and female analysis adopts the size of the eldement
approach and the calculation effect at differentesag If necessary,
these survey results are reviewed in the sectioter athis chapter.
Hyde (2005,p.49) discovered that the size of thex ddifference of
a certain degree is greatly different. Gender a il&m hypothesis
has a major impact on research on sex developméfdany gender
development researches are intended to explain whguth or
adolescent competition  differences exist in dewmlept. Gender-
German Hypotheses The hypothesis is that many npeaftces
are counted as domains such as adult mathematicatformance.
In short, there may not be gender differences tmplagx in many
areas. This approach  encourages researchers to ncéala the
emphasis on gender differences with the emphasis gender

similarity. In  connection with the gender similgrit hypothesis,
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gender separation is prominent in  most adult odiups This
observation encourages researchers to consider indudual
influences such as cultural sexism and stereotymess part of the
explanation of gender segregation in adult occopati
1.5.1. Motivation to Attracting both Males and
Females into Learning
Hogan and his colleagues say that individual astio
within  a group are accepted (become friends), ssfak
assert themselves and achieve status (advance), drale
meaning (advance). We propose to be motivated byreeth
universal needs. (Hogan &  Blake, 1999,p.97; Hogan &
Premuzic 1997,p.17). Definitions of values tend focus on the
notions of life-guided principles that influence  cokon-
making and behavior. Schwartz (1992,p.44) describedlues
as fundamentally = motivational and proposed 10 usally
different  values that represent a  "motivational toamum."
Eccles & her colleagues argue that gender diffeaencin
values, motives, and self-concepts are causally ketin to
important outcomes such as career choices and vachents.
Women seem to be more or less attracted to a plartic
organizational culture because of their motives, stem and
values. This suggests that self-selection can pkay role in the
relative absence of women in senior management nfia &
Fischer, 2002,p.12). A meta-analysis of the attebu men and

women seek at work found that these generally spoeded
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to gender roles and stereotypes. Men preferred roppbes

for merit, promotion, freedom, challenge, leadgyshiand power

to women. It shows that women value interpersonal
relationships more than men, help others, preferodgotimes

and easy commuting, and want more flexibility andalahce.

However, the ranking preferences between men and meno

were similar, and the effect size of the differenomas not

significant (Konrad et al., 2000,p.82).

In a study examining agent and community goals, the
majority of women rated community goals (includingntimacy,
attribution, and altruism) as more important thargerd goals.
The majority of men rated agent goals (including rergjth,
achievement, and enthusiasm) as more important. edMeww a
significant minority of men and women showed a eatt of
gender atypical Women value the values of self-
transcendentalism (mercy and universalism) mone then do.

1.5.2. Barriers to Attracting both Males and Females
into Learning

Many countries are committed to providing qualityechnical
education to male and female students. Developedintges such
as America, France and Britain have become indligid,
resourceful and prosperous due to their progress fteachnical
education (World Bank, 2004). The Kenyan government
recognizes the value of technical education in [gment. Its

main aim in technical education and training pekciis to prepare
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competent male and female students who should ibenedm the
application of the acquired skils and knowledge tplay a
productive role as workers and take part in natiordevelopment.
Technical education under Kenya Vision 2030 alsomsai at
enhancing and improving their standards of livingRegublic of
Kenya, 2008). Quality Technology education prograrSociety by
providing equal opportunities for men and women &em student
(UNESCO, 2008). As a result, Society has equal dppay
Participation of both male and female students nleaa technical
course. Also technically educational institutions eed to ensure
equal treatment free Impact of Gender Bias on liegrn Technical
Courses (Small, 2007,p.34). Despite the fact thaechriology
education plays a role an important role in premaristudents for
quality acquisition  Technical skills and knowledggo contribute
nationwide Development, research shows that staderdre facing
gender Challenges related to learning technical  rsesu
(UNESCO, 2008). According  to Chaika  (1999,p.22) naa
(2005,p.11), Students with a degree in engineeringpnsidered
“inappropriate”  for  those  with  gender-biased face<hallenges
from family, teachers and classmates. However, baysd girls are
facing each other Challenges in learning technicaburses, female
students there are many more challenges in learnooyrses such
as: Technology and  technology. Gender-specific  lehgés in
learning  technical courses it is a universal phesmwon. For

example, with engineering Technology course were sagpointing
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Pejorative remarks from teachers such as "women" y Whvaste
you without becoming an engineer. Richard and Susan
(2009,p.26) further criticize Teachers cannot pevi  equal
opportunities, Participation in learning by both lenaand female
students Engineering and technology course and mclat Female
students nurture "learned helplessness” into onee Thesult of
teacher disappointment. In addition, women feel i@msx and very
selfish (Elijah et al, 2002,p.43).

1.6. Academic  Motivation of both Male and Female
Learners

Academic motivation can most easily be defined as fator
that influences those who attend school. Get a edegr Several
conceptual perspectives have been proposed to rbetiaderstand
scholars. There are many theories of motivation rékla Craven,
Hinkley & Debus, 2003,p.14). One of the most welbivn
motivational  theories is  self-determination.  Thesri in  which
behavior is essentially motivated, extrinsically  tivated, or
motivated (Deci and Ryan, 2000,p.16). This theoabti approach
has led to a significant amount of research andmsedo be very
relevant. Researchers Test this presentation of f-desrmination
theory and support it as several different contmsu Domain.
Many motivational theories a two-element structure that
distinguishes  between motivated behavior, personadtentions, or
personal  behavior. Choices and motivations, actiongerformed

reluctantly or disobediently (Vallerand, Pelletier & Ryan,
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1991,p.34). However, SDT claims that motivated be&ta can be
further divided into two parts: Motivational factpr intrinsic and
extrinsic motives, and factors that reflect a lackf motivation.
Since its inception, SDT has been organized using variety of
methods  Structure from the perspective of academigotivation.
Vallerand et al. Added a more theoretical concept the model of
Deci and Ryan (1985,p.65). Acknowledge that lea'nerinherently
motivational attitudes, values and goals can befemdifit when a
learner goes to college and chooses to study \aibpnt This is a
hierarchical structure 3 higher-order factors andx ssecond-order
factors (Vallerand et al, 1992,p.25). Three higheler factors
Essential motivation when actions are taken for jay for joy;
external motivation, when an action is performed tachieve a
goal or reward beyond the activity itself. Motiati for
individuals there is no reward for their actions.hefe are three
subcary factors that motivate exogenous. Identifiedaction to
integrate persons that provide personal value oftiod¢ inserted
(action is still Not only is controlled to the endby the
environment, but also unified reward / punishment punishment
Improvement, quilt, and commitment) and externaleg@lated by
external agents such as REWARDS Limit matter adjest type.
And three sub-stages of an internal motive: |  KknouwNTIC
MOTIVATION (The The fact that you work for yourselfand the
joy and satellte group derived from the partiapat Security,

learning purpose, unique Intel's epiderminability). unique
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motivation to outcome (the fact of wuse activitiesor f joy and
satisfaction learn you and try to try or create etinmg), A
uniqgue motive to experience stimulation, (the fadf participating
in activities to stimulate exciting Pleasure of s@my pleasure,
aesthetic  experience, fun and excitement (Deci, anRyan,
1991,p.22). In addition to the essential and exogsn motivation,
Deci and Ryan (1985,p.33) have been set recentlpe Third type
of motivational construct is important for C-Systemto fully
understand human behavior. The concept is calledrusion. If
they do not recognize everything, individuals livResults and its
own behavior they are not specifically motivated axogenously.
Eventually, they may stop participating Academiti\éty.

1.7. The Importance of Learning’s Motivation

Richmond  (1990,p.194) suggests in  his study: Mdbva
and learning can be interdependent, with  motivategeople
learning more and studying more motivated. In thimse, the role
of communication in the classroom is not limited to
communicating content and controlling messages. As the saying
goes, we cannot learn without motivation, so teexheneed to
motivate their students. Motivation is the basis ahy job because
in our lives nothing can be achieved without mdiv@B. Frith
(2009,p.54) examines internal and external factothat influence
learning  motivation and  motivational  principles ttha apply to
educational design. Lack of learning motivation mde at the root

of the problem.
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Conclusion

This chapter is an overview about the gender diffees In
motivation of EFL classes. We presented differentefinitions, in
addition to its elements, its types, and its im@oce, which
constitutes in  helping EFL both male and female rnees in
strengthening their abilites, and much more to rionp of their
academic motivation of learning. However, they neetb obtain
certain characteristics in order to facilitate andimplify learning
English.  However, the gender motivation differencesdifficulties
and barriers such as anxiety, lack of self-configen lack of all
types of motivation, and shyness will block leasnerfrom being
active in their studies and it will stop them frontrying to be
engaged; as a result, they will not be motivated &ohieve more
and get better grades. Therefore, the teacherse rol this case is to
create and ease certain activites and techniqudse |considering
the differences and the similarites between malend a female
learners, which enables learners to develop theiotivation to learn
and to reduce their disabilities in being involvedAs well as,
considering those differences will enable and fosthe teacher to

do his/her job as a motivator.
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Chapter Two

The EFL Learner’'s Academic
Achievements in British Civilization
Module
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Introduction

Academic performance represents a measure of howll wan
individual has achieved a particular goal that ibe t focus of their
activities in the classroom environment, especiallyin schools,
colleges, and universities. University systems rdefi those goals that
as critical awareness or include acquiring knowdedg and
understanding in specific intellectual areas (suds reading, writing,

science, history, literature, culture, and civiliaa).

