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Abstract

Speaking skill is one of the four skills that should be developed as a means of effective
communication in second language learning contexts. In the English as a Foreign Language
(EFL) pedagogy environment, how to increase speaking competence and to produce correct
pronunciation tends to be a crucial question among teachers. Many EFL learners find
difficulties in pronunciation. This dissertation attempts to demonstrate the improvement of
EFL learners’ pronunciation through the use of the audio-visual aids (AVA). The main
objective of this present work is to highlight the effectiveness of those pedagogical tools in
enhancing learners’ speaking skill and pronunciation. Throughout this study, we hypothesize that if
audio visual aids are properly exploited, they could help to improve EFL learners’
pronunciation. This study is divided into two parts, descriptive study that involves two
chapters and analytical study. In order to test our hypothesis, we designed a questionnaire
which was administrated to first year LMD students in the Department of Foreign
Languages, the English Division at Mohamed Kheider Biskra University. We also
conducted another questionnaire that was administered to the teachers of the phonetics and
oral expression at the same university. The results obtained confirmed our hypothesis.
Additionally, it showed that the teachers and students consider the AVA an important tool

that should be used in classroom to enhance pronunciation.

Key words: EFL learners, Pronunciation difficulties, Audiovisual aids, First year LMD

students
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1. Introduction

Nowadays, English is used in different fields like technology, economics, politics and
education. However, teaching this language as a foreign language faces a number of hurdles
that constitute real impediments that stand in the way of learners. One of the most serious
problems that hinders students in both comprehension and production of speech is the
phonological level. Indeed, teaching and learning pronunciation constitute one of the pillarsof
acquiring proficiency in the target language. Therefore, improving learners’ pronunciation is
deemed crucial if we want to develop learners’ linguistic and communicative competence.
Teaching the phonological aspect of the language is above all meant for improving

learners’communicative skills. As a matter of feet, teaching pronunciation constitute a key

element in the teaching learning process.

Traditionally, teaching pronunciation was conducted in the classical classroom format,
relying mainly on the teacher and the board. However, with the development in technology
and the new teaching methodology new technigques and new tools have been introduced in
teaching pronunciation. Such media included both audio and visual means which
cancontribute in the development of foreign language learners’ pronunciation. Today,
many new innovations have been introduced in the language classroom to assist both

teachers and learners. Audio and visual aids are among these innovations.

1. Significance of the study

At the phonological level, correct pronunciation is one of the most important aspect of
language learning that foreign learners should master. Correct pronunciation means simply
clear and correct communication. Therefore, developing learners’ oral skills requires
developing both comprehension and production of speech. The medium through which this

realized is proper and correct pronunciation. In other words, if we aim at developing learners’



fluency and accuracy we need to focus on both segmental and suprasegmental pronunciation.

This goes through improving learner’s production of individual sounds and connected

speech.

In fact, this can be achieved only if we adopt appropriate methodology in teaching
pronunciation. Improving classroom context can be done the use of adequate teaching media.
In the case of teaching pronunciation many tools can be adopted. Therefore, we believe one of
the best ways to improve learners’ pronunciation the is the incorporation of audio-visual media.
They can constitute very efficient pedagogical means to enhance learner’s pronunciation

and thereby contribute in developing their speaking skill.

Therefore, the main focus of the present study is to show how these pedagogical tools
can be appropriately used in order to boost foreign learners’ pronunciation. We would like also to

show how to exploit them properly in the teaching of pronunciation.

3. Statement of the problem

Mastering the phonological aspects of target language is fundamental in language
learning. The ability of pronouncing correctly helps on clarifying the message. The
miscommunication or the confusion of what meaning we should select among many others
often comes from the pronunciation errors. As a result, there must be a focus in teaching
pronunciation and finding the best methods to develop it. In order to reach our objective in
helping foreign language learners to overcome pronunciation difficulties teachers make use of
different teaching techniques. However, these techniques sometimes show their weaknesses.
Therefore, in teaching English as foreign language we have to conduct teaching pronunciation
by using audio-visual tools. These tools have proved their efficiency in helping both teachers

and learners. These tools are not only attractive to the learners but



allow rich exposure to the TL and therefore, contribute considerably in improving FL

learners’ pronunciation.

4. Research questions
Through the present study we intend to raise and answer the following questions:
1. Could AVA help in improving EFL learner’s pronunciation?
2. What could be the best ways to use these teaching devices?
5. Hypothesis

In our study we start from the assumption that if AVA are properly exploited, they

could help improve EFL learner’s pronunciation.

