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Abstract

The mastery of the writing skill in the foreign language (EFL) context is regarded as the most
challenging language learning skill. EFL students nowadays find issues with different language
skills, especially at the level of their writing production. Main related issues have pedagogical,
psychological, and methodological nature. Indeed, students need to be exposed to new learning
methods in their learning experience. Mainly, through being engaged to the newly adopted
technological facilities. Furthermore, the principle aim of this study is to investigate the role of
educational blogs as an autonomous learning model in enhancing EFL learners’ writing
productivity. Particularly, we attempt to check how the proposed learning model can provide
solutions for EFL students to overcome their writing difficulties. For achieving the present
study’s investigation, the suggested hypotheses appointed onward that most EFL students
encounter several difficulties at various levels in their writing productions. Progressively more,
the reliance over educational blogs would come up with positive results in providing students
with valid autonomous learning assistances to reach good writing achievements.Within the
scope of the present study, the researcher outlined two main parts that refer to both theoretical
and practical frameworks that address mainly writing productivity, educational blogs and study
fieldwork. Methodically, the present conducted work adopts a qualitative research approach that
sought to authorise the validity of the proposed research hypotheses and to draw out research
findings based on three data gathering tools. In relevance to this, these tools include mainly an
interview administered to five (5) teachers at Biskra University to inquire their attitudes towards
the suggested tool and their opinions about students’ writing productivity issues; a survey
questionnaire is distributed to thirty (30) first Master EFL students from the same sample,
besides a focus group that involves ten (10) participants. Additionally, the results proved that
both teachers and students agreed upon the significance and effectiveness of educational blogs
in both teaching and learning processes, and that it contributes positively in their independent

learning to enhance the quality of their writing productions.

Keywords: writing, autonomous learning, writing productions, educational blogs
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General Introduction
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Study Background

Language learning is indeed regarded as a long term process, in higher educational sectors,
specifically, foreign language learners are supposed to promote their language skills by
learning from various sources, adopting new advanced learning method (s) and relying on an
efficient learning tool(s). Moreover, it is not an effortless task to put a step in the process of
improving, without the requirement of the following skills; psychological (autonomy and
interest), linguistic (language structure, fluency, and accuracy), and cognitive (reasoning,
reflection, and productivity).Thus far, through integrating newly adopted technological
facilities such; web-based models, educational weblogs, blended learning, and internet
platforms, the teaching-learning operations have pragmatically developed and shifted to be
restricted to a learner-centred approach.

Based on previous relevant research studies in the literature have integrated this model in
the improvement of students’ writing productivity. The researcher approaches the concept of
the effective role of educational blogs as a learning model in enhancing EFL learners’ writing
productivity independently. For this reason, blogs are proposed in the educational field, since
they have a prominent part in raising students’ awareness of being autonomous, and more
accurately ameliorating their writing productivity, so that to shift from the traditional learning
methods to weblog learning models. To accomplish this aim, through the reliance over weblog
learning platforms, EFL learners will have a greater interest within the process of learning in

general and with enhancing their writing competencies at the productivity level in particular.
1. Statement of the Problem

Considering the fact that writing is a basic and productive language skill, and that it presents
a pivotal part in higher academic levels, especially for productivity and research purposes.
Indeed, targeting the objective of developing writing effectively, is one of the main challenges
for first year Master EFL students at the University of Biskra due to several reasons; the lack of
being engaged with enough practices, giving less importance to the writing skill, though it is
complex compared with the other skills, the total dependence on what teachers provide in the
classroom without being autonomous and relying on other sources, besides the overcrowded
classrooms that stand as a pedagogical barrier against teachers, when it comes to giving their

feedback on students’ writing productions.
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Practically, they face difficulties when it comes to writing well organised and productive
pieces, appropriately. Henceforth, the emergence of advanced technologies offers new
learning methods and models for EFL students to facilitate the process of improving their
language skills and competencies at different planes. In this respect, the rationality behind
conducting this study is to spotlight on a recently adopted technological web tool which is
considered as a blogging platform for learning, that is referred to as the educational blogs.
The latter is suggested for EFL students to improve the various existing issues in their writing
productions. For that letter, the researcher suggested that if students rely on edublogs as a

learning model their writing productivity would be developed autonomously.

2. Research Questions

The present research study seeks to answer the following research questions:

RQ1: What are the major writing difficulties that most EFL students face during the writing
process?

RQ2: How would relying on educational blogs provide solutions to ameliorate EFL

students’ writing productivity?

3. Research Hypotheses

Based on the above research questions, we propose the following research hypotheses:

RH1: We advance that most EFL students encounter numerous difficulties at the level of

different writing aspects and tasks.

RH2: We hypothesise that relying on educational blogs would provide EFL students with

valid autonomous learning assistances to enhance the quality of their writing productions.

4. Aims of the Study
- General aim:

The overall objective of this study is, to highlight the effective role of educational blogs
as an autonomous e-learning tool in enhancing EFL learners’ writing productivity and its

pivotal significance in the EFL learning process.
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- Specific aims:

a. To raise EFL learners' awareness about the significance of developing their writing
productivity over the reliance on the proposed technique.

b. To seek developing the autonomous learning strategy through relying on educational
blogs.

c. Toanalyse the effectiveness of educational blogs as an advanced e-learning technique
in the EFL learning context.

5. Research Methodology
Research Approach

In order to answer the study researcher questions and confirm the proposed research
hypotheses, the researcher follows the qualitative research approach since it highlights the core
features of qualitative inquiries. Mainly, through collecting qualitative data and interpreting it
descriptively. The rationality for adopting the qualitative approach is to set a fuller
understanding of the study, which is held under the investigation of “the effective role of
educational blogs as a learning model in enhancing EFL learners’ writing productivity”.
Therefore, it is more adequate and appropriate for the nature of our research study that belongs

to the social and human sciences.

Research Design(s) / Strategy (ies)

To conduct the present research study, the researcher opts for a case study (small scale
study). Moreover, the present study deals with investigating in-depth data and an individual
programme on a small-scale study, the case study is selected for its workability as a practical
means to the data collection method. Hence, the researcher workably manages to use
qualitative research approaches to develop the analysis and to provide a clear understanding

of the different methods and mixed kinds of data.

Data Collection Methods / Tools

In the present study, the researcher uses an interview, a questionnaire, and a focus group

discussion.

Interview

From a population of more than fifty (n=50) teachers, the researcher works with five (n=>5)
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teachers. It takes the form of a recorded face to face interview with teachers aiming to get
reliable, and in-depth data in a flexible manner. Also, it is a tool to collect valid data and fruitful
insights from EFL teachers on educational blogs, students’ writing difficulties, and mainly
their attitudes and impressions towards educational blogs, besides their major role in
enhancing EFL students’ writing productivity.

Questionnaire

Among this population, the researcher works with thirty students (n=30). The
questionnaire takes an online form (internet-based survey). It seeks to highlight the main
complications that EFL students encounter while writing, their impressions and attitudes
towards relying on educational blogs, and if the suggested tool contributed to the

enhancement of students’ writing productivity autonomously.

Focus Group

For the focus group discussion, the researcher works with ten (n=10) participants. It is an
effective instrument that gathers in-depth data from the participants’ views, experiences,
opinions and attitudes. The questions of the focus group tend to be unstructured in nature to
give the participants the freedom to answer the discussed questions concerning the topic of

discussion, thus, to feed the researched study with in-depth data.

Data Collection Procedures

To accomplish the aim of this study, the researcher follows these procedures: at first, the
researcher conducts an interview with EFL teachers at Biskra University that takes a form of
a face to face recorded interview. Second, the researcher distributes a questionnaire to first
year Masters of science of the language that takes an online form due to the loaded timetables,
besides, a focus group that takes one session of discussion. Thus, both teachers’ and students’
responses are to be collected by the researcher.

Data Collection Analysis

Within the spectrum of the research study, the researcher opts for a descriptive analysis
procedure that it is used to describe and interpret the collected data. More importantly, the
researcher tends to use an interpretive analysis for both the interview and focus group discussion

as well as, a numerical data analysed through a descriptive statistic for students’ questionnaire.
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6. Population & Sample

The present study directs first year Master one students’ population (N=130) at Biskra
University. The present population is selected by the researcher for numerous reasons;
students have more access and experience concerning the suggested tool (weblogs), they deal
with academic writing, and research papers, besides, submitting a dissertation next year, and
for they are considered as novice researchers who necessitate efficient, practical and easy
technique to develop their productive writing skills, and promote their autonomy to be

appropriately prepared for next year, to write their dissertations.

7. Sampling Technique

In this study, the researcher opts for the purposive sampling technique due to the fact that
it is the most straightforward sampling strategy; also the purposive sampling is considered to

be representative of the whole population. Practically, the researcher can select the

participants that may fit the needs of the study under inquiry.

8. Significance of the Study

The present study would significantly contribute to bringing a considerable interest to EFL
learners and teachers in the English division. The conduction of this study seeks to raise
students’ awareness of the significant role of weblogs in the educational sector. Moreover, the
weblog site as an authentic learning technique provides students with opportunities to
ameliorate their productive skills and competencies autonomously. Equally important, writing
as a productive skill is required at the advanced levels, for that it is mainly used to write

academic papers that require academic writing skills.

A great interest among EFL learners is highlighted in leaning through online facilities.
Therefore, this research study attempts to highlight the important issue of enhancing EFL
learners’ writing productivity, through being exposed to English educational blogs. It is required
for students to take into account the fact that relying and depending on educational blogs outside
the classroom boundaries, as an autonomous assistant tool, will equip them with the needed

components to ameliorate their language writing proficiency.


https://research-methodology.net/sampling-in-primary-data-collection/
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9. Structure of the Study

The present research work consists of two basic parts including the theoretical and practical
parts for the conduction of this study. The subsume of the theoretical part includes two main
chapters devoted to the literature review. Moreover, the first chapter discusses the major
aspects of writing productivity and its researched theoretical areas, wherein, the second chapter
outlines a theoretical background about educational weblogs and its relevant areas of use.
Progressively more, the third chapter presents the practical part of the study that provides a

framework of data analysis and interpretations, besides the discussion of the study’s findings.

e Chapter One

This chapter displays the main theoretical areas of writing productivity. Mainly through
addressing its key concepts and significance in the EFL context. Moreover, it sheds light on its
characteristics and the process of an effective writing. Furthermore, it demonstrates the main
writing challenges faced by students, followed by the factors that may affect their writing
process. Additionally, it highlights the significance of academic writing in the EFL context
besides, addressing the teaching of writing approaches. Then, it directs the enhancement of
writing through the reliance over web-based learning facilities.

e Chapter Two

The second chapter is divided into two sections. The first section outlines a theoretical
background about the ICTs in general and weblogs in particular. It directs mainly its
development and its relation to the educational sector. Moreover, it highlights the main features
of the blogging platform, besides its significance in the EFL learning process. Practically, it
displays the positive effects of edublogs on language learning. The second section addresses
learner autonomy, its notion, and concepts in language learning, besides its relation to the

development of writing as a productive skill through edublogs.

e Chapter Three

The third chapter initiated with a theoretical background of the adopted research
methodology; namely, research approach, research design, besides dealing with data collection
methods, procedures, and analysis. Following, the assigned chapter is based on three data

gathering tools; a questionnaire, an interview, and a focus group discussion.
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Chapter One:

Writing Productivity
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Introduction

Writing is regarded as the most challenging skill in the EFL context. Even among the other
language skills; reading, speaking and listening. To write a well-structured, coherent, and
productive piece is not an easy task. Moreover, it requires considerable efforts in practice to
reach an effective level of writing, especially, for EFL learners. It is due to the various
difficulties that they encounter. Thus far, the present chapter lists a variety of writing aspects
including; general key concepts on writing productivity, its significance and effectiveness in the
EFL learning process, more importantly drawing on the issues faced by EFL learners indicating
the reasons that lead to the emergence of such issues. Additionally, it outlines the basics of
academic writing in the EFL context. Lastly, this chapter demonstrates the main teaching

approaches of writing, besides, its enhancement through web-based learning facilities.

1.1 General Key Concepts on Writing Productivity

The writing skill was and still one of the multifaceted productive skills in language learning.
It is one of the major skills that takes a deliberate debate by several scholars and researchers.

This might be the result of its significance in the process of EFL learning.

1.1.1 The Development of Writing as a Communicative Skill

The human being’s environment progresses across time based on their needs and how these
needs are to be met. Hence, it all started from communicating through producing symbolic
sounds by language to be later on determined through the act of writing. Accordingly, Forrester
(2016) explains that writing evolved necessarily from logographic, to syllabic, to alphabetical
systems. Practically, this development started with acquiring the simplest knowledge to the most
complex. As a result, by the gradual change throughout the humans’ social-cultural history to

develop new knowledge that meets their needs, for instance, communicating through writing.
1.1.2 Perspectives on the Description of Writing
Writing as an essential productive skill in the EFL teaching-learning operations is described

and represented variously by previous researchers and scholars, it is described from the broadest

to the narrowest perspective, stating what writing is and how it is seen.
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1.1.2.1 The Description of Writing from a Broad Perspective

Several researchers describe writing broadly under numerous headings from linguistic,
psychological to cognitive perspectives. Firstly, Byrne (1991) declares that writing is a
challenging task and that “the problems related to writing are usually grouped under three
headings which overlap to some extent: psychological, linguistic and cognitive” (p.4). The
complexity is carried under these headings, and then it is highly needed to consider the different
aspects of writing at all the above levels. In the same vein, Nunan (1989) claims that writing
needs an understanding to be acquired and, so an utter mastery of its elements, which
compensate writing both at the sentence and the discourse levels. Thus, the mastery of writing
elements is a must to acquire it effectively at both written and spoken levels, for the fact that
they both contribute to compensating it. In like manner, White and Arndt (1991) note that
“writing demands conscious intellectual effort which usually has to be sustained over a
considerable effort of time” (p.3). Meaning that mental (intellectuality) and physical (time

management) efforts are such a requirement to fulfil the task of writing.

1.1.2.2 The Description of Writing from a Narrow Perspective

Other scholars describe writing from another perspective, writing to express thoughts and
ideas, as being a source of language knowledge, and as setting words to paper. Accordingly, as
Kellogg (2001) opines, writing is a cognitive process that examines one’s thinking capacity to
successfully put the oral command into expressed ideas. This indicates that one’s verbal
commands and reasoning ability lead to the success of expressing his/her ideas. Besides, Elbow
(1973) argues that “writing is a two-step process. First, you figure out your meaning, then you
put it into language” (p.14). Supporting this, Weigel (2002) states that writing is to create new
knowledge out of our thoughts, yet not only to put one’s ideas on paper as they occur. To add
more, Tribble (1996) agrees that “It is through writing that the individual comes to be fully
effective in an intellectual organisation, not only in the management of everyday affairs but also
in the expression of ideas and arguments” (p.13).

Consequently, writing means to have an efficient set of organised thoughts at the level of the
individual’s cognitive process as (critical thinking and productivity) that does not only
encompass daily issues other than that, managing on how to symbolise one’s arguments into an

appropriate piece of writing.
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1.1.3 Significance of Writing in the EFL Context
As EFL learners, writing is of utmost importance in the EFL academic contexts of higher
levels. Rogers (2005) explains why writing is highly essential in EFL language learning:
e Writing is an important cultural achievement of human beings,
e One of the most complex skills of the language,
e Writing can supplement one’s memory,
e A means of communication at a distance place or time,
e Considering the complexity of its elements to be mastered,

e The task of writing must be learned consciously.

The abovementioned points indicate how writing is to a great extent crucial at several levels,
for instance, culturally, cognitively, communicatively, and how its complexity should be

considered and learned effectively.
1.2 Qualities of Writing

The process of writing is considered to be the most difficult compared to the other language
skills. Moreover, writing qualities are grouped under the following headings as listed by Starkey

(2004, pp.4-21) which are summarised as follows:

1.2.1 Organisation

A well-constructed piece of writing is the one that is organised in terms of ideas, paragraphs,
and structure. Therefore, certain methods and techniques help learners such as; prewriting as
planning for what is going to be written, freewriting which means to put all the ideas in a list,
and write without being tied of the rules, then all these ideas will be organised later on, besides,
brainstorming as to collect the ideas that are related to the topic to organise them according to

the nature of the topics.

1.2.2 Clarity

A clear piece of writing is one of the desirable targets that EFL learners need to achieve in
the academic context. To add more, clarity is a significant aspect of the writing process. The
purpose behind having a clear piece of writing is, to enable readers to understand and have a

clear idea about the topic or, any written materials. Henceforth, learners should be precise and
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concise, avoid uncomprehensive, and ambiguous words, in addition, to use simple language,
and more importantly, to be direct to the point.

1.2.3 Coherence

The management of ideas and arguments depends on writing a coherent piece that refers to
any type of writing, that is highly crucial to put into account. Thus, coherence means writing
in a clear, logical manner by linking the ideas and arranging them to enable readers to spot the

starting point, the main ideas, and how the passage is concluded.

1.2.4 Word Choice

Choosing the appropriate words to express certain ideas, or thoughts in a given topic, and at
any levels IS crucially important. Additionally, the choice of words determines the level of

writing, for instance; denotations and connotations. Hence, learners should pay attention to

those words that are literal in meanings and those that are implied.

1.3 The Process of an Effective Writing Productions

The EFL writing process includes dissimilar elements that EFL learners should put more
focus and efforts on. Rao (2017) sets a group of important aspects which contribute to the
effectiveness of learners written productions, these elements are illustrated in the figure below:

Continuous
Flow of

Use of
Simple an d
Easy

~ language

Figure 1.1: Characteristics of Effective Writing in English (Rao,2017, p.81)
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Practically, learners should put into account that achieving to have an effective piece of
writing requires the consistency of these major aspects; the variety of correct grammatical
structures, rich vocabulary, the use of simple language, coherence and cohesion, accurate use
of punctuation, besides, selecting an interesting topic that engages the audience (readers) to read

about their topics.

Progressively more, Nunan (1999) stresses that writing to be effective depends on not only
linguistic, and pragmatic features but also the context, in which it will be interpreted. In the
same line, Hedge (2005) points out that the organisation of creating ideas is needed, focusing
on vocabulary, grammatical patterns and sentence structure to create a feasible meaning, and a
suitable style to the readers, and subject matters. Consequently, it focuses mainly on the
linguistic aspects of writing, besides, to the context for its high importance in language learning.
Also, White and Arndt (1991) set a model of writing that consists of steps that learners need,

during the process of writing their academic pieces, which is indicated below:

Generating -
/ ideas

Re~viewing [PRM oo uating

(Bl |« [ Eadiy |

Figure 1.2: Model of Writing (White & Arndt, 1991, p.11)
These sequential techniques that are stated by White and Arndt (1991) in the figure (1.2)

above are summarised as follows:

a) Generating ideas
Initially, when leaners create and put the ideas on paper, and then organising them
according to the target topic or what has been seen in the lesson., at this level,
brainstorming can take part since it is useful to produce the ideas that are relevant to the

topic, also helpful for those who are less imaginative in exercising creative abilities.



14
EDUCATIONAL BLOGS ENHANCE LEARNERS’ WRITING PRODUCTIVITY

b) Focusing, structuring, and drafting
At this level, they outline to write their first draft. Concentrating on the organisation
of the whole text. Also, the text is divided into introduction, body paragraph(s) and
conclusion. Also, being aware of the possible text structures, because effective
paragraphs contain supporting ideas and topic sentence in each paragraph.
c) Evaluating and reviewing
This stage is the most crucial in the writing process. To clarify more, after writing
the final draft, whereby, teachers then give their feedback on it. Hence, leaners revise
and edit their work, for the reason that they may make some changes for instance;
correcting the punctuation, grammatical or spelling mistakes. Thus, revising here means

making possible changes, and finally reviewing their written production.

1.4 Complexities of Writing

The writing skill’s deficiencies and the issues faced by a considerable number of learners,
not only EFL learners all around the world but also native speakers of the language. This latter

refers to numerous reasons that push learners to struggle with these problems while writing.
1.4.1 Reasons for EFL Learners’ Writing Failure

The majority of EFL learners encounter several problems while writing productively, these
problems occur in the EFL learning writing process, for various reasons. Moreover, according
to Al-Khsawneh (2010) EFL learners mainly lack the writing competencies due to the following

set of reasons:

e The teaching methods and the environment,

e The lack of motivation and self-confidence,

e The lack of teachers’ and learners’ interest in the subject matter,
e The use of the mother tongue because of the isolated culture,

e The lack of enough writing practices in the educational institutions.

As a result, the aforementioned issues occur due to the previously stated reasons that
contribute to making learners fail when it comes to fulfil the writing tasks(productions) or even

having a desire to attend writing classes.
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1.4.2 The Main Challenges Faced by EFL Learners

Most EFL learners find writing as a challenging task to achieve, and that they face struggles
getting started. This issue is related to the complex aspects and elements of writing that the
majority of EFL learners’ encounter in this task, the main set of these difficulties are described

and summarised as follows:
1.4.2.1 Grammar Rules of the Language

Grammar (accuracy) is the basis in the writing process of any language, and to be one of the
difficult aspects among the other writing aspects. Harmer (2001) defines grammar as “the
description of how words can change their forms and can be combined into sentences in that
language” (p.12), this is what is called grammar rules of the language. In addition, Annab (2016)
indicates that grammar rules comprise mainly of tenses, prepositions, word class, voice and
others, these rules stand as a problem for several learners in their writing. In the same vein, the
main writing difficulties learners find concerning grammar is the low understanding of
grammar, which results later on in difficulties in arranging proper writing (Bahri &
Sugeng,2010). Henceforth, the elements and the sub-elements that are found in grammar are to
an extent hard to be understood by some learners.

1.4.2.2 Punctuation

The use of accurate punctuation is highly crucial in any piece of writing, it gives the written
production a smooth and logical link between the ideas and paragraphs. According to Goma
(2010), this is one of the common aspects of writing that most of learners do struggle, especially,
those with an Arabic background since Arabic has few limitations in the use of commas and
periods than English. In the same line, Carroll and Wilson (1993) illustrate three problems
linked to punctuation; punctuation rules are not exact, it is complex, and depending much more
on the style to determine the meaning. Thus, the punctuation itself contributes to change the
target meaning, which is a common problem, so being aware of putting the right punctuation is
highly required.

1.4.2.3 Vocabulary

The limited range of vocabulary is regarded as one of the main gaps that learners encounter

while writing. This latter leads them to multiply repetitive words and ideas on what they are
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producing, and it hinders their creativity and limits their ideas. Likewise, Rabb’ah (cited in Adas
& Bakir, 2013) asserts that learners could not give voice to their thoughts and ideas because
they lack the adequate stock of vocabulary. Indeed, Muhammad, Almas and Muhammad (2016)
add, “ESL learners lack knowledge of appropriate vocabulary: they cannot come up with the
words like how to express their thoughts” (p.85). consequently, lacking the vocabulary unbales
students to express critical and appropriate thoughts on a particular topic.

1.4.2.4 Spelling Mistakes

Learning to write correct words is also a hard task for some learners, it is one of the familiar
issues found in learners ‘written production. This latter occurs due to a lack of reading tasks.
More importantly, Bancha (2013) states that the lack of concentrating on how words are to be
written correctly, and it may take place when learners are tired or less careful about the words’
correctness. To say more, spelling is one of the aspects which need to be taken into account by
learners, when dealing with writing because it is an aspect that teachers in the EFL context focus

on when evaluating learners’ work. Correct spelling gives one’s work credibility.

1.5 key Concepts in Foreign Language Writing

The EFL context requires huge efforts from teachers, to provide their learners with different
teaching methods and orientations to decrease writing problems. Moreover, Hyland (2003)
opines “an additional perspective to illuminate what learners need to learn and what teachers
need to provide for effective writing instruction” (p.2). Similarly, he adds “It is helpful therefore
to understand these theories as curriculum options, each organising L2 writing teaching around
a different focus™ (p.2), this means that there are several orientations as curriculum options

teachers should put more focus on:

e The focus on language structure,

e The focus on text functions,

e The focus on the content and creative expressions,
e The focus on genre and contexts of writing,

e The focus on the writing process.

Altogether, the main struggle for EFL learners is, to learn how to write proper, and academic
pieces of writing. Thus, it becomes a hard task for them to deal with any issue, teachers should
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emphasise on the linguistic, structural, and contextual features of the language, especially, when

the writing process takes place in EFL classes.

1.6 Academic Writing in a Foreign Language Context

In higher levels, learners are expected to be both acquirers of the language and novice
researchers concurrently at a time. In this case, they are exposed to an absolute different context,
setting, level, and environment. Finding themselves presented to a new reciprocal teaching-
learning process. Thus, they should have an eye vision about the core of academic writing, its

principles, and how it can serve them in their studies.

One of the highly demanded requirements in the EFL academic context is, to be a good
academic writer. Hence, it is essentially required to adopt academic writing procedures. In other
words, academic writing is, “the writing you have to do for your university courses, your
instructors may have different names for academic writing assignments; essay paper, research
paper, analysis paper” (Whitaker,2009, p.2). The assignments mentioned above have the same
principle, which is to be written, objectively, and concisely following the rules of academic

writing requirements.

1.6.1 Characteristics of Academic Writing

Academic writing is the type of writing that has its basis, it is indeed different from; creative
writing, personal writing, slang language, or even different from writing in your native
language, besides constructions, abbreviations, and incomplete sentences because they are
informal (Oshima & Hogue, 2007). Additionally, “In academic writing, it is necessary to
produce logically structured ideas with well-thought-out, verified points and to consider
different opinions” (Gillet, Hammond & Martala, 2009, p. 88). Academic writing is about how
to be both a good academic writer and researcher since academic writing skills are the essence

of conducting research as far as university learners are concerned.