Therefore, there is a tendency that British Ciaian Course is
Important in the EFL Curriculum to EFL learners, pesally our case
of 1% year master students literature and civilizationhow next year
are expected to get their master degree. Generalls described
Rodrigues, E. (2015, p.29), in content-based  smmur like British
Civilization *“language and content subjects arptegrated and the
goal is that students study the target Ilanguagvith a particular
subject (e.g. history, geography, mathematics)’elafed to this, the
focus of teaching British civilization is the impement of students’

academic performance.

In this chapter, we are going to define academichieements
and identify its different presentation that had ere held by different
perspectives. In addition, we are going to give amerview about the
concept of knowledge to clarify the relation betweavhat we learn as
information and how we perform what we have leayneas well as

explaining linguists different perspectives about cademic
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performance.  Furthermore, we are going to deal witlBritish
civilization as a module and its aspects. Finallye are going to try to
construct the relationship between the academic ieaements of the

learner and gender differences in motivation.

2.1. A Brief Overview about the Academic

Achievements

The academic performance study has led to many empirica

studies and fundamental advances, including the eldpment of the
first intelligence test by Binet and Simon (1905%). Walberg
(1986,p.17) was an early integration of existing udsgdss on the
educational effects of time, but is currently irdithg studies on
predictors of academic performance in some large adeic
performance  evaluation studies (eg, Internationaltudéit  Evaluation
Program, PISA).

Introductory  textbooks such as  Woolfolk  (2007,p.79 provide
theoretical and empirical insights into the deteants of school
performance and its assessment. However, because ademrc
performance is a broad topic, some textbooks focpsimarily on
selected aspects of academic performance, such & improvement
of school performance or certain predictors of sthoperformance.
Spinath  (2012,p.25) provides a detailed, concise d aninformative
overview of academic performance. He emphasizes ihgortance of
academic performance from a variety of perspectiv@sdividual and

social, psychology and education and research), etc.
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2.2. The Definition of the Academic Achievements

Definition of AA

*The Carter's (1959,p.195) Educational Dictionary  finges
academic performance as acquired knowledge or . skiDeveloped in
school subjects and usually determined by test escoand / or grades
awarded by the teacher.

* Dictionary of Psychology by Chaplin (1959,p.75) ideé
educational or Academic Achievement as specifiedvelle of attainment
or proficiency in academic work as evaluated by theeachers, by
standardized tests or by a combination of both.

*Bhatnagar, R, P. (1969,p.56) considers Academic ie&eiment
or Academic Performance of students as an aspect toéir total
behavior. It is the product of the interaction ofhet student, as an
individual with his environment, namely school,dears and peers.

*Gupta and Kapoor  (1969,p.223) have stated that eacad
achievements or academic performance like perfocanin other areas
IS not one-dimensional, but multi-dimensional atgiv  including

numbers of the phase.

- Academic performance is a measure of how well andividual
has achieved a particular goal that is the focus tleéir activities in the
classroom  environment, especially in schools, gelle and colleges.
School systems define cognitive goals that are secosricular or
include acquiring knowledge and understanding in ec#g intellectual.
Therefore, academic performance should be viewed as multifaceted

structure that includes different areas of studyheT field of academic
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performance is so wide that it covers a wide variebf educational
outcomes, so the definition of academic performancdepends on the

indicators used to measure it.

Table 4: The Definition of AA .

2.3. Achievement Testing

Testing students means to measure their abilitiegrfopnance
or knowledge in a particular domain manly educatiorAdditionally,
language achievement tests are used to measure amy students’
performance rather identifying students weaknessd ato what extent
they have reached their desired goals and long-terabjectives.
Language achievement tests also wused for testing thalidity of the
used curriculum within the context of educationalrogsams, however,
there is a continual technigue of assessment thdditi@nally includes
teacher-made  tests and letter-grade overall pediocen  standards.
The non-stop monitoring of student overall perfonce within a
particular tutorial content material place providesapability now not
only to assess student progress however  additjonalto  link
instructional techniques and getting to know ojest  with
identified pupil learning wishes or talent deficitsOut of a problem
for the performance of public schools, statewide nimal competency
trying out applications  proliferated in the  1990s."Policymakers
reasoned that if colleges and students have beed keilty for pupil
achievement, with actual penalties for those thaidn'd measure up,
teachers and students would be motivated to improperformance".

Traditional achievement tests were judged ’low-endlests and the
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creation of standards-based reform wused to be demsl as impetus
to revamp methods of student assessment, a revgmpwhich is
ongoing at the time of this writing. Similarly, atudy by Herman,
Abedi, and Golan (1994,p.83) assessed the effects gspandardized
testing on schools. They surveyed 341 elementaryachtgs in 48
schools, even though the place of the colleges wasxe now not
identified. In their study, lessons in which depdv college students
have been the majority were extra affected with thed of mandated
checking out than those serving their extra adgmua peers. Results
advised that teachers serving disadvantaged stidenwvere  under
greater stress to enhance take a look at ratingd greater driven to
focal point on check content material and to emilkeas check

preparation in their educational programs.

In general, then, language achievement intest are
techniques wused to make decisions, decisions thaay madditionally
involve instructional, guidance, or administrativassues. For example,
what is the efficacy of a unique technique and therrent method of
instruction? What are the particular outcomes ofardmg? Is there a
want  for remediation? Are grading practices ac&®at Is the
curriculum  responsive to the acquisition of basic nda precise
academic skills? Is counseling suitable for any egiv student? Is
splendid placement a concern? Thus, the breadth tloé assessment
will  be predicated upon the rationale for the usef @articular

achievement measures. lllustrating the sorts ofestons or problems
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that may additionally be addressed and the antmipabenefit(s) to be

derived from the trying out process.

2.3.1. Aim of Achievement Testing

The main goal of the achievement test is to evaluathe
individual. However, you can start an action planithw a performance
test. Some people may receive a higher performanseore. This
indicates that the person has a high level of picy and is ready
for a high level of instruction. (Ray-Taylor. 19pH8). On the other
hand, a Ilow performance score may indicate that asgm has an
affected area that needs improvement or that a icpet subject
needs to be repeated. For example, a student maydedeto participate
in a learning program based on the results of a figwacy test.
Therefore, it can serve as a motivation to improee an indicator to
proceed to a higher level. An achievement test isedu in both the
educational sector and in the professional sector.

2.3.2. Categories of Achievement Tests

An Achievement tests measure how a person has elearmover
time and what they have learned by analyzing therurrent
performance. It also measures how a person unddsstaand masters
a particular area of knowledge at this time. Thisstt can analyze how
quickly and accurately a person completes a taskt tthe or she
considers accomplished. (Vail, 1940,p.61). The i&obment Test s
an excellent option for analyzing and assessing arsgm's academic
performance. For example, every school needs to veprothat its

students are proficient in different subjects. Inosin cases, students
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are expected to pass a certain level in order twarae to the next
grade. The proficiency test captures and evaluatee grades of these
students to determine how good they are comparttetstandard.

Achievement tests are categorized into two majorougs based
on participation.

2.3.2.1. Individual Test

Individual tests are individual detailed tests. sThiinvolves the
participants meeting the examiner individually (@i usually takes
few hours), after which the participants are presdn with the
interpreted results and recommendations of the . teBarticipants get
additional minutes  with the examiner. The examinerprovides
feedback, explains the results, and answers otheestigns. ( Schaie,
1967,p.99).

2.3.2.2. Group Test

In-group tests, participants or students partigipat in
performance tests together, maybe in the hall orasscbom. It s
cheaper and saves time than individual tests. Whéme test is
complete, each participant will receive a sheet hwithe results printed
on it. (Smith, 1984,p.111).

2.3.3. Types of Achievement Tests

2.3.3.1. Diagnostic Test

Diagnostic tests are evaluation tests that act a®g-tgsts. It is
managed at the beginning of the topic. It is alssedu to collect data to
determine the level of knowledge of students or tigpants in a

subject and is wusually an assessment written in fben of a multiple-
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choice or short-answer test. The goal is to findt oavhat the student or
participant knows at this time. Diagnostic perfonoa tests allow
examiners and participants to see teaching methodsd learning
progress.(Spielberger, 2004,p.67).

2.3.3.2. Prognostic Test

Prognosis is a way to predict the future. This testmbines the
knowledge gained from learning process tests withthero learning
achievement tests before diagnosing the future ofrtigpants or
students. ( Calder, 2000,p.127).

2.3.3.3. Accuracy Test

An accuracy test measures the degree of closenestsvedn the
result that was gotten from a text when it is cormagato the standard.
It refers to the quality of the results even wheme ttest is repeated. A
test can be accurate if, in reproducibility, thesules are close to the

standard.

2.4. Features of Academic Achievement

Features that determine students’ academic penf@ena and
achievement are qualities that can be quantifiedd ameasured by a
test or deduced from their academic or professionacords. They
indicate that students' characteristics do not mgdye refer to direct
observation of their influence on their learning iterms of either
student's test performance; rather, those studesdtures that could be
identified and used in the initial hiring of studento improve their

performance.
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According to Willis (2004, p.44), the factors couldinclude
personal  attributes such as intellectual capadsliti mental  ability
cognitive and metacognitive features, age, gendddowever, Willis
(2004) adds, features of academic achievement are camcept that
describes emotional patterns in  response to evemsople, places, or
ideas. High  motivation, maturity, and self-disay@j according to
Wary and Newlin (2002,p. 59), are seen as necessagneral
characteristics of successful students for the eaement of academic
goals and objectives. Willis (2004), claimed thatn aassociation of
cognitive style, personality characteristics, salpectations in
addition to learning style and strategies are fastuthat help to be
able to predict the achievement of the Ilearners fiheir academic

career.