6. Research methodology

We believe that the choice of the method is often dictated by the nature of the issue
under investigation. In the case of our study, we opted for qualitative method. Our main

data gathering tool will be a questionnaire.

7. Sampling

To conduct our study, we choose to work with teachers both phonetics and oral
expression at the branch of English at Biskra University. We will also distribute a
questionnaire to first year students. The sample will be randomly selected. The number of
teachers will be 5 of phonetics and five of oral expression. The number of students of our

study will be forty students.



8. Structure of the dissertation

The present study is divided into three chapters. The first one focuses on the
development of students’ speaking skill more precisely on pronunciation element. It
includes the definition of speaking skill and its importance and elements .it focuses on the

element pronunciation, its importance in communication, the reasons of mispronunciation.

The second chapter discussed the effects of audiovisual supports. It contains an overview
about that innovative technique, definition, the purpose from use it in educational system,

types of audiovisual supports, and its effects on promotion the learners’ pronunciation and

speaking skill.

The third chapter is devoted on practical part. It concerns with the evaluation and
analyzing of gathering data from the questionnaire with general conclusion about the

effectiveness of audio-visual aids in teaching and learning process.



Chapter one

The Speaking Skill and Pronunciation



Introduction

Teaching English language as a foreign language faces a number of hurdles that
constitute real impediments that stand in the way of learners. One of the most serious problems
that hinders students in both comprehension and production of speech is the phonological level.
Indeed, teaching and learning pronunciation constitute one of the pillars of
acquiring proficiency in the target language. Therefore, improving learners’ pronunciation is
deemed crucial if we want to develop learners linguistic and communicative competence.
Teaching the phonological aspect of the language is above all meant for improving learners’

communicative skills. As a matter of feet, teaching pronunciation constitute a key element in

the teaching learning process.

This chapter tries to give a set of definitions about speaking skill and pronunciation

introduced by different scholars. Also, explaining the role and the parts of the pronunciation.

Finally, we are going to mention the factors that effect on learner’ pronunciation.

1.1 Definition of the Speaking Skill

Speaking is one of the four language skills and the most important one to be well
rounded communicators. Many EFL learners give a priority to master this skill in order to
master in English. Different definitions have been suggested by researchers and scholars.
Burns (1997) states that:”’ speaking is a complex skill that must be acquired and practiced

over time’’. Furthermore, it is the means with which learners can communicate and express

their emotions and ideas.

Moreover, speaking needs that learners understand when, why, and in what ways to
produce language (Burns & Joyce, 1997).according to Nunan (1991) declares that “the most
people, mastering the art of speaking is single most important factors of learning a second or

FL and success is a major item of the ability to carry out a conversation in the language.’’



In addition, (Florez, 1999, p. 1) indicates that “speaking skill is an interactive process of

constructing meaning that involves producing, receiving, and processing information”.

1.2 Definition of Pronunciation

Most EFL leaners want to be able to speak English fluently with good pronunciation.

It is the first thing that learners learn in English. We can say that the pronunciation is the oral

and the physical process of producing sounds in a language. Hornby says that “Pronunciation is
the way in which a language is spoken, the way in which a word is pronounced, the way a person
speaks the words of a language” (1995, p.928). Depending on Cambridge Advanced Learner's
Dictionary & Thesaurus, pronunciation is the process of saying words with giving the
importance to the spoken stress and rhythm. More than that, Morley considers

pronunciation “an integral part of oral communication” (1991, p. 496). In other words, it is the
matter of working on producing the smaller chunks of language such as phonemes,
morphemes, words, collocation, and phrasal units.

A great number of researchers promote the serious roles that pronunciation plays in

communication. Pronunciation is the production of a sound system which doesn't interfere
with communication either from the speakers’ or the listeners’ viewpoint (Paulston & Burder,
1976). Furthermore, Pronunciation is the way of uttering a word in accepted manner
(Otlowski, 1998).

From the different definitions above, the pronunciation is viewed as a fundamental

key for clarifying the message and communicating successfully.

3.1 The Role of Good Pronunciation in Communication

At the phonological level, correct pronunciation is one of the most important aspect
of language learning that foreign learners should master. Correct pronunciation means simply

clear and correct communication and it provides for EFL learners to be good communicators.



Improper pronunciation can lead to misunderstanding and an ineffective communication.
According to Hismanoglu (2006),’> pronunciation instruction is very important for oral
communication’’. Moreover, the confidence and the competence in pronunciation should be
developed by learners in order to have good speaking skill and as a consequence developing
the other skills like vocabulary.
1.4 Features of English Pronunciation

English pronunciation is a combination of sound segments in order to express any
message. Morley (1991) states that” effective English pronunciation training should include
both ‘segmental’ and ‘suprasegmental’ aspects”. The speaker or the learner needs to construct
clear and correct structure depending on those elements for better pronunciation. They
considered important for simplifying learners’ procuration of the L2 phonological level.