Academic writing takes its name from the context where it should be put and used in.
practically, it is of utmost significance to consider all writing principles. Akin (2009) claims
that all pieces of academic writing specifically, are to be clear, understandable, remarkable, and

concise, presenting certain order by ensuring coherence and cohesion among its subsections.
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That is to say; the main features of an academic piece of writing are clarity, conciseness,

followed by a coherent and cohesive flow of ideas in its subsections.

Similarly, Monippally and Pawar (2010) add “What is common in all categories of academic
writing is that where the ideas are centralised and people remain in the background, the author’s
personal feelings play no role whatsoever in the presentation of ideas or insights” (p. 77). That
is to say, academic writing has its basic principles to be followed and considered for the
reliability and validity of any written pieces that require academic writing skills as mentioned

and stated above.

1.7 The Teaching of Writing Approaches

Writing is centred in a special position in the language teaching-learning process. Recently,
teachers have taught writing using different procedures, and components of each approach still
found in classrooms today. Therefore, it is of fundamental importance to tackle the different
approaches that teachers used to apply. Showing the effectiveness of each approach that may
help learners to develop the knowledge, strategies, and awareness required to become good

effective writers.
1.7.1 The Product Approach

The product approach is unlike the other teaching approaches in the process of writing.
practically, this approach has its emphasis on the form, it is a traditional, text-based approach
which is still used in different materials today (Tribble, 2009), the teacher here presents
decisive texts to mimic or adapt since it is a text-based. In the same line, a product approach is
“a traditional approach in which students are encouraged to mimic a model text, usually is
presented and analysed at an early stage” (Gabrielatos, 2002, p.5). For instance, students are
supplied with a standard sample of text and they are supposed to follow the standard to build

up a new piece of writing.

The product approach model is comprised of four main stages which explain the process of
constructing a piece of writing. Steele (2004) enumerates the following stages that are stated as

follows:
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a) First stage
Learners are provided with the model text to study. Followed with highlighted
features, for instance, studying formal letters where the learners’ attention spot on the
language used to make formal requests. Another example, when they read a story the
focus may be on procedures used in the story and how the author applied them.
b) Second stage
This stage consists of controlled tasks of the highlighted features, in isolation.
Therefore, if learners are studying a formal letter, they may be asked to practise the
language used to make formal requests.
¢) Third stage
This is the most significant stage where the organisation of ideas takes place.
Scholars who favour this approach crucially argue that the organisation of ideas is of
fundamental importance than the ideas themselves and as important as the control of
language.
d) Final stage
This is the final product of the learning process. It shows learners how they can
manage to be competent and fluent language users. They utilise these skills, vocabulary,

and structures that they have learned to construct the final product.

1.7.2 The Process Approach

The writing approaches distinguish from an approach to another and each one has its foci
and features. The process approach is one of the main approaches to writing that has its emphasis
on both the process of writing and the fluency of writing rather than focusing on the accuracy
and product (Onozawa, 2010). Along with this view, this approach switches from the traditional
perspective of looking at writing as a product to emphasis the process of writing (Matsuda,
2003). The previous views significate that learners should be aware that, what they do write on
papers is not their final product, rather it is the starting point. Also, it relies on providing them
time to work on what they want to write, to go from prewriting activities to the final draft. The
principle aim of this approach is to tutor learners and show them how to create ideas, plan them
and putting in view the target audience, besides drafting and redrafting to have the final written

product.
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Several scholars attempt to identify the distinctive stages of the process writing approach
that include: prewriting, writing, and re-writing. However, Tribble (1996) constructs a new

model for the various stages of this approach as presented below:

PREWRITING

(specifying the task / planning and outlining / collecting data / making notes)

1

COMPOSING

1

REVISING

(reorganizing / shifting emphasis / focusing information and style for your readership)

l

EDITING

(checking grammar / lexis / surface features, for example punctuation, spelling, layout,

quotation conventions, references)

Figure 1.3: The Linear Model (Tribble, 1996 , p.9)

The model above in figure (1.3) referred to as a linear model, the word itself refers to a
continuous chain of steps. Meaning that the continuation of each step demands on completing
the previous step (s). As seen prewriting is in the initial level. It consists of planning,
brainstorming and collecting relevant information, then composing, and finally to revise and
edit by organising ideas and checking grammatical structures. To say more, when learners write

they cannot move directly to the final level unless if they finished the preceding ones.
1.7.3 Genre-based Approach

Several scholars and researchers define this approach from different perspectives. In addition
to its importance in the teaching-learning process. Swales (1990) simply defines it as “a
communication event in which the members have a set of communication goals” (p.53).
Meaning that the genre-based approach is considered to be a communication process, which
carries a set of objectives for its members, in a specific event of communication, for specific
social context. According to Thoreau (2006), writing in the genre is a writing type that has a
special style, the certain aim of readers, and a specific target. This indicates what should be
socially considered as for; the style, the content, the structures, and the audience. Likewise,

another perspective held by Badger and White, (2000), the genre approach demonstrates social
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acts which means that writing is dissimilarly used based on the context where it is produced,

hence, writing is said to be used and produced in accordance with a given context.

1.7.3.1 Teaching-Learning through Genre Approach

The writing context in genre-based approach consists of variant orientations. Learners should
be provided with opportunities to try different aspects of writing as such; the topic, conventions,
style of the genre, and the context of writing where to be read (Harmer,2004). Genre as an
approach to teaching and learning writing presents an exemplary procedure in which it can be
developed through a set of stages that should be followed. Likewise, these three major stages

of genre writing process include modelling, construction, and language understanding.

Additionally, Cope and Kalantzis (1993) indicate that the phases that learners need to pass
through are; learners are expected to examples of the genre they have to produce, the
construction of the text by learners and teachers, and finally the independent construction of
texts by students. This approach considers that writing pedagogies should offer learners explicit
and systematic explanations of the way language functions in social contexts (Hyland, 2003).
For the reason, that social communicative language functions must be explicable and clarified

when language is used in social contexts.
1.7.4 The Social-Constructionist Approach

This approach has been introduced as an approach to writing by Dudley-Evans and St John
(1998) that is called the social-constructionist approach. Constructivism, in general, maintains
that knowledge is constructed by individuals (learners) who are writers or readers that do not
take into consideration the broader context of the writing process. Moreover, writing in this
approach is seen as a social act where learners have to be aware of the writing tasks’ context in
which they are writing (klimova, 2013). For example, considering the social, and cultural norms
of the given (context) community.

In brief, Klimova (2013) explains that the context places certain limitations on what learners
can write, and on how they can express ideas. Also, the introducers of this approach Dudley-
Evans and St John (1998) address the following approach to writing:

¢ Obtain rhetorical awareness through given model texts;

o Apply particular genre features, especially moves and writer stand,;
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e Carry out writing activities showing awareness of the needs of individual readers and
the discourse community and the purpose of the writing;
e Assess the writing (via peer review or reformulation).
As a consequence, learners reflect the values, expectations and norms of the community to
which they belong. In practice, teachers of writing often use a blend of the previously mentioned

approaches.

1.8 The Interrelationship between Writing and Other Language Skills

Writing is understood as a difficult task in EFL classrooms, several researchers advocate that
writing should not be taught in an isolation rather it should be integrated with the other language
skills. Atkins (1996) claims that “by learning to integrate the skills, the learners not only develop
their ability to express themselves but also, they develop their thinking power” (p.226).

Teaching language skills in integration enable learners to develop their cognitive and
communicative skills of a certain language. Accordingly, Dana and John (2005) indicate that
the writing courses are sometimes found on the premise that "writing competence results
somehow from exposure to reading, and good readers make good writers” (p.40). This means

that reading and writing can go and occur together in EFL classrooms.

On the other part, According to Greenia (1992), the teaching of speaking and writing skills
can be best combined through the application of group and/or pair work activities. The
previously mentioned tasks may help improve both productive skills speaking and writing. An
additional, Atkins (1996) further states that the English teacher has to provide listening tasks to
lectures and must help learners to learn and to take good notes. This method helps learners to

improve both listening and writing in integration.

1.9 The Enhancement of Writing through Web-based Learning Models

The ICTs have gained more significance in the last two decades. This predominance has
progressed this way that they have become an indispensable tool recently, for instance, in the
educational sector. Nowadays, web 2.0 technologies as websites, blogs, weblog sites, and wikis

appear as strategies to improve learners’ difficulties in the EFL learning operation.
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According to Ducate and Lomicka (2008), social networking tools are providing valuable
opportunities for learners to break the routine of the traditional classroom, since sites as, Wikis,
Blogs, and Twitter have a large audience. Furthermore, writing as a basic productive skill
requires requisite factors which are grouped under a set of headings, namely; time management,

structural focus, frequent practice, and academic skills.

Practically, a study by Nadzrah (2007) also reports that blogs help learners compose writing
with specific purposes which encouraged them to improve their writing. Additionally, Kim
(2009) states in his study that when the learners use (weblogs) constantly, they become eager to
produce more writing, to post their opinions, and to give direct feedback and that using weblogs
leads to increase their writing quality.

In sum, several scholars, studies, and researchers asserted the benefits of relying on web-
based e-learning tools such as weblogs, websites, and wikis to enhance the quality of EFL
learners’ writing productions, which in turn, will be depicted in their academic achievements.
Hence, most of them stressed on weblogs since they are advantageous and indispensable in

improving EFL student’s quality of writing from different angles.

Conclusion

To conclude, the researcher attempted to present through this chapter a collection of
components as far as writing is concerned. It presented at first a general overview on writing
productivity showing its development as a communicative skill, and its description from two
different perspectives. Additionally, it addressed the importance of this skill, its numerous
qualities, and the process of effective writing. Moreover, it shed light on a fundamental part
where the difficulties of this skill take place, also, the major reasons that led to the growth of
several issues. Furthermore, one of the highly and crucially recommended requirements is,
having good academic skills in writing since university learners are concerned to write
academically. Lastly, the final section was devoted to state the main approaches to the teaching
of writing, showing their significance and role in the EFL teaching-learning context. Besides
demonstrating a summary on how writing can be interrelated with the rest of language skills,

and its development through web-based e-learning tools.
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Chapter Two:
Educational Blogs
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Introduction

In recent years, Advanced facilities took part in the EFL teaching-learning processes. The
progression of these up-to-date tools offered valid and pivotal assistance for EFL learners to
facilitate the process of their learning. Therefore, the latter has no better place to sustain progress
than the internet platforms as widespread tools, and educational blogs in particular. Essentially,
this chapter is an attempt to highlight the prerequisites of edublogs in the educational sector.
Practically, it is divided into two sections; the first section addresses a brief overview on ICTs,
blogs and educational blogs and its historical development, definitions, blogs and educations,
characteristics and models, its significance, impacts and relation to reflective learning. Besides,
the second section sheds light on learner autonomy, its notion, key concepts, and its relation to
the productive skill. The last part highlights the association between edublogs and writing
productivity.

2.1 Section One: A Brief Overview of Blogs

Technology is a worldwide field that consists of numerous services, that can be offered at
certain levels, used for different purposes and found in multiple settings. It embraces precisely
the higher educational filed, mainly the learning-teaching processes. Thus far, EFL learners may

be engaged to modern instruments to sustain progress in their learning journey.

2.1.1 Information and Communication Technology (ICT)

The growth of the new web tools is associated with the noteworthy role of computers and the
Internet that play in the educational area. Adams and Brindley (2004) define ICT as information
and communications technology refers to a range of various technologies as well as being a
subject of study in its own right. This means that ICTs are these technological tools that range
from computer applications. Accordingly, ICT is considered as a set of probable delivery and
instructional tools, that can be used for education, leisure, work etc, additionally, it helps
individuals to acquire skills to fit into society (The Organisation for Economic Co-operation
and Development, 2006). In the same line, Benson (2001) investigates the efficiency of using
ICT’s including; the Internet, Blogs, Emails, and Facebook, to progress learners’ self-
adjustment; thus, the exposure to that ICT has its major impact on learners’ autonomy. In sum,
the evolution of ICTs paves the way for newly adopted tools that can be used for educational

and academic purposes such as; Websites, Emails, and Blogs.
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2.1.2 Historical Development of Blogs

The notion of blogs or blogging arises from different terms and concepts. Back to the days,
Chapman (2011) declared that “Justin Hall’s Links.net” is commonly considered as the first
blog. Blogs have their first creation in 1994 and evidently, it was not referred to as a blog but
as a ‘personal homepage’. In December 1997, John Barger, the online diarist who coined the
word “Weblog” which is derived from logging the “Web” (Thompson, 2015). In early 1999,
Peter Merholz notified that “he will pronounce it weblog” and naturally, the term was shortened
to blog. At this point, more people start publishing their blogs. Thus, blogs began growing fast
and this rapid growth continued progressively until July 1999 (Blood, 2000).

As at the beginning of the 2000s, the blogging phenomenon became worldwide in various
communities and it became evident that the blog is the newly arose CMC tool. Today, Reid
(2011) states that blogs operate on blog hosting sites such as WordPress, Blogger, Typepad.
With such databases, blogs entries are saved and selected for publication following the
requirements of the database fields. In the year 2012, Evan Williams and Pyra Labs established
medium, which was developed into great blogging platforms. To conclude, the users of such a
platform can post, publish, learn, teach, interact and communicate flexibly.

2.1.3 Descriptions of Blog

The new advanced technological facilities revolutionise the world. The interconnection
between the Internet and education leads to the invention of the so-called computer weblogs
that are popular examples of web 2.0 application tools, including particularly the “Educational
blogs”. Furthermore , Hong (2008) defines a blog as a short term of “weblog” an online
chronological collection of personal commentary and links. A blog is a part of the Web 2.0
family, the second generation of web adventure. Moreover, Williams and Jacobs (2004) state
that a set of phenomena that have, since its foundation as a manner of producing anything from
online diaries to academic and reflective journals, developed to have the capacity to “engage
people in collaborative activity, knowledge sharing, reflection and debate” (p. 232). Besides, a
blog can be defined as a “personalised webpage, kept by the author in reverse chronological
diary form” (Du & Wagner, 2005, p.2).

On the other hand, blogs are not defined merely as a term but also defined as a means that
is offered for different users towards multiple proposes, and in various areas. Williams and

Jacobs (2004) further state, ““ ‘Blogs’ have evolved along similar lines to other forms of human
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communication in that they are a product of convenience rather than design” (p. 232). This
means that blogs are represented as a useful convenient device for all types of users.
Additionally, blogs platform encompasses dissimilar arenas such as; fashion, business, health
care, and education. Hong (2008) adds that there are several types of blogs such as LibLogs
(library blogs) and Edublogs (education blogs).

In sum, one of the areas that blogs shed light on is education, and the interconnection between
both of them leads to the birth of Edublogs (educational blogs). Essentially, the integration of
education in this platform plays a fundamental role in providing learners with opportunities to
develop their skills in the learning process.

2.1.4 Blogs in Relation to Education

In the educational sector, blogs are called edublogs. The bond between both blogs and
education creates a suitable and convenient platform for all types of users in general and EFL
learners in particular. According to Raghavendra (2017) “when Weblogs became widely
available, a surprisingly wide variety of blog uses can be observed in the higher education and
research arenas. Researchers, academics, teachers, and learners are excitedly embracing
blogs”(p.137). Furthermore, Puschmann and Mahrt (2012) argue that educational blogs are not
restricted to blogs used in classroom settings alone, other types of blogs revolutionising

educational sector are personal blogs such as scholarly blogs written by academic experts.

How can blogs be utilised or implemented in education? According to Ray (2006), blogs in
education or edublogs can be used to communicate, as tutoring sources, as collaborative tools,
and a platform for student projects. The edublogs platform provides a fast, efficient means of
communication. Accordingly, Ellison and WU (2008) discuss several assistances of using blogs
in education. Blogs can potentially enhance analytic and critical thinking skills as the critical
skill of writing is dominant to the act of blogging. The ability to discuss, share experiences, and
express oneself on blogs, also enhances the development of digital literacy.

2.1.5 Edublogs Usages and Implementations

The blogging platform’s affordances can be seen in the way they can be used and
implemented at both levels of teaching and learning, towards various objectives. Noytim (2010)
argues that “Weblogs have been asserted to have potential values in English language

education”(p.2). He clarifies that blogs can be implemented for classroom purposes as teacher’s
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and student’s blogs to post lectures, tasks, assignments, readings, and workshops. This means
that the implementation of blogs is directed by the instructor for learners to and do the tasks.

However, he further adds that learners’ blog encourages learner self-expression and
develops a sense of ownership, this refers to the use of blogs beyond the classroom or beyond
teachers’ instructions, whereby learners feel free to self-learn and self-direct their learning
process, and where they think that they need to develop certain skills in the language. In short,
blogs can be implemented in education and academia and used in the classroom where learners
are directed by their teachers’ instructions, additionally, its usage also involves self-dependent
learners where they find it more reflective and relaxing to learn by their own and develop their
language and skills, in other words, to be successful autonomous learners.

2.1.6 Characteristics of the Blogging Platform

Nowadays, the blogging platform arouses a sense of responsibility towards one’s learning,
and the latter stands against the traditional classroom methods of learning. Within the surprising
advance of alternative methods where the e-learning technique takes place, EFL learners
encounter other more suitable ways for self-learning and developing skills in the language.
According to previous literature, Raman et al. (2015) and Angelaina and Jimoyiannis (2012)
set the following features for this learning platform indicating that:

a) Itis an interactive web-based software that permits learners to actualise themselves
in a social environment,

b) Itis powered by wordpres.com, one of the biggest blog platforms, which focuses on
academic purposes,

c) It is one of the Blog platforms that allow users (learners or teacher) to post their
thought and idea,

d) It incorporates content posts (often involving text, pictures, graphics, and
hyperlinks) with commentaries to these posts, usually presented in reverse
chronological order,

e) It provides organised links to recommendations of favourite or suggested websites,
blogs, content resources, and events; in other words, a blog can act as a powerful
personal learning entry,

f) It has a strong archival feature; posts are automatically archived and the content is

easily searchable and retrievable.
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As shown above, the blogging platform shapes an integral part of education, specifically, at
higher levels. Where the provision of this platform consists of various materials and all the
aspects that learners necessitate for better successful learning. The latter comprises several types

where teachers, learners, academics and even experts can take place in it.

2.1.7 Types of the Blogging Platform

The blogging platform generally consists of several types of blogs in higher education and
academia, each type is characterised by distinctive features, usages and purposes. In this respect,
Angelaina and Jimoyiannis (2012) discuss various types of blogs that can be used for
educational and academic purposes which are summarised as follows :

2.1.7.1 Blog as an Online Course Management Tool

This category of a blog is directed to support classroom tasks in both a formal and informal
way. The tutor posts assignments, announcements, information, and summaries of lectures.
Learners share their learning experiences and express their thoughts to the instructor and peers
via the course blogs. Otherwise, a daily topic is posted learners posts their thoughts on the topic,
as an assignment. Learners post examples and exercises related to the lectures, assignments as
well as discuss reflections on course materials. Besides, blogs of this format may facilitate
extensive discussions beyond the classroom. Thus, blogs in the educational field serve learners
inside and outside the class since the latter can be applicable at distance.

2.1.7.2 Blog as a Discussion Forum

The blog that is in a form of a discussion forum is designed for learners who discuss and
exchange information related to the course’s subject, lectures, announces, and readings as well
(Makri & Kynigos, cited in Angelina & Jimoyiannis,2012). On the other hand, researchers in
the field as Deng and Yuen (cited in Angelaina & Jimoyiannis,2012) propose an empirically
grounded framework for educational blogging that highlights four areas: self-expression, self-
reflection, social interaction, and reflective dialogue. The latter does not only encompass
discussion, yet also considered as a platform for reflective learning.

2.1.7.3 Blog as an E-portfolio

This type of blogs addresses learners who establish their own blog that is in accordance with
the teacher’s assignments and guidelines; thus, learners post in the blog their homework writing

assignments, tasks, and exercises. The teacher observes learners’ progress and encourages them
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to overcome cognitive difficulties and the issues encountered. E-portfolios present the class blog
where both teachers and learners collaborate at distance.

2.1.7.4 Blog as a Research Tool

Blogs can also be used in academia and more specifically, in higher levels and research
purposes. In this sense, researchers in the field of education can be assisted and supported by
this tool during the research process. According to Mejias (cited in Angelaina & Jimoyiannis,
2012) blogs are accurately designed for researchers as they can be used as a powerful tool
supporting academic research. Also, blogs can constitute a platform for continuing literature
review for academic objectives.

In sum, blogging provides the user with multiple opportunities for discussing ideas, sharing
experiences, and each other’s contents. Nowadays, blogs are represented as an appropriate
social constructivist learning environment. As a consequence, the literature highlights an
increasingly notable interest in the use of blogs in the educational sectors, that can be used or
relied on both inside the classroom for teachers and learners and outside the classroom as an
external source of learning. All the previously mentioned categories of blogs serve; teachers,
learners, researchers, and educators for multiple academic learning-teaching process

determinations.

2.1.8 Blog Posts Versus Page Posts
The difference between the former and the latter is highlighted in terms of how each one of
them updates its posts. Waters (2018) differentiates between blog posts and webpages posts in

the figure below:

BACK TO BASICS BLOGGING
Blogs Posts Vs Pages

T heme determiines
locatiomn onmn blog

Entries in reverse

chronological order
Regularly updated Static inforrmation

Traditionally
time stamped

Not listed by date

Hierarchical: can
Organized wwith have sub page:

catego es and tags =
s Display order can

Designed for be changed

comments and
sharing

Not shhared via RSS

Figure 2.1: The Difference Between Blog Post and Page Post ( Waters , 2018)
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As an educational blog, there is a remarkable difference between the blog as a newly adopted
tool and the usually known webpages. The figure (2.1) indicates that blog posts differ from
pages’ posts in terms of the order, updates, and theme. As can be seen, in the blog posts, the
entries reverse in chronological order, it is regularly updated, it has various sections, and
designed for discussion and sharing. Whereas the page posts determine location, not listed by
date or regularly updated due to the static information, besides, it is not stamped by date. As a
result, blog posts serve better for the fact that they are organised in terms of dates, updates,

information and services.

2.1.9 The Significance of Edublogs in EFL Learning

In higher levels, having good academic language skills is a requirement for EFL learners.
The high importance of edublogs is addressed in assisting learners with what they necessitate
during their learning process. The fundamental role of edublogs platform is demonstrated as

follows:

e Learners develop a high level of thinking skills by reaching the information and making
the meaning in mind (Richardson, 2010),

e | earners interactive discussions may help them improve the feeling of community

among other learners (Miceli et al.,2010),

e | earners comfortably use the foreign language, they learn about the target culture,
which is impossible to learn from a textbook alone (Ducate & Lomicka, 2008),

e | earners stimulate a sense of creativity, boost autonomy, and may decide the topic and

write freely whenever they want ( Ducate & Lomicka, 2008),

e | earners collaborate in the learning process since it is a collaborative learning tool
which arouses great interest among educators lately (Godwin-Jones, 2003).
In short, the edublogs platform represents a beneficial external source of learning that assists
them differently, provides them with numerous representations, and boosts their self-

dependence and collaboration to progressively learn and improve their skills.

2.1.10 Edublogs as a Collaborative E-learning Tool

Edublogs as an accessible collaborative learning tool assists EFL learner with the
necessitated options to promote not just their language skills in general; however, they develop
their self-dependence to be successful autonomous writers, in particular. According to Dyrud et
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al. (2005), as an online writing tool, a blog enhances collaboration construction in the course of
interaction. Furthermore, Ozdemir and Aydin (2015) state that collaborative learning helps to
understand and respect each other's thoughts, beliefs and ideas, increase writing achievement
and greatly contributes to social interaction. They furtherer add autonomous learning leads the
teacher and learners' roles to change dramatically. This means that learners attempt to promote
their skills by self-direction and that teachers’ role change according to the level of their
progress. Keeping in the same vein, Little (2000) asserts that the situation that aids to attain the
required objectives of teaching in autonomous learning is, to enable teachers to have their
independence. Meaning that having autonomous learners in an autonomous learning
atmosphere that helps the teacher for better achievements and independence.

In brief, this platform provides a relaxing, collaborative, and autonomous environment of
learning, whereby the learning situations which support self-determination are highly
advantageous in terms of learners' language skills, creativity, attention, cognitive development,

and writing achievement.

2.1.11 The Effects of Edublogs on Language Learning
The platform of edublogs works as an external assistant tool of learning for EFL learners
during their learning journey. Accordingly, Raghavendra (2017) agrees that this platform has

several effects on learners in the language learning process in which are summarised as follows:

e Facilitating learners’ critical thinking skills
When learners are engaged in collaborative learning and through their interactions
with others, it serves them as an incentive for critical thinking. Blogs foster critical
thinking and allow learners to be easily associated with resources that reinforce their
assertions, and thereby encourage critical thinking. Thus, critical thinking enhances
learners’ writing.
e Developing learners’ quality of writing
The quality of writing is demonstrated in several ways. The permanent nature of
online broadcasting encourages learners to pay more attention to content and language.
The feedback received from the various sources as well as the different types, critical
and noncritical; also affects the quality of their writing. The learners also enhance the

quality of their writing by the visual representation, visual literacy, visual thinking, and
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visual learning are concepts related to the purpose of constructing meaning. Adding
visual associations in blogs helps the learners express their points of views.
e Providing examples for learners to model and to learn
Publishing reflective commentaries on the Internet is an effective way for learners
to share each other’s reviews. Not only will readership increase, when learners see each
other’s works, but they can also learn from one another, thereby motivating them to
produce better reviews. When a significant number of interested visitors give comments
and input to a blog, a community of learners may be formed.
e Facilitating meaningful learning for learners
Blogging expediates meaningful learning for the learners since they explore other
blogs and links to learn more about other countries, cultures, and the people who write
to them. In the EFL context, the benefits of blogs include cultural understanding. Some
learners even use blogs to switch different culture with some foreigners. By participating
as active readers of blogs, learners can gain the insider’s perspective on various cultural
topics, thus leading to a better understanding of other cultures and what shapes them.
In sum, edublogs as a learning tool is highly advantageous in language learning in general
and for EFL learners in particular. All the aforementioned points indicate how this tool
influences the progress of learning; besides, it provides learners with various learning aspects
that help them to ameliorate their abilities and skills in language learning.