According to Walberg (1981,p .36), there is a retahip
between students’ academic outcome and their poygical
characteristics in addition to the effect applidy the environment in
which they live, this could assume that students'towards learning
may play a vital role in academic success. Adddilyp a student's
behavior can have an impact on her abilty to leaas well as the
learning environment for other students. Disruptivetudents can have
a negative impact on an entire classroom, bullyingther students,
talking during lectures, or requiring the teacheo interrupt lessons to
discipline them. These features could affect theudesits’ educational

performance and academic achievement during ta&ining process.
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Furthermore, Welch (1986, p.32) posits that theree aa set of
variables related to the learner or the learningvirenment that affect,
either negatively or positively, the student's amaic performance,
and these variables are represented in  motivatioage, students'
attitude and classroom climate and other factorsubs8&quently, these
characteristics show that incremental validity cape wused to predict
student achievement, along with psychosocial chearigics (such as
self-concept, attitudes, behaviors, intrinsic  matiion, and  overall
student engagement in learning) can help teacherssigm better-

functioning classrooms.

2.5.  Factors Influencing Academic Achievement

Many practical studies are conducted to investigatéactors
influencing  the performance  of college  students. weher, the
previous research has focused on various factorsch suas class
schedules, class size, English  text books, homeworklassroom
environment, technology used in the classroom andame systems,
extracurricular  activities, family and work actie$, financial issues,
students ‘gender , and so on. As these factors waeieided into

external factors and internal factors.

2.5.1. Gender and Age

According to studies by Voyer (2014, p.17) femalstudents
outperform male students in a variety of academicerfgpmance
indicators. Female students, for example, achieveggheh grades than

male  students. The female advantage in grades ispeciedly
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pronounced in languages, and it appears to increash student age.
However, According to Eze, Ezenwafor, and Obi (201p.11), age
and gender had no linear relationship with academperformance,
and their combined influence was insignificant, Ihi a significant
difference in academic performance existed among iveusity
students in the Vocational and Technical Education(VTE)
Department as a result boys and girls have differenognitive-
motivational  functioning in the academic environmen with  girls
taking a more adaptive approach to learning tasks.

According to John, Jackson, and $fimi (2015, p.63),
a student's chronological age had a significant aotp on the
academic performance, with the youngest having thmotential to
outperform his/her ~ oldest  counterpart in a teacheated  test.
Abubakar and  Adegboyega @ (2012, p.46) discovered aositiye
relationship between age-academic achievement and endeg
academic achievement in Mathematics among Collegé Bducation
students. However, age and gender were insigntficam the students’
academic achievement, but age was reported to be thetter
contributor to academic achievement. Aransi (201p,53) agreed that
class stream such as Science, Art, or Commerciaterdee academic
performance of secondary school students, partigulain  English
Language, while gender and number of students pdassc were
referenced to be important. Evidently, age is uedly associated
with a decline in cognitive  abilities necessary forfunctional

independence, such as learning new skills. Many esypof motor
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learning appear to be relatively well preserved hwitage, whereas

associative learning tasks appear to be negatafédgted.

2.5.2. Achievement Motivation

According to Murphy and Alexander (2000, p.19) a®kment
motivation is a broad term that encompasses a numbg different
constructs such as ability self-concepts, task eslu goals, and
achievement motives. The few existing studies thabked at various
motivational constructs as  predictors of school detis’ academic
achievement beyond their cognitive abilities and iompr achievement
found that most motivational constructs predicted cademic
achievement  beyond intelligence, and that studentsbility self-
concepts and task values are more powerful than Isgoand
achievement motives in predicting their achievement Therefore
motivation is a stimulus that directs the studentteehavior towards
success, according to Rubbins (2004, p.63) achiemem motivation
energize students behavior to strive for achievémeanmerits, therefore

is known to be an important determinant of acadesuaress

Nonetheless, there are only a few studies that edokat a
variety of motivational constructs in relation to tudents’ academic
achievement in a single sample and also took imtocount students’
cognitive abilites and prior achievement accordingp Steinmayr and
Spinath (2009, p.99) (Kriegbaum et al. 2015, p.51), students’
cognitive abilities and prior achievement are amorthe best single

predictors of academic success, they must be iedludin analyses
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when assessing the importance of motivational factofor students’

achievement.

2.5.3. Prior Achievement

According to Dahar, Muhammad Arshad & Dahar, Rashid
Ahmad & Dahar, Riffat Tahira, (2009, p.62), priorcheevement is the
sum of all current and previous resource inputschsuas family inputs,
from this point of view, students academic achiesetm is related of
the degree of engagement in classroom activitiesgditianally the
degree of behavioral homework engagement is alsokedi to prior
academic achievement. In particular, higher levelsof prior
achievement are Ilinked to more homework completedd abetter time

management when it comes to homework.

2.5.4. Intelligence

Recently, some studies show that intelligence has pasitive
impact on academic success. According to Watkind00{%. 74), in
academic settings in particular, intelligence playan essential role in
learning thus in academic performance. Whereas, tBtudent who
devises smart ways to solve education-related enmobl always
achieves impressive results in tests and in ecuedt attainment, as
intelligence is a criterion for measuring the suite current abilities
and anticipating future results in terms of the aepment of the
educational level of students, deduction, sciemtifiand intellectual

creativity.
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2.5.5. Other Non-Cognitive Factors

Although the cognitive factors gain great imporgnc in
enhancing the cognitive  production of learners, th@&on-cognitive
factors also contribute in a significant and a «ersble effective
way to increasing the students ‘academic performancAccording to
Garcia (2014,p 41), in addition to the cognitive ctéas, the role of
many non-cognitive factors that require attentiom ihighlighting and
increasing  the academic  achievement of  students,pecedly in
adulthood, should not be denied. This hypothesiss waupported by
the model developed by some other researchers ahohkets, this
model of non cognitive characteristics developed IRarrington et al.
(2012, p.78), named, the Chicago university Consort on School
Research (CCSR), an extensive literature review dive main
categories of non-cognitive factors and their dffecto academic
achievement led to the development of this fram&worMoreover,
Academic mindsets, social skills, academic persas, and
learning strategies are non-cognitive factors ine tlCCSR model that
manifest through academic behaviors to predict ecac
achievement and performance of students’ diagramlowbe shows the

model that was previously explained by Farrignton.

This  model illustrates the relationship tween the five
most important  factors in motivating and increasingstudents'
academic  achievement, theses non-cognitive  factomre, academic
mindsets, social  skills, learning  strategies, agade perseverance,

and academic behavior.
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2.6. Academic Behavior

According to Farrignton et al (2012, p.31), academbehaviors
are most closely related to academic performanced aattainment.
Furthermore, academic behaviors are actions, habits patterns of
behavior that occur in the classroom, attending ss;la completing
homework, engaging in instructional activities forinstant. = Because
these behaviors are directly visible, they are tiredy easy to
monitor, thus been the focus of many interventiorasccording to
freeman et al, (2016, p26). They are the subjeft research because
they are critical to academic achievement and SscceTo learn
content, skills, and knowledge, one must be phigicpresent in the

classroom (attendance) and complete assignmentse(fork).
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Academic Perseverance Leaming Sirategies

Social Skills

Academic Behaviors

@ic Pefdormance

Figure02: Farrignton Model of non-Cognitive Factors AffectiAgademic

Achievement (2012) p.32

Accordingly, Cooper, Robinson, Pattal, (2006, p.5Xtated that,
if the professor aspires to increase the knowledgehness of students
and activate the academic and linguistic return, Imeust focus on
stimulating the behavior of students and learners particular, as
targeting the student’'s behavior may enhance hidf-ceefidence and
receiving backup and feedback will raise students’academic

attainment and therefore success.
2.7. Academic Mindsets

According to Farrignton’ definition, student having an
academic mindsets is a student who is believing Ims/her own
capacities and abilities, according to Dweck and gdett, The

mentality of desire for success and academic exoe#l in the mind
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of the student may enhance self-confidence and icqation within
the classroom and the desire for self-developmenhd a increase
returns outside the classroom by focusing on stheming
weaknesses. In other words, academic  mindsets, d couimprove
students behavior by motivating and stimulating detis to work

hard to gain better.

2.8.1. An Overview on British Civilization

British  civilization comprehensively introduces a ide range of
aspects of Britain today, including central and aloc governments,
businesses and industry, law, media, arts, educatend religion. The
4th  edition has been completely revised and updatéd provides the
following:  An important historical background to iBin in the late
1990s. A new chronology of important dates in Bhti history ; many
useful illustrations new to this issue to stimulateontroversy ;

Updated coverage of British politics, including dalissions on the

1997 general election ; A fully integrated analysisf gender, class
and race ; insights into British attitudes on kegsues ; extensive
coverage of the UK in Europe and the world ; keysues and

discussions at the end of each chapter Section tabdm exciting and
accessible British civilization provides a clear eowew of Britain.
(Oakland, 1998,p.350).

2.8.2. Definition of Civilization

The term civilization has been around for a longnet and has
been defined and interpreted in various ways. Toee there is no

general consensus among scholars about that da&finit Sometimes
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civilization It is used as a synonym for the termultwre. As an
example, Bagby (1963,p.46) states: Civilization o have
something to do with the culture of the city (p.162 In summary, this
term is often Used to refer to the politics and tdrig of a particular
social civilization, it covers many aspects of Lifelike: politics,
history, lifestyle, education, religion, customs,ocigl class, Buildings,
art, etc. (Wilkinson, p. 2). However, Kroeber andlu¢khohn asserted
that this term is “probably French and derived fronthe verb
.Civiliser®, meaning to achieve or impart refined manners,
urbanization andimprovement” (as cited in Mehda201i,3, p. 12).