1.4.1 Suprasegmental Features

Suprasegmental Is: “A term used in phonetics and phonology to refer to a vocal
effect which extends over more than one sound segment in an utterance, such as a pitch, stress
or juncture pattern. In its contrast with ‘segmental’, it is seen as one of two main classes into
which phonological units can be divided” (David Christal, 2008). Suprasegmental or the
prosodic features are speech techniques that applied to multiple segments. They refer to the
speech aspects beyond the level of the individual sound, like intonation, rhythm and stress.
Besides learning grammar and vocabulary, learners must improve the stress, rhythm and
intonation (called also prosodic characteristics of Speech) in order to be understood while

speaking English because they affect the quality of communication to a great extent.

1.4.1.1 Word Stress

Basically, Stress means that the speaker of English needs to make certain syllables in
a word longer, lower and higher in pitch. It is one of the suprasegmental features that requires

using degree of force in producing a syllable. Every word (except function words like articles

8



and prepositions) in English has only one syllable with stress. There are five principle rules

about word tress:

1-Most of nouns with two syllables have the stress on the first syllable, for example:

Pro’duct ex’port

2- Most of adjectives with two syllables have the stress on the first syllable,

Clev’er hand’some

3-Words that end with tion, cian and sion have the stress on penultimate syllable

(penultimate = second from end)

Permis’sion revela’tion

4-Words that end with ic have the stress on penultimate syllable.

Geolog’ic poet’ic
5-Words that end with ee, oo and most of verbs with two syllables have the stress on the last
syllable.
Export degree
1.4.1.2 Intonation

The melody in the speech is called intonation or pitch. Intonation is defined by
Cambridge Dictionary as:’’ the sound changes produced by the rise and fall of the voice when
speaking, especially when this has an effect on the meaning of what is said’’. Controlling
intonation is important and powerful tool for communication in English. In other word,
intonation is the combination of stress and the pitch variations. The misuse of intonation
makes confusion for the listeners about the intended message and may lead to wrong
impression. So, EFL learners must understand how to use this tool to convey proper meaning,
emotion and expression. There are three intonation patterns:

9



1 Rising intonation
The pitch begins to rise on the accented syllable and it continues to rise till the end of the

tone unit. We can find this pattern in open choice alternative questions or, YES or NO

question.

1 Falling intonation

The pitch begins to fall on the accented syllable and it continues to fall till the end of the
tone unit. It is founded in declarative statements, exclamatory sentences, tag question eliciting
agreement, WH questions and commands. For example:

“We really ought to visit him, should not we?”
I have to work late tonight.

Sit down!

1 Partial falling intonation
Is used when we want to make a partial statement; that is, to say that something applies
partly, to some extent, but not completely. Also, is used in negative statements.
She wasn’t very pleased.

1.4.1.3 Rhythm

Rhythm is the musicality of English language. It is created by stressing some words
or syllables and distressing others. Rhythm comes from the combination of the two types of
stress; Syllable stress in words and Word stress in sentences. Word stress in sentences is
important to the meaning because they carry the content of the sentence. Those content words

are: main verbs, nouns, adjectives, adverbs, negatives, WH words and interjections. Rhythm

10



is also about distressing the non-content words (not essential). Non-content words include:

articles, conjunctions, prepositions, pronouns, auxiliary verbs.

1.4.2 Segmental features

English has a system of sound which is made up of phonemes that carry the potential
to make meaning. Each sound in a word or phrase is considered as a segment. Depending on
Crystal D A Dictionary of Linguistics and Phonetics, the segment is a term used in phonetics
and linguistics primarily to refer to any discrete unit that can be identified, either physically or
auditorily, in the stream of speech. The segmental features or the phonemes are the individual
sounds that make the differences of meaning between one word from another. According to
IPA (The International Phonetic Alphabet), phones or the phonemes are the basic phonetic
units. They divided into two classes; vowels and consonants, which are the basis for English
pronunciation. According British Received Pronunciation, the sounds of English are

represented by 44 symbols called phonemes: 24 consonant sounds and 20 vowel sounds.