2.1.12 Reflective Learning through Edublogs

As far as learners are concerned in the EFL learning context, certain aspects affect their
learning process inside the classroom, for instance; the environment, the teaching method, peers
and teacher’s feedback. Hence, recent literature marks growing attention on the significance of
edublogs as a tool that has the potential of facilitating reflective learning.

Several researchers report the crucial role of edublogs at this level. Mynard (2007) claims
that weblogs can be a tool for language educators to use, to encourage learners to reflect on their
learning experience and to interact in other people’s blogs to support further reflection.
Additionally, Johnson (2004) indicates that virtual environments are conducive to reflection.
Weblog environments can stimulate reflective activities in learners as they lengthen the distance

between learners and the content to be learned.
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On the other hand, Johnson (2004) further clarifies, in Bateson’s learning theory, when there
is a straight relationship between the learner and the content to be learned, no reflection occurs;
Nevertheless, when there is an indirect relationship (distance) between the learner and the
content to be learned, learners use reflection as one of the means in their learning process and,
then there is a systematic reflection on how to solve a problem, thus, learners are conscious

about the fact that they are learning.

To conclude, it is highly important for learners to have their own space for learning beyond
the classroom. So, they can express and reflect what they have learned in a relaxing constructive
environment. One of the crucial concepts that edublogs help learners to achieve during their
learning process is the so called learner autonomy that has its major fundamental effects on

learning and promoting language skills outside the class boundaries.

2.2 Section Two: The Notion of Learner Autonomy in EFL

In the present time, the remarkable growth of advanced implements witnesses a surprisingly
observed use and adaptation by a sizeable number of users and EFL learners are among this
community. The edublogs platform is considered to be one of the most notable e-learning tools
for all types of learners. The latter does not reflect only on the process of learning, yet it also

has its reflection on the psychological side of learners, for instance increasing learner autonomy.

2.2.1 The Notion of Autonomy

The notion of independence and autonomy in learning takes a wider interest in the fields of
philosophy, psychology, politics and education. Currently, the key concept sheds light on
education in general and in language learning in particular. One of the most fundamental
educational objectives is to develop learner autonomy. Pedagogically speaking, the link is
driven between autonomy and Internet technological tools.

Several scholars and researchers define autonomy dissimilarly, where each one of them
shares a point in common. Firstly, Benson (2001) defines autonomy as “the capacity to take
control of one’s learning” (p.46). This means that learners are self-determinant and learn on
their own. Additionally, Little (1991) regards it as a capacity for detachment, critical reflection,
decision-making and independent action which suggests that a learner should develop

awareness on what and how he or she learns. Meaning that these aspects require learners to be
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aware of the way and what they necessitate to learn. On the other hand, Wenden (1991)
considers learner autonomy as a skill and illustrates learners who are autonomous to have
acquired the learning strategies, the knowledge about learning, and the attitudes that enable
them to use these skills and knowledge confidently. In the same line of thoughts, Benson (2001)
further suggests approaches to fostering autonomy may also focus on technology or other
resources, on the learner himself or herself and/or on decision-making in the learning context.
Hence, technology does not only promote language skills but also increases an autonomous
atmosphere for learners to put more focus and interest in what they are targeting to learn.

To conclude, autonomy is considered as a crucial learning aspect that aids learners to put
emphasis and decide on how and what to learn. educational platforms contribute to intensifying

the sense of learning by being self-direct.

2.2.2 Key Concepts of Learner Autonomy

In higher mastery levels, learners are seen as novice researchers in which they are required
to take responsibility and control of their learning. Several pedagogical barriers stand against
teachers in the classroom where it becomes a hard task for them to provide everything in the
classroom, or give their feedback to each learner on their classroom productions. Thus, learners
need to be equipped with useful tools that trigger a sense of autonomy for better learning.

Furthermore, Benson (2001) advocates that “when learners succeed in developing autonomy,
they not only become better language learners but they also develop into more responsible and
critical members of the communities in which they live” (p.1). another perspective by
Dickinson (1987) where he describes autonomy as “situation in which the learner is responsible
for all the decisions concerned with his or her learning and the implementation of those
decisions. In full autonomy, there is no involvement of a teacher or an institution or any
specially prepared material”(p.11). He sets up six concepts that are accurately bound up with

autonomy. These concepts are incorporated as follows :

a) Self-instruction: refers to situations when learners work without the direct control of
the teacher which means they work and learn without being instructed,
b) Self-direction: refersto learners’ certain attitude towards the tasks, where they accept

responsibility for all decisions concerned their learning;



37
EDUCATIONAL BLOGS ENHANCE LEARNERS’” WRITING PRODUCTIVITY

c) Semi-autonomy: the intermediary level, in which learners are getting ready for
autonomy;
d) Self-access materials: appropriate to and available for self-instruction;
e) Self-access learning: self-instruction, during which learners make use of a collection
of self-access materials.
To sum up, all that is stated above demonstrates the significance of autonomy in language
learning and how learners manage to have a strictly bound autonomous learning atmosphere.
Consequently, learners need to be exposed to certain advanced techniques to succeed in

developing their autonomy.

2.2.3 Autonomy in Language Learning

Autonomy as a recently adopted concept in language learning carries numerous terms such
as; individualisation, self-instruction, self-direction, self-dependent, and self-determination.
Littlewood (1996) describes three components of autonomy, such as; autonomy as
communicators, autonomy as learners and autonomy as persons, also suggests that there are
different levels of autonomy in each domain. This means that learner autonomy in language
learning includes the previously mentioned types of learner autonomy.

Accordingly, Nunan (1997) sets up a scheme in which he recommends five levels for
boosting learner autonomy, namely; awareness, involvement, intervention, creation and
transcendence. These recommended levels in the process of language learning attempt to
encourage the sense of autonomy for learners. In the same path with this view, Sharle and
Szab6 (2001) classify a group of activities that are designed in fostering learner autonomy into
three types representing three phases namely; raising awareness, changing attitudes and
transferring roles.

In conclusion, most of the previously stated components, levels, and phases contribute to the

development of autonomy in the language learning process.

2.2.4 Autonomy and the Productive Skill
The development of autonomy presents a perfectly straight path towards the learning process
in general and language skills in particular. The more the learner is autonomous the more he

succeeds in developing language skills, especially the productive skill. Furthermore, writing as
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a productive skill, indeed, entails more practice among learners, and classroom tasks may not
be enough for learners to practice and apply the various skills of writing.

As a consequence, learning to write independently and autonomously becomes now a
necessity, particularly for university learners. Ferris (2002) argues that given autonomy in
English language writing, autonomous writers are aware of their error patterns. Additionally,
they gain organisational skills and efficiency, becoming more agentic at accepting responsibility
to become a competent and autonomous writer (Dion, 2011). The great value of autonomy in
the fields of foreign language writing has been recently acknowledged (Foroutan, Noordin,&
Hamzah,2013).

To sum up, autonomy plays a vital role in developing one’s productive skill, and becoming
an autonomous writer means achieving the goal of efficiency as an autonomous productive

writer.

2.2.5 Developing Learner Autonomy through Edublogs

The progress of new technologies affects learners to change traditional methods of learning.
Self-access multimedia facilities make learners take charge of their learning by developing their
knowledge and skills in the language, without being instructed or directed by the teacher.
Benson (2011) points out that the technology-based approach is among the major stimulators
of learners’ autonomy. In the same line, Reinders and White (2016) claim that “early thinking
considered the use of technology on learners’ independence provide them with access to

resources and the possibility of working at times and in locations of their own choosing”(p.143).

Similarly, Aydin (2014) indicates that “blogs are useful and practical tools and they can be
easily benefited in EFL context.” Moreover, Ankan and Bakla (2011) studies show that the
implementation of blogs and websites makes use of four points of reference: decision-making,
independent action, critical reflection, and detachment. These four points are attached in a direct

way of promoting learner autonomy.

To conclude, integrating blogs in the educational sector, particularly the EFL learning
context assists learners to effectively accomplish the task of promoting their autonomy and by

doing so, they achieve the goal of being good language learners.
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2.3 The Development of Learners’ Writing Productivity through Edublogs

Edublogs as a learning platform is represented as a beneficial and external source of learning
that works on enhancing EFL learners' language skills in a broader sense and they are
symbolised as an effective autonomous means to improve learners writing productivity in
particular. For this reason, writing productivity is addressed as the main struggle for EFL

learners to improve.

The fundamental significance of edublogs is seen at numerous levels in language learning.

Several studies and research works show the impacts of edublogs on writing as follows:

e Blogs are useful for learners in developing writing and sparking interest, the former does
not only boost their interest in the subject, yet crucially importantly their writing
productivity as well (Kogoglu, 2009),

e Blogs improve learners’ writing skills in particular tasks, these tasks are provided
within the blogs sections (Vurdien,2013),

e Blogs help learners for better writing performance, this indicates the effectiveness of
relying on edublogs to improve language skills (Wu,2005),

e Blogging activities provide opportunities for learners to be engaged in the writing
process (Boas, 2011),

e Blogs encourage active and reflective participation in learners’ generation and
knowledge sharing and that they provide a space for purposeful writing (Sun
&Chang,2012).

Consequently, the integration of blogs in education and academia provides valuable
opportunities for teachers, learners, academics, educators, researchers, and academic experts.
The significance of edublogs in the EFL learning context is highlighted mainly in promoting
EFL learners writing productivity. Thus, EFL learners necessitate an alternative assistant
technique beyond the traditional classroom method to have a sense of ownership and

responsibility of their learning.
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Conclusion

This chapter was an attempt to review the fundamentals of edublogs in academia and higher
education. It was divided into two sections; through the first section, we attempted to present a
general overview on technology, in general, starting from the ICTs and integrating them in
education to specify the model of edublogs, we highlighted its historical background,
definitions, its relation to the educational sector, its characterises and types, in addition to its
significance, impacts, and relation to reflective learning. Section two traced the relationship
between edublogs and learner autonomy in promoting writing beyond the classroom. Its
elements were highlighted in; the notion of autonomy, its key concepts, its role in language
learning, besides its relation to the writing as a productive skill. The final part addressed the

association between edublogs autonomy and writing productivity.
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Chapter three:
Fieldwork and Data analysis
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Introduction

Based on the previous theoretical chapters, the present chapter deals with the fieldwork of
the study that consists of two parts. Mainly, the first part addresses the theoretical background
of the adopted research methodology of the under-investigated study. It provides detailed
information about the nature of the research approach, research design, population, participants,
sampling, data collection methods, and crucially important the methods of analysis. Moreover,
the second part elicits data and information about the effectiveness of educational blogs as an
autonomous learning model to enhance EFL students productive writing skills, besides,
promoting their autonomy during the learning process. Furthermore, it introduces an
interpretation of the data analysis procedures and reporting of the findings through which the
researcher extracts critical conclusions based on the present study. Additionally, it demonstrates
an interpretation of the obtained results in an attempt to answer the two assigned research

questions to confirm the suggested hypotheses.

3.1 Research Methodology

The fundamental basis that any research should be built upon is the adopted methodology
that researchers follow during the research process. In its general sense, research methodology
refers to the scientific and systematic way of conducting a research study or a problem under
investigation. As stated by Leedy and Ormrod (2001) research methodology is defined as “the
general approach the researcher takes in carrying out the research project” (p.14). This means
that there are several criteria and principles folded within the methodological process of
research, where the researcher should consider as explaining the reason behind addressing such
an issue, adopting a particular method, using certain techniques for collecting, analysing data
and reporting findings and how he/she draws out conclusions. In other words, research
methodology is a broad concept that consists of multiple methodological aspects where the
researcher is required to explicate logically the process that he/she builds upon it the research
process in general and the problem under investigation in particular.

To conclude, researchers must logically put into consideration the steps they take and the
decisions they make concerning the conducted research study and the process of the whole
adopted research methodology during the whole research process.
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3.2 Research Approach

Methodologically speaking, the research approach refers to the theoretical framework of
research that a researcher uses and addresses depending on the nature of the under-investigated
study, the data collection methods, analysis and interpretations. Dorney (2007) states that a
research approach functions as a theoretical background that is carried out within a particular
study. Besides, the research approach consists of two main types which are the qualitative and
the quantitative approaches, besides, a combination of both approaches can be methodologically

applied as another highly suggested approach in use.

Furthermore, Denzin and Lincoln (1994) describe qualitative research “as multimethod in
focus, involving an interpretive, naturalistic approach to its subject matter” (p. 2). This means
that qualitative researchers study things in their natural settings, where they attempt to make
sense of or interpret and describe phenomena in terms of the meanings people bring to them.
On the other hand, Aliaga and Gunderson (2002) describe quantitative research methods as the
explaining of an issue or phenomenon through gathering data in numerical form and analysing
with the aid of mathematical methods; in particular statistics. Additionally, a mixture of both
approaches can be used in which both data collection methods and designs can be involved
depending on whether the nature of the study requires a combination of approaches.

To sum up, a research approach is a theoretical outline that the researcher chooses to build
upon it his/her research process. It involves the aforementioned types of approaches in which
qualitative, quantitative, or a mixture of both approaches can be used based on what the under-

investigated study, nature, and procedures require.

3.2.1 Research Approach for this Study

As far as research approach is concerned, Creswell (2003) asserts that qualitative research
can be described as an effective model that occurs in a natural setting and enables the researcher
to develop a level of detail from being highly involved in the actual experiences. This means
that qualitative research is a process of inquiry with the goal of understanding and describing a
social or human problem from multiple perspectives; conducted in a natural setting. The present
study is held under an investigation into “the role of edublogs as a learning model in enhancing

EFL students writing productivity” that is accordingly based on the characteristics of the
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qualitative research approach. Moreover, Creswell (2014) discusses the main characteristics
that rely on adopting the qualitative research approach for this study, these qualities opt for:

e Research is described and conducted in a natural setting,

e The qualitative data,

¢ Insider meaning; to explore the participants' views of the situation being studied,

e Small sample size,

e Interpretive analysis.

In this sense, the present study matches the aforementioned qualities of the qualitative
research approach. The overall aim of this study is to describe the effective role of edublogs as
an autonomous technique and its interrelation with enhancing EFL Master students productive
writing skill. Based on what has been explicated from the above, this study adopts the qualitative
methodological research approach, for the reason that it is suitable for the nature of the present
study and corresponds with paradigmatic qualities of the study’s approach. Crucially
importantly, the significance of adopting the qualitative approach is that it provides the
researcher with the opportunity to obtain an in-depth data, fuller understanding, and more
insights, knowledge and information from both teachers and students, additionally, to explore
their views, opinions, ideas, and attitudes towards relying on edublogs as an advanced learning

model to enhance EFL students writing productivity autonomously.

3.3 Research Design/ Strategies

The research design refers to the overall framework of research methods and techniques that
are chosen by researchers. The design allows researchers to refine research methods that are
suitable for the subject matter and mainly the research problem since it is the basis on which the
research design is determined. Henceforth, the researcher integrates the different components
of the study that are sequenced coherently and logically, whereby, ensuring that he/she
will effectively address the research problem that constitutes the blueprint of procedures
of inquiry for the collection, interpretation, and analysis of data. Therefore, research
approaches are subdivided into three classifications of research designs whereby each
approach carries a set of research strategies, namely; the qualitative research design,

quantitative research design, and mixed methods research design.
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Based on what has been discussed from the above, Creswell (2014) defines research designs
as “types of inquiry within qualitative, quantitative, and mixed methods approach that provide
specific direction for procedures in a research design”(14). This evokes that each research
approach requires a subdivided set of research designs that determine the procedures of inquiry
for collecting, interpreting, analysing, and drawing out critical conclusions for the problem
under study. Denzin and Lincoln (2011) further state that research designs are considered as
strategies of inquiry. In brief, the procedure of selecting a suitable research design for a
particular study is to deliberate the integrated sections of the study to be rationally sequential

from the starting point till reaching the step of collecting data and analysis.

3.3.1 Research Design for this Study

As far as the present study is concerned, the researcher adopted the case study as a research
design due to time and the research nature. Practically, Creswell (2003) defines case study as
“a qualitative design in which the researcher explores in-depth a programme, an event, an
activity, a process, or one or more individuals” (p. 15). The former indicates that case study
encompasses exploring various concepts as in-depth programmes, events, activities, or
individuals. He further suggests that the structure of a case study should be the problem, the
context, the issues, and the lessons to be learned.

In other words, the significance of implementing this research design is that it relies on; small
scale study, familiarising in-depth understanding to the studied case, the data collection for a
case study is extensive and draws from multiple sources, it requires a small sample size ( the
target population consists of a small number), and a researcher can apply mixed methodologies.

the abovementioned grounds correspond with qualitative research approach paradigm qualities.
3.4 Sampling and Population

To check the validity of the research study as a whole and hypotheses in particular, also to
gather reliable data and information that contribute respectively to answer some research
questions, the researcher dealt with both EFL teachers and students at Mouhamed Kheider

University of Biskra to accumulate their feedback concerning the study under-inquiry.

e For Teachers
The approximate number of EFL teachers at Mouhamed Kheider University of Biskra is
about fifty teachers (N=50), and the researcher dealt with five (n=5) teachers. Most of the
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interviewed teachers teach written expression and academic writing modules, for the reason that

they would provide valuable feedback concerning the studied issue.

e For Students

The present study targeted Master One EFL students (Science of the Language) at
Mouhamed Kheider University of Biskra. The present population is chosen by the researcher
for numerous reasons; they have passed the level where the teacher shows them how to produce,
instead, they are required to contribute on showing their production, they deal with multiple
tasks such as assignments, research papers, critical essays, and summaries that need effective,
academic writing skills, more importantly, because they are highly familiar with the newly
adopted technological platforms of learning. In other words, first year Master EFL students
were chosen for this study, for they are considered as novice researchers who necessitate
efficient, practical and easy technique to develop their productive writing skills and promote
their autonomy to be appropriately prepared for next year to write their dissertations since the
basis of the research is the critical, academic writing skills. Hence, the population consists of
(N=130) students, after a discussion with the supervisor concerning the number of students, the
researcher decided to deal with thirty (n=30) students for the questionnaire, and among them

(n=10) participants who have volunteered to take place within a focus group discussion.

3.5 Data Collection Methods

Data collection methods present procedural process where the researcher uses different ways
to gather relevant data from reliable sources. In its general sense, data collection methods are
the research procedures that rely upon the “how” to conduct a research study and by which
means. Likewise, Creswell (2014) defines data collection methods as the process in which the
researcher that sets the boundaries for the study, collecting information through; interviews,
observations, focus group, questionnaires, surveys, experiments and visual materials, as well as
establishing the protocol for recording information. Meaning that data can be collected from

qualitative, quantitative or from the combination of both methods.

In this respect, the present study implements the use of three data gathering tools to
strengthen the validity and reliability of the under-investigated issue. Thus, the researcher

advocates using the interview with EFL teachers to obtain valuable and original feedback,
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besides, a questionnaire and a focus group with first year EFL Master students to collect holistic

and in-depth data.

3.5.1 Interview

The interview is one of the commonly used data gathering tool by a considerable number of
researchers concerning the inquired study. Interviews consist of different types of questions
described as close-ended, open-ended or mixed questions. Thus, interviews can be divided into
three categories namely; structured, semi-structured and unstructured interviews. The
researcher opts for using the interview to ask teachers, and knowledgeable experts in a form of
recorded face to face interview, to get insightful, valid, and original data.

3.5.2 Questionnaire

Likewise, a questionnaire is another type of data collection that is mostly known and used
by researchers in the field of social sciences. They are thought of as a kind of written interviews.
In its simplest sense, a questionnaire is described as a research instrument that consists of a

series of questions to gather information from respondents. The data gathered by questionnaires
can take different forms as; paper-based or internet-based (online) survey. Moreover,

questionnaires can hold open-ended questions, close-ended or a combination of both types of
questions.

3.5.3 Focus Group

A focus group or it is also called group discussion, it is an effective instrument that gathers
in-depth data from the participants’ views, experiences, opinions and attitudes. A focus group
consists of a small number size of participants that ranges from (8-12) participants. The
questions of the focus group tend to be unstructured in nature to give the participants the

freedom to answer the discussed questions concerning the topic of discussion.

3.6 Data Analysis Procedure

Data analysis presents the phase where the process of inspecting, analysing, and interpreting
the gathered data by the researcher takes place, intending to obtain results and draw out
conclusions for this study. Practically, the researcher gathered data using an interview with
teachers, besides the questionnaire and focus group with students. Moreover, the researcher
manages to analyse both the interview and focus group using interpretive analysis, while the

questionnaire is to be analysed through the use of descriptive statistics. Thus, the obtained
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results from the preceding data tools will contribute to see both teachers’ and students’

viewpoints and attitudes towards writing productivity and educational blogs.

3.7 Teachers’ Interview

Conducting an interview is thought as one of the most commonly effective data tools in
which it provides a fuller and deeper understanding of the studied phenomenon. It seeks to
explore the interviewees’ views, attitudes, experiences, and opinions towards the target topic.
Equally important, Lambert and Loiselle (2003) argue that interviews are widely used as a data
collection tool in qualitative research. They are typically used as a research strategy to gather
information about participants’ views, experiences and beliefs concerning a phenomenon of
interest. Furthermore, there are three types of interviews namely; structured, semi-structured,

and unstructured.

The present study deals with a semi-structured type of interview that combines both
structured and unstructured questions where the questions are pre-planned before the interview
questions to guide and limit the interviewees to the target topic, by asking certain structured
questions besides, the interviewer (researcher) gives the interviewees the chance to elaborate
and explain particular issues through using the extreme version of unstructured ones.
Henceforth, the semi-structured interview offers a more flexible approach to the interview
process. Berg (2009) points out that the flexibility of the semi-structured interview allows the
researcher to pursue a series of less structured questions and also permits the exploration of
spontaneous issues raised by the interviewee to be explored. Thus, the mixture of both type pf

questions provides flexibility to the interview.

3.7.1 Description of the Interview Used for this Study

The researcher designs the interview guide to gather the necessary data from EFL teachers
at Biskra University. The present study relies on using a semi-structured interview as a data
collection method. Moreover, the interview consists of thirteen (13) (open-ended and close-
ended questions). The researcher has interviewed five teachers (n=5) who have experience and
extensive background knowledge about the researched study. From what has been designed in
the interview, the researcher aimed to check whether writing as a productive skill is highly

significant in the learning-teaching process, how do teachers evaluate students’ writing
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productivity, besides highlighting the main issues faced by students while writing and the main
factors that have negative effects on their writing process.

Additionally, the main intention was to collect teachers’ views and opinion about relying on
edublogs as an autonomous learning model to develop EFL students’ writing productivity. The
core principle of this study is to elicit detailed information and reliable feedback from teachers
who in turn are familiar with the ICTs field and have experience in teaching writing as well.
Crucially importantly, the interview aimed to check if edublogs are a useful tool that students
rely on to develop their productive writing skills and promote their autonomy. Lastly, the
researcher gave them the freedom to add any further suggestions or additional comments
concerning the topic.

3.7.2 Aim (s) of the Study’s Interview

The applicability of a semi-structured interview draws upon providing the research study
with detailed, organised, and rich data from EFL teachers concerning the topic of inquiry. The
principle goal of conducting the interview is to obtain in-depth information, fuller understanding
of self-dependence online learning from multiple perspectives. Progressively more, to elicit
teachers’ attitudes, perceptions, and detailed opinions about the e-learning platform of

educational blogs on EFL students’ writing productivity.

3.7.3 Piloting and Validation

After designing the interview and submitting it to the supervisor to check it, he proposed to
do the piloting and to select one or more teachers before the final administration of the interview.
In its simplest sense, the main goal of the piloting phase is to check the validity of the interview
and to provide the researcher with overall remarks concerning the design, the questions and give
some additional comments and further suggestions, in which the logic of piloting is to validate

and to set a reliable data collection.

Henceforth, this interview guide is followed by a piloting stage, that took place on February
2020, and it took approximately one week, besides, the interview was piloted by two teachers
in the field. One was an experienced teacher in online learning and the other one was
experienced in teaching writing. It was face to face and recorded interview. It has been remarked
that none of them found any issues, ambiguity or repeated questions and they have comfortably

piloted and answered the interviewer’s questions.
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3.7.4 Administration

Practically, in the administration phase, the interview was designed as a semi-structured
interview administrated to teachers of the division of English at Mohamed Kheider University
of Biskra. The semi-structured interview was administered to five (n=5) teachers; conducted
in face to face interaction with voice recording aids. The researcher printed some copies in
case if any of the teachers wanted to have time reading the questions though (the printed
copies were not needed by the end).

Additionally, concerning the date of the interview, it took up from the 23~ of February to the
11 of March. The conduction of the interview took almost nineteen (19) days respectively.
Furthermore, during the period of data collection, the duration of the interview ranged in time
between 20 to 30 minutes. In sum, all the interviewed teachers gave valuable answers,
constructive feedback and rich information.

3.7.5 Analysis and Interpretation of Teachers’ Interview.

As a tool to collect data from teachers, this interview is designed to obtain breadth and in-
depth information, opinions, thoughts, and viewpoints from teachers that will be analysed,
interpreted, then used to reinforce the validity of the researched study.

Item 01:Teachers’ degree

Teaching at university level encompasses various degrees, this item intended to identify
teachers’ academic degrees, that mark their status as English language teachers at the University

of Biskra. Teachers’ academic degrees include; Doctorate, Magister, or Master degree.

Table 3.1

Teachers’ Degrees
Option Number
Doctorate 2
Magister 3
Master 0
Total 5

The above table classifies teachers’ degrees according to their years of expertise. It is
remarked that three (3) teachers have the Magister degree, while the two (2) other teachers have
the Doctorate degree; nevertheless, none of the interviewed teachers has the Master degree. As
it is clearly stated from the above, teachers’ ranks differ according to their status in English

language teaching. Consequently, the interviewed teachers have different higher status and,
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hereafter, their involvement and answers are vitally beneficial in providing reliable and credible

information to the researched study.