2.8.3. Teaching British Civilization as a Module

The English language today has a great importanoe it is a
universal language, with the increasing number oéartlyp people who
are interested in acquiring the Jlanguage and maingpeakers of
English as a second or foreign language. This helpsthe process of
its continuing spread (Graddol, 1997, P.20), “anyterdte, educated
person on the face of the globe is deprived, if kees not know
English” (Burchfield, 1986, p .160). This is why wadays; All the
Algerian  universities have an English department mpyy because
English is considered as a window on other cultarekcivilizations.

At the present time, Iinterculturality has a greamportance in
reaching lasting relationships between civilisasionthat coexist in this
world. In this vein, many countries including Alger regard the
teaching of culture as a passing-bridge to the mdmment of

students intercultural skills. To add up, the programme of
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civilisation at the EFL department is considered asne

principle sources of teaching and learning a

lagguaand

its

because it helps students grasp the different coeme of

cultures whilst learning the target language.

of

the

culture

foreign
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Conclusion

This chapter is an overview about the EFL learneracademic
achievements in  British civilization module. We g¢mgated different
definitions; in addition to its types and importancthat contribute
helping EFL learners in strengthen their abilitiesf performance, and
much more to improve their motivation of achievemenFurthermore,
they need to obtain certain features that influendbeir academic
achievements level in order to facilitate their tBhH civilization’s
module performance through presenting what they rnésh as
different civilization knowledge. However, the aeatc
achievements are considered as an aspect of thatal tbehavior. It is
the product of the interaction of the student, as wdividual with his
environment, namely school, teachers and peers., Yebat we aim to
is to shed light on the neglected side of academachievement
motivation and its contribution in developing stotle and building the
relationship between what we have been exposed rid atored in our
mind as ability self-concepts, task values, goalgnd achievement

motives.
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Chapter Three

Fieldwork and Data Analysis
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Introduction

In the previous two chapters, we laid out scholarsew of the
present research topic. In the first part, this pthea unfolds the
methodology used in this research and the reseatobhls used to
gather data briefly. In addition, it sheds light oour population and
the sample of study. In the second part, this &rappresents the
analysis of the students’ questionnaire, which hab®en administered

to English students at Mohamed Khieder UniversitBiskra.

We are tending to investigate the EFL learners’ dgen
differences in  motivation towards their academic hieeements in
British civilization module. It seems like a nedgssto involve first
year master students Literature and civilization iMohamed Khieder
University of Biskra at the English Department inhist study, by
distributing a questionnaire including their viewps concerning the
subject under investigation. On the other hand, wephasize their
academic  performance of British civilization's méslu from those

perspectives.

X/

s Aim of research

The aim is to investigate the one of the causes indehthe
different achievements in learning English as a eifpr language as
well as to demonstrate the correlation between wvabtin and gender

in terms of academic achievements.
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X Methodology
In this dissertation, we have to follow the mixedethod of
research, which may be wused to provide an accurdéscription of
the research phase, and some numerical results gaieg to be used
to generate a conclusion. A mixed study is used depict gender
differences in motivation toward EFL learners’ agiait

achievements in British civilization’s module.

X Population
The population of this research is first year maststudents
literature  and civilization branch at the English epdrtment at
Mohamed kheider University of Biskra during the demic year
2021/2022. The total amount of students is (60).e Theasons why we
chose first year master students of literature awdilization as a
population for our study are:
. Due to their tendency of obtaining information,
from what they have been exposed to and learnedoréefas
British civilization’s module.
. As it is not their first or last year of studyinghig
module.
. As well as it contains both male and female
learners, to depict their gender differences in ivatibn to

achieve which is the aim of the research.
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X/

s  The sample

The sample was randomly selected from about (60udestt of
first year master students literature and civilmat learners  at
Mohamed Kheider University of Biskra. And among she students
(20) students of the population. We choose 10 matexl 10 females
to administer to them the questionnaire and to deeir permission to
use their academic achievements of British civi@a in our

research in order to collect data.
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Section One

Students’
Questionnaire




3.1.1. Description and Analysis of Student’s Questnnaire

Introduction

Our target population consists of (60) studentrsff year master students branch
of literature and civilization in the department Bhglish at Mohamed Kheider
University of Biskra, and the sample consists ofsA@dents (10 males / 10 females ).
The selection of this sample was random; by distimlyg questionnaire including their
viewpoints concerning the subject under investgyatiThey show their collaboration
through the complete answers, includes close-eqdestions with some justification of

the question’s answer that will help us completiig work.
3.1.2. Description of Students’ Questionnaire

The questionnaire used in this research is diviteal five sections of twenty
questions. The questions are either closed quessti@guiring from the students to
choose “yes” or “no” answers, or to pick up “perslapnswer of being not certain or
neutral to be accurate, or to pick the appropratewer from a number of choices

where students are asked to give an explanatitimreafchoice.

Section One:The first section aims at collecting information thre sample’s
gender. In this section, there is only one questwhich is related to the learner’s
gender (Q1) by choosing one answer (male / femalelepict the gender differences,

which is the main objective.

Section Two: The second section aims at collecting in formationghe sample.
In this section, there are five questions, which @alated to study stream of learning
English in the first place. Whether for its beingvarldwide language (Q1), to enable

them to have friends from various nationalities \Qi&cause it is the language used to
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communicate with all people abroad (Q3), its bdie{pful in professional life (Q4), or

because of a desire to know about the English reu{@5).

Section Three: This section deals with the learner’s attitude tavdne British
civilization module. Its main aim is to give stud®m@n opportunity to provide us with
description of how do they act toward this modufe.this section, there are seven
questions which are related to the desire of legrr@bout British civilization (Q1),
working hard when learning this module (Q2), coriion on British civilization
schoolwork (Q3), taking responsibility for workingn this module studies (Q4),
completing British civilization schoolwork regulgr{Q5), the desire of being present or
absent during this module classes (Q6), and findhgir ability of staying focused on

British civilization classes.

Section Four: This section deals with British civilization’s aelvements. Its
main aim is to give students an opportunity to kniheir level of performance in
relation to their motivation to achieve in this mtel In this section, there are five
questions which are related to, the desire to géteb grades in British civilization
module than most of other students in the clasg,(@ding their best in this module
because they do not want to fail (Q2), the impartanf improving their grades in
British civilization module this year (Q3), althdugetting good grades in this module
is a satisfying thing for them (Q4), last and neadt, their motivation to do well in
British civilization module because they want t@wshtheir abilities to the teacher and

others.

Section Five:This section deals with the student’s level of h@ag’s motivation
of achieving more. In this section there are twesfions which are related to, to depict

the students level of motivation by planning foadpations (Q1), also their motivation
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of achieving more and more if thexave the occasion to study abroad what do
prefer either “a European country” or “an Arab” aotny in addition to an explanation

their choice by giving an argument to their ans{@2).

* Analysis of The Results

Section One: Gendel( to demonstrate gender differenc

Q1: 1 am: male or female

Gender

H Male

W Female

Figure 3: Gender

This result represents the sample’s gender. A gglekce at this figure wi
reveal that half (50%) of the student involved arales and the other half (50%)

females.

Section Two: English choice(Demonstrating why do they learn English in thet

place)

Q1: I chose to learn English because it is worldwidmleage
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male Female

10% 9% 10%
M Yes 20% M Yes
m No H No
Perhaps Perhaps

Figure 4. Choosing English the Worldwide Language

We notice that from the figure above that the nmate students (90%) chose
learn the English language because it is a worlevi@echguage, and only one stud
(10%) who did not choose English for that reasoth am one (0%) of them have be
uncertainof his choice. On the other hand, we noticed a$ tvat most female studer
(70%) chose to learn the English language becauseaiworldwide language, and t
students (20%) who did not chose to learn Englshtat reason and only one stud

(10%) who was uncertain about

Q2: | chose to learn English to enable me to have dsdrom various nationalitie

¢
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Males

.
e’

M Yes
®mNo

Perhaps

Females

20%

M Yes
10%
mNo

Perhaps

Figure 5: Choosing English to Have Friends from Various Nadidies

This figure aims to assess the student’s desirbawing frierds from various
nationalities behind learning English. (40%) of thale students respond that they
not chose to learn English to have friends fromouer nationalities and (30%) ha
answered that they are learning the English langudag that reasn while (30%) of
them have respond that they are not certain bue tisea possibility. Whereas the m
of female students have answers that they are ertdic whether they chose to le:
English to have friends from various nationalitesd two stuonts (20%) of then

respond that they are learning English for thas@eaand only one student (10%) h.

not chosen English to have friends from variousonatities.

Q3: | chose to learn English because it is the languesgel to communicate with

people abroad.
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Male Females

10% 0% 20%
HYes 0% mYes
H No E No
Perhaps Perhaps

Figure 6: Choosing English to Communicate with all Peoplega

Results reveal that most of the male students (328d)that they chose to le¢
English because it the language to use in ordeortamunicate with all people abro
andonly one student (10%) who said that he did nobskdEnglish for that sake, a
no one (0%) have been uncertain of that. On theraide, most of the female stude
(80%) said that they chose to learn English forsidlee of communicating with ¢
people in case they go abroad, and two of them (208§ been uncertain of that |
there is a possibility of being one of the readmeisind choosing to learn English ,|

no one (0%) have neglected this to be a ree

Q4: 1 chose to learn English becie | expect it to help me in my professional
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Male

0%

M Yes
mNo

Perhaps

20%

Female

M Yes
mNo

Perhaps

Figure 7: Choosing English because of its Help in Profesdibife

The results reveal that most of the male studer8of said that they belie
chose to learn English because they believe it dvbalhelpful in their professional li
while three students (30%) were uncertain of thad ao one of them (0%) ha
negleced it. However, (70%) of the female students ansWéo the option “yes” c
choosing English because it is helpful in profesaiolife. Then (20%) of ther

answered that they are not certain of that butstndent (10%) have answered by “1

that she di not choose to learn English for the professicaék.