1.4.2.1 Vowel sounds

According to Oxford Living Dictionary:”’ the vowel is a speech sound which is
produced by comparatively open configuration of the vocal tract, with vibration of the vocal
cords but without audible friction, and which is a unit of the sound system of a language that
forms the nucleus of a syllable’’. In addition,”” vowel is defined as one of a class of speech sounds
in the articulation of which the oral part of the breath channel is not blocked and is not
constricted enough to cause audible friction’” (Merriam Webster Electronic Dictionary. The
vowel is a letter of the alphabet (a, €, i, 0, u and sometimes y) that represents a speech sound

created by the relatively free passage of breath through the larynx and oral cavity.

The following table shows the short vowels, long vowels (monophthongs), and

diphthongs in English.
11



Table 1.1 The IPA Vowels Sounds

Long vowels Short vowels Diphthongs

/i:/ feet N/ fit [ai/ pride

/u:/group /al umbrella [er/ rain

/3:/ first /el met /51/ oil

/3:/horse [l apple /at / out

la:/ park /o/ motto leal there
/a/ again [306/ coast
/O/ put /Gal pure

Ira/ clear

Vowels are classified according to the position of the tongue whether is high or low, in

the front of the mouth or in back and about the lips rounded or not.

*High vowels:
li:l, W, lul, lol.
*Mid vowels:

lel, lol, a1, Ial, I3].
*Low vowels:

Il lal.

*Front vowels: the tongue is in the front part of the mouth and the front part of it is raised to

the hard palate.

il I, [el, Iel, leel.
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*Central vowels:

1al, IAl.

*Back vowels:

lu:l, 151, 1ol, Il lal, I, lol, [a:l.
*Round vowels: lips are protruded.

lu, v, lol, I3l

VOWELS
Fror Central Back

Close 1oy -t s u
1Y O
Close-mid c-h DNO X + 0O
=]
Open-mid - 3343 A *D
_x e
Open as- e a-o

Figurel.1 Where Vowel Symbols Appear in Pair (Ladefoged and Keith Johnson, 2010)

1.4.2.2 Consonant Sounds
Consonant is’’ one of the speech sounds or letters of the alphabet that is not a vowel.
Consonants are pronounced by stopping the air from flowing easily through the mouth,

especially by closing the lips or touching the teeth with the tongue’’. (Cambridge Dictionary).

According to IPA, the consonants are presented as the following:

pay [p]
bay [b]
may [m]
tie [t]

die [d]
no [n]
cake [K]
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go [g]

sing [n]
fee [f]
Vow [v]
so [s]
Z00 [2]
thigh [0]
they 8]
show 1
Jacques [3]
church [t
judge [d3]
lie [
rye [r]
yes 0]
weigh [w]
hay [h]

1.4.2.2.1 Place of articulation

The place of articulation is where in the vocal tract the obstruction of the consonant
occurs, and which speech organs are involved. Major places include bilabial, Labio-dental
lingua-dental, lingua-alveolar, lingual palatal, lingua-velar, glottal. Bilabial: articulated by
the lower lip and upper lip (/m/ /b/ Ip/ Iwl).

Labio-dental: articulated by the lip and teeth (/f/ Iv/).

Lingua-dental: articulated by the tongue and teeth (/6/ /d/).
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Lingua-alveolar: articulated by the tongue and gum ridge (/t/ /d/ /s/ Iz/ Itfl &g/ In/ /] It]).
Lingual palatal: articulated by the tongue and hard palate (/I/ /3/ It/ lj!

Lingua-velar: articulated by the tongue and soft palate (velum) (/k/ /g/ In/ Iwl/).

Glottal: articulated by the glottis (/h).

English consonants can be divided into two categories; voiced or voiceless. When

producing voiced sounds, the vocal cords which located in the throat vibrate. But when

making voiceless sounds, the vocal cords do not vibrate.

Place Adjective
lips labial
tecth dental

Nasal cavity Srcoles
. ndge alveolar
palate palatal
——— velum velar
e uvula uvular
pharynx pharyngeal
palate velum larynx laryngeal
alveolar rnidge

dottis gottal

lip teeth

Tongue

uvula
(raised)

tongue tip
pharynx

lip
cpiglottis

glottis

(space between
vocal folds)

Figure 1.2 Sagittal Section of the Vocal Tract Showing the Place of Articulation in

English (Peter Ladefoged and Keith Johnson, 2010, p.11)
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Table 1.2 List of Voiced and Voiceless Consonants in English

Voiced| Voiceless Examples
/dl 4y dug tug
b/ Ip/ ball Paul
N/ If] vile file
I Isl zoe sue
lg/ Ikl girl curl
I3/ iy Asian agin'
/d3/ 1tf/ Jill chill
15/ 10/ either ether

1.5 Factors Influencing Learners’ Pronunciation

As mentioned before, pronunciation is an important key in communication process.
In fact, learning pronunciation is a difficult process because of several factors that effect on
the development of EFL learners’ accurate pronunciation. Poor and incorrect pronunciation
will make misunderstanding for the intended message for both speakers and listeners.
More than that, it will lead to negative impact and influence on their confidence. Those
factors and hurdles can be internal or external ones.