Item 02: Teachers’ experience in teaching EFL

This item aimed to identify the expertise area of English language teachers at Biskra
University. To clarify, the interviewees were asked to identify the years they have been teaching
English (EFL), in which they were given the following choices (1-5 years/5-9 years/or more
than 10 years). Teachers’ experience and knowledge in teaching are determined by the number

of years they have been teaching.

Table 3.2

Teachers' Teaching Career in EFL

Option Number
1-5 years 1
5-10years 2
More than 10 years 2
Total 5

Teachers responses indicate the level of experience in their EFL teaching career. Hence, it is
noticed from the above table that some teachers have different levels of experience. Two
teachers (2) teach EFL from 5-10 years, while the two (2) other teachers teach EFL for more
than 10years; wherein one of them is out of 5 years of experience. The number of teachers who
have experience in teaching from 5to 10 years or almost 10 years is equal. Therefore, four
teachers are considered as expert teachers. The multiplicity of teachers’ proficiency in EFL
teaching at university reinforces the validity of the study and provides the researcher with a

comprehensive, reliable explanation and feedback on the researched study.

Item 03: The importance of teaching-learning writing skills

This item was addressed mainly to check teachers’ viewpoints about the significance of
writing skills in the EFL teaching-learning process; whether it is beneficial and crucially
important to be learned and taught or not. Then, they were given space for justifying and further

explaining either answer (Yes / No).
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Table 3.3

The Importance of Teaching-Learning Writing Skills

Option Number
Yes 5
No 0
Total 5

As the table indicates , all the interviewed teachers agreed upon the significance of writing
as a productive skill in the reciprocal teaching-learning operations in the EFL context.
Furthermore, the majority of the interviewed teachers’ justifications asserted that writing is
considered as one of the basic language skills that require more focus in the teaching-learning
process. Progressively more, in teachers’ justifications section, (teachers 1, 2, and 4) mentioned
that it is one of the main basic and productive skills to measure students’ performance, and
mastery of different language aspects, also, it is certainly an essential element in the process of
language learning and teaching. The ability to produce a meaningful and well-structured piece

of writing, especially, academic papers is an important requirement at university.

Moreover, both (teachers 2 and 5) pointed out that writing is of utmost significance,
nevertheless, when it comes to productivity both speaking and writing are considered as
essential productive and communicative skills; however, writing comes first since students in
the advanced levels are more required to write than to speak and they are required to write
academic papers such as; essays, research papers, proposals and exams that demand effective
writing skills. Additionally, teacher (2) further added that students can listen, speak, and read,
but when it comes to writing they find various difficulties. Henceforth, EFL students are
required to put more efforts and focus on the level of producing good academic pieces of

writing.

As aresult, all the interviewed teachers confirmed that writing as a productive skill is highly
fundamental for efficacious EFL teaching-learning process. Consequently, writing is required
and needed at multiple levels. In like manner, a great majority of teachers emphasised the
importance of constructing well-structured written productions. Based on this premise, students
are expected to improve the quality of their writing to produce productive, academic, and

meaningful pieces of writing.
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Item 04: Teachers’ opinion about EFL students’ writing productivity level

Through this item, teachers revealed their opinions about EFL students’ nowadays level of
productivity in writing. Though some teachers agreed upon almost the same answer, others had
other viewpoints; indeed, each teacher structurally expressed his/her opinion upon this matter

in his /her own words.

Teacher 01: Nowadays EFL students tend to have poor writing skills, especially at the

production level.

Teacher 02: It is good for some students, but needs to be improved for the majority

of them. Most of them face obstacles when it comes to writing.

Teacher 03: After all these years of experience, it is average for the majority and a

small minority portion of students who are very good writers.

Teacher 04: Most EFL students nowadays struggle with several difficulties in writing.
Although their amount of information is at an increase, they still cannot synthesise and
summarise them in an organised way. | think that our students must learn more about
how to make an academic written product following the right or the most relevant

writing style.

Teacher 05: I believe that it is not that convincing. Students turn to be lazy

nowadays in writing productivity.

All the interviewed teachers provided their thoughts about EFL students writing productivity
level, wherein each one of them differently stated his/ her points of view; however, most of
them have almost the same responses. According to the teachers (2, 3, and 4), it is remarked
that small portion of students does have good writing skills, and they are “very good academic
writers”, whereas, the majority of students struggle with various difficulties when it comes to
doing the task of writing, and in turn, they have average writing skills that require improvements
at different levels. Moreover, both teachers (1 and 5) had another opinion where they claimed

that EFL students tend to have poor writing skills and their level in the skill is unconvincing.

From what has been stated above, one can deduce that a minority of EFL students do have

good writing skills, meanwhile, the majority of them have average writing skills and among
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the majority, there is small portion of students with less, not convincing, or poor productive

level of writing.

Item 05: The major writing aspects that EFL students struggle while writing

This item presented a set of writing aspects. The researcher estimated to gather the main
writing aspect (s) that EFL students face problems with when it comes to doing the task of
writing such as; Grammar and Punctuation, Spelling Mistakes, Word Choice, Coherence and
Cohesion, Academic Writing Style, Organising and Generating Ideas, or All of them.

Table 3.4
The Major Writing Aspects that EFL Students Struggle while Writing

Option Number

Grammar and Pronunciation
Spelling Mistakes

Word Choice

Coherence and Cohesion
Academic Writing Style
Organising and Generating ldeas
All of the Above

U101 O O OO OO

Total

According to what is indicated from the above, it is observed that all the interviewed teachers
(n=5) agreed upon all that is stated in the table from writing aspects but with different degrees.
Additionally, all teachers have explained the reason behind the chosen option and each one of
them has ranked each aspect according to the level of difficulty and occurrence. Furthermore,
out of the five (5) teachers, both teachers ( 1 and 2) stated that all these issues are found in most
of the students’ written productions, especially, grammar and punctuation, writing in an
academic style, organisation and generation of ideas. Progressively more, teacher four (4) noted
that all these elements can be areas of difficulty for EFL students in the writing task,
grammatical mistakes, spelling mistakes, wrong lexical choices, in addition to problems of
organisation and cohesion, whereas teacher five (5) observed that EFL students may face
problems while writing with all the above mentioned elements, yet with different degrees.
Besides, coherence and cohesion and academic writing style are the most difficult to be
recognised and applied by the students. Finally, teacher three (3) claimed all of them are issues
faced by students with different degrees, all are concerned with these problems especially,

coherence and cohesion, spelling mistakes, grammar, and punctuation.
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Consequently, all teachers’ responses and justifications agreed upon the importance of all
the aforementioned writing aspects and that most of the EFL students face several difficulties
in writing, yet with different degrees. Henceforth, all of these aspects cannot be neglected and
students must put more effort and focus on all of them, and try to improve each aspect one by

one, for the reason that it is required in all subjects and at all levels.
Item 06: The main factors that hinder EFL students writing productivity

In the present item, the researcher aimed to collect teachers’ views concerning the main
factors that contribute to hinder EFL students writing productivity. Some teachers had similar
responses and others explicate their thoughts differently.

Teacher 01: The main reasons behind students’ writing issues are; the lack of reading

tasks, lack of practice and the effect of social media and its informal language.

Teacher 02: The lack of reading and practising tasks in the writing skill, since students

do not know how to relate their readings to their writing production.

Teacher 03: First of all, the lack of practice because classroom tasks and writing
sessions are not enough, besides the problem of having a great number of students in the
class, it is hard for the teacher to give appropriate feedback for each one after any writing
composition. The lack of reading since it is a skill that is related to writing, and the lack
of exposure to English, by being exposed to all the materials that are related to English
such as; smartphone apps, blogs, and eBooks that would, in turn, facilitate the process

of learning and improving as well.

Teacher 04: The lack of reading is factor number one. In fact, who does not read
effectively, cannot write properly. Another reason may be the lack of practice (practice
makes perfect). They are not focused on this skill, they prefer speaking which is rapid
and spontaneous, and since writing takes time and demands conscious efforts, they do
not practice it. It is an exhausting task for them. Students nowadays are not patient

enough.

Teacher 05: Writing in a second language context is a difficult task to do due to the

mother tongue’s effects, grammar, and syntax which strongly affect the students’ minds.
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The factors involve out of date educational programmes, ineffective teaching methods
and systems of examination, low motivation, untrained teachers, large classrooms, and

unexploited technological materials such as data show, internet...etc.

Based on all teachers’ responses, it is indicated that most of the teachers took the lack of
reading and practising as the two main factors that have negative effects on students writing;
nevertheless, each teacher further added other side factors. Equally important, out of the five
(5) teachers, teacher (1,2,3, and 4) argued that the lack of reading and practising led students to
have ineffective writing skills, in addition to other factors as; putting more focus on the speaking

skill, large classrooms, and not being exposed to authentic materials.

On the other hand, teacher five (5) claimed that the linguistic aspects of language such as;
grammar, syntax, and the effects of the mother tongue(most of the students do not think in
English) are strong factors that hamper students’ writing, besides other pedagogical barriers,

and the lack of exposure to the technological and authentic materials.

According to the aforementioned responses, all teachers provided valuable, beneficial, and
constructive answers concerning the factors that lead students to face issues when writing that,
also, hinder their productivity. Henceforth, what has been cited by all teachers convincingly
indicates the reason behind students writing failure, in the meantime, they stimulate the high
significance of the factors that have been neglected by EFL students in the process of writing in

particular.

Item 07: Teachers’ perspective on learner autonomy

The purpose of this item is to shed light on learner autonomy since autonomy is highly crucial
in the process of learning. The researcher aimed to check teachers’ opinions about whether EFL
students are more self-determinant to take charge of their learning (Yes/No).
Table 3.5

Teachers’ Perspectives on Learner Autonomy

Option Number
Yes 5
No 0

Total 5
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Based on what the above table illustrates, all of the five (n=5) interviewed teachers decided
upon choosing the first option which is “yes”, the latter means, teachers confirmed the fact that,
in the present time students tend to be more autonomous and take control of their learning,
which indicates that they do not only depend on what the teacher presents in the classroom, also

they may rely on other sources during their learning journey.

Item 08: Teachers' perspective towards relying on an external source that can foster
EFL students’ self-dependence.

After the agreement from all teachers over learner autonomy, and that students tend to be
more autonomous during their learning, through this item, the researcher aimed to check how
teachers perceive relying on external sources can foster students’ self-dependence to learn and
develop skills in the language, besides mentioning the external sources that they think students

may learn from, use, and rely on.

Table 3.6

Teacher's Perspective on Relying on External Source of Learning

Option Number
Yes 5
No 0
Total 5

The present table illustrates that all teachers asserted that relying on external sources can
contribute to foster students’ self-dependence to learn and promote their skills and competencies
in the language. Henceforth, it is observed from teachers’ agreement upon this matter, that
autonomy is crucially important and that students can self-learn by not depending only on the
teacher in the classroom; however, even depending, using, and relying on other sources is
beneficial and effective to enable them to improve their skills. Similarly, this item is subdivided
into another question in which teachers were asked to mention some of these external sources

that are stated as follows:

Teacher 01: Most of the ICTs help students promote autonomy and language skills such

as computer applications, YouTube channels, and Blogs.

Teacher 02: Students tend to use external sources as YouTube channels and Websites.
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Teacher 03: All the technological devices as phones and laptops help students to get

access to different apps and websites such as; YouTube channels, Blogs, and E-books.

Teacher 04: External sources as Blogs and YouTube channels provide students with

the necessary information and tips, and they allow for practising and receiving feedback.

Teacher 05: Phone and PC applications like Elevate, YouTube channels, Blogs, even

communication with native speakers through social media, google web sites...etc.

According to all the above stated external sources stated by all the interviewed teachers, it
IS noted that all the five (n=5) teachers shared almost the same responses. To clarify, the
majority of teachers mentioned both (YouTube channels and Blogs), yet not the case for teacher
two (2) where she mentioned websites which are quite similar to blogs. Moreover, teachers (1,3
and 5) shared some points in common as well, wherein, the three of them considered phone and
computer applications. Progressively more, teacher four (4) asserted that these external sources
of learning enable students to practice, receive feedback, being exposed to necessary
information and tips. Consequently, teachers emphasised relying on YouTube channels and

blogs as they provide students with what they necessitate during their learning journey.

From teachers’ responses, one can deduce that the advanced web tools can effectively help
EFL students to develop their language skills, and provide them with the opportunities to take

charge of their learning, which is beneficial for both students and teachers as well.
Item 09: Teachers knowledge and experience with educational blogs

Through this item, the researcher aimed to check teachers’ knowledge about educational
blogs as an online platform that consists of different levels and different users among them
academics, experts, tutors, and teachers. Practically, to check whether teachers do rely on them

as an assistant tool in their EFL teaching career.

Firstly, teachers were asked about if they have knowledge about educational blogs or what
educational blogs present as a learning platform. Equally important, it is remarked from the
selected option “Yes” that all of the five (n=5) interviewed teachers know educational blogs and

what they represent as an online learning platform. Furthermore, within this question teachers
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were given space to mention if they have used or if they are currently using this tool. Hence,

teachers ‘responses to their experience in relying on educational blogs are listed as follows:
Teacher 01: Yes, | use them in teaching and | prepare from some of them my lectures.
Teacher 02: No, | do not use them.

Teacher 03: Yes, | am using them to prepare lessons in my main modules which are
grammar and written expression, they are helpful to check for grammar, exercises,

quizzes, and compositions.
Teacher 04: Yes, | do use them, but not frequently.
Teacher 05: To be honest, no. | am looking further to use them.

Based on the above responses, and out of the five (n=5) teachers, it is remarked that teachers
(1,3, and 4) had experience in relying on and using blogs in their EFL teaching career, wherein,
both teachers (1 and 3) mentioned that they use these blogs when preparing their lectures since
teacher (3) considered them as helpful because they deliver exercises, quizzes, lessons and much
more. Additionally, teachers (2 and 5) said that they do not use them and one of them (teacher

3) added that there is a possibility to use them in the future.

In this sense, to synthesise teachers’ knowledge and experience, it is indicated that all
teachers have knowledge about educational blogs, yet with dissimilar degrees. Due to the fact
that, teachers who are already exposed to blogs and have in-depth knowledge about them, would
use them and figure out their benefits. On the other hand, some EFL teachers have superficial
knowledge about blogs which means that they either use them rarely or they do not use them in

their EFL teaching career.

In sum, to specify more, all of the interviewees share a point in common where all of them
are familiar with the concept of this platform and that they have good knowledge about blogs;
however, some of them have previously experienced the use of this model and they are currently
using it in their teaching process. Henceforth, educational blogs are beneficial, helpful, and
useful to be put into application for both EFL students and teachers at university.
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Item 10: The benefits of edublogs as an autonomous learning technique

In this item, the researcher estimated to verify the extent to which edublogs can be beneficial
as an autonomous learning technique for EFL students. It consists of four options which are;

Very beneficial, Beneficial, Somehow beneficial, and Not beneficial at all.

Table 3.7
The Benefits of Edublogs as an Autonomous Learning Technique

Option Number
Very beneficial

Beneficial

Somehow beneficial
Not beneficial at all
Total

g © O NN W

The principal aim of this item is to figure out how teachers perceive edublogs and to what
extent they think they are beneficial as a self-instruction learning technique. Thus, as it is
illustrated from the above, all teachers contributed to show their perspective towards how blogs
are beneficial. From the total number of teachers, three (3) teachers had a common agreement
on the fact that edublogs are “very beneficial” in EFL as a tool to effective autonomous learning,
whereas, the two (2) other teachers agreed on choosing the second option which represents that
blogs are “beneficial” and relying on them enables EFL students to not just enhance their
language skills, yet also paves the way for them to be good autonomous students which would,
in turn, reflect on their attitudes and level of learning.

Henceforth, all the interviewed teachers reacted positively towards the extent that edublogs
can be beneficial, in the meantime, they proved that such technique would contribute to facilitate

the EFL learning process and ameliorate EFL students’ quality skills.
Item 11: Skills that can be developed through edublogs as an external learning technique

This designed item classified a set of different language skills at multiple levels. It sought
to check which of the following present skills in the table can be developed by relying on
edublogs as an external learning technique. The skills include; Personal and Social Skills,

Productive Skills, Cognitive Skills, or All of them.



63
EDUCATIONAL BLOGS ENHANCE LEARNERS’ WRITING PRODUCTIVITY

Table 3.8
Skills that Can Be Developed through Edublogs

Option Number
-Personal and Social Skills (communication, 0
interaction, collaboration, etc)

-Productive Skills ( writing and speaking) 1
-Cognitive Skills(understanding, problem-solving, 0
critical thinking)

-All of the above 4
Total 5

As it is shown in the above table, out of the five (n=5) teachers that have been interviewed,
teachers (1,2,3, and 4) agreed that all the aforementioned language skills including; personal
and social skills, productive, and cognitive skills can be developed through depending on
edublogs, since they claimed that all these skills are crucially important and needed to be
developed, yet with different degrees, wherein, teacher four (4) has chosen the option that
tackled productive skills (writing and speaking) for the reason that teacher four (4) asserted that
these are the most difficult and essential skills that must put more emphasis on. Hence, teachers
proved that edublogs provide students with opportunities to develop all the aforementioned
skills, for EFL students are considered as novice researchers, and which is a requirement for

them to have effective language skills at various levels.
Item 12: The extent to which teachers agree or disagree on the effectiveness of edublogs

Through this item, the researcher aimed to know the extent to which edublogs is related to
the development of students’ writing productivity, crucially important, to find out to what extent
teachers “Agree or Disagree” on the fact that edublogs present an effective autonomous learning

source that contributes to developing students’ writing productivity beyond the class.

Table 3.9
The Relationship between Edublogs and Writing Productivity

Option Number
Strongly Agree
Agree

Strongly Disagree
Disagree

Total

gjoo NN W
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Accordingly, all teachers had a total agreement on the extent that edublogs can develop
students’ writing productivity, yet with different degrees. To specify, all teachers “Agreed”,
yet teachers (1,4, and 5) “Strongly Agreed” that writing as a productive skill can be developed
outside the classroom through relying on edublogs. Progressively more, it is remarked from
their points of view and agreements that proved the effectiveness of edublogs in the EFL
learning process, and showed the significance of developing the writing skill, especially at the
productivity level. Consequently, edublogs contribute relatively to increasing learner autonomy
which in turn changes students’ attitudes towards the target subject and thus, they attempt to

self-learn and fill the gaps of deficiencies in their writing productions.
The following item: Teachers’ suggestions or comments

This item is designed for teachers to further comment on or add any suggestions concerning
the researched study. All five (n=5) interviewed teachers merely showed their support, interest,
and appreciation towards this topic, whereas some of them mentioned factors that can
ameliorate the level of EFL students at the University of Biskra. Moreover, teacher two (2)
added: “as a teacher of academic writing, I think students should be aware of the importance of
being effective writers, this awareness allows them to practice more, read more, and being able
to revise their writing pieces”. Whereas teacher (3) further pointed out that “ since you relied
on edublogs to autonomy it is one of the most known and modern methods of teaching that
teachers and educationalists are focusing on, they try to find effective strategies that boost and
foster learner autonomy, trying to promote learner autonomy is highly important, and | would
thank you for the topic because educational blogs are something very important”.

This has been discussed in the previous questions and all teachers agreed upon learner
autonomy and it can make students self-develop their language skills. Additionally, teacher (5)
suggested that “An interesting subject that must be taken into consideration in the teaching-
learning process, and teachers in Algeria have to start working through edublogs as soon as
possible”. This means that teachers should create blogs for their own and make it easier to reach

students and daily present and update their lessons which is one of the features of edublogs.

From teachers’ perspectives, the researcher figured out that both students and teachers should
be exposed to authentic materials to promote the reciprocal level of the EFL teaching-learning

process. Thus, edublogs deliver multiple assistances that contribute to the promotion of a self-
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learning strategy that allows students to enhance their writing as a productive skill and elevate

their level across the other language skills at university.

3.7.6 Discussion and Interpretation of the Findings

Based on the analysis of the interviews’ responses, the data provided by all the interviewed
teachers are highly vital in interpreting and synthesising the study results. The obtained data
from teachers’ interview have provided the researched study with a varied range of in-depth and
rich information that is constructive to answer some of the study’s research questions that are
intended to be studied. Therefore, the discussions draw upon several outcomes and conclusions
related to the present study.

From all teachers’ responses, the researcher deduced that writing as a productive skill is
deliberated as the basis of language teaching and learning, at different levels in the EFL context.
Equally important, all the interviewed teachers argued that writing has the priority among the
other language skills, and considered it as the core principle of effective academic
achievements, especially at advanced levels of EFL teaching-learning process. Additionally,
teachers explained their vision towards the vitality of writing, whereby, they mentioned that
writing is used and required at various tasks, as for assigning research papers, writing essays,

exams, and contests. It indeed demands huge time, efforts (practice), and patience.

On the other hand, some of the interviewed teachers reacted differently towards EFL
students’ level of writing productivity. Some teachers described it as poor and not convincing,
wherein the rest pointed that a small portion of students are said to be good academic writers,
which is not the case for the majority of students since their level fluctuates between average
and weak. Moreover, they further added that students tend to face several difficulties and issues
in certain aspects when it comes to doing the task of writing, in which all teachers agreed that
most students face problems with; grammar and punctuation, coherence and cohesion, academic

writing style, generation and organisation of ideas.

Progressively more, they have explained and cited several reasons behind the emergence of
these issues, which they have mentioned; the lack of readings and practice, not being exposed
to authentic materials, teaching programmes and methods, in addition to the disinterest and

demotivation in the subject. Hence, they suggested urging students to develop their level in
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writing by working and practising more and being exposed to the English language through

authentic materials, since they contribute to boost students’ autonomy.

Equally important, all teachers have agreed upon the concept of learner autonomy, in which
all of them reacted positively towards the fact that most of the students tend to be more
autonomous, due to the widespread of the newly adopted technological facilities. Furthermore,
teachers agreed that external sources can develop students’ language skills, and promote their
autonomy, in which they have stressed on relying on YouTube channels and blogs. For more
details, teachers were asked about their experience and knowledge about educational blogs, that
almost of them have shown great interest in what blogs represent, as an online learning tool,
and to the assistance, they deliver to help students facilitate the process of learning.

In this respect, all the interviewed teachers have had a convincing agreement on the fact that
educational blogs as an autonomous external source of learning, is beneficial for EFL students
in the development of language skills in general, and writing productivity in particular. They
have suggested that educational blogs deserve be adopted by both students and teachers in the
English language division. Henceforth, it can be derived that relying on educational blogs as a

learning model has a vital role in enhancing EFL students’ writing productivity.

In conclusion, from data analysis and interpretations, it was remarked that having good
academic and productive writing skills is a required condition for the efficacious EFL teaching-
learning operations. The majority of students have a weak and average level in writing where
they need to put more effort, focus, and practice, teachers insisted on the exposure to authentic
materials where they can practice autonomously to improve their levels in language skills. Thus,
educational blogs are highly advantageous to develop EFL students” writing productivity, and

adopting them as a tool will come up with progressive outcomes.

3.8 Students’ Questionnaire

The study questionnaire is the second tool that is considered as one of the most widely used
instruments of data gathering methods across the social sciences. Brown (2001) defines
questionnaires as “any written instruments that present respondents with a series of questions
or statements to which they are to react either by writing out their answers or selecting from

among existing answers"(6). Hence, a questionnaire is a data gathering tool constructed in a
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form of written statements, and questions by which the respondents react by choosing from the
existed answers or write their full answers depending on the questions asked. To add more,
questionnaires are divided into three categories namely; structured, unstructured, and semi-

structured questionnaires.

The present study opted for using a semi-structured questionnaire, whereby this type of
questionnaire consists of both close-ended and broken with open-ended questions. Thus, the
questions are constructed either through selecting choices from the given response options or
react by writing out their answers on the “how” and “why” questions. The variety of the
questionnaire items attracts respondents’ attention, provides guidance and offers a more flexible
process to answer the questions. The researcher used a semi-structured questionnaire, which
aimed to collect EFL students’ feedback, comments, and attitudes towards relying on

educational blogs as a learning autonomous technique to develop their writing productivity.

3.8.1 Description of the Study Questionnaire
The study questionnaire is the second tool of the under-investigated study. A semi-
structured questionnaire administered to EFL students at the University of Biskra, and it was

divided into three sections:

e Section One: General Information (from item 1 to item 5)

The first section consists of five (5) questions that aimed to gather general background
information about the respondents as; to start with, identifying their gender, and given options
to specify the reasons for choosing to learn English at university, besides, checking their level
in English. Moreover, the researcher intended to gather information about the respondents’
views and attitudes towards learning English at university and citing the main difficulties they
face during the journey of learning at university, in the justification option. Eventually, the last
question in this rubric was about students’ application for the Master's degree, whether it was

by their personal choice or by any other choice.

e Section Two: Writing Productivity (From item 6 to item 11)
The second rubric includes six (6) questions about writing productivity. At first, students
were asked to identify their level in writing by choosing the appropriate option that identifies
each level with the gradual possibilities to improve. Then, the next question was about to find

out students’ viewpoints about whether writing is considered as the most difficult skill or not,
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besides, justifying either choice. Additionally, this question consists of various options that refer
to the main challenging elements that EFL students face problems with when writing, similarly,
as Master students, they were asked to select the writing tasks they find the most difficult to
apply or practice. Progressively more, the researcher intended to check the level of influence of
each factor on students writing, thus, they were asked to select the factors according to the level
of influence on their writing process. Finally, the last question in this section aimed to check

students’ opinions about the importance of enhancing writing as a productive skill.

e Section Three: The Association between Writing Productivity, Blogs, and
Educational Blogs (From item 12 to item 21)

The third section of the questionnaire includes mainly ten (10) questions, which emphasised
blogs and educational blogs. To start with, the first two questions from this section aimed to ask
students general questions about the use of internet platforms for studying purposes and any
educational platforms for online learning, that they may develop their skills in the language.
Next, in this question the researcher attempted to obtain students' ideas and opinions about
whether relying on educational web tools may contribute specifically to the enhancement of
EFL students writing skills, besides, the question is subdivided into another question that allows
students to explain the “how” of the former. Then students were given multiple options that
refer to a set of different online learning platforms to choose from and to check what tools that
EFL students may rely on, and part from this question allows students to cite any other tools
besides the preceding ones.