Q5: | chose to learn English because | want to knowutltbe culture of Englis

natives.
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Male Female

- HYes 40% M Yes
-5 . “@v
Perhaps Perhaps

20%

Figure 8: Choosing English to Know about the Culture of EsigiNative

Results reveal that (40%) of the male students &wtl they did not choose
learn English for the sake of knowing about theturel of English natives; howeve
others answered by giving (30%) to the option oért@aps” . then, (30%) of the
answered ¥ “yes” as confirmation that they did choose tarteBnglish to know abot
the culture of English natives. On the other p@®%) of the female students have ¢
that they did choose to learn English to know alibatculture of English natives a
andher (40%) of them answered to the option “perhap®l then two students (20

said that they did not choose to learn it for gakte.

Section Three: British civilization’s module

Constraining student’s attitude toward the mo

Q1: | do like learningabout the British civilizatio
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Male Female

HYes HYes
50%
H No H No
Perhaps Perhaps

Figure 9: Learning about the British Civilization

Out of 10 male participants, the half (50%) hawanokd that may be they do li
to learn the British civilization. Moreover, (30%)ey assert that they do like learr
about it whereas (20%) of them denied. Howevetr,0000 female participants (60°
have asserted that they do like to learn aboutBhgsh. In addition, (30%) hav
claimed that they may/may not like to learn aboaind only one student (10%) of m

has denied that totally.

Q2: | try to work hard when learning the British ciwidition modul
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Male

20%

M Yes
H No

Perhaps

Female

20%

10% W Yes

HNo

Perhaps

Figure 10: Working Hard when Learning the British Civilizatidtodule

(40%) of the male students have asserted thatdbayot work hard at all whe
learning British civilization’s module then anoth{@0%) of them is not totally sure tr
they work hard when learning this module; whileQ¥®@ affirmed that they do woi
hard when learning British civilization’s modulen@he other hand, most of themale
students (70%) affirmed that they do work hard wieamning the British civilization’

module. Then, two students (20%) have been noyrsate whether they do or do r

work hard when learning it whereas only one stud&d¥%) have asserted thihe does

not work hard at all when learning the British tzation module

Q3: | concentrate on British civilization schoolw:.
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20%

Male

=5

M Yes
H No

Perhaps

Female

0,
30% \ M Yes

HNo

Perhaps
20%

Figure 11: Concentratio on British Civilization Schoolwork

The graph above indicates the half of the malenkyar(50%) do not concentr:
on British civilization schoolwork whereas (30%)tbeém do. Then (20%) reported tl
they may/may not concentrate on this module’s wowkile, the half of the femal
learnas (50%) confirmed that they do concentrate onidritivilization schoolworl
and then (30%) of then reported that they may/matyconcentrate on this module

works and (20%) reported that they do not concentran British civilizatior

schoolwork at all.

Q4: | take responsibility for working on British civlation studie:
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Male Female

20% 0%

‘ - H Yes M Yes
‘ E No H No

Perhaps Perhaps

Figure 12: Taking Responsibility for Working on British civziation Studie

Half of the male participants (50%) emphasized thhey do no
take any responsibility for working on British dization studies
while  (30%) of them affirmed that they take respbiity for
working on this module’s studies and then (20%) ¢hem are ot
really certain whether they do or they do not takesponsibility for
working on British civilization studies. On the eth hand, the fema
participants were divided into two sides. One sidB0%) which take
responsibility for working on British civzation, another side (509
which does not take any responsibility for that amdb one (0%) ha
been wuncertain whether she does or she does noée tasponsibility

for working on British civilization studie:

Q5: | complete British civilization schoolwo regularly.
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Male Female

HYes HYes
v ® No ® No
Perhaps Perhaps

20%

Figure 13: Completing British Civilization Schoolwork Regulg

The male students that represents (40%) argued thes, the)
complete  British  civilization  schoolwork  regularly and the  othe
(40%) claimed that they may/may not complete work on time.
However, the last (20%) said that they do not cetepl their Britist
civilization  schoolwork regularly. On the other par half of the
female students argued that they do complete Britiscivilization
regularly; whereas, (30%) are not surehether they do or not at
(20%) said that they do not complete British cralion schoolworl

regularly.

Q6: | do not like to be absent from British civilizati@lass
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Male Female

30% W Yes 40% H Yes
H No E No
Perhaps Perhaps

10%

Figure 14: Being Absent from British Civilization Cla

On one hand, half of the male students (50%) argubdt they
do like to be present on British civilization clas3hen (30%) of ther
reported that they are not sure whether they like dislike being
present on this class, while two students (20%) tben affirmed that
they do like being absent from British civilizatiortlass. On the othe
hand, half of the female students (50%) argued ttiety do like to bt
present on British civilization class. Then (40%)f @hem reported the
they are not certain wheer they like or do not like to be present
that class, whereas only one student (10%) affirmédht she like:

being absent from British civilization clas
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Q7: | am good at staying focused on British civilizatio classe:

Male Female

20%

\ M Yes HYes
‘ ‘ 10%
60% H No ‘ 70% E No
Perhaps Perhaps

Figure 15: Staying Focused on British Civilization Clas

The graph above indicates that the majority of theale student
are not certain whether they are good at stayinguded on Britisl
civilization classes or not. Then, (20%) of them véha confirmed the
are @od at staying focused on this module’s classes,lewhhe othel
(20%) of them have affirmed that they are not goat all at staying
focused on British civilization classes. Moreovethe majority of the
female students (70%) as well are not sure whetthey are good ¢
staying focused on British civilization classes artden (20%) of ther
asserted that they are good at staying focused ewlihly one studer
(10%) who affirmed that she is not good at stayirfigcused or

British civilization classes

Section Four:British civilization achievements

Demonstrating how do they perform in the moc
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Q1: | want to get better grades in British civilizatitmn most of other student in r

class.

Male Female

20%

HYes HYes
H No E No
Perhaps Perhaps

Figure 16: Getting Better Grades

The rates reveal that (40‘f the male students are not interested on ge
better grades British civilization than most of other studenttheir class. (40%) ¢
them are not sure of that, while two students (2B&b)e confirmed that they do want
get better grades in Britiscivilization than most students in their classwéver, the
majority of the female students (70%) have emplegisihat they do want to get bet
grades in British civilization than most of othéudents in their class. Then, (20%)
them are not ceatn whether they are interested or not; wheredy,are student (10%

have affirmed that she does not want to get bgtides than othe

Q2: | do my best in British civilization module becaus#o not want to fail



Male Female

%

20% 10% °

H Yes HYes
. H No E No
Perhaps Perhaps

Figure 17: Doing the Best itBritish Civilization Module to Succe:

The results of this question which is about doinge tbest ir
British civilization module to succeed showed th&#0%) of the mal
students are doing their best so that they do ramt. fThen (20%) o
them are not cemin whether they do their best or not but (20%)
them have affirmed that they do not do their besh iBritish
civilization module for that reason. However, we tio® that (90%
among the overall number of the female students dmng their bes
in  British civilization module so that they do not fail tbuonly one
student of them have answered that she does notk ward for tha

sake and no one (0%) of them was uncertain of

Q3: It is important for me to improve my grades in Biitcivilization mdule this year.
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Male

&%‘

10%

M Yes
H No

Perhaps

Female

M Yes
H No

Perhaps

Figure 18: The Importance of the Improvement of British Cixdltion’s Moduli

This graph shows that half of the male learner94b@ive importance to th

improvement of their grades in British civilizatisnmodule for this yearWhereas,

(40%) are not certain whether they do. Then, juststudent (10%) who mentioned t

it is not important for him to improve his gradesBritish civilization module this yea

On the other side, the majority of the female leesn(60%) give te importance to

improvement of their grades in British civilizatiermodule this year. While (30%)

them were not sure whether they do. Then, juststndent (10%) said that it is r

important for her to improve her grades in Briteshilization modile this yeal

Q4: Getting a good grade in British civilization isatisfying thing for me
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Male

0%

M Yes
H No

Perhaps

Female

0% 10%

M Yes

HNo

Perhaps

Figure 19: The Satisfaction of Getting Good Grades in BritiStilization

As showed in the results above, (70%) of the maldests state that getting go

grades in British civilization is a satisfying tigifior them. However, (30%) of them ¢

not satisfied even though when they get good grad@&sitish civilization and no on

(0%) of them have been uncertain of. Furthermdre,results in the other s show

that the greater rate (90%) of the female studstdte that getting good grades

British civilization is a satisfying thing for thenThen, only one of them have be

unsure of that and no one (0%) of them neglectatttiey are satisfied whehey get

good grades in British civilizatio

Q5: I want to do well in British civilization classegtause | want to show my ability

my teacher or others.
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Male Female

H Yes 50% HYes
H No H No
Perhaps Perhaps

Figure 20: Doing Well in British Civilization to Show Abilitie to Other

On one side, we notice that the majority of the male stude
(60%) state that showing their abilities to otheos to their teacher i
not the reason behind doing well in British civdibon classes. The
(20%) of them are not sure if that is a reason. Médee two stuents
stated that they do well in British civilization askses to show the
abilities to their teacher or others. On the othseide, half of the
female (50%) are not certain of showing their &b#i to others if it i
a reason behind doing well in Brh civilization classes. Then, (30¢
of them have asserted that they do well to showir thabilities to their

teacher and others. While, (20%) of them have w&gdethar

Section Five Level of learning motivation
To extract learner’s motivation of achieving mc

Q1: I have a plan of what | want to do to gradu.