1.5.1 Language interference

A learners’ first language has a deep and strong influence on the process of learning

English pronunciation. Each language in the world has its own varieties and accents. It is
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harder especially if there are some sounds do not exist in their mother language. The
degree of difficulty in learning pronunciation depends on how the EFL native language is
different from English. The similarities between the mother tongue and the target language
can influence on the pronunciation. For instance, it is easy to move from French to English
language but it will be more difficult to move from Arabic to English.

1.5.2 Learners’ age

It has been noticed by a great number of researchers that the age of the learner has a
marked influence in the way of learning pronunciation. It is easy step for the younger
learners to acquire the language accuracy than the adults. That does not mean that the
adults cannot learn the L2 or FL, but it will be harder for them.

1.5.3 Learners’ Attitude and psychological factors(motivation)

It is an important factor that affect in a bad way on learners’ pronunciation if the

attitude of the learners is negative. The positive toward learning English allow for learners
to learn faster. If the learners are motivated and interested to learn then it will affect on

pronunciation perfectly. But when the leaner does not care, it hard to reach the level.

1.5.4 The amount of exposure

Practicing English is not only in the classroom. Learners who are surrounded by
native speakers or live in English community have the opportunity to use English and
communicate with it. But learners that are living in non-English speaking community, there
will be difficulties for them to practice speaking as well as learn pronunciation.

1.6 Teaching pronunciation

Teaching pronunciation is very important step and challenging task for both teachers
and learners that the teacher must undertake within classroom activities. Pronunciation has

always been perceived as a difficult task and neglected in learning and teaching process.
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This will help the learners to learn how sounds are articulated in the given language which
gives which helps them to improve their speaking skills. In addition, teaching pronunciation
to the learners will give them the opportunity to improve their communicative skills.
Therefore, the teacher must give instructions and show them the correct way of how English

is spoken by the natives.

Besides, the learners also need to concentrate on the pronunciation basics. The most
important step that the teachers should consider is how to make the learners motivated
towards learning pronunciation. There are different strategies that used by teachers to gain the
needed and desired objectives. For example, great number of teachers depends on using audio
visual aids in their teaching process as a facilitator tool. This point is going to discussed in the

next chapter to show how we use that tool in teaching pronunciation.
Conclusion

In this chapter we set different definitions of speaking skill and pronunciation by
different scholars and dictionaries. Then, we discussed the importance of correct
pronunciation in communication. In addition, we mentioned the different features and
elements of English pronunciation. Also, we discussed the factors that influence on the
learners’ pronunciation. Finally, we have given a look on the importance of teaching
pronunciation in classroom and how the teacher can guide the learners to fit their needs in

speaking skill.
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Chapter Two

The Use of Audio-Visual Aids In

Teaching English Pronunciation



Introduction

The application of technology in teaching and learning process has greatly helped
EFL learners and teachers. With the development in technology and the new teaching
methodology, many different forms of innovations and new techniques have been entered
the classroom and introduced in teaching and learning process. Among those applications
is using the audiovisual aids (AVA henceforth). Teachers rely on incorporation of the
AVA when producing their lessons to provide for learners extra understanding and
retening for the information. They can constitute very efficient

pedagogical means to enhance learner’s pronunciation and thereby contribute in

developing their speaking skil AVA or we call them the instructionl materials are
considered as an easy and understandable learning materials. In this chapter , we are
going to introduce those innovations and clarify how they can enhance EFL learners
pronunciation.
2.1 Definition of the Audiovisual Aids

The term Audio-visual is a combination of two words: audio referring to the
material which we use hearing sense, and visual referring to that which we use sense of
sight. AVA are innovations and equimements used to present information.Kinder and
James S(1942) stated:’’ Audio visual aids are any device which can be used to make the
learning more effective, more concrete, more realistic and more dynamic’’.According to
Burton,(1955),”’ Audio Visual aids are those sensory objects or images which initiate or
stimulate and reiforce learning’’. Additionally,McKeon and Roberts(as cited in
Rather,2004,p.52) assert that, “Audio-visual aids are supplementary devices by which the
teacher through the utilization of more than one sensory channel keeps to clarify,establish

and correlate concepts, interpretations and appreciations’’. A great number of researchers

claim that learning is gained by senses. Sight sense contributes 40% in this process of
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getting knowledge, while 20 is provided by the audibility sense . Hence, the AVA can be
an effective and appropiate tool for the EFL learners’ skills enhancement. Audiovisual
aids are technical devices that have a great influence in making teaching effective and the
best dissemination of knowledge .
2.2 Types of the Audiovisual Aids