Progressively more, the two next questions tackled students’ knowledge about blogs and
educational blogs, besides, to the extent of their agreements on what blogs represent as a
learning tool in the educational sector. Moreover, it attempted to gather information and
perceptions towards improving writing productivity outside the classroom through the use of
educational blogs, followed by another subdivided question on how this tool can serve them in
the process of improving. Additionally, students were asked to select the appropriate statements
concerning the benefits of edublogs and whether they are beneficial or not. The last two
questions present the core of this section, where the researcher intended to collect students’

perception and attitudes towards the autonomous learning and much more their opinions about
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the notion of learner autonomy, also to gather their thoughts about the relationship between

writing productivity and relying on educational blogs as an autonomous learning technique.

3.8.2 Aim (s) of the Study’s Questionnaire

The under-investigated questionnaire aimed to gather data from EFL Master One Sciences
of the Language students at Biskra University. Equally important, the applied data collection
tool aimed to check respondents' attitudes, perceptions, knowledge, and opinions about how
online educational platforms can enhance their skills during the learning process.

Additionally, to spot the light on the main challenging aspects faced by EFL students while
writing. Precisely, it aimed to figure out EFL students’ familiarity with educational blogs and
if this tool would contribute to the enhancement of their productive writing skills. The main
goal over the reliance on this data tool is, that it directed respondents’ answers and provided

them with opportunities to further explain and express their opinions and thoughts.

3.8.3 Piloting and Validation

Before the final administration of the questionnaire, the researcher pre-tested to check and
to ensure its quality, in terms of validity and reliability of the inquired study. Initially, in the
piloting stage, the researcher distributed a paper-based survey to six (6) students from the
population of first year Master students of Sciences of the Language at Biskra University. The
objective of the piloting phase is to check the existence of any repeated questions, test the
compressibility of questions, ambiguity, the overall format and the layout of the questionnaire.

The questionnaire was handed to the students on February the 20™,2020. The respondents
took so long to hand back the questionnaire because they did not have enough time, for having
charged programme to answer instantly and hand it back right after the completion. The students
who took part in the piloting stage agreed upon the compressibility of the questions, the
attractiveness of the layout and some of them said that it is direct to the point with neither the

foundation of any repeated questions nor ambiguity.

Apart from students’ feedback, our supervisor also gave his feedback concerning the
questionnaire and made a single remark concerning question number fifteen (15) that tackled
types of e-learning platforms. Crucially importantly. The supervisor suggested to change the

option (d) on question number (15) by changing the word “Facebook” to Social Media”
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(Facebook- Social Media). Based on the abovementioned remarks, both students’ and the
supervisors’ feedback has been considered before and during the designing of the final

administration.
3.8.4 Administration

After the completion of the piloting and validation phase, the final administration of the
questionnaire took place. The questionnaire was distributed to EFL students through an internet-
based survey that took an online form precisely through “Facebook.com. Due to the university
was closed because of the lockdown and students were not available, so the possibility to reach
students was through online based facilities . Concerning the due date of the questionnaire, it

took almost a week, precisely from the 26" of March to the 15t of April.

Practically, the questionnaire was distributed in an online form to first Master EFL
students, the number of respondents who participated to answer the questionnaire was twenty-
five (25) respondents. Then, after discussing with the supervisor concerning the number of
respondents, he proposed to administer more if there is a possibility to do it. The researcher
considered the supervisor’s suggestion and administered it to reach thirty (30) respondents. The
online questionnaire was highly helpful and beneficial especially in this period to gather the

necessary data from students.
3.8.5 Analysis and Interpretation of Students’ Questionnaire

As a second tool to gather data from EFL students for the under-investigated study, the
researcher designed this questionnaire to investigate students’ views, attitudes, perceptions, and
opinions, then to analyse and interpret the questionnaire's items and findings. to test (prove/
reject) the study’s hypotheses. As mentioned previously, the questionnaire consists of three
rubrics dealing with different research angles. Accordingly, the analysis of these responses will
consider each item respectively.

e Section One: Background Information (From item 1 to item 5)

This section prompted to collect general background information about the sample’s gender,
the reason for choosing to learn English at university, how they do consider their level in
English, how they evaluate the degree of difficulty of learning English at university, besides

their application for the Master degree.
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Item 01. Students’ gender

This item illustrated respondents’ gender distribution (Female / male).
Table 3.10

Students’ Gender Distribution

Statement Number Percentage
a) Female 22 73%
b) Male 8 27%
Total 30 100%
80%
60%
40% 2%
20%
0%
a) Female b) Male

Figure 3.1: Students’ Gener Distribution

The present item is a dual-choice question about the gender of respondents. The table
validates the distribution of gender for the under-inquired study sample. As it is illustrated, the
table presents the number as well as the percentage of both females and males. Likewise, it is
noticeable that more than the half of respondents 22 of about (73%) were females, whereas 8
respondents of about (20%) were males. This clarifies that the majority of the target sample are
females. Equally important, the surpassed number of females over males indicates that females
are more interested to take their English language into another proficiency level which is

learning English at Master levels.

Item 02. Reasons behind students’ preference to major in EFL
This item aimed to check EFL students’ reasons for choosing the English language at
university, in which they were given several options, to select the appropriate responses

according to the reason that EFL students refer to.
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Table 3.11

Reasons Behind Students’ Preference to Major in EFL

72

Statement Number Percentage
a) You want to have knowledge of the English 4 13%
language
b) You want to develop your productive skills in the 10 33%
language
) You want to use it as a future career 13 44%
d) It is a language of development and technology 3 10%
Total 30 100%
44%

45% 33%

40%

35%

30%

25%

13%

20% 3% 10%

15%

10%

5%
0%
a) Youwantto b)Youwantto c¢)Youwantto d)Itisa
have knowledge develop your useitasafuture language of
of English  productive skills career development
language in the and technology
language

Figure 3.2: Reasons Behind Students’ Preference to Major in EFL

As it is illustrated above, 13 respondents that present (44%) of the majority of students who

have chosen English as a branch at university for their future career, whereas (33%) of

respondents noted that their selection to learn English at university was to develop their

productive skills in the language. Additionally, a percentage of about (13%) claimed that having

knowledge of the target language (English language) is their main reason, and the rest (10%)

indicated that their selection relies on their consideration to the English language as a language

of development and technology.

Consequently, the majority of EFL students selected the English branch for raising their job

opportunities in different domains and to develop their productive skills that are highly needed,

and required in the educational and academic fields.
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Item 3. Students’ level in English

This item aimed to check EFL students’ level in the English language at university, in which

they were given four options (Beginner, Intermediate, Upper intermediate, Advanced).

Table 3.12

Students’ Evaluation of their Level in English
Statement Number Percentage
a) Beginner 10 33%
b) Intermediate 18 60%
c) Upper intermediate 2 7%
d) Advanced 0 0%
Total 30 100%

60%
33%
7%' {84
a) Beginner b) Intermediate c)Upper intermediate d) Advanced

Figure 3.3: Students Evaluation of their Level in English

This question was asked to the respondents to evaluate their level in English. As the table
demonstrates, the majority (more than the half) of respondents that represents (60%) stated that
their level in English is “Intermediate”, while 10 respondents of about (33%) evaluated their
level in English as “Beginner”; however, a minority that represents a small portion of 2 (7%) of
respondents who asserted that they do have a good “Upper Intermediate” level in the English
language. As a result, students’ academic level in English fluctuates mostly between average

and good, wherein it is a rare case for the very good levels.

Therefore, the majority of the respondents categorised themselves as average (Intermediate)
achievers of the English language in terms of English skills proficiency or using English
appropriately. Whereas, a minority portion stands as good (Upper-intermediate) level of
students and the lowest level represents students who are either facing serious issues in English

or having low skills proficiency in the language.
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Item 04. Students’ attitudes towards the difficulty of learning English at university

As a matter of fact, through this item, the researcher targeted to check EFL students’ attitudes
towards the degree of difficulty of learning English at university. The choices that the

respondents were given range between (Easy, Average, Difficult, and Very difficult).

Table 3.13
Students”’ Attitudes towards the Difficulty of Learning English at University

Statement Number Percentage
a) Easy 4 13%

b) Average 20 67%

c) Difficult 6 20%

d) Very difficult 0 0%
Total 30 100%

d) Very difficult

¢) Difficult

b) Average 67%

a) Easy 13%

0% 20% 40% 60% 80%

Figure 3.4: Students Attitudes towards the Difficulty of Learning English at University

The respondents were asked this question to react by evaluating the difficulty’s degree of
learning at university. As it is clearly observed from the above figure, the dominant degree
among the respondents was “Average” with a percentage of (67%) of 20 respondents, while 6
(20%) of them considered the level of learning at university as “Difficult”. To add more,4
respondents that represent (13%) noted that learning English at university is “Easy”, while no
one of the respondents thought that learning at university is “Very difficult”. As a consequence,
the degree of difficulty of learning at university is fluctuated between average, difficult, and

easy, while very difficult is a discounted rate.
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Respondents’ Justifications of their Answers

In this question, the variety of the difficulty’s degrees makes a remarkable sense among the
respondents. they were asked to justify the options that they have selected. Firstly, students who
answered with “Easy” argued that English as language is easy to be learned at university and
that the requirement relies on making efforts and working hard to achieve good results. In the
same line, one of the respondents claimed that ““ learning English at university IS easy as a
language and that the difficulty is in the surrounding conditions” this indicates that it is easy
to learn English as a language, yet the surrounding conditions stand as barriers that raise the
difficulty. However, another respondent explained, “I have prior knowledge about English
language skills so university for me is a guide”. Henceforth, according to the respondents’
justifications, the facility of learning at university relies on making efforts, learning in

helping conditions, and having prior knowledge about the English language.

On the other hand, most of the respondents who answered with “Average” and “Difficult”
agreed upon several points in common, which present the factors that make learning at
university average for most of them and difficult for some others such as; “ the variety of the
modules they deal with”, “ the different tasks that need efforts and time as presentations and
research papers”, and “the focus on the four language skills”. Thus, the researcher synthesised
that one of the respondents who claimed that learning at university is average summarises by
saying “learning in itself is not that easy nor highly difficult it is in between. So, | consider
learning at university as average because we as students need to divide our focus into
different modules and practices”.

Similarly, another respondent who noted that learning at university is difficult shares
almost the same viewpoint by saying “ I find it difficult. After all, one has to keep up with
the four language skills to master the language properly. Also, there are different modules to
focus on and numerous presentations to perform per week”. Moreover, some students limited
the difficulty to the basic skills that they necessitate as researchers, which are a requirement
for them to master since they are considered as novice researchers.

From all the respondents’ justifications, the researcher extracted that learning at
university is easy with the condition of working hard, having rich background knowledge
about the language, and learning in good conditions. Likewise, it can also range between
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difficult and average when it is affected by side factors like the variety of modules, mastering

language skills, and the tasks that require huge efforts and time to be applied.

Item 05. The choice of applying for the master degree
Through this item, the researcher attempted to identify the respondents’ main reason for their
application for master degree and to check whether it is (An own choice, parents’ choice, or

someone’s advice).

Table 3.14
Respondents Choice of Learning EFL in Master Degree
Statement Number Percentage
a) Your own choice 27 90%
b) Your parents’ choice 3 10%
c) Someone’s advice 0 0%
Total 30 100%
90%
100%
80%
60%
40%
20% e 0%
° e —
0%
a) Your own b) Your c) Someone’s
choice parents’ choice advice

Figure 3.5: Students’ Choice of Learning EFL in Master Degree

As it is noted, the above figure distributes the percentage of the respondents’ choices of
applying for the master degree. Practically, 27 respondents of about (90%) applied for the
master degree as their own choice, while only 3 (10%) of respondents whose application was
as their parents’ choice, and none of them applied for master level as someone’s advice.
Henceforward, the greater number of Master’s applications in the Division of English at the
University of Biskra was by students’ personal choices. This evidences that the majority of
students who request the application for the master degree are highly interested to further carry

on their studies at master levels. Therefore, it is notable from the respondents’ prior responses
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that a great number of them applied for the master degree because they are interested to get

more job opportunities and elevate their level to mastering basic language skills.

e Section Two: Writing Productivity (from item 6 to 11)

The foci of this section were designed to stress on the variable of writing productivity. It
sought to gather information about EFL students’ evaluation of their production level in writing
and whether they consider writing as the most difficult skill. Progressively more, it aimed to
respectively highlight the main challenging aspects that students face issues with when writing,
besides it shed light on the tasks that students consider as hard for them to be applicable in the
writing process. Moreover, this rubric’s objective is to draw out the main factors that affect
students’ writing skills during the process of learning. Lastly, it attempted to gather students’

thoughts and opinions about the importance of improving their writing productivity.

Item 06. Students’ evaluation of their level in writing

This item aimed to check students’ evaluation of their level in writing, in which they were
provided with multiple options that consist of different degrees of improvement including ;
Poor/Acceptable/Good/ Excellent.

Table 3.15
Students’ Evaluation of their Level in Writing

Statement Number Percentage
a) Poor - | definitely need some help 0 0%
b) Acceptable - but I know | could improve 16 53%
¢) Good - | could improve with some advanced tips 14 47%
d) Excellent - I do not think I could improve much 0 0%
Total 30 100%
0,
60% SEL 47%
40%
20% 0% 0%
A A
0%
a) Poor -1  b) Acceptable c¢) Good -1 d) Excellent -
definitely - but I know could I don't think
need some I could improve with I could
help improve some improve
advanced tips much

Figure 3.6: Students' Evaluation of their Level in Writing
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This question was mainly addressed to master students to check their writing productivity
level, and whether their writing skill needs further improvements according to which of the
above degrees their evaluations refer to. As it is remarked from the above, the highest degree
refers to the respondents who agreed that their level in writing is acceptable (they know they
could improve) with a percentage of (53%) of 16 respondents. On the other hand, almost the
other half of respondents that presents (47%) noted that their level in writing is good (they could
improve with some advanced tips); however, none of the respondents (0%) claimed about
having poor level( they need some help) or excellent level (they do not think they could improve

much).

Consequently, from the respondent’s answers, it is observed that the majority of students
writing productivity level ranges between acceptable and good. This indicates that even if their
level is acceptable or good, it still needs improvements and some advanced tips at multiple
levels, while poor and excellent levels are remarked as an excluded rate. Hence, the necessity
to improve demonstrates that students may face issues when writing or they may find difficulty
in applying some of the writing tasks during the learning process.

Item 07. Students’ consideration of the writing skill

This item aimed to gather EFL students’ opinions, and attitudes towards the difficulty of the
writing skill and whether they consider writing as the most difficult skill in the learning process.
They were given the options to choose between (Yes/No).

Table 3.16
Students Consideration of their Writing Skill
Statement Number Percentage
a) Yes 23 77%
b) No 7 23%
Total 30 100%

80%
60%
40%
20% -
0%
ma) Yes mb) No

Figure 3.7: Students Consideration of their Writing Skills
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As it is observed, the above table reveals that most of the respondents considered writing as
the most difficult skill to be learned. So, a percentage of (77%) regarded writing as the most
difficult skill, while a small number of respondents of about (23%) had another vision towards
writing, whereby, they noted that writing is not considered as the most difficult skill. Therefore,
this indicates that writing is seen as a difficult skill for the majority of students, which means
that they face some difficulties and challenges in their writing since writing needs frequent

practice, time management, and efforts.

As a result, since the majority of respondents asserted that writing is a difficult skill for them,
then this means that there are some existing issues either in students’ writing process or in the
writing tasks. Henceforth, students are required to develop their writing, and spotlight on the
main challenging aspects that they face problems with when they do the writing tasks and try to

put more focus on the development of their productivity level.
Item 08. Students’ most challenging writing aspects

After confirming that the majority of students consider writing as the most difficult skill, this
item sought to highlight the main challenging aspect (s) that EFL students face problems with,
in writing as ; Grammar and Punctuation, Spelling Mistakes, Word Choice, Organisation of

Ideas, Writing in Academic Style or All of them.
Table 3.17

Students’ most Challenging \Nriting Aspect (s)

Statement Number Percentage
a) Grammar and Punctuation 4 13%
b) Spelling Mistakes 4 13%
¢) Word Choice 3 10%
d) Organisations of Ideas 5 18%
e) Writing in Academic Style 4 13%

f) All of the above 10 33%
Total 30 100%
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Figure 3.8: Students’ most Challenging Writing Aspect (s)

Statistically speaking, as an individual selection of the most challenging writing aspect (s)
that EFL students struggle with while writing, it is noted from the respondents’ answers that
“All of the above” option has been selected by (33%) of the respondents, while the organisation
of ideas that refers to coherence and cohesion got a percentage of (18%). Additionally, a
percentage of (13%) has been an equal percentage to the different aspects that have been
selected by the respondents, whereby, (13%) refers to grammar and punctuation, besides, an
equal percentage of (13%) who have selected spelling mistakes, while (13%) agreed upon
selecting writing in an academic style, the rest of the respondents of about (10%) have chosen

word choice as their main area of difficulty in writing.

Consequently, the dominant number of respondents refers to those who selected the option
that gathered all the challenging aspects simultaneously. Additionally, an equal number of
respondents who selected three different aspects, while a small portion of respondents chose the
remaining option. Subsequently, it is remarked that the majority of students consider all the
aforementioned aspects as the most challenging for them and that they face a problem when
they write at the level of each one of them but with different degrees. The level of difficulty
relies on the existence of issues that students encounter during the writing process. Thus,
students should be aware of the fact that writing is a basic language skill that needs focus at all

levels and attempting to develop it especially at the level of productivity is a requirement.
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Item 09. The most difficult writing task (s) for students

After checking EFL students most challenging aspects during their writing process, this
item similarly attempted to spot the light on EFL students’ attitudes towards the toughest
writing task (s), in which students were asked to select (Writing Essays, Research Papers,
Paraphrasing Texts, Classroom Tasks or All of them).

Table 3.18
The most Difficult Writing Task (s) for Students

Statement Number Percentage
a) Writing Essays 8 27%

b) Writing Research Papers 15 50%

c) Paraphrasing a Text 4 13%

d) Classroom Tasks 0 0%

e) All of the above 3 10%
Total 30 100%

m a) Writing essays

m b) Writing research
papers

m ) Paraphrasing a text

m d) Classroom tasks

e) All of the above

Figure 3.9: The most Difficult Writing Task (s) for Students

This question was purposefully asked to EFL master students to check which of the
aforementioned task (s) they find most difficult to practice or to apply as assignments. As the
above table reveals, half of the respondents (50%) agreed that writing research papers is
considered as a hard assignment, while a percentage of (27%) claimed that the difficulty of
writing is highlighted when writing essays, additionally, the remaining portion has been divided
between (13%) of respondents who selected paraphrasing texts as their toughest task and about
(10%) of respondents asserted that all the above mentioned tasks are difficult for them but with
dissimilar degrees, and (0%) refers to classroom tasks that no one of the respondents claimed

of having difficulty in them.
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Accordingly, a great number of respondents agreed that writing research papers is regarded
as the toughest task since research papers require mastering productivity in writing at multiple
levels. Progressively more, other respondents considered writing essays as the most difficult for
them, though essays can also be written within research papers. This illustrates that most of the
students lack productivity and that it is hard for them to produce constructive and productive
pieces of writing. Indeed, research papers and essays are two types of assignments that need
time, practice, and more focus, for the reason that at master levels, they depend mainly on
written pieces as the previously mentioned ones, besides some teachers use essays in their
exams and tests. Hence, EFL students should raise their awareness towards developing their

writing at the production level, to be able to produce academic, and productive pieces of writing.
Item 10. The degree of influence of the factors that affect students’ writing process

Through this item, the researcher targeted to check EFL students’ reactions and attitudes
towards the main factors that have certain degrees of negative fluence on their writing process.
Hence, the respondents were given a set of options that consist of various factors with different
degrees of influence to select each factor with its degree of influence on writing including; The
lack of motivation and self-confidence, the teaching method, the environment, and teachers’
feedback and assessment, the lack of writing activities and reading tasks in the educational

institutions, and the lack of students’ interest in the subject matter.
Table 3.19

The Factors that Influence on Students’ Writing Process

Statement No influence Medium Great
Influence Influence
Options N % N % N %
=  The lack of motivation and self- 3 10% 16 53% 11 37%
confidence.
= The teaching method, the environment, 3 10% 15 50% 12 40%
and teachers’ feedback and assessment.
= The lack of writing activities and 11 37% 0 0% 19 63%
reading tasks in the educational
institutions.

=  The lack of students’ interest in the subject 2 6% 11 37% 17
matter.

S57%
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Figure 3.10: The Factors that Influence on Students’ Writing Process

To simplify what is illustrated in the above the researcher stated some factors that can affect
negatively on the performance of EFL writing at the master level. Then, they were asked to
classify them according to their level of influence. To start with, all classes consist of different
students with different learning styles and strategies, so a variety of responses is expected.
Practically, the first factor refers to “The lack of motivation and self-confidence”, a great
number of respondents of about (53%) agreed by reacting that it has a medium influence on
their writing process, while a percentage of (37%) believed that these two phycological factors
can have a great influence on students writing since the timid and self-confident type of students
who may hesitate to ask the teacher about a certain point feel shy to participate in class activities
or to read their production to the whole class, wherein a minority of about (10%) pointed out
that these factors do not affect over students’ writing process. Hence, the majority of EFL master
students consider (The lack of motivation and self-confidence) the main psychological factors

that can affect negatively the process of students’ writing.

Additionally, even external factors may influence the progress of students writing during the
learning process. To add more, the lowest percentage of about (10%) considered (The teaching
method, the environment, and teachers’ feedback and assessment) to have no influence on
affecting negatively on their writing, which deduced that they think the teaching method is

suitable for all students, and teachers’ feedback and assessment on their writing productions
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have no negative impacts on their performance, besides, half of the respondents (50%) claimed
that “ medium influence” is the suitable classification of these factors, however, a percentage
of (40%) highlighted that these factors have a great influence on students writing performance
in the classroom, especially the teaching method, and teachers’ feedback and assessment can

influence negatively on students’ performance.

Furthermore, the respondents were asked to classify “The lack of reading tasks and writing
practices” according to the degree of their influence. The highest percentage of about (63%) of
respondents who claimed that these factors have a great influence on hindering their writing
productivity and they are two main reasons which contribute to causing the issues faced by EFL
students. Moreover, none (0%) of them claimed about having medium influence. On the other
hand, a percentage of about (37%) noted that these factors do not affect students writing
achievements, these respondents either have no issues faced in their writing or they consider
other factors. Consequently, the majority of the respondents affirmed that the lack of reading
and writing practices can harm students writing achievement at the master level. Master
students are considered novice researchers who are required to read frequently and to be
effective academic writers and, as it is known good readers are good writers, and practice

makes perfect.

In the same line, the last given factor is “The lack of students’ interest in the subject
matter”. To start with, a minority of about (6%) agreed that the disinterest in the subject matter
does not influence students’ writing, their selection to this degree may be referred to as that
there are students who are not interested in certain subjects but they can perform well,
however, this is regarded as an exception only for high proficiency achievers of the language.
Whilst, an average percentage of about (37%) affirmed that the disinterest in the subject has
a medium influence, wherein the dominant percentage of about (50%) who noted that this
factor has a great influence on the writing achievement of students and that when students are
not interested or they have no tendency towards studying or even attending the module’s
sessions, would affect negatively on the level of their performance, and once again it is related

to the motivation factor where students feel demotivated and exhausted.

The overall results deduced that varied categorisation of the abovementioned factors

identified that (The lack of motivation and self-confidence) as well as ( The teaching method,
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the environment, and teachers’ feedback and assessment) have a medium influence on students
writing achievements, while the factors of (The lack of reading tasks and writing practices)
besides ( Students disinterest in the subject matter) have indeed a great influence on students’
writing performance. As a result, students should be aware of the main factors that contribute
to hamper their writing productions, rather they should attempt to surpass the barriers that may

cause issues during their learning process.

Item 11. The importance of enhancing writing productivity

This item attempted to gather students’ opinions and attitudes towards the importance of
improving their writing productivity in which they were provided by (Yes/No) options.
Table 3.20

The Importance of Enhancing Writing Productivity

Statement Number Percentage
a) Yes 30 100%
b) No 0 0%

Total 30 100%

ma) Yes =b) No

Figure 3.11: The Importance of Enhancing Writing productivity

The present question aimed to verify students’ awareness of the importance of developing
their writing productivity. As it is clearly stated above, the complete rate of (100%) of
respondents agreed upon the significance of putting more focus and efforts in the process of
enhancing their productive writing skill, while (00%) none of the respondents disagreed about
the necessity for improvement. This indicates students’ awareness about putting a step further

in developing their writing.
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Consequently, it is clearly stated that students are convinced about the need to develop their
productive skill in the language, and that they are considered as novice researchers in which
having effective, academic and productive writing productions is a requirement, especially at
master levels. As a matter of fact, students at master levels are responsible for their own learning
more than the teacher him/her self. Hence, they should rely on different techniques and sources
of learning beyond the classroom; since the reliance over the teacher is not sufficient, and
attempting to self-develop their productive skill by relying on other external sources can make
a remarkable difference.

e Section Three: The Association between Writing Productivity, Blogs, and
Educational Blogs (From item 12 to item 21)

This section attempted to spotlight on how edublogs can be related to the development of
EFL students’ writing productivity. The first three questions aimed to check whether students
use and rely on any online platforms for studying and developing language skills. Additionally,
it sought to have an idea about students’ background knowledge about blogs and educational
blogs (edublogs) and what they present as an e-learning tool. Moreover, it shed light on
autonomous learning and students’ perception towards the concept of “learner autonomy” on
relying on external sources and techniques during their learning journey. Finally, it aimed to
gather students’ opinions about developing their writing productivity through edublogs as an

autonomous learning technique.