Male Female

H Yes 30% H Yes
H No H No
Perhaps Perhaps

Figure 21: Planning for Graduation

We notice that the half of the male students (50%fate tha
they have a planning for graduation, while (30%) tfem do not an
(20%) of are not sure of what to do to graduate. Wall as, the half ©
the female students (50%) state that they have ar of what to do fol
graduation. And (30%) of them perhaps they have lan pto graduate
Whereas, two students (20%) affirmed that they dot rhave a pla

for graduation.

Q2: In case | have the occasion to study abroad, kepreA European country or ¢
Arab country
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Male

0%
B A European
country

W An Arab
counrty

Female

20%
B A European
country

W An Arab
country

Figure 22: Studying Abroad

As it is shown in the results above, all the mabarhers(100%) have agreed the

they have the occasion to study abroad they woldehse a European country and

one (0%) of them have thought of studyin an Arab country , for specific reasol

1- To graduatea person needs to use the library free softwarausecit's mor

than beneficial, get in touch with professionalkctears in order to develop on

educational background and because they are coed to be a rich source

information, a sorce of motivation for perseverance and an exampiicces:

and hard work. Moreover, a student requires toeaehitop grades to attre

better job offers in addition to the need to depedostrong professionnetwork

since we are in century encourages freelancingsaftdvare. There is a sayil

that says as long as | am alive, | always striveafbetter version of myself, Tfr

proves that motivation may give a moral boost tocess and achieving tl

impossilbe, because nothing is impossible and unreachalite am ambitious

and persistent pers.
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2- My main motivation for learning is centered on seemting academically
because personally if | want to learn more aboutidBr civilization and native
English speakers, | can simply browse the intefdeiversity to me is a place to
facilitate reaching our academic goals and camreen® than just being a place
for learning just to learn and to satisfy my cuityps

3- Give it all the chance to succeed, organize my cidieeto achieve remarkable
marks in all modules.

4- Because European countries provide the appromrateonment for study and |
think we can develop our skills and our languageenamd more and we cannot,
obviously comparing between the two of them.

5- Well I choose to go to a European country becausethe best place where |
can practice my English language and to have aergarience of what | have
learnt.

6- | want to use my English.

7- In fact, the European country is better than thabAone due to many reasons
such as their living conditions... ect.

8- Anywhere far away from Algeria and Arab people.

On the other hand, the greater rates (80%) eh&fe students also have chosen
a European country in case they have the occasi@tutly abroad and this perhaps

because of:

1- To exchange the language with natives.
2- | want to practice the English language in a comitgunhere they don't speak
my native language.

3- To be in touch with new communities.
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4- European countries are less corrupted when it cameducation programs and
evaluations.

5- | would prefer to interact with people from a vedyfferent ideological,
environmental, and political background, and whweharastically different
beliefs than | because | think it would give me @portunity to not only
explore different beliefs but also to review anflee on my beliefs and stance
on different worldly matters.

6- Engaging with the different communities allows tlearners to coexist with
them and learn about their culture, beliefs andohysas well as fostering his
language outcomes after involving with the studefritam this country.
Nevertheless, studying in Arab country will not gargee good result and that is
due to several factors we mention: sharing the sdamguage, cultural

environment and the geographical areas.
While only two (20%) of them have chosen an Arabntry for specific reasons:

1- Being a Muslim and wearing Hijab in a European ¢oumight be hard for
me as a female; however, that is not the only reaslo matter how much i
think i know about the culture and language of mthewill always be lacking
compared to what | know about my own culture. Tieathy i think i will be
able to fit in better in an Arab country ratherrttmEuropean one. This might
sound like what a coward would say, but that iscése for me.

2- For jobs an Arab country.
3.1.3. Interpretation and Data Analysis of Student§uestionnaire

The present study was conducted to investigate  tHeFL

learners’ gender differences in  motivation towardsheir academic
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achievements in  British civilization module. The sdeptive method

was implemented for this perspective and the resoitnd indicate:

In the first section, concerning the sample’s gendeevealed
that half (50%) of the student involved are malead athe other half

(50%) are females.

Concerning part two which is about why do they neaEnglish
in the first place, the most male students (90%)oseh to learn the
English language because it is a worldwide languagend only one
student (10%) who did not choose English for thaason and no one
(0%) of them have been uncertain of his choice. the other hand, we
noticed as well that most female students (70%) sehoto learn the
English language because it is a worldwide languagend two
students (20%) who did not chose to learn Englighh that reason and
only one student (10%) who was uncertain about itherefore,
concerning the student's desire of having friendsromf various
nationalities  behind learning English (40%) of thanale students
respond that they did not chose to learn English have friends from
various nationalites and (30%) have answered thhey are learning
the English language for that reason while (30%) dohem have
respond that they are not certain but there is assipoity. Whereas
the most of female students have answers that tlaeg not certain
whether they chose to learn English to have frienfi®m various
nationalites and two students (20%) of them redpothat they are
learning English for that reason, and only one etid (10%) have not

chosen English to have friends from various natibes. In addition,
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that most of the male students (90%) said that thdyse to learn
English because it the language to use in order communicate with
all people abroad and only one student (10%) whal ghat he did not
choose English for that sake, and no one (0%) héeen uncertain of
that. In the other side, most of the female stuglerfB0%) said that
they chose to learn English for the sake of comeatimig with all
people in case they go abroad, and two of them J20R&ve been
uncertain of that but there is a possibility of ngei one of the reasons
behind choosing to learn English ,but no one (0%gveh neglected this
to be a reason. Although, most of the male stude(8%) said that
they believe chose to learn English because thejieviee it would be
helpful in their professional life while three samds (30%) were
uncertain of that and no one of them (0%) have eued it
However, (70%) of the female students answered ke toption ‘“yes”
of choosing English because it is helpful in prefesal life. Then
(20%) of them answered that they are not certain tbht but one
student (10%) have answered by “no” that she did ©hoose to learn
English for the professional sake. Also, (40%) ohet male students
said that they did not choose to learn English the sake of knowing
about the culture of English natives; however, heanswered by
giving (30%) to the option of “perhaps” . then, BP0 of them

answered by “yes” as confirmation that they did ade to learn
English to know about the -culture of English nativeln the other
part, (40%) of the female students have said thia¢yt did choose to

learn English to know about the culture of Englisimatives and
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another (40%) of them answered to the option “peshaand then two

students (20%) said that they did not choose tm leedor that sake.

The third part is related to student’'s attitude dov the module
of British civilization. Out of 10 male participant the half (50%)
have claimed that may be they do like to learn tBatish civilization.
Moreover, (30%) they assert that they do Ilike Ie&n about it
whereas (20%) of them denied. However, out of 1@mdie
participants (60%) have asserted that they do litee learn about the
British. In addition, (30%) have claimed that thegnay/may not like
to learn about it and only one student (10%) of nthéhas denied that
totally. Moreover, (40%) of the male students hawasserted that they
do not work hard at all when learning British dzétion’s module
then another (40%) of them is not totally sure thdtey work hard
when learning this module; while, (20%) affirmed atth they do work
hard when learning British civilization’s module.n | the other hand,
most of the female students (70%) affirmed that ythdo work hard
when learning the British civilization's module. &Mt two students
(20%) have been not really sure whether they do dor not work hard
when learning it whereas only one student (10%) ehaasserted that
she does not work hard at all when learning the tidBri civilization
module. Yet, (40%) of the male students have ass$erthat they do
not work hard at all when learning British civiltean’'s module then
another (40%) of them is not totally sure that theyork hard when
learning this module; while, (20%) affirmed that eyh do work hard

when learning British civilization’s module. In theother hand, most
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of the female students (70%) affirmed that they dwrk hard when
learning the British civilization’s module. Then, wd students (20%)
have been not really sure whether they do or do wark hard when
learning it whereas only one student (10%) have erem$ that she
does not work hard at all when learning the Britishivilization
module. Furthermore, the half of the male learne(S0%) do not
concentrate on British civilization schoolwork wkas (30%) of them
do. Then (20%) reported that they may/may not comatee on this
module’s  works. While, the half of the female Ilea (50%)
confirmed that they do concentrate on British @ation schoolwork
and then (30%) of then reported that they may/magt rconcentrate
on this module’s works and (20%) reported that thego not
concentrate on British civilization schoolwork atll. aAs well as, Half
of the male participants (50%) emphasized that thdy not take any
responsibility for working on British civilization studies while (30%)
of them affirmed that they take responsibility foworking on this
module’s studies and then (20%) of them are not llyreacertain
whether they do or they do not take responsibilifpr working on
British  civilization studies. In the other hand, ethfemale participants
were divided into two sides. One side (50%) whichket responsibility
for working on British civilization, another side 50%) which does
not take any responsibilty for that and no one )0%as been
uncertain whether she does or she does not takgonsbility for
working on British civilization studies. In additip the male students

that represents (40%) argued that yes, they compleBritish
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civilization schoolwork regularly and the other P claimed that
they may/may not complete their work on time. Hoerv the Ilast
(20%) said that they do not complete their Biritisktivilization
schoolwork regularly. In the other part, half of ethfemale students
argued that they do complete British civilizationegularly; whereas,
(30%) are not sure whether they do or not and (208%a)d that they do
not complete British civilization schoolwork regdia In one hand,
half of the male students (50%) argued that they lk® to be present
on British civilization class. Then (30%) of themeported that they
are not sure whether they like or dislike being spré on this class,
while two students (20%) of them affirmed that theyo like being
absent from British civilization class. In the athehand, half of the
female students (50%) argued that they do Ilike te Ipresent on
British civilization class. Then (40%) of them remal that they are
not certain whether they like or do not like to Ipresent on that class,
whereas only one student (10%) affrmed that shkesli being absent
from British civilization class. Also, majority ofthe male students are
not certain whether they are good at staying fatusen British
civilization classes or not. Then, (20%) of them véa confirmed they
are good at staying focused on this module’s ctassehile the other
(20%) of them have affirmed that they are not goatl all at staying
focused on British civilization classes. Moreovethe majority of the
female students (70%) as well are not sure whetlley are good at
staying focused on British civilization classes artden (20%) of them

asserted that they are good at staying focused ewlohly one student
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(10%) who affirmed that she is not good at stayirfigcused on

British civilization classes.