In modern educatuional system, many teachers rely on using audio visual
materials in their teaching session as facilitators to pass on the information. They adopt
those aids to avoide learners’ tediousness and motivate them for learning. AV A enable the
EFL learners to listen, see and learn faster.Generally, AVA are classified into three
types:audio aids, visual aids and audio visual aids.

2.2.1 The Visual Aids

Visual aids are those instuctional devices that can be seen. Visual aids can
abounds a great contribution to the students for understanding the information and retain
it. Hence, teachers include different types of visual aids when delivering their lessons. By
using visual tools in the classroom, teachers are able to make the content of the courses
more accessible to awider range of students. Visual aids are powerful tool for the teachers
to enhance the way of presenting the topic. The visual presentations can appeal directly to
the learners’imagination as well as powering the spoken words. If visual aids are used
wellby the teacher they will strengthening the presentation by involving the learners in

the task. They can also be a helpful reminder for both teachers and learners.

There are various kinds of those materials that can be used throughout teaching
learning process. We are going to mention the most commonly used in classroom.They

are as follows :
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2.2.1.1 Data projector
A geart number of teachers make use of the data projector.According to

Cambridge Dictionary:’’Data projector is a piece of electronic equipment that is used to
show information from a computer screen on a large screen’’. This device can be so
useful for the students to make better notes taking. The good thing in this material is that

un case the learners missed some point, they can ask the teacher to repet the slide.

Figure 2.1 Data Projector Model.

2.2.1.2 Slideware

Slide ware is software for showing created presentations and displaying slides in
an electronic device or in a projection screen shows such as Microsoft PowerPoint,
Google Drive Presentation, and others. Currently, the most popular slides producing
software used in educational system is PowerPoint. Microsoft PowerPoint a kind of visual
aid that if used properly, it can really help in lessons presentation It is great and easy way
to show information and helps the teacher to organize the speech in better ways.
Moreover, it makes the presentation lively by using different colorful visuals and
examples. It also helps the audience to concentrate on the presentation, attentive and
engaged in the different classroom tasks. There are some tips to follow when using this
software. The teachers must keep the presentation simple and short like using no more
than three to five points per slide. He should not also write notes under the slides for his

benefit because that will distract the teacher and the learner.
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2.2.1.3 Posters and Flip Charts

They are visual materials and large pad of papers series and pictures with or
without words. Posters and flip charts can be prepared in advance and requires no
technical expertise. They are used during the session for presenting and recording
information. Posters and flip charts are easy to set up and allow creating an esthetic and
motivational atmospheric. Besides, they can attract the learners’ attention to gain the
information easily. When posters and flip charts are used when introducing the lesson to
the learners, it becomes more real and contextualized and the learners can get an
overview of the topic.
2.2.1.4 Handouts

According to Oxford Collocations Dictionary, handout is:” a document that is
given to students in class or people attending a talk, etc. and that contains a summary of
the lesson/talk, a set of exercises”. Handouts are usually used to help the EFL learners to
memorize easily. The teacher can use the handouts if the information is too detailed to fit
on a slide. Also, they are used to give the learners the full records of the teacher’s
findings.
2.2.1.5 Green / White Boards

Black and white boards are the simplest visual teaching tools that associated and
included in teaching and learning process. They are widely founded in schools and they
are easy to use. Using black/ white boards helps the teachers to clarify the title and record
the important points when introduce the topic. Since sight sense contributes 40% in the
process of getting knowledge, green and white boards offer for the learners the

opportunity to gain the information in different formats.
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2.2.2 The Audio Aids

The audio aids are those innovations and instruments that can be heard. Audio aids
function as helpful facilitators for motivating EFL learners to acquire foreign language
and improve their speaking skill. In one hand, they give them the opportunity to hear the
language as it is spoken and used by the natives. In other hand, they attract the learner’s
attention and motivate them to be engaged in classroom learning activities. Audio devices
can have different models, they include tape recordings, radio, songs...etc. The following
instructional devices can be used by the teachers and learners in order to enhance and
facilitate the way of learning FL.
2.2.2.1 Radio Broadcast