Item 12. Students’ Responses about Using Internet Platforms for Studying Purposes
This question generally aimed to check students’ opinions about the utilisation of the e-

learning platforms as the internet for studying purposes, since it is considered as the starting

point to reveal students’ perceptions towards the ICTs and the recently adopted tools. The

respondents were given (Yes/No) options.

Table 3.21

The Use of Internet Platforms for Studying Purposes

Statement Number Percentage
a) Yes 30 100%
b) No 0 0%

Total 30 100%
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ma) Yes ©b) No

Figure 3.12: The Use of Internet Platforms for Studying Purposes
As it is notably indicated in the above table, from all the respondents’ answers, the entire
rate of (100%) of respondents affirmed the use of the internet for studying purposes, while no
one claimed otherwise. This illustrated that students do rely frequently on external sources for
studying proposes, and the internet is a wide platform that involves different types of learning

and by various tools that students tend to rely on.

As a result, the reliance of students on internet platforms for learning objectives indicates
that they are familiar with different platforms, and they are aware of the use of its tools at
multiple levels. Hence, reaching the level where students rely on external sources means that

they are fully convinced with its effectiveness to attain positive results.

Item 13. The Rate of students’ views on using educational networking tools

In its general sense, through this item, the researcher aimed to check students’ opinions
about whether the reliance on educational networking tools develops their language skills.
Table 3.22
The Rate of Using any Educational Networking Tools

Statement Number Percentage b) No
a) Yes 23 7% 23%

b) No 7 23%
Ye

77%

Total 30 100%

ma) Yes mb) No

Figure 3.13: The Rate of Using any
Educational Networking Tools
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This question was mainly asked with an attempt to highlight students’ awareness towards
using certain educational tools to develop students’ language skills. As the present table reveals,
it is clearly noticeable that the highest percentage of (77%) presents (more than the half of
respondents) refers to the respondents who had a total agreement on the use of educational tools
to enhance their skills in the language. On the other hand, a percentage of (23%) that presents
the minority who claimed that they do not use educational tools to develop their language skills,
this indicates that they may use them either to only learn or gather the necessary information
they need.

Furthermore, based on the respondents’ views, it is observed that the majority of students
use educational tools for studying purposes and developing skills in the language, wherein, a
small number of students may use them for dissimilar purposes other than the enhancement of
skills. Henceforth, this is regarded as an indication of students’ consciousness about self-
learning to be opened to critical knowledge and self-developing skills to be good language
acquirers.

Item 14. Students Views and attitudes towards relying on web tools

Likewise, as it has been previously discussed, at this level the researcher specifies the
development of students’ writing productivity through educational web tools. Hence, Students
were asked to provide their opinions about whether web tools may contribute to the
enhancement of their writing productivity, in the meantime, they explained how these web tools
can provide solutions to ameliorate their productive skill. They were given (Yes/No) options.
Table 3.23
Students’ Views and Attitudes towards Relying on Webtools

Statement Number Percentage
100%
a) Yes 30 100%
100%
0,
b) No 0 0% 0%
A
0%
Total 30 100%
ma) Yes ®b) No

Figure 3.14: Students' Views and
Attitudes towards Relying on Webtools
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The above table reveals the rate of the respondents’ agreements about the possibility of
enhancing EFL students’ language skills in general and their writing productivity in particular,
through web tools. As it is remarkably presented all the respondents (100%) agreed upon the
effectiveness of relying on educational web tools to enhance the productive writing skills.
Consequently, the reliance on web tools has positive impacts on students’ development not only
at the productive level, yet also at the communicative and linguistic plane.

Respondents Justifications of their Answers

To gather more data about how educational web tools can be effective to develop
EFL students’ language skills in general and writing productivity particularly, since all types of
educational web tools have the same academic, and educational purposes, yet with different
ways of delivery. The researcher asked the respondents to justify their answers. Initially, all
respondents have provided interesting justification that proved the benefits of adopting the
educational web tools, additionally, some of the respondents have named the web tools they are
currently using.

Furthermore, the majority of the respondents’ justifications highlighted that the benefits of
these educational web tools refer mainly to what they deliver and offer to the students.
Progressively more, most of them spotlight on how can these tools assist them during the
process of development in which they have mentioned that web tools offer readings, quizzes to
test your competency in the language, rich knowledge, guidance, and better understanding, as
one of the respondents summarises all these aspects in one justification by saying “online
educational sources and tools would help EFL students to develop their skills since they offer
different types of items, information, guidance, activities, readings and so forth”. Hence, this
illustrated that students are quite familiar and have good experience with online educational
tools.

On the other hand, several respondents stressed their justifications on what these webtool
offer for academic researchers, since they are at master levels and they are regarded as novice
researchers. To add more, these respondents claimed that by relying on websites they will be
able to have a good understanding on how to apply what we have learned appropriately,
similarly as one of the respondents has affirmed: “To be connected with current learning
processes such as using social networks or websites is important to have a clearer vision about

how native writers or researchers apply their ideas on solid ground”. Likewise, another
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respondent asserted that “ we are no longer learners we are also novice researchers; we need to
develop our writing skills especially academic writing because we are required to present
academic written productions”. Thus, this indicates that students are fully aware of the
usefulness of these tools in their learning process and that it is beneficial to take part in the

process of development.

Practically, the respondents claimed that learning has taken a step into technology and that
they are no longer stick to only teachers as a source of knowledge since the teacher is just a
guide. Two other respondents mentioned blogs in their justifications’ claiming that they are
currently using them and that they help them to develop their writing, and they mentioned that
blogs can improve writing productivity in particular tasks, foster collaboration and help get
benefited from other students' feedback. Consequently, these are considered as one of the main
benefits of web tools that students can get benefited from using them. Additionally, one of the
respondents provided a constructive explanation, besides, he showed that self-learning
(autonomy) plays a great role in developing students’ skills. The respondent claimed that the
variety of sources provides the learner with rich feedback, especially when he personally gets
the required information for instance; from blogs, because the learner relied on himself to get
what he is in need to, which will help improve his foreign language skills outside the classroom,
and of course his writing skill through for example imitating writing style of some experts who

share their writings with people.

In sum, most of the respondents provided interesting and constructive justifications about
the effective role of web tools in developing EFL students’ language and writing productivity,
and more importantly their detailed explanations on how educational web tools provide them
with assistance and guidance. Henceforth, this remarks that students have knowledge about
these tools and they are interested to improve their language competencies, and, their positive

attitudes towards these web tools show its vital role in the learning process.
Item 15. The most adopted webtool for EFL students

After confirming that all students rely on different educational web tools, this item attempted
to highlight which of the following web tools that students mostly use and rely on. Hence, these

web platforms include: Edublogs, YouTube Channels, Websites, and Social Media.
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Table 3.24
The Most Adopted Webtool by Students

Statement Number  Percentage
a) Educational Blogs 15 50%

b) YouTube Channels 9 30%

c) Websites 5 17%

d) Social Media 1 3%
Total 30 100%

50%
40%

30%
20%
i

0%
b) YouTube c)Websites  d) Social
Educatlonal channels media
blogs

Figure 3.15: The Most Adopted Webtool by Students

As the figure indicates, most of the respondents (the half of them) of about (50%) asserted
that they mainly rely on educational blogs as a beneficial tool, while a percentage of about
(30%) of respondents noted that they use YouTube channels as their main adopted sources of
leaning, wherein (17%) refers to those who rely on websites, additionally a small number of
(3%) have chosen social media as a tool for their learning. Consequently, the majority of
students use and rely on educational blogs because they are more formal, provide valid

knowledge and information, besides, they are run by academics and experts.

Moreover, students were given space to freely add any details concerning their choice, two
respondents from the category who have chosen educational blogs, as their most used tool
agreed that it is more academically similar to what the students studied, and sometimes they
can find much better information of the wanted content better than the classroom
environment, and students can gain more details academically. As a result, educational blogs

have a vital role to develop EFL students’ language skills and competencies.
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Item 16. Students’ knowledge about blogs / educational blogs

After checking all respondents’ answers about the most reliable tools for them, this item is
considered as a starting point in this section towards verifying how much the respondents know
about blogs and educational blogs and the amount of familiarity, in which they were given

(Yes/No) options.
Table 3.25

Students’ Knowledge about Blogs / Educational Blogs

Statement Number Percentage
0,

a) Yes 28 93% 100%

b) No 2 7% 50%
7%

0%

Total 30 100% ’
ma) Yes mb) No

Figure 3.16: Students’ Knowledge about
Blogs / Educational Blogs

According to the above table, 28 respondents confirmed that they know or they have
knowledge about edublogs, and only 2 of them disconfirmed their familiarity with edublogs. As
to confirm, the figure above illustrates that the high percentage of conformation reached (93%),
while the disapproval recorded (7% ) which in turn depicts that the overall number of
respondents was of great relevance and have rich knowledge about edublogs. Consequently, the
majority of students have good knowledge of blogs and educational blogs, which means that

they use them to discover new information, acquire new alternatives, and develop their skills.

Item 17. The degree of students’ agreement on blogs representations

Through this item, the researcher attempted to review respondents’ opinions, attitudes, and
perceptions towards blogs, and to highlight the extent to which the respondents agree or
disagree about the representations of blogs and how they are represented for the development
in the learning process. The respondents were provided by four (4) statements followed by

the degrees of their agreements.



93
EDUCATIONAL BLOGS ENHANCE LEARNERS’ WRITING PRODUCTIVITY

Table 3.26

The Degree of Students’ Agreement on Blogs Representations

Statements Strongly  Agree  Disagree  Strongly Neutral
Agree Disagree

a) Blogs represent an external 11 19 0(0%) 0 (0%) 0 (0%)
supportive source of learning.  (37%) (63%)

b) Blogs function as an efficient 08 15 07 0(0%) 0(0%)
collaborative learning (27%) (50%) (23%)
method.

c) Blogs contribute to enhance 10 16 03 0(0%) 01
foreign language skills. (33%) (54%) (10%) (3%)

d) Blogs are presented as an 07 17 05 01 0 (0%)
appropriate social (23%) (57%) (17%)  (3%)

constructivist learning
environment.

70% 63%
60%
50%
40%
30%
20% 109
10%

0%

23%

17%

3% 0, [0)
0% 0% 0%__ 096006 370 0%
M A

SA A D SD N
H a) Blogs represent an external external supportive source of learning

m b) Blogs function as a collaborative learning method
u ¢) Blogs contribute to the enhancement of foreign language skills
m d) Blogs are represented as a appropriate social constructivits learning environment

Figure 3.17: The Degree of Students’ Agreement on Blogs Representations
e Statement 01: “Blogs represent an external supportive source of learning”

To start with, the respondents were asked to choose the degree of agreement for this
statement. Hence, from the stated data in the table, 11(37%) of respondents strongly agreed
about the fact that blogs represent an external supportive source of learning, while more than
the half of the respondents 19(63%) chose “Agree”, additionally, an equal percentage of (00%)
refers® Strongly Disagree”, “Disagree”, and “ Neutral” that no one of the respondents selected

any of them. Thus, the dominant number refers to those who had a total agreement on the
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aforementioned statement. It can be insinuated that their agreement relies on how much they

know about blogs and their experience to learn from them.

e Statement 02: “Blogs function as an efficient collaborative learning method”

In the second statement, they were asked to state the degree to which they think that blogs
can function as an efficient collaborative learning method, which in turn will depict the degree
of their familiarity with educational blogs of English learning. From the recorded data, 8 (27%)
of respondents indicated their strong approval, while the half of respondents 15(50%) had a
total agreement, 7(23%) disagreed and that may refer to their unfamiliarity and how peer
students interact and collaborate together, and none of the respondents selected neither
“Strongly Disagree” nor “Neutral”. It can be deduced that the majority of them are familiar with
this tool and that they have good experience in collaborating and exchanging feedback from

each other.

e Statement 03: “Blogs contribute to enhance foreign language skills”

The third statement estimated to elicit the respondents’ opinions about the enhancement of
foreign language skills through relying on blogs. Practically, 10 (33%) affirmed their strong
agreement on that blogs can improve language skills, wherein, 16 (53%) refers to a great number
of respondents who confirmed their agreement in which they selected “Agree”, also, a minority
of respondents 3 (10%) showed their disagreement on the statement, besides none of them
selected “Strongly Disagree” and the rest of 1(3%) was neutral. As a result, the majority of the
respondents had a total agreement on how blogs contribute to the development of English
language skills over the reliance of blogs.

e Statement 04: “Blogs present an appropriate social constructivist learning
environment”

In the present statement, respondents were asked to provide their views concerning the
presentation of blogs as a suitable social constructivist learning environment which means that,
blogs construct appropriate social learning with students, peers, blog posts, collaboration.
Moreover, 7(23%) confirmed that they strongly agree on what the aforementioned statement
states, while a great number of 17(57%) selected “Agree” as their degree of agreement, while

a minority of 5(17%) disagreed, and of about 1(3%) selected “Strongly Disagree”, while the
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rest 0(00%) stands neutral. Consequently, a variety of agreements shows the level of awareness
and familiarity about blogs and their representations.

Item 18. Improving language skills beyond the classroom through edublogs

The present item aimed to check more details about how can edublogs contribute to enhance
language skills outside the classroom, since the main concern of this study is, one of the hardest
and essential skills that requires enhancement at different levels. So, the researcher elicited to
stress the benefits of edublogs on promoting English language skills with the aid of other

assistant sources of learning.
Table 3.27

Improving language Skills beyond the Classroom through Edublogs

Statement Number Percentage
0 97%
a) Yes 29 97% 100%
80%
b) No 1 3% 60%
40%
209% 3%
° A
Total 30 100% 0%
a) Yes b) No

Figure 3.18: Improving Language Skills
Beyond the Classroom through Edublogs

Statistically speaking, as it is indicated from the above table, plenty of respondents (97%)
confirmed the fact that educational blogs can be an effective technique to develop EFL students’
language skills outside the classroom, which implies their importance in learning EFL.
However, only (3%) who believed that edublogs are not enough to develop English language
skills beyond the class boundaries. Consequently, educational blogs as a technique are of great
importance for developing EFL students’ language skills since relying on them will contribute

to attaining positive results.

Respondents Justifications of their Answers
To gather more data about how educational blogs as an e-learning strategy can be effective

to develop EFL students’ language skills, we asked the respondents to justify their answers.
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Initially, the respondent who answered with “No” did not provide any reason. However, those
who answered with “Yes” have provided interesting justification that proved the benefits of
adopting this learning strategy. The majority of respondents’ justifications highlighted that
depending on classroom tasks only and on the teacher is not enough, relying on other sources
beyond the class would give sufficient results and improvements for instance, what educational
blogs offer since they shape an integral part of education.

Furthermore, several respondents mentioned the factor of time taken inside the classroom
for learning and practices. Hence, they believed that the time taken inside the classroom is 1/3
of the time that is spent during the day or during scrolling down with phone which means
students can learn much more from educational blogs if they took the 2/3 as an account in
learning. Additionally, they added that edublogs provide them with a rich bank of information
and make them autonomous students, which in turn will help them to easily retain the
information they have researched because they themselves searched for the first time. This
indicates that students are aware of the fact that edublogs has a vital role in the development of
EFL language skills.

Moreover, this category of respondents emphasised on the tasks and practices that blogs
deliver, whereby, they claimed that students need another tool to figure out their gaps and, so
educational blogs will provide them with diff items, tips, and quizzes to apply, besides, through
the reliance over edublogs they can use the correct grammar and vocabulary while
communicating outside the classroom. Progressively more, out of (29) respondents, one of them
noted that “When the student has the right motivation and self-responsibility to improve his
educational skills. Blogs are the perfect solution”. Besides the external factors as time,
practices, and learning they have also mentioned two psychological factors presented in; learner
autonomy and maotivation, since these two factors have a vital significance on the process of
learning. In sum, the variety of justifications provided by respondents proved a high awareness
of promoting their language skills and their critical knowledge and familiarity with the concept

of blogs and their assistance.

In conclusion, the majority of respondents agreed upon the possibility to promote EFL
students’ language skills outside the classroom. Educational blogs can provide EFL students

with what they necessitate, especially the gaps in knowledge and skills to improve beyond the
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class as an external learning tool besides the teacher. The reliance over edublogs is crucial due

to their positivity in EFL learning, especially at master levels.

Item 19. The advantages of educational blogs from students’ perspectives

Through this item, the researcher aimed to check respondents’ perceptions towards how can

edublogs help EFL students to develop various skills, at different levels, and through the

assistance they deliver. So, the respondents were given four statements with the following

options (Yes/No/ | do not know).

Table 3.28
The Advantages of Edublogs from Students’ Perspectives
Statements Yes No | do not
know
a) Providing students with opportunities to develop 30 0(0%) 0 (0%)
knowledge and improve language skills (100%)
(specifically writing skills).
b) Facilitating students’ critical thinking skills and 23 0(0%) 07
reflective learning. (77%) 23%
c) Examining your ability in the target skill (writing) 24 0(0%) 06
by delivering tips, quizzes, and tasks to perform. (80%) (20%)
d) Stimulating students’ sense of collaboration, 22 01 07
creativity, and Boosting autonomy. (74%) (3%) (23%)
100%
100% 60
7% o
80% ° 74%
60%
40% 23% 20% 23%
20% 0% oy 0 0 39
0%
a) Providing b) Facilitating  c) Examining d) Stimulating
learners with learners’ your ability in learners’
oppurtunities to  critical thinking the target colboration,
develop skills language creativity and
langauge skills autonomy.

mYes

ENo m| do not know

Figure 3.19: The Benefits of Edublogs from Students’ Perspectives
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This item consists of different statements that tackle which skills edublogs can develop and
how they provide students with assistance to develop their skills and other internal factors. As
it is observed from the above, to start with the first statement, all respondents (100%) agreed
that edublogs can help EFL students by providing them opportunities to develop their EFL
language skills and particularly their writing productivity, wherein (00%) means that no one is

against the idea that edublogs present such assistance for students.

Furthermore, the second statement presents how edublogs can facilitate EFL students'
critical thinking skills which are regarded as one of the cognitive skills that are highly crucial
especially when writing academic papers. As the data recorded, a percentage of about (77%)
noted that edublogs contribute to the facilitation of students’ cognitive skills which is critical
thinking skills, while a minority of about (23%) claimed that they have no idea, additionally, no

one disapproved what the statement states.

Practically, the present statement highlighted how edublogs examine its users’(students)
abilities in the target language that they want to develop and how the latter engages students in
the learning process. Thus, the highest percentage of (80%) refers to the respondents who had
a total agreement on that edublogs engage students by delivering quizzes, tasks, and exercises
to perform, as well as to test their ability in the target skill. Additionally, none of the respondents
disconfirmed this fact, however, a small number 6 (20%) of respondents reacted by ““ I do not

know”, they have no idea.

Moreover, the last statement consists of three physiological and internal factors that edublogs
stimulate students to promote them namely autonomy, creativity, and collaboration. To start
with, the majority of respondents (74%) affirmed that edublogs aid to stimulate learner sense of
collaboration, creativity, and autonomy, while (3%) refers to the respondents who disagreed
about this matter, besides, a percentage of (23%) claimed that they neither approve nor disagree,

yet simply they have no knowledge about it.

In sum, as it is observed, the dominant number of respondents refers to those who have
critical knowledge and detailed information and good experience on the reliance over edublogs

to develop their language skills, and cognitive skills, besides encouraging their self-learning
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strategy. Hence, edublogs play a fundamental role in the development of the EFL learning

process and particularly their writing productivity.

Item 20. Students attitudes towards the concept of learner autonomy

In its simplest sense, as it has previously seen from respondents’ answers, a number of them
mentioned “ self-responsibility” and others mentioned “self-learning” which are indeed equal
to the concept of learner autonomy. So, the question of this item attempted to highlight students’
responses about whether they support what is called “learner autonomy” on relying on

external sources during the learning process.

Table 3.29
Students Attitudes towards the Concept of Learner Autonomy
Statement Number Percentage
a) Yes 28 93%
b) No 2 7%
Total 30 100%

100%
80%
60%
40%
20%

0%

7%'

a) Yes b) No

Figure 3.20: Students' Attitudes towards the Concept of Learner Autonomy

As the figure reveals, the majority of respondents of about (93%) support the concept of
learner autonomy on relying on an external source of learning. Additionally, a small number of
respondents of about (7%) who do not believe, neither encourage the concept of learner
autonomy. Since the majority had a total agreement on supporting the autonomous strategy on
depending on external sources of learning, then, it indicates that it has an effective impact on
students during the learning process, and that will enable students to be responsible of their
learning especially at master levels, where teachers only guide students to what they have to

learn and achieve the rest is up to the students.
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Respondents’ justifications of their answers

This sub question’s objective is designed to check respondents’ views and attitudes towards
the notion of “learner autonomy” in relying on external sources during the EFL learning process

and to spotlight on their general background knowledge on the of concept learner autonomy.

To start with, the majority of respondents provided constructive, interesting, and valid
information about learner autonomy and more importantly, they have explained how learner
autonomy is linked to the external sources of leaning that aid student to develop their language
skills beyond the class. Moreover, they have defined learner autonomy in their own words
wherein, they referred to this concept as it is ““ self-relying”, “self-direction”, “self-determinant”,
“self-control” and “self-responsible”, all these expressions define learner autonomy. On the

other hand, they have further explained how autonomy is related to the development of students’

language skills.

Progressively more, one of the respondents affirmed “From a broad view, when the learner
Is self-autonomous, he became responsible for his learning. Means, he can take ownership of
his learning through for example relying on external sources during his learning process”,
besides another respondent added “Learning by one's self is great. Learner autonomy should be
encouraged between EFL students for it is an effective strategy of learning”. Thus, their
valuable justifications indicate that they are fully aware, and have critical thoughts towards the
notion of learner autonomy and its relation to the enhancement of their language skills in general

and their writing productivity in particular.

Furthermore, out of all the respondents who have justified their responses, one of them fully
described this concept in which she completely supports learner autonomy by mentioning that,
it allows the learner to take control of his learning and monitor himself, since he is the only one
who is aware of his strengths and weaknesses and, thus, knows what he lacks or needs to
improve. He knows how to achieve certain knowledge by relying on his mindset and educational
blogs can assist them. Additionally, teachers are not necessarily the only responsible for
students' learning process. They serve as guides only. also, students would develop critical

thinking skills and independent personality.
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Altogether, the majority of respondents’ justifications completely confirmed their interest
and positive support towards learner autonomy, besides their assertation towards how external
sources can monitor their autonomy to self-learn and develop language skills beyond the class
boundaries. Thus, all the external sources are regarded as autonomous tools where students can
take charge of their learning. Henceforth, EFL students can highly benefit from edublogs as an

autonomous learning technique to enhance their critical and productive skills.

Item 21. Students’ attitudes towards relying on educational blogs, as an autonomous

learning tool in improving their writing productions

In the present item, the researcher aimed to verify the extent to which educational blogs can
be useful as an autonomous learning technique to enhance EFL students’ writing productivity.
Through this item, respondents were asked to provide their opinions and the extent to which
they think edublogs are useful in the EFL learning process, they were provided with the
following options (Very Useful, Useful, Not Useful at All).

Table 3.30:
Students’ Attitudes towards Edublogs, as an Autonomous Learning Tool to Improving

Writing Productions

Statement Number Percentage
a) Very useful 10 33%

b) Useful 20 67%

c) Not useful at all 0 0%
Total 30 100%

80%
70%
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50%
40% 33%
30%
20%
10%

0%

67%

0%

a) Very useful b) Useful c) Not useful at all

Figure 3.21: Students Attitudes towards Edublogs,
as an Autonomous Learning Tool in
Improving their Writing Productions
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Statistically speaking, as the present data recorded through the figure above, a percentage of
(33%) asserted that educational blogs are “very useful” as an autonomous learning technique to
enhance EFL students’ writing productivity, wherein a great number of students of about
20(67%) confirmed the usefulness of edublogs in the EFL learning process. Additionally, none
of the respondents disconfirmed their usefulness. Thus, it is asserted that EFL students writing

productivity can autonomously be enhanced through reliance over edublogs.

As a result, the majority of respondents revealed their assertation towards the usefulness of
edublogs to autonomously develop EFL students’ writing productivity. Moreover, at master
levels, students need to master their writing productivity, since it is required at several levels
for instance; when writing essays and research papers, and in different modules that require the
mastery of productivity. Thus, students writing productions demand to be effective, academic
and productive. Henceforth, through edublogs, EFL students can autonomously elevate their

writing productivity level.

3.8.6 Discussion and Interpretation of the Findings

The analysis of students’ findings supplies the present study with different information,
valuable responses, and constructive feedback that supported the study's hypotheses. Primarily,
from students’ responses the researcher deduced that learning EFL at university ranges between
average and difficult; precisely, at master level due to the challenge’s students face during the
learning process. To state some, the variety of modules and their level of difficulty, the
assignments and tasks and presentations that require much time, efforts and focus, besides, the
limited time devoted for classroom practices and to keep up with the four language skills to
master the language properly. Thus, the majority of students’ responses stressed the various
modules and their degree of difficulty in which the latter requires working hard, and putting
more focus and time to reach positive results.