Concerning part four where we were concerned withhe t
learner's performance in British civilization's mdd. (40%) of the
male students are not interested on getting betggades in British
civilization than most of other student in their ags. (40%) of them
are not sure of that, while two students (20%) hagenfirmed that
they do want to get better grades in British caation than most
students in their class. However, the majority olfie t female students
(70%) have emphasized that they do want to get ebetgrades in
British civilization than most of other students inheir class. Then,
(20%) of them are not certain whether they are réasted or not;
whereas, only one student (10%) have affirmed tisde does not want
to get Dbetter grades than others. Also, The resuttk the second
question of this item which is about doing the best British
civilization module to succeed showed that (60%) ofhe male
students are doing their best so that they do nrat. fThen (20%) of
them are not certain whether they do their best mmt but (20%) of
them have affiirmed that they do not do their besh iBritish
civilization module for that reason. However, we tio® that (90%)
among the overall number are doing their best initidbr civilization
module so that they do not fail but only one stadesf them have
answered that she does not work hard for that sakd no one (0%)
of them was uncertain of that. Moreover, half ofe thmale learners

(50%) give importance to the improvement of theiradgs in British
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civilization's module for this year, whereas, (40%pre not certain
whether they do or they do not. Then, just one etud (10%) who
mentioned that it is not important for him to impeo his grades in
British civilization module this year. In the otheside, the majority of
the female learners (60%) give the importance to pravement of
their grades in British civilization’s module thisear. While (30%) of
them were not sure whether they do. Then, just ostedent (10%)
said that it is not important for her to improve rhgrades in British
civilization module this year. Furthermore, the amdy (70%) of the
male students state that getting good grades intisBricivilization is a
satisfying thing for them. However, (30%) of themrea not satisfied
even though when they get good grades in Britislilization and no
one (0%) of them have been uncertain of. Furtheemothe results in
the other side show that the greater rate (90%) tlid female students
state that getting good grades in British civiiaat is a satisfying
thing for them. Then, only one of them have beensumm of that and
no one (0%) of them neglected that they are satisfiwhen they get
good grades in British civilization. In one side, ewnotice that the
majority of the male students (60%) state that shgw their abilities
to others or to their teacher is not the reason indehdoing well in
British civilization classes. Then (20%) of themeamot sure if that is
a reason. Whereas, two students stated that they wadl in British
civilization classes to show their abilities to itheteacher or others. In
the other side, half of the female (50%) are notrtage of showing

their abilites to others if it is a reason behindoing well in British
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civilization classes. Then, (30%) of them have dede that they do
well to show their abilities to their teacher andtheys. While, (20%)

of them have neglected that.

In the learning motivation part, the students’ BEES
concerning planning for graduation we noticed th#te half of the
male students (50%) state that they have a planniog graduation,
while (30%) of them do not and (20%) of are noteswf what to do to
graduate. As well as, the half of the female sttslei(50%), state that
they have a plan of what to do for graduation. Ilddigon (30%) of
them, perhaps they have a plan to graduate. Wherda® students
(20%) affirmed that they do not have a plan for dgation. Yet, all
the male learners (100%) have agreed that if thewehthe occasion to
study abroad they would choose a European countmg @o one (0%)
of them have thought of studying in an Arab countryor some
specific reasons. In the other hand, the greatetesra(80%) of eight
female students also have chosen a European coury case they
have the occasion to study abroad and this perhbpsause of almost
the same reasons. While only two (20%) of them hagbosen an
Arab country for reasons that are related to thegender being

females.
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Section Two

Student’'s Academic
Achievements In
British Civilization’s
module




3.2.1. Description and Analysis of Student’s Academic Achievements

in British Civilization’s module

Introduction

Our target population consists of (60) studentdirst year master students of
literature and civilization branch in the departineh English at Mohamed Kheider
University of Biskra. The sample under investigatamnsists of 20 students (10 males
/10 females). The selection of this sample wasraotlom .we kept working with the
same students who answered the student’s questierinaget valid data and to keep
the credibility of the work concerning the subjetatter of investigation, which is the
extraction of learners’ gender differences in mation toward their academic

achievements in British civilization’s module.

3.2.2. Description of the British Civilization’s Aademic Achievements

This kind of data collecting tools is mainly wanki as a survey to check
students’ level in British civilization’s module W& using their achievement marks of
the tutorial sessions and of the exams both forfitse and for the second semester.
Moreover, we aim to depict if they are motivatedatthieve in the module of British
civilization this year to measure the student’seleand then to compare the results
between the males and the female ones for theatiwimaof the gender differences in

motivation toward the academic achievements offritivilization’s module.
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The Performance of the First Semester's T

Overall performance

m High achievement (15-20)
M Average achievement (10-14)

W Low achievement (0-9)

Figure 23: TheOverall Performance of the First Semester’s

Male Female
M High M High
10% achievement achievement
(15-20) 20% (15-20)
40% ’ 40%
W Average W Average
' achievement ' achievement
(10-14) (10-15)
N Low N Low
achievement achievement
(0-9) (0-9)

Figure 24: The Gendered Performance of the First Semester

For males, the highest score was attained by thegeey (02), which is ha

(50%) of the total amount that represent studertt® wcore average achieveme
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marks varied between 10 and14. On the other hamdotest score is attributed
participants’category (01), which is (10%) that represents sitedlevho had a hig
achievement; marks in between -20). And the second rank is for category (03
between high and average, is for the students wii@ $ow achievement by (40%) wi
marks under (10)=(®). For the females, the category (02) and cate(38) both hav«

obtained (40%) while the category (01) represdreg20%) left.

The Performance of Second Semester’s

Overall performance

M High achievemnt (15-20)
B Average achievemnt (10-14)

= Low achievement

Figure 25: The Overall Performance of Second Semester’
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Male Female

M High m High
achievement achievement
(15-20) 30% 30% (15-20)

W Average M Average
achievement — achievement
(10-14) (10-14)

Low 40% Low
achievement achievement
(0-9) (0-9)

Figure 26: TheGendered Performance of Second Semester

For the males, The highest score was attained bycipants’ category (02
which is (50%) the half that represents students sdore average achievement; me
varied between 10 and 14. On the other hahe lowest score is attributed
participants’ category (01), which is (10%) thapnesents students who had a F
achievement; marks in between -20). And the second rank is for category (03
between high and average, is for the students wiielow achievement by (40%) wil
marks under (10) from (0) to (09). For the fematég, highest score was attained
participants’ category (02), which is (40%) thapnesents students who score avel
achievement; marks varied between (10) and (14).the females, the category ((
and category (03) both have obtained (30%) whike ¢htegory (02) represents -

(40%) left.

The Performance of First Semester Exar
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Overall performance

M High achievement (15-20)
B Average achievement (10-14)

M Low achievement (0-9)

Figure 27: The Overall Performance of First Semester’s E

Male Female
H High H High
achievem achievem
ent (15- ent (15-
20) 20)
30% 40% g Average 30% 30% M Average
o achievem ‘ - achievem
ent (10- - ent (10-
14) 14)
30% 40%
" Low " Low
achievem achievem
ent ent (0-9)

Figure 28: The Gendered Performance of the First Semestedml

For the males, the highest score was attained byticipants’
category (01) which is (40%) that represents sttedemvho score hig

achievement; marks varied between (15) and (20). the other hanc
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the category (02) and category (03) both have obdtain30%). For

th

females, participants’ category (02) which is (40%bhat represent

students who score average achievement; marks dvarietween (10

and (14). However, the category (01) and cay (03 both have

obtained (30%).

The Performance of Second Semester’'s Exa

Overall performance

M High achievement (15-20)
B Average achievement (10-14)

 Low achievement (0-9)

Figure 29: The Overall Performance of Second Semester’s E
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Male Female
m High H High
achievem achievem
ent (15- ent (15-
0% 20) 20)
° 20%
40% B Average ’ 30% m Average
| achievem - achievem
ent (10- ent (10-
40%  14) 50% 14)
Low Low
achievem achievem
ent (0-9) ent (0-9)

Figure 30: The Gendered Performance of Second Semester’'s

For the males, the category (02) and category (A®)th have
obtained (30%). Moreover, the Ilowest score was ibated to
participants’ category (01), which is (20%) that pmesents studen
who had a high achievement; marks in between -20). For the
females, the highest score was obtained by particghanicategory
(02), which is (50%) the half of the total female’sample tha
represents  students who score average achievemam@rks  variec
between (10) to (14). On the other part, the lowesore is atibuted
to participants’ category (03) which is (20%) thatepresents studer
who had a low achievement; marks wunder (10). In itmag the
second rank was for category (02) in between lowd ahigh, is for

students who score average achievement by (30%th marks (1-

14).