In the teaching-learning process, it is very important to give the learners a chance
and opportunity to enrich their speaking skill by applying different listening activities.
Radio is one of the audio aids that can be used in classroom as listening activity for
enhancing learners’ pronunciation. It is one of the most affordable educational
technologies available for using in classroom. In addition, it can be a powerful tool for
presenting the lesson in better way. It provides knowledge about different topics. Odera
(2006, p.02) said that:

“Radio technology is viewed by teachers as a useful tool for teaching and
learning languages like English, French, German and Kiswabhili at all levels of
education. Language programmes on radio helps to increase the students’
mastery of vocabulary and pronunciation as students learn to imitate the radio
presenters. She further noted that if this learning resource is carefully selected

and used, then learning becomes more interesting effective and meaningful”.
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2.2.2.2 Audio Recordings

It is an instrument on which a sounded information has been recorded. It is quick
and effective tool that provides for learners the opportunity to listen to the different
English accents and enhance their level in pronunciation. Audio recordings give the
learners the ability to listen to the recorded sample and repeat it when it is necessary.
Learners can record their own discussions and speech; that may help students to improve
their pronunciation. It is also helpful for the teacher to evaluate his students speaking
skills.
2.2.2.3 Songs

Song is another type of audio aid that can be used in designing activities in a
language classroom. Undoubtedly, songs take a vast part in people’s lives and they are
familiar to everyone. Eken (1996, p 46) enumerates different reasons for using songs in
classroom. He mentioned that” Some teachers may use them to focus on frequent learner
errors in a more indirect way”. One of these errors can be mispronunciation problems that
the EFL learners’ face. Also, songs can pick learners’ attention easily and make them

more attentive and engaged in classroom tasks. Harmer stated that:

“Music is a powerful stimulus for student engagement precisely because it
speaks directly to our emotions while still allowing us to use our brains to
analyze it and its effects if we so wish. A piece of music can change the
atmosphere in a classroom or prepare students for a new activity. It can amuse
and entertain, and it can make a satisfactory connection between the world of the

leisure and the world of learning”. (2007, p. 242)
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2.2.2.4 Audiobooks

Audiobook is a technological tool that provides an audio form or version of a

printed text book read loudly usually by an author or an actor. Researchers claim that

audiobook have notable effects on learners’ pronunciation level. (Couper, 2003) postulate
that since there is a close relationship between listening skill and speaking skill, hearing to
audiobook can improve learners’ awareness about producing the correct pronunciation.
According to a study which conducted by Saka (2015) that based on investigating the
effects of AVA on pronunciation. She found that there is a positive attitude in

pronouncing performance when using that innovation.

2.2.2.5 Headphones

Headphones is an audio component that allow the learners to focus and make the
learning and teaching more entertaining. Because of the distractions whether from the
noise inside or outside the classroom, it is difficult for students to keep concentrating
almost the time. Using headphones can help in keeping them on the same level and to pay
attention to the course. The validity of headphones in the classroom can encourage

learners to keep learning by aiding them to hear better.

Figure 2.2 Headphones
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2.2.2.6 Microphone

Each student in the classroom has to be able to hear and understand what the
teacher says So, providing the classroom with audio system like microphone will
definitely allow the teacher's voice to be clearly heard and understood specially if the

teacher face voice problems.

Figure 2.3 Microphones.

2.2.3 The audiovisual Aids

Dr. Mark Ross; a professor in University of Connecticut, said:” Hearing is the
primary channel for learning. The more children hear, the better they learn”. According to
Merriam Webster Dictionary, audiovisual aids are defined as:” instructional materials
(such as DVDs) that make use of both hearing and sight. The educational audiovisual
aids are designed to help the teacher and the leaners by using the two senses of sight and
hearing. They help to engage the learners in more tasks, and also keep them interested.

While using audiovisual aids, teacher should make a good and appropriate use of

those devices for effective teaching and learning process. There are various kinds of
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audio-visual aids that can be used be the teacher in classroom. Some of which can be used

by teacher in teaching as follow:

2.3.1 Videos

Videos is a combination of sight, sounds and motion. Using videos in classroom is
one of the most valuable resources that applied in education in order to facilitate language
teaching and learning. It makes the classroom interesting, more interacting and
challenging. Moreover, they show the learners how the English is used naturally by
natives. Besides, videos allow for teachers to provide more information and activities in
less time. They give the complete freedom to control in the process of presenting the

topic; he can stop, start and repeat it for several times whenever it is necessary.

Videos can bring actions, scenes and sounds into presentation which the learners
can enjoy the dialogues of speakers and practicing pronunciation. There are a lot of

education videos available in YouTube that the teacher can rely on.