In the same vein, most of the students’ writing productivity level ranges between acceptable
and good, wherein they could improve with some advanced tips. Additionally, a considerable
number of respondents regards writing as the most difficult skill, which indicates that the level
of complexity is drawn on the challenges they face during the writing process. Progressively
more, the majority of EFL students face difficulties at various levels namely; grammar and

punctuation, spelling mistakes, word choice, coherence and cohesion, writing in an academic
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style, and the generation of ideas. Keeping with the same line, there are two main academic
writing tasks students claim that are difficult for them, these tasks include writing essays and
research papers, for the reason that they require much time, efforts, and focus, besides some
students, lack the academic and research skills and they do not have a full understanding on

how the task of writing research papers is based on.

In the same path, the difficulty of writing does not only encompass the aforementioned
aspects and challenges, yet other several factors also have a negative influence on the students'
performance during the writing process. Practically, starting with external factors that involve;
the teaching method, the environment, teachers’ corrective feedback and assessment, besides,
mainly the lack of writing practice and reading tasks. Also, even psychological factors have a
great role in affecting students writing achievements and progress such as; the lack of
motivation and self- confidence, in addition to students, disinterest in the subject matter.
Consequently, all respondents agreed upon the importance of developing their writing
productivity. Crucially important, almost all students rely on online external sources as
educational web tools besides the teacher to promote their language skills, and precisely their
writing skills, since it is considered as a productive skill that requires creativity, productivity,

interest, and critical thinking.

Practically, respondents agreed that educational web tools are highly advantageous in terms
of learning and elevating one’s language skills and that they provide rich knowledge, deliver
quizzes and tasks to performs, besides, the reading and writing challenges among students that
can promote their motivation, autonomy and make students interested and engaged to develop
their language skills. Moreover, when the respondents were asked to select the most effective
tool, they depend on during their learning process such as; educational blogs, YouTube
channels, websites, and social media. The majority of respondents selected educational blogs
and some of them chose YouTube channels and websites. Thus, this indicates that students are
massively familiar and have knowledge and experience with online learning tools, and sources

that can develop their language skills in general, and their writing productivity in particular.

Furthermore, most of the respondents agreed upon the fact that edublogs present an effective
learning method that contributes to enhancing foreign language skills beyond the class

boundaries, facilitate their critical thinking, besides, they assist students with quizzes, practices,
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and challenges to perform to boost their interest, motivation, and more importantly their self-
learning to take charge of their learning. To add more, a great number of respondents noted that
through edublogs, students can develop their language skills, and take control of their learning
outside the classroom, since time is limited to practice in the classroom and teachers at master
levels are regarded as guides and they cannot provide everything in the classroom. Henceforth,
most of the respondents asserted their support concerning learner autonomy on the reliance over
external sources of learning. Altogether, respondents had a total agreement on the usefulness of
edublogs as an autonomous model in enhancing EFL students’ writing productivity.

Consequently, EFL students should be engaged with external sources of learning as edublogs
to promote their writing productions, especially research papers and essays, since they are the
core principle of research and academic writing. From what has been suggested as tools to
develop writing productivity, students provided valuable and interesting answers concerning

edublogs and their utility in promoting their writing productivity autonomously.

3.9 Focus Group

A focus group that is also known as group discussion, is a qualitative data gathering tool that
can generate in-depth and high-quality data that is fruitful for the researcher. The moderator
(researcher) of the focus group deliberately selects students who were interested to participate
in a facilitated discussion intended to elicit them about a particular topic or area of interest.
Usually, a focus consists of a small number size of participants that ranges from (8-12). Also,
the questions of the focus group tend to be in the extreme version of unstructured questions.
Moreover, the participants can challenge, argue, and debate, whereby, this technique usually
leads to the emergence of in-depth and rich data. The researcher aimed to use the focus group
to strengthen the validity and reliability of the study from the provided data from first year
Masters EFL students at Biskra University.

3.9.1 Description of the Study Focus Group

The study focus group is used as an additional data gathering tool that a researcher considers
to gather in-depth and insightful data from the selected participants’ viewpoints and perceptions
towards the researched study. In its simplest, the focus group consists of a small number size of

participants; the researcher purposefully selected ten (10) participants within the same sample
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from the population of first year Master EFL students at Biskra University. The focus group
consisted of six (6) unstructured questions that aimed to collect fruitful and profound data from
the participants who contributed to be involved in this study.

To start with, the researcher has worked with ten (n=10) participants who were selected
purposefully , more importantly, they were interested to take part in the study. From the
questions that have been designed for the focus group discussion, the researcher intended to
check participants’ opinions and viewpoints about educational blogs in general, their attitudes
towards the kinds of writing aspects and information they discovered by reviewing this
platform. Progressively more, through a focus group, the researcher offered participants the
opportunity to cite the main advantages of relying on such a technique, besides, the extent to
which it will help them improve their writing productivity. To add more, the participants were
asked about the main writing elements that they think they need to promote during the learning

process.
3.9.2 Aim (s) of the Study’s Focus Group

The objective over the reliance on an additional data gathering methods (focus group) for the
study under-inquiry is, to gather detailed, insightful, and fruitful data from first year EFL Master
students, which in turn will ensure and strengthen the validity and the reliability of the
researched study. Progressively more, the researcher aimed to elicit participants’ attitudes,
perceptions, and viewpoints towards the online educational platforms as educational blogs to
assist them with the necessary aids to develop their language skills.

3.9.3 Piloting and Validation

Before the final administration, the researcher distributed an attached file through an email-
based mail to an expert in the field. The attached file consisted of the group discussion questions
to be asked to the participants. Hence, He was asked to pilot the overall organisation,
construction, and comprehensibility of questions, and if there was any ambiguity or difficulty
that participants may face, which is, in fact, the principal aim of the piloting phase. The expert
made a significant remark whereby, he proposed to add a question about students’ writing
challenges and issues as a “needs analysis” to the studied issue.

Apart from the expert’s feedback, the supervisor also made some notes about certain words

that were supposed to be changed to add more precision to the questions. For more details, the



106
EDUCATIONAL BLOGS ENHANCE LEARNERS’ WRITING PRODUCTIVITY

supervisor suggested to reformulate and change the wording in question number (1). Moreover,

2

he proposed to change the word “benefits ” on question number (3) by changing it to
“advantages” (benefits-advantages). From the aforementioned remarks, both the experts and the

supervisors’ feedback has been taken into account.
3.9.4 Description of the Study’s Group Discussion

The researcher created a “group discussion on Facebook™ for the possibility to reach the
participants and provide them with a proposed weblog site. The researcher discussed with the
participant about the under-investigated study and then, on March the 5™ 2020 they were
provided with an adopted weblog site concerning the themes that were tackled in the researched
study, within a period of week approximately, to have enough time to check them and review
their content before the final administration of the questions for discussion, and to have an idea

about the information and the assistance this blog delivers.

After confirming that all participants have reviewed and checked the proposed blog that has
been provided by the researcher. The participants were asked to have a meeting at university
for group discussion on March the 11", 2020, where the researcher raised six (6) questions to
be discussed by the participants, additionally, the duration of the discussion took almost one
hour (1h). The participants who were involved in the focus group were introduced to the way
our focus group works though we had explained before the whole process online. Under
the title of relying on educational blogs as an autonomous learning strategy to enhance EFL

students’ writing productivity.
3.9.5 General Description of the Study’s Proposed Weblog Site

Due to limited time allocated and students occupied schedules, the researcher decided to
work with ten participants through a focus group discussion. Moreover, the researcher provided
the participant with proposed weblog site called “skills you need.com” to review and check its
content for further discussion. Mainly, the present blog site is used for academic and educational
purposes. It is devoted for students to develop a variety of educational skills. Additionally, it
consists of different parts that are devoted to different skills such as learning skills, writing

skills, critical thinking skills, and personal skills, etc.
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Progressively more, the part devoted for writing skills comprises various sections as for
academic writing, grammar and punctuation, writing styles, essays and so forth. Additionally,
each section includes some tips and quizzes concerning the directed item or aspect that needs
improvement. Furthermore, a section is devoted for comments and peer feedback, and search
box where they can search for any element, they need concerning witting aspects, besides
students can freely subscribe to the weblog site’s newsletter by signing up to receive the

blogsite’s latest updates.
e Aim (s)

In its general sense, the researcher aimed to highlight the major benefits over the reliance on
the proposed weblog site. Henceforth, it attempted to check participants views and attitudes
towards this blogsite through the process of reviewing it. Moreover, it aimed to gather more
reliable, and in-depth data from participants perspectives, through being exposed to the blog

content and sections, which in turn, proved the validity of the study’s researched hypotheses.
o Quality (s)

v' It offers a free service accessible to all.

v" It produces and publishes high-quality, well researched and easy-to-read information
about essential life skills.

v' It stays up-to-date with current affairs, and research.

v It develops links with education providers and other relevant bodies.

e The Study’s weblog’s representations

The blog site presents multiple aids for students since it is run by teachers and academics.
It represents a special section for writing skills within different subsections for tips and
quizzes. Moreover, it delivers useful items concerning the process of writing an essay,
research papers, thesis, academic writing styles...etc. practically, it helps students to spot the
man writing difficulties and mistakes they have been committing during the learning process.

Thus, some of its representations are exemplified in the following pictures:
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Common Mistakes in Writing Soo also; Eommal or Informal Wiiting Style
Search SkillsYouNeed:

Some writing mistakes are very commeon and frequently

seen in both printed material and online. This page
details some of the most common and easily avoidable
writing mistakes. By learning to recognise such errors
you can improve your writing skills and avoid common
writing mistakes in the future.

Writing Skills:
A-Z List of Writing Skills

The Essentials of Writing You should also read our Spelling, Punctuation and
Grammar pages to aid your understanding of the writing
process and help you avoid other mistakes.

Common Mistakes in Writing
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Figure 3.22: Screenshot on the Common Writing Mistakes’ Section

(SkillsYouNeed,2017)

PERSONAL INTERPERSONAL LEADERSHIP LEARNING PRESENTATION WRITING NUMERAGY PARENTING
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Structuring Your Essay

An essay should be written in a flowing manner with each sentence following on logically from the
previous one and with appropriate signposts to guide the reader.

An essay usually takes the following structured format:

* The introduction

* The main body: a development of the issues

* A conclusion

» Alist of references of the sources of information you have used

The Introduction

The function of the introduction is simply to introduce the subject, to explain how you understand
the question, and describe briefly how you intend to deal with it.

You could begin by defining essential terms, providing a brief historical or personal context if appropriate, and/or by
explaining why you think the subject is significant or interesting

. f ) P [lin[=)]

Figure 3.23 : Screenshot on the Process of Academic Essay Writing

(SkillsYouNeed,2017)

3.9.6 Analysis and Interpretation of the Focus Group

As an additional data gathering tool, the researcher designed a focus group discussion to
strengthen the validity of the research study, since the main aim of conducting a focus group is
to collect in-depth data from the participants concerning the issue under investigation. As it has
been explained earlier, the participants were exposed to an English educational blog concerning
different language skills among them the writing skill to review its content and check its
sections. Hence, it attempted to gather participants’ perceptions, opinions and attitudes towards

this blog and how they find edublogs as an e-learning tool.
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Item 01: Participants’ opinions about the target blog

Through this item, the researcher attempted to check the participants’ opinions and views

towards the blog after reviewing its content in the first place.

Regarding this question, all participants revealed their positive attitudes towards reviewing
the proposed blog. Progressively more, most of the involved participants in this study reported
that this blog appears to be “very practical”, “interesting”, “very helpful” and “beneficial for
use”. While participants ( 8, 9 and 10) remarked that the good thing about this blog is that it is
divided into sections that are varied with different writing aspects that need improvement,
where students can improve different skills and aspects separately and be engaged in practice,

and receive reciprocal feedback.

Moreover, participants (1 and 5) surprisingly remarked an interesting factor that edublogs
may help students to achieve, in which they asserted that blogs can improve learner autonomy
and facilitate self-learning. This indicates their familiarity and awareness about the usefulness
of relying on edublogs to enhance their language skills; precisely their writing productions.
Henceforth, all participants provided the study with positive feedback concerning the attached
blog that they were asked by the researcher to review it.

Item 02: Participants’ views towards the information and writing aspects they discovered

through reviewing this blog

This item attempted to highlight the main information and major writing aspects that
participants discovered and attracted them the most through checking the content of this blog,
for the reason that, this blog consists of a section that is devoted to developing writing skills.

Hence, all participants provided interesting answers and constructive feedback.

As far as the second question is concerned, almost all the participants provided the same
responses that shared some points in common. To clarify more, through being exposed to this
blog, the majority of participants discovered; reading can improve writing productivity, gain
vocabulary and master grammar, besides, some of the participants mentioned that they were
attracted to the way writing should be written at different levels, which means that writing a job
application letter is not the same as writing an essay and that the audience we are writing to

should always be put in mind and the piece should be written in a suitable structure.



110
EDUCATIONAL BLOGS ENHANCE LEARNERS’ WRITING PRODUCTIVITY

Additionally, one of the participants reported “I acquired lots of information just by moving
from one section to another in the blog by scrolling down. Not to mention the different writing
styles and the vocabulary employed depending on the topic”. This means that the blog sections
consist of various writing aspects and multiple pieces of writing with different styles that are

depended on the target topic.

Consequently, the discovered aspects and information that the participants mentioned, when
reviewing the blog, indicate that the blog is interesting, beneficial, also its content is well-
structured and appropriate to feed their knowledge about writing skills, develop their level, and
develop their language skills. Hence, EFL students are required to rely on such tool to

autonomously promote their writing productions at different levels.
Item 03: Participants’ thoughts about the advantages of edublogs

This item attempted to spotlight on the advantages of edublogs and how they can be
beneficial in the learning process. Thus, the participants were asked to mention according to
them the main advantages of using and relying on edublogs as an e-learning strategy to develop

their writing productivity.

To start with, all of the present participants agreed upon several constructive points in
common, concerning the benefits of relying on and using edublogs in the learning process.
Besides, all of them have intellectually supplied the study with various logical, interesting and,
constructive answers. Crucially important, all of our participants cited a set of points concerning

the advantages of edublogs and they are summarised as follows:

e Edublogs simplify the understanding and the comprehension of specific items and
aspects that have not been understood in the classroom,

e Edublogs promote the positive use of the internet by the learner as we live in an era of
technology. They also sharpen student critical thinking and creativity. One can grasp
both the information needed and the style of writing, and subsequently, enhance his
writing productivity,

o Edublogs facilitate the process of enhancing writing skills, inform the students to read

further and to find an accurate solution for student’s writing issues,
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e Edublogs are created for educational purposes, where they motivate students to
become better readers and writers,

e Edublogs are energetic and exciting and they are a reliable source to gain knowledge
rather than the typical doll strategy.

As aresult, all of the aforementioned points revealed by our participants indicates the crucial
role that edublogs plays in the EFL learning process either externally (assistance, practice,
interactions, feedback), or psychologically(being motivated, interested, productive, and
autonomous). Thus, the significance of edublogs is relied on the advantageous aids and services
that they deliver, besides the varied content that assist students with what they necessitate to

improve and learn.

Item 04: Participants opinions towards the sections that can help improve writing

productive

Due to all participants have reviewed the blog’s content and sections, through this item the
researcher aimed to ask participants to mention precisely which of these sections they think it

is helpful for them to improve the productive writing skill.

Primarily, almost the majority of the participants had a total agreement on some of the target
blog’s section, while some of them mentioned others. Practically, the participants agreed that
the sections of reading, checking for grammar, and punctuation, besides the subdivides sections
that are devoted to practice and quizzes. Additionally, the participants (07 and 08) asserted that
the section with tips and practical examples contributes to developing certain writing aspects,
wherein participant (05) further added: “readers are leaders”. Based on this, good writers must
be good readers. Expanding vocabularies by recognising where to place them, and how to place
them can help to master the target language and, therefore using it correctly”. Thus, based on
the participants' answers, it is observed that they have difficulties at the level of grammar
punctuation and spelling mistakes, limited range of vocabulary, that indeed results from the

lack of reading tasks and writing practices.

Consequently, after the participants' review to the required sections that they think they are
beneficial and helpful in the EFL learning process, it is remarked that most of EFL students face
problems with different writing aspects that need fuller focus and more efforts to be well-

structured, besides, the main reason behind the emergence of this issues as it is previously
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remarked from the participants’ choice of sections is the lack of reading and writing practice.
Hence, all of the selected sections deliver motivating and helpful aids for students for better and

further writing achievements.
Item 05: The main writing aspects participants think they could improve through edublogs

After confirming the participants’ selection to the appropriate sections that they necessitate
to develop their writing productions, this question aimed to highlight participants’ thoughts and
opinions about the main writing elements that they think they can develop through relying on

edublogs and after their general review to its devoted sections.

Firstly, through all participants’ answers, they appeared fully aware of the main elements
that necessitate improvements. To add more, all participants mainly spotlight on certain writing
aspects yet with different degrees, in which they were included in; the correct use of grammar,
expanding vocabulary, spelling mistakes, and writing in academic style where well-structured
pieces of writing are required, especially when writing essays. Moreover, some of them claimed
that improving grammar is highly significant and noted that “messed grammar = messed
meaningless writing” and another participant asserted that the accurate vocabulary is the
essential element of writing that one must improve to achieve well-developed and
comprehensible pieces of writing. Two participants mentioned reading as a task that can be

improved through edublogs and that reading, in turn, will enhance writing.

In sum, it is observed that most of the students face issues in their writing in different aspects
that consist mainly of; grammar, spelling mistakes, writing academically, and lack of
vocabulary. Practically all participants agreed that the aforementioned writing elements can be
improved through relying on edublogs and that to keep up using this platform accurately will
contribute to achieving positive results.

Item 06: The extent to which edublogs can enhance students writing productivity

Through this question, the researcher attempted to check participants’ opinions concerning
the extent to which they think that edublogs can enhance EFL students writing productivity.
Hence, some of the present participants provided their views in different ways while the

majority of them shared almost the same thoughts.
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Initially, most of the participants agreed that edublogs are “very helpful” in the process of
enhancing writing productivity, whereby, they noted that the “accurate”, “careful” and
“appropriate” way of using this blog will lead to reaching positive results such; writing without
making spelling, grammar, and punctuation mistakes, being engaged into the practice, besides,
having full knowledge about the different writing styles that are suitable for each type of writing.
Additionally, the participant (01) affirmed that “t is a well-known fact that a good writer was
once a passionate reader. By beholding how the authors on these educational blogs express their
ideas in well-crafted essays encourage the learner to start producing such academic pieces. They
attempt to use the vocabulary they memorised whenever the opportunity arises so that they
remain engraved in his mind when he wants to write”, while participant (05) added that
“Educational blogs can help you not only produce productive writings, yet finding your
mistakes and fixing them which is considered as self-assessment”, which means edublogs do
not only develop the level of students’ writings, yet also provide them with opportunity for self-

correction and gain rich vocabulary.

To sum up, according to all the participants' responses, it is firmly confirmed that edublogs
have a remarkable and significant role in the EFL learning process, also, they function as a
supportive e-learning tool, that can appropriately assist EFL students with the required
materials, items, and aspects to autonomously enhance their writing productivity during the

academic learning process.

3.9.7 Discussion and Interpretation of the Findings

The obtained data from the focus group discussion provided us with a wide range of rich and
in-depth data that is beneficial to answer the study’s research questions and confirm the
suggested research hypotheses that are intended to be investigated, besides the discussion raised
new information and thoughts to the present study, which gave us further insights and more
clarifications. Practically, all the involved participants in the present study have provided us
with interesting answers, constructive feedback and fruitful discussion. Based on all the
participants' responses, the researcher deduced that participants reacted positively towards the
proposed weblog site, and they described it as practical, helpful, and appropriate to rely on for

educational and academic purposes. Additionally, the participants were fully aware of the
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important use of edublogs, for the reason that they have mentioned interesting information and
writing aspects that they have discovered through the blog entries.

In the same line of thoughts, through the group discussion, the majority of participants almost
agreed upon several points in common, in which they have supplied the discussion with a variety
of constructive answers concerning the effectiveness and advantages of using edublogs in EFL
learning process. All participants were pleased and have replied supportively through relying
on edublogs. They found them as an advantageous strategy to enhance their writing productivity
and the idea of edublogs in itself was interesting in terms of structure, content, vocabulary and
the vivid way in which the information was delivered. To add more, concerning the selected
sections by participants, it indicates that they lack mostly both the reading tasks and writing

practices, besides some other difficulties that appear to be detected through edublogs.

Consequently, from the data analysis and interpretations, it was remarked that edublogs are
of a great significance in the EFL learning process, and that students were highly interested and
engaged through the process of reviewing the blog entries, content and sections which, in turn,
depicts constructively the way they interacted in the group discussion and the answers they have
provided to feed the study. Progressively more, it was observed that EFL students need to
practice more and have full knowledge of certain aspects that they have been seen previously
in the blog. Henceforth, it is indeed affirmed that writing productivity is highly required for the
successful EFL learning process, especially at master levels because most of the modules
require academic writing skills, thus, edublogs are highly useful as a learning model to
autonomously develop EFL students’ writing productivity and relying on them will come up

with positive results.

3.10 Summary of the Results

As a recapitulation, the present study is conducted to investigate the role of educational blogs
as an autonomous learning model to develop EFL learners’ writing productivity. Moreover, it
aimed to check whether educational blogs are beneficial and deserved to be relied on as an e-
learning tool for EFL students. Practically, to accomplish such credible results, the researcher
dealt with varied data tools to gather feedback that supply the researched study including

mainly; an interview administrated for EFL teachers and a questionnaire administrated to first
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year master EFL students. , besides, a focus group discussion with EFL students for more
detailed and in-depth feedback.

The present research study attempted to impart the English learning process to be relied on
within technological-enhanced environment, namely, through edublogs learning platform;
precisely to develop EFL students’ writing productivity through suggesting this tool for more
knowledge and practice, additionally, it helps researchers as guide and source of information
during the research and learning process. Furthermore, the study attempted to spotlight on the
main difficulties that students face when doing the writing task and to check how educational
blogs can provide appropriate solutions for the raised issue, from both EFL students’ and
teachers’ perspectives. Moreover, it aimed to acquaint both EFL students and teachers of the
intended tool of learning as one of the main useful learning tools to enhance EFL students’

writing productivity.

In this respect, the interview findings showed that teachers asserted their confirmation on the
significant role of the writing skill in the teaching-learning EFL process. Additionally, they gave
priority to writing productivity and they described it as one of the English language basic and
essential skills for better EFL learning achievements; to add more, they proved that most of
EFL students have an average level of writing, in which they referred it to the lack of reading
tasks, and writing practices, demotivation, besides, the difficulties they face during the writing
process including; grammar and punctuation, coherence and cohesion, academic writing style,
generation and organisation of ideas. Henceforth, they fostered students’ awareness of the
development of their writing productions and elevate their level of thinking critically and

productively to achieve better results.

In the same vein, the conducted interview indicated that edublogs are regarded as a beneficial
and effective technique that should be relied on by EFL students; more importantly to develop
EFL students writing productivity, since the blog boosts their autonomy and allows them to
have insightful knowledge, rich information and practice. Progressively more, at master levels,
students deal with essays and research papers, and teachers mentioned that academic papers
need to be written productively. Practically, all teachers showed their positive attitudes towards
the role of edublogs as an autonomous technique to develop EFL students’ writing productions.

Thus, the obtained results from the interview presented that the development of students writing
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productivity is related to being exposed to English educational blogs. The results confirmed that
edublogs and good writing level contribute to facilitating students conducting academic papers.

This letter can be considered as a positive point for the validity of our research hypotheses.

On the other hand, students’ questionnaire results agreed with teachers’ interview results in
several common points, whereby, the results revealed students’ knowledge, familiarity and
experience with edublogs, besides, their awareness to develop their writing productivity, for the
reason that students shed light on the main writing difficulties and the reasons behind the rise
of this issue, thus, students reacted positively towards the significant role of edublogs in
enhancing their writing productivity. The obtained data highlighted students’ agreement upon
the effectiveness of educational blogs as a technique; and that their effects are not restricted
only to develop writing skills, yet they give students opportunities to practice, learn, enhance
academic, communicative, and reading skills, raise their familiarity with knowledge and
facilitates their critical thinking skills. Moreover, the gathered results showed that students had
a total agreement on that, relying on educational blogs an autonomous learning source is very
useful and it contributes to paving the way for them to develop their writing skills and avoiding
the traditional way of the reciprocal process of EFL learning -teaching that lacks to an extent

some pedagogical aspects.

As an additional data gathering tool, the participants who were involved in the study were
exposed to an English educational weblog site to review and check its content for further
discussion. Besides, the focus group discussion results agreed and shared various points in
common with both the questionnaire and teachers’ interview. Hence, the obtained data
highlighted the positive reactions towards the usefulness of the proposed blog, in which all
participants fed the study with supportively constructive and interesting feedback, especially
concerning the advantages of edublogs and their awareness to the different writing issues they
faced, besides its impacts on developing their writing productivity. Consequently, the gathered
results elicit the effectiveness of relying autonomously on this edublogs as an academic and

educational model of learning to develop EFL students’ writing productions.

Altogether, the feedback obtained from all sides was addressed effectively, beneficially, and
positively which depicts the present study’s validity of research hypotheses. Crucially

importantly, it revealed that the suggested learning technique can be a beneficial adopted
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strategy to rely on by both EFL students and teachers. Therefore, it contributes to providing
critical solutions as to assist students with suitable items, concepts, tips, correct and improve
their writing aspects, guides them to learn by themselves, helps them to engage into online
practice, as well as it contributes to providing students with appropriate research knowledge
that enhances the research writing quality in the English division. Furthermore, the obtained
results raised the awareness of the fundamental role of writing productivity for positive results
and better students writing achievements, in which in turn, proved its significance in the EFL
teaching-learning process.

3.11 Synthesis of the Findings

The obtained results from the three data collection methods draw upon the concluding
summary of the final synthesis. The implemented data collection methods provided
approximately similar results and directed the researcher to critical conclusions towards the role
of educational blogs as an autonomous learning model to develop EFL students’ writing
productivity. Moreover, the present study relied on three data gathering tools to answer the two

studied research questions to validate and confirm the research study’s hypotheses.