94



3.2.3. Interpretation and Data Analysis of Studens
Academic Achievements of British Civilization’s

Module

Our aim is to depict the student’'s level in Britiskivilization’s
module and the amount of knowledge toward the neduhat they
got through this academic year. As well as to hawe idea about the
students’ motivation toward their results and levetonfronting with
their gender. In addition to that, we ought to knoWwdoes gender
matters?” in their performance. Therefore, with tHED marks and the
exam mark of both the first and the second semestshich was
published and after asking their permission to useem where we
start with the overall assumptions. The sample I® tsame 20 students
(10 males / 10 females) who answered to the stiglemfuestionnaire
of first year master the literature and civilizatiobranch at the English
department of Mohamed Khieder Biskra University nfro the total

population of 60.
From the results above, we find that:

The performance of the first semester's TD, for esal the
highest score was attained by the category (02),ichwhis half (50%)
of the total amount. The category represents staderwho score
average achievement; marks varied between 10 andD4. the other
hand the lowest score is attributed to particigantsategory (01),
which is (10%) that represents students who had igh hachievement;

marks in between (15-20). And the second rank is &ategory (03) in
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between high and average, is for the students whoores low
achievement by (40%) with marks under (10)=(0-9).For the females,
the category (02) and category (03) both have obéthi (40%) while
the category (01) represents the (20%) left. tloeeef the
performance of the second semesters TD for the esnalThe highest
score was attained by participants’ category (0&hich is (50%) the
half. The category represents students who score erage
achievement; marks varied between 10 and 14. On dkieer hand, the
lowest score is attributed to participants’ catggor(01), which s
(10%). The category represents students who had igh hachievement;
marks in between (15-20). Moreover, the second rask for category
(03) in between high and average, is for the stisdewho score Ilow
achievement by (40%) with marks wunder (10) from (& (09). For
the females, the highest score was attained by icipamts’ category
(02), which is (40%). The category represents stigle who score
average achievement; marks varied between (10) gdd). For the
females, the category (01) and category (03) botlaveh obtained

(30%) while the category (02) represents the (4@%t)

The performance of the first semester's exam, fdoe tmales, the
highest score was attained by participants’ categof0l) which is
(40%). The category represents students who scorgh hachievement;
marks varied between (15) and (20). In the othemdhathe category
(02) and category (03) both have obtained (30%).r Rhe females,
participants’ category (02) which is (40%). The egalry represents

students who score average achievement; marks dvarietween (10)
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and (14). However, the category (01) and categoi®3) ( both have
obtained (30%). However, the performances of thecors# semester's
exam, for the males, the category (02) and categ¢d8) both have
obtained (30%). Moreover, the Ilowest score was ibated to
participants’ category (01), which is (20%). The tegdry represents
students who had a high achievement; marks in leetwd15-20). For
the females, the highest score was obtained by icjpanits’ category
(02), which is (50%) the half of the total female’'sample. The
category represents students who score average evaoment; marks
varied between (10) to (14). On the other part, thmwvest score is
attributed to participants’ category (03) which i§20%). The category
represents students who had a low achievement; smarkder (10). In
addition, the second rank was for category (02) lmetween Ilow and
high. it is for students who score average achiergmby (30%) with
marks (10-14). All  this indicates that gender m&tt in  learners’
motivation to achieve in British civilization moaul depending on the
type of the test or the exam while being tested $&ych tasks. They
find the type of activities suitable for their faadf being a male or a

female to handle and to get desire to achieve.
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Conclusion

This chapter presents a gathered data in order épicd one of
the reasons behind the different achievements amoB&L learners
and their motivation to achieve as well. The outeemreveal that both
male and female students face problems when thgy ttr perform or
when they are engaged in gendered tasks. Furtherm@tudents also
showed that they have deficiency when it comes te Iotivated at
the same time. However, students who are not ntetivato achieve
more specially in British civilization’s module wifi is our focus, do
not tend to create or at least to search for a vattig atmosphere
whether they are males or females and that will pkethem struggling
in each time they perform. In addition, we noticalat some of them
tended to wuse anything to motivate themselves. dape male ones,
who believed that they got many abilities to do enorlt was reflected
on their performance by reaching the high achievemein their tests
and exams, which denotes that the gender does rmatien it comes
to the motivation of achieving. Despite of the danties, the
differences were more noticeable because the malegre more
motivated than the females when it comes to the de&

achievements.
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Recommendations for Further Research

The present conducted study attempted to shed igbat lon the
gender  differences in  motivation toward the ledmer academic
achievements of British  civilization’s module. Theresults obtained
from this research have strongly confirmed that thecademic
achievements of  British  civilization's module can e b enormously
different through the gendered differences in naiton in  terms of
the type and the nature of the tasks for both mafel female students.
In addition, here comes the role of teachers of ngloitheir job as
motivators to consider these gendered differenceshey have to
conduct the fact that makes it very important, Whiégn turn confirms

the current research’s hypotheses.

On the basis of these finding, some recommendatimasn be set

down:

1. Teachers need to take into consideration the impod of
how much s/he could be a motvator to his/her sitgleto
improve for the sake of the improvement of the acad
achievements of British civilization’s module  while teaching
it to foreign learners especially those whose caltuis totally
different from the English native culture in termef gendered
subject matters, since it gives them clues about atwhhey
need to know, to obtain, and to develop their kmolge about
the British civilization, as well as to the develognt of

student language.
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2. Lesson’s designers should take a step further andegrate
different and gendered designs and features of hiegc
British  civilization ~ which  enhance  student's motiem to
perform that show their abilities to achieve and ryvatheir
potentials concerning how to create well motivationasking
teachers to reduce the amount of their motivatirgskd which
are addressed to be considering the gender ditfesen As
well as to ask them to reduce the amount of tess nauch as
they can in order to keep the learners’ level of timadion, and
to enable the students to perform beside of thexdgr.

3. EFL students though, need to try to overcome theender
challenges that society poses to the individual, rough
motivation in order to enhance their academic ameents
in British civilization module.

4. Teachers need to pay attention to the classroom osqinere
by setting a scene to students to encourage them pédorm
and to achieve their goals no matter their gendeoblpms are.
This will help them to reduce it and help the teacho do his

job as a motivator.
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General Conclusion
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General Conclusion

This study aims at investigating one of the causbshind the
different  achievements in  British  civilization's whae titled the
gender differences in motivation toward the academiachievements
of  British  civilization's module at the departmentof English
University of Biskra. We  hypothesized: the more thegender
differences are considerable the more the learnersicademic

achievements improve.

Carrying out the research based on this hypothesi® begin by
section of theoretical review composed of a chapteoncerning the
gender differences in motivation; its definitions, characteristics,

similarities and differences as well as its impoc&

In the second chapter, we presented theoreticakratilre about
the learners academic achievements in British lization’s module
by shedding light to the definition, different peesation, types of
achievement testing, the British civilization as anodule and we
distinguished  the relation  between gendered mabwat and the
academic achievements. In addition, we presente@ ftimportance and

the aim of academic performance in tasks giverebghers.

The third chapter is devoted to the fieldwork, whicis consisted
of a student's questionnaire and student's academichievements and

their results, as well as their discussion.
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Appendix 01

Student’s Questionnaire

Summary of the study:

This questionnaire is a part of a study that aimivestigate the\lgerian EFL
learner’'s motivation towards their academic achievements of British civilization’s
module at MKUB and to collect data about English learners’ at@tudwards the
foreign language learning. The data obtained aresigiificant importance for the
conduction of Miss. RIMA Melgani Master Thesis untiee supervision of Mrs. Rezig

Betka NADIA.
Consent form

Dear students:

Your participation in the study is voluntaand your answers will be securely
stored. The data will be used for research purpasdsyou will not be identified as an
individual within the final research. So, you areaxdty requested to answer the
questions below. Put a tick in the appropriate boXill in the required information

where necessary.

The researcher’'s email:melganirima@gmail.com

The supervisor’'s email:rezignadia@gmail.com

Profile information



Full name:

Age:

Questionnaire

Section.1:Gender

To demonstrate gender differences.

1. lam a:

male C] female C]

Section.2:English choice
Demonstrating why do they learn English in thetfoisice.
1. I chose to learn English because it is worldwéahguage.

Yes C] No C] Perhaps C]

2. | chose to learn English to enable me to haeads from various nationalities.

Yes C] NOD Perhaps D

3. | chose to learn English because it is the lagguused to communicate with all

people abroad.

Yes [ ] No [ ] Perhaps [ ]

4. | chose to learn English because | expecthietp me in my professional life.

Yes C] No C] Perhaps C]



5. | chose to learn English because | want to kabaut the culture of English natives.

Yes C] No C] Perhaps C]

Section.3:British civilization module
Constraining how do they act toward the module.

1. 1 do like learning about the British civilizatio

] L] [

Yes No Perhaps

2. | try to work hard when learning the British itization module.
Yes [ ) No [ ] Perhaps [
3. I concentrate on British civilization schoolwork
Yes C] No C] Perhaps C]

4. | take responsibility for working on British dization studies.

Yes D No C] Perhaps C]

5. | complete British civilization schoolwork reguly.
Yes C] No C] Perhaps D

6. | do not like to be absent from British civiltan class.

an i )

Yes Perhaps

7.1 am good at staying focused on British civiliaa classes.

Yes [:] No C] Perhaps



Section.4:British civilization achievements
Demonstrating how do they perform in the module.

1. | want to get better grades in British civitiba than most of other student in my

class.

Yes () No( ] Perhaps [ ]
2. 1 do my best in British civilization module bersz | do not want to fail.

Yes D No [:] Perhaps C]

3. Itis important for me to improve my grade®nitish civilization module this year.

Yes C] No C] Perhaps C]
4. Getting a good grade in British civilizationasatisfying thing for me.
Yes C] NOC] erRaps C]

5. I want to do well in British civilization classéecause | want to show my ability to

my teacher or others.

Yes C] No C] Perhaps D
Section.5:Level of learning motivation
We extract learner’s motivation of achieving more.

1. I have a plan of what | want to do to graduate.

(]

Yes No C] Perhaps



2. In case | have the occasion to study abroakfép

A European country ] AreBrcountry ()

Give your argument.

Thank you for your contribution.
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