The three implemented data collection methods confirmed the validity of the research
hypotheses, through which EFL teachers and students at the University of Biskra provided
constructively positive attitude towards relying on educational blogs as an external source of
learning since it provides opportunities for students to practice and receive feedback, take
charge of their learning, improve their language skills, and writing difficulties, be motivated to
learn and facilitate their critical thinking skills. Furthermore, both teachers’ and students’
feedback answered all research questions as well as it confirmed the hypotheses which pointed
that EFL students face numerous difficulties when doing the writing task and, thus, they stressed
on the significance of developing the writing skill in learning EFL.

As a result, edublogs supportively provide solutions and critical assistance to ameliorate
EFL students writing productivity. Equally important, both EFL teachers and students
confirmed the positive impacts of educational blogs in developing EFL students’ writing
productivity, since they firmly considered writing as a significant skill for the reason that
academic papers are based on effective, academic and productive writing skills and thus, it is a

crucial element especially for success and developing essay writing, and research papers.
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Progressively more, the obtained feedback affirmed that educational blogs as an e-learning
autonomous technique deserves to be relied on by EFL students in their learning process and

can be effectively adopted by EFL teachers to facilitate EFL teaching-learning operation.

In sum, the study results answered all the research questions and achieved all the
study aims. Likewise, all research hypotheses have been confirmed; primarily, both teachers
and students highlighted the main writing issues faced by EFL students at both linguistic
(grammar, academic writing, generating ideas and punctuation) and writing assignments
(research papers and essay writing) levels, besides, they stressed on the significance of writing
on the EFL learning process. Additionally, it has been confirmed that educational blogs can
appropriately be relied on to provide EFL students with well-structured assistance to ameliorate
their writing productivity. Consequently, both respondents found educational blogs highly
useful as an autonomous model of learning to enhance EFL students’ writing productivity,
through which they self-learn and develop their writing deficiencies without being directed,
they feel motivated to learn, promote their critical thinking skill, and practice freely without

pressure.

Conclusion

The present chapter outlined the fieldwork of the present study that consists of two parts. At
the outset, the first part focused on the theoretical background concerning the research
methodology used for this study. Considerably, it explicated the process that the researcher
followed in the study; namely: research approach, research design, population, sampling, and
data collection methods. Moreover, the second part aimed to answer the research questions and
to confirm the suggested hypotheses through the provided data from both teachers and students,
thus, to check the reliability of the useful use of educational blogs as a tool to enhancing EFL
students’ writing productivity from EFL teachers and students’ perspectives. In addition, it dealt
with detailed data analysis, interpretation, discussion of findings, and the synthesis of the

results.
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Limitation of the Study

The present study sought to investigate the efficiency of relying on edublogs as an
autonomous learning model in enhancing EFL students’ writing productivity. However, in
conducting any research, the researcher faces certain impediments that appear to limit the
process of gathering the necessary data for this study. Initially, the number of participants who

were involved in the study was not enough sufficient due to students’ occupied schedules.

Additionally, the participants were exposed to only one weblog site; nevertheless, the
researcher attempted to expose the study participants to varied weblog sites but because of the
total lockdown that results in closing the university, it was impossible for the researcher to meet
the participants multiple times. Practically, the unavailability of (books) about edublogs which
stands as barrier in gathering theoretical data. Consequently, with regard to the above mentioned
barriers that affected the study, in spite of the fact that positive results and feedback were

achieved to reinforce the validity and reliability of the research study.

Pedagogical Implications

Within the spectrum of this study, it is highly regarded that writing as a productive skill has
a significant role on students’ academic papers achievements, and it is regarded as one of the
basic language skills that require critical focus and frequent practice. Based on this premise, the
present study highlighted the beneficial use over the reliance on educational blogs as a model
of learning to enhance EFL students’ writing productivity at different levels, which in turn,
reflects on their attitudes to take charge of their learning and develop their language
deficiencies, for the reason that their writing is affected by several factors such as, students
number size, the teaching method and the environment, lack of practice due to the limited time
and sessions (teachers cannot provide everything in the classroom and it is hard for them to
provide each student with full and appropriate feedback). Based on the findings stemming from
students’ questionnaire, teachers’ interviews and the focus group discussion’s data analysis that
result in affirming the effectiveness and positive influence of educational blogs as a useful tool,
the researcher attempts to propose several pedagogical recommendations and implications that

might be helpful to elevate EFL students writing productions at master levels.
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e Suggestions for Teachers

v It is highly recommended for teachers to adjust their methods of teaching the writing
skills, and base it more on practice both inside and outside the classroom,

v' It is highly recommended for teachers to raise EFL students’ awareness towards the
importance of putting more focus and efforts on ameliorating their writing deficiencies,

v" Itis highly recommended for teachers to adapt to the new teaching and learning models
of technology and not be resistant to new approaches,

v" Itis highly advised for teachers to stimulate their students' autonomy, teachers’
teaching styles should correspond with their students' preferred ways of learning,

v It is highly recommended to teach academic writing as a basic module from the 3
year to be prepared for writing critical essays and academic research papers,

v"Itis highly advised for teachers to adapt educational blogs as a linking bridge between
teachers and students in the EFL teaching-learning operation,

v" Teachers should plan for their personal websites, blogs or platforms of English
learning and integrate their courses and materials.

e Suggestions for Students

v EFL students should be aware of the high importance of developing their writing
productions, especially at Master levels, since all academic papers are based on
effective, academic and productive pieces of writing,

v EFL students should practice more, correct their mistakes and have full knowledge of
the required materials, by themselves through the use of the proposed strategy in their
writing which is educational blogs,

v EFL students should be aware of the academic and pedagogical implications of their
writing productions since first Master EFL students are regarded as novice researchers
that are required to have academic writing research skills,

v EFL students should be more autonomous and rely more on external sources during
their learning journey, to have more insights, information and critical knowledge,

v As a novice researcher, EFL students should read critically and extensively to develop

their writing productions and research skills.
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Suggestions for Policy Makers

v

The administration is recommended to provide more laboratories with easy
Internet access for students to encourage them to use authentic materials in their
learning process inside and outside the classroom,

The administration is recommended to reduce the number of students in the
classroom because it becomes a hard task for teachers to provide students with
appropriate and critical feedback on their written productions, due to the
overcrowded classes,

The administration is recommended to devote extra session for written expression
and academic writing modules, since two sessions per week are not sufficient, and
writing as a productive skill requires more focus, practice and time,

The administration is recommended to reduce volumes of lectures per week since
most EFL master students complain from the charged timetables and that they have
limited time to learn themselves through external sources and do their assignments,
The administration is recommended to devote more sessions for the writing module

and implement academic writing as the main module from 3" year.
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General Conclusion

The rationale for conducting the present study is to spotlight on the effective role of
educational blogs as an e-learning model in developing EFL students’ writing productivity.
Mainly, to explore the usefulness of relying on educational blogs as an autonomous e-learning
technique in delivering learning items and materials. Henceforth, the present research study
attempted to answer the two proposed research questions and confirm the validity the two
accompanied research hypotheses, which highlighted that if students rely on educational blogs
as an external source of learning, they will be equipped and provided with direct assistance to

solve their issues.

Within the spectrum of this study, the latter consists of three chapters, the two initial chapters
were devoted to the theoretical frame of the study; whereas, the third chapter highlighted the
practical framework. Firstly, the first chapter highlighted the basics of writing productivity;
precisely, it dealt with the background of writing, its qualities, and its definitions, mainly, it
presented the significance of writing in the EFL learning context, its major foci and concepts;
furthermore, it shed light the main writing challenges faced by EFL students and the factors that

affect their writing process, besides emphasising on academic writing in the EFL context.

Practically, the second chapter consisted of two sections that dealt with educational blogs
and learner autonomy. The first section shed light on the basics of educational blogs
(background on the ICTs, a variety of definitions, its types, its relation to the educational sector,
and its implementations). Moreover, it highlighted the importance of edublogs in the EFL
learning process and its effects on language learning. While the second section was devoted to
learner autonomy, in which it addressed its major elements namely; the notion of autonomy, its
key concepts, its position in language learning, its relation to the productive skill, and its

development through edublogs.

Progressively more, the third chapter addressed the study framework. Primarily, the study’s
filed work dealt with the practical part of the study that presented theoretical background about
the research methodology (research approach, research design, population and sampling, and
data collection methods). Then, it shifted to data analysis and interpretation, besides, the
discussion, summary and synthesis of the study findings. To achieve the study objectives, the

researcher dealt with a qualitative research approach that corresponds the implemented data



124
EDUCATIONAL BLOGS ENHANCE LEARNERS’ WRITING PRODUCTIVITY

collection methods. Altogether, the present study was based on three data collection methods
that consist of; an interview, which has been administrated to EFL teachers, a questionnaire,
and focus group discussion which has been both administered and held with EFL students.
Additionally, both teachers and students the researcher worked with were from Mohammed
Kheider Biskra University. The sample of the study included five (5) teachers for the interview,
thirty (30) students for the questionnaire and ten (10) participants for the group discussion.
Consequently, the three data collection methods aimed at answering the two researched
questions and verifying the researched hypotheses.

Accordingly, based on the obtained data from the interview, the questionnaire, and focus
group discussion, the results proved that both teachers and students have positive attitudes
towards the effectiveness of educational blogs as a learning strategy to enhance EFL students
writing productivity. Additionally, teachers supportively urge students to be engaged and
exposed to authentic materials such blogs and recommended to be adopted as an e-teaching
strategy, and all students reacted positively towards the importance of enhancing their writing.
More importantly, the achieved results proved that the majority of EFL students have an
average level of writing and most of them face various writing challenges, especially at the
linguistic and cognitive levels, which, in turn, refers to both external and psychological factors
as the teaching method, teachers feedback ,low motivation detected, lack of reading and writing
practices. Thus, edublogs function as an effective assistant tool that provides students with
reliable assistances that contribute to ameliorate their writing productivity, fosters autonomous

learning, in addition to its advantageous services that have been asserted by students.

Consequently, it can be deduced that the reliance over educational blogs as an autonomous
e-learning model is effective for better EFL students’writing achievements. Therefore, students
can rely on this tool to independently take control over their learning as; to ameliorate the main
challenges they face at the level of the writing tasks and aspects, through which they correct
their mistakes, have the opportunity to practice more through quizzes, acquaint a range of
vocabularies on various topics, and gain knowledge on different academic writing styles and
research areas. Additionally, it contributes to making students, self-dependent, engaged in

learning and motivated to develop their language skills to achieve positive and concrete results.
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Appendix 01: Teachers’ Piloting Interview

/Dear teachers, \

This interview is an attempt to collect data for the accomplishment of a master

dissertation. The main purpose of this interview is to explore your attitudes towards
“The Role of Educational Blogs as a Learning Model in Enhancing EFL learners’
Writing Productivity. Indeed, we would be highly thankful for the information that
you will provide us with. The responses you provide will remain anonymous and

contribute to the achievement of the research objectives.

\ Thank you for your effort, time, and collaboration. /

Q1. Would you specify your educational degree?

Q2. How long have you been teaching English?

Q3. Do you think that writing is considered to be of utmost significance in the learning-

teaching process?
-Briefly, justify your answer, please.
Q4. How do you find EFL learners’ writing productivity nowadays?

Q5. Which of the following elements do you think that EFL students may face problems with

while writing?

a) Grammar and punctuation

b) Spelling mistakes

¢) Word choice

d) Coherence and cohesion

e) Academic writing style

f) Organising and generating ideas
g) All of the above

0oouuod

Please explain.
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Q6. In your opinion, what are the main factors that hinder EFL students’ writing productivity,

during the writing process?
Q7. Do you think that EFL students are more autonomous nowadays?

Q8. Do you think that relying on external sources can foster EFL students’ self-dependence
to learn and develop skills in the language?

-If yes, please mention some of these external sources.

Q9. Do you know what educational blogs are?

-If yes, have you ever used this tool in teaching?

Q10. According to you, to what extent can edublogs be beneficial as an autonomous learning
technique?

a) Very beneficial (]  b) Somehow beneficial (__] c) Not beneficial atall (]
Q11. Which of the following skills do you think maybe developed through educational

platforms such as “blogs” as an external source of learning?

a) Personal and/social skills( communications, interaction, collaboration, etc) C]

b) Productive skills (writing and speaking) C]
c) Academic skills (Reading, writing, oral skills, etc) [:]
d) Cognitive skills (understanding, problem-solving, critical thinking) C]
e) All of the above D

Q12. To what extent do you agree or disagree with this statement:

Relying on edublogs ,as an autonomous tool outside the classroom , can contribute to the

development of students’ writing productivity.
a) Strongly agree (] c) Neutral(_] d) Strongly disagreq ]
b) Agree ) e)Disagree (]

Q13. We would be highly grateful for any further suggestions or comments.

Thank you for your effort, time, and collaboration.
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Appendix 02: Students’ Piloting Questionnaire

ﬁear students, \

This questionnaire is an attempt to collect data for the accomplishment of a master

dissertation. The main purpose of this questionnaire is to explore your attitudes
towards “The Role of Educational Blogs as a Learning Model in Enhancing EFL
learners” Writing Productivity. Indeed, we would be highly thankful for the
information that you will provide us with. Please tick (v) the appropriate answer(s)
and write full statement(s) whenever it is necessary. The responses you provide will

remain anonymous and contribute to the achievement of the research objectives.

\ Thank you for your effort, time, and collaboration. /

Prepared by:

SLIMANI Fairouz

Supervised by:

Dr. ASSASSI Tarek

Academic Year, 2019-2020
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Section One: Students’ Profile

Instruction: Select only one option and put a (v') whenever it is necessary.

Q1. Would you specify your gender?

a) Female () b) Male (]

Q2. You have chosen to learn English at university for the reason that :
a) You want to have knowledge of English language C]
b) You want to develop your productive skills in the language C]
) You want to use it as a future career C]
d) It is a language of development and technology C]

Q3. How do you find your level in English?

a) Average D
b) Good ()
¢) Very good C]

Q4. How do you find leaning English at university?

a) Easy () b)Average( ]  c¢)Difficult (]  d)Very difficult (]

Justify your answer, please.

Q5. Applying for the master degree was:

a) Your own choice (] b) Your parents’ choice( ]  ¢) Someone’s advice )
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Section two: Writing Productivity

Q6. How do you find your level in writing?

a) Low( ] b) Average (] c)Good (] d) Very good ()

Q7. Do you consider writing as the most difficult skill?

a)Yes (] b)No (]
Q8. According to you, which of the following writing aspects you find challenging when

doing the task of writing?

a) Grammar and punctuation
b) Spelling mistakes

c) Word choice

d) Organisations of ideas

e) Writing in academic style
f) All of the above

000000

Q9. Do you think that it is important to enhance your writing skill?

a) Yes () byNo (]

Q10. As master students, which of the following tasks you find the most difficult when you
write?

a) Writing essays )
b) Writing research papers C]
c) Paraphrasing a text C]
d) Classroom tasks D
e) All of the above D

Q11. To what extent can each of the following factors have an influence on EFL students’
writing process?
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No influence Influence | Great influence

The lack of motivation and self-

confidence.

The teaching method, the environment,

and teachers’ feedback and assessment.

The lack of writing activities and
reading tasks in the educational

institutions.

The lack of students’ interest in the

subject matter.

Section three: Edublogs and Writing Productivity

Q12. Do you use internet platforms for studying purposes?
a)Yes (] b)No (]

Q13. Do you use any social educational networking tool to develop your skills in the

language? [:]
a)Yes () b) No
Q14. Do you think that nowadays web tools may help EFL students in developing their

language skills, more specifically their writing skills?

a)Yes [ b)No (]
Q15. Which of the following web tools do you think are beneficial for EFL students to

enhance their language skills and competencies?

a) Educational blogs ()
b) YouTube channels (]

c) Websites D
d) Facebook D
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Others:

Q16. Do you know what blogs / educational blogs are?
a) Yes ] b) No( ]

Q17. To what extent do you agree with these statements:

Strongly | Agree | Neutral | Disagree | Strongly
agree disagree

Blogs represent an external

supportive source of learning.

Blogs function as an efficient

collaborative learning method.

Blogs contribute to the enhancement

of foreign language skills.

Blogs are represented as an

appropriate social constructivist

learning environment.

Q18. Do you think that educational blogs can improve foreign language skills outside the

classroom?

a)Yes () b)No (]

Please, explain how?

Q19. Do you think that educational blogs would help in:
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Yes | No | | do not

know

Providing students with opportunities to develop knowledge and

improve language skills (specifically writing skills).

Facilitating students’ critical thinking skills and reflective learning.

Examining your ability in the target skill(writing) by delivering

tips, quizzes, and tasks to perform.

Stimulating students’ sense of collaboration , creativity, and

boosting autonomy.

Q20. Benson (2001) defines autonomy as “the capacity to take control of one’s own learning”
(p46). Do you support what is called “learner autonomy” on relying on external sources to

develop one’s language skills and take charge of one’s learning, during the learning process?

a)Yes (] byNo ()

Explain, please.

Q21. How do you find relying on educational blogs, as an autonomous leaning tool in

improving your writing productions?

a) Very useful () b) Useful () c) Notuseful atall (]

Thank you for your effort, time, and collaboration.
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Appendix 03: Focus Group Piloting Questions

Gear participants,

within our group discussion.

\_

The focus group discussion attempts collect data for the accomplishment of a
master dissertation. The main purpose of this discussion is to explore your attitudes
towards “The Role of Educational Blogs as a Learning Model in Enhancing EFL
learners” Writing Productivity. Indeed, we would be highly thankful for taking part

~

Thank you for your collaboration./

Q.1: What was your first impression about educational blogs?

Q.2: What kinds of writing aspects and information you have discovered most relying on

educational blogs?

Q.3: What are the benefits of using educational blogs?

Q.4: To what extent do you think that educational blogs may enhance your writing

productivity?

Q.5: Which sections from these blogs you think will help improve your productive skills

(writing skills specifically)?

Q.6: What are the major writing elements you think you should improve/ or the major issues

you face while writing?

Thank you for your effort, time, and collaboration.
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Appendix 04: Teachers’ Final Interview

/Dear teachers, \

This interview is an attempt to collect data for the accomplishment of a master

dissertation. The main purpose of this interview is to explore your attitudes towards
“The Role of Educational Blogs as a Learning Model in Enhancing EFL learners’
Writing Productivity. Indeed, we would be highly thankful for the information that
you will provide us with. The responses you provide will remain anonymous and

contribute to the achievement of the research objectives.

\ Thank you for your effort, time, and collaboration. /

Q1. Would you specify your educational degree?

Q2. How long have you been teaching English?

Q3. Do you think that writing is considered to be of utmost significance in the learning-

teaching process?
-Briefly, justify your answer, please.
Q4. How do you find EFL students’ writing productivity nowadays?

Q5. Which of the following elements do you think that EFL students may face problems with

while writing?

h) Grammar and punctuation

i) Spelling mistakes

J)  Word choice

k) Coherence and cohesion

I) Academic writing style

m) Organising and generating ideas
n) All of the above

Joouuod

Please explain.
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Q6. In your opinion, what are the main factors that hinder EFL students’ writing productivity,

during the writing process?
Q7. Do you think that EFL students are more autonomous nowadays?

Q8. Do you think that relying on external sources can foster EFL students’ self-dependence
to learn and develop skills in the language?

-If yes, please mention some of these external sources.
Q9. Do you know what educational blogs are?
-1f yes, have you ever used this tool in teaching?

Q10. According to you, to what extent can edublogs be beneficial as an autonomous learning

technique?

a) Very beneficial (]  b) Somehow beneficial (__] c) Not beneficial atall (]
Q11. Which of the following skills do you think maybe developed through educational

platforms such as “blogs” as an external source of learning?

f) Personal and/social skills( communications, interaction, collaboration, etc) C]

g) Productive skills (writing and speaking) C]
h) Academic skills (Reading, writing, oral skills, etc) D
i) Cognitive skills (understanding, problem-solving, critical thinking) C]
j) All of the above D

Q12. To what extent do you agree or disagree with this statement:

Relying on edublogs ,as an autonomous tool outside the classroom , can contribute to the

development of students’ writing productivity.
a) Strongly agree (] c) Neutral(_] d) Strongly disagreq ]
b) Agree ) e)Disagree (]

Q13. We would be highly grateful for any further suggestions or comments.

Thank you for your effort, time, and collaboration.
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Appendix 05: Students’ Final Questionnaire

ﬂw students, \

This questionnaire is an attempt to collect data for the accomplishment of a

master dissertation. The main purpose of this questionnaire is to explore your
attitudes towards “The Role of Educational Blogs as a Learning Model in
Enhancing EFL learners’ Writing Productivity. Indeed, we would be highly
thankful for the information that you will provide us with. Please tick (v) the
appropriate answer(s) and write full statement(s) whenever it is necessary. The
responses you provide will remain anonymous and contribute to the achievement

of the research objectives.

\ Thank you for your effort, time, and collaboration. /

Prepared by:

SLIMANI Fairouz

Supervised by:

Dr. ASSASSI Tarek

Academic Year, 2019-2020
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Section One: Students’ Profile

Instruction: Select only one option and put a (v') whenever it is necessary.

Q1. Would you specify your gender?

a) Female () b) Male (]

Q2. You have chosen to learn English at university for the reason that :
a) You want to have knowledge of English language [:]
b) You want to develop your productive skills in the language C]
) You want to use it as a future career D
d) It is a language of development and technology C]

Q3. How do you find your level in English?

a) Average D
b) Good ()
c¢) Very good C]

Q4. How do you find leaning English at university?

b) Easy (] b)Average(_ ]  c¢)Difficult (]  d)Very difficult(_]

Justify your answer, please.

Q5. Applying for the master degree was:

a) Your own choice ] b) Your parents’ choice( ] c) Someone’s advice ()
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Section two: Writing Productivity

Q6. How do you find your level in writing?

a) Poor - | definitely need help

b) Acceptable - but I know I could improve

¢) Good- I can improve with some advanced tips
d) Excellent-1 do not think | could improve much

ooy

Q7. Do you consider writing as the most difficult skill?

a)Yes (] b)No ()
Q8. According to you, which of the following writing aspects you find challenging when

doing the task of writing?

g) Grammar and punctuation
h) Spelling mistakes

1) Word choice

J) Organisations of ideas

K) Writing in academic style
I) All of the above

000000

Q10. As master students, which of the following tasks you find the most difficult when you
write?

f) Writing essays )
g) Writing research papers (]
h) Paraphrasing a text ()
i) Classroom tasks C]
j) All of the above D

Q11. To what extent can each of the following factors have an influence on EFL students’
writing process?
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No influence Influence | Great influence

The lack of motivation and self-
confidence.

The teaching method, the environment,

and teachers’ feedback and assessment.

The lack of writing activities and
reading tasks in the educational

institutions.

The lack of students’ interest in the
subject matter.

Q11. Do you think that it is important to enhance your writing skill?

a) Yes (] byNo ()

Section three: Edublogs and Writing Productivity

Q12. Do you use internet platforms for studying purposes?
a)Yes (] b)No (]

Q13. Do you use any social educational networking tool to develop your skills in the

language? [:]
a) Yes (] b) No
Q14. Do you think that nowadays web tools may help EFL students in developing their

language skills, more specifically their writing skills?

a)Yes () b)No ()
Q15. Which of the following web tools do you think are beneficial for EFL students to

enhance their language skills and competencies?

e) Educational blogs (]
f) YouTube channels ]

g) Websites D
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h) Social media C]
Others:

Q16. Do you know what blogs / educational blogs are?
b) Yes (] b) No( )

Q17. To what extent do you agree with these statements:

Strongly | Agree | Neutral | Disagree | Strongly
agree disagree

Blogs represent an external

supportive source of learning.

Blogs function as an efficient
collaborative learning method.

Blogs contribute to the enhancement

of foreign language skills.

Blogs are represented as an

appropriate social constructivist

learning environment.

Q18. Do you think that educational blogs can improve foreign language skills outside the

classroom?

a)Yes () b)No (]

Please, explain how?
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Q19. Do you think that educational blogs would help in:

Yes | No | | do not

know

Providing students with opportunities to develop knowledge and

improve language skills (specifically writing skills).

Facilitating students’ critical thinking skills and reflective learning.

Examining your ability in the target skill(writing) by delivering
tips, quizzes, and tasks to perform.

Stimulating students’ sense of collaboration , creativity, and

boosting autonomy.

Q20. Benson (2001) defines autonomy as “the capacity to take control of one’s own learning”
(p46). Do you support what is called “learner autonomy” on relying on external sources to

develop one’s language skills and take charge of one’s learning, during the learning process?

a)Yes (] b)No (]

Explain, please.

Q21. How do you find relying on educational blogs, as an autonomous leaning tool in

improving your writing productions?

a) Very useful () b) Useful () c) Notusefulatall ()

Thank you for your effort, time, and collaboration.
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Appendix 06: Focus Group Final Questions

Gear participants, \

The focus group discussion attempts collect data for the accomplishment of a

master dissertation. The main purpose of this discussion is to explore your attitudes
towards “The Role of Educational Blogs as a Learning Model in Enhancing EFL
learners’ Writing Productivity. Indeed, we would be highly thankful for taking part

within our group discussion.

\ Thank you for your collaboration./

Q.1: What do you think about educational blogs?

Q.2: What kinds of writing aspects and information you have discovered most relying on

educational blogs?

Q.3: What are the advantages over the reliance educational blogs?

Q.4: Which sections from these blogs you think will help improve your productive skills
(writing skills specifically)?

Q.5: What are the major writing elements you think you should improve/ or the major issues
you face while writing?

Q.6: To what extent do you think that educational blogs may enhance your writing

productivity?

Thank you for your effort, time, and collaboration.
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