2.3.2 Television

Television is a medium that can be used for educational purposes. There are some
programs and shows are designed to have an educational content that teacher can apply in
classroom. Besides, it will be helpful for the teachers to know the popular programs that
their students are watching and interesting with. While presenting the topic, teachers must
make a connection between the television program and the topic being studied. The
teacher’s role here is how to make the students focus on the speaker's way of speaking,
intonation, gestures, and expressions to develop their language skills.

2.3.3 Language Laboratory
According to Cambridge Dictionary, language laboratory is,” a room in a school

or college in which students can use equipment to help them practice listening to and
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speaking a foreign language”. It is an audio or audio-visual innovation used as an aid in
modern teaching and learning process. It enables students to train pronunciation of
foreign languages loudly through casual. Additionally, it offers texts, pictures, audios and
videos that can be easily integrated. Modern language laboratory is decorated with all the
necessary elements including computers, headsets, microphones, tape deck. Learners can
individually read a text and then listen to the audio version of the text so that they learn
the correct pronunciation.

Moreover, students can read a text and at the same tome. Modern language laboratory
consists of various components. Among these components are the following:

2.3.3.1 Computers

Computers are important part in modern language laboratory. Teacher and
students have computers front of them that requires advanced software in order to derive
all its possible capability. Computer can support learning by organizing information and
sharing it with all the classroom members specially if they have large classrooms. In
addition, they can give offer for the learners an extra explanation to an effective learning.

2.3.3.2 Headsets with a built-in microphone

It designed to facilitate communication between the people who use the lab

(teachers and students). It takes place in different activities whether listening activity,
speaking activity or both. Headsets with a built—in microphone allow for the teacher and
the students to hear and speak to each other with clarity and reliability.
2.3.3.3 Furniture

Language laboratories should provide specific and fundamental elements such
like large class space, chairs, desks...ete. The classroom designs must be flexible and can

be arranged to help the teacher and learners to connect to each other. The furniture for the
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learning environment should provide qualities of comfort for the learners and allow for

their needs to meet so that they can engage in classroom activities.

Figure 2.4 Language Laboratory

2.4 The Importance of the Audiovisual aids in Teaching English Pronunciation

Audio visual aids are useful and important materials that help both learners and
teachers in learning and teaching process. The importance is that those devices can easily
make that process more attractive, interesting and best dissemination of knowledge. In
other words, they can improve the way the lesson is planned and provide the learners with
authentic situation. As well as, they put them in the contexts and make the learning
real as possible. AVA considered as a key that match the way of teaching to the learners’
learning style. Also, students can easily understand the pronunciation and imitate the
words and relating the situations with them those words. In addition, AVA give the
students the opportunity to see and to hear the foreign language as it is used by native
speakers in real life situations and promote. Moreover, AVA can save time and energy in
the classroom since they are easy to prepare.

AVA can be used in teaching pronunciation and phonetics. For example, the

teacher can use the visual aids for showing the stressed syllable or one of the other
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pronunciation’s elements by underlining or coloring that syllable or element. So, we
can classify the advantages of the AVA as the following:

"1 They are cheap and simple to use in normal classroom.

71 Improve learners’ comprehension ability.

1 Learners become comfortable as well as attentive in the classroom.

1 AVA allow for the students to make the information gained long-lasting and easy

to retention it.

71 AVA can save time and energy in the classroom.

1 They help the teachers to develop different activities.

1 AVA can be used for any age or ability group.

1 They maintain a high level of interest in the lesson.

1 AVA are attractive and easy to understand.
2.5 The constrains interrupting the use of the audiovisual aids

Although the audiovisual aids are designed to facilitate the teaching learning

process, there are number of challenges and factors that interrupt the use of those
materials in classroom. The teacher is the key of the success or failure of the process. If
the materials are not used or selected correctly, the aim of the lesson cannot be gained.
The following factors can be the most constrains faced by the learners and teachers when
using AVA aids:

CJ  Misusing and the improper selection of the material (do not related to the subject).

] The quality of the sounds or the visions may not be good and clear.

"1 Some teachers do not know how to use technology (incompetence in using

technical materials).

71 The language level of the audio or video cannot be appropriate for the learners

(language difficulty).
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] The absence of proper and well preparation.

71 The lack of finances and poor maintenance of suitable materials

[J The difference between learners’ needs, learners’ competence, and their interests.
13.2. Principles for using Audiovisuals

To get well feedback from using audiovisual aids, the teacher needs to follow some
guidelines and principles. Some points need to be considered when using the AVA aids
such like the quality of the material, the group of the learners whom it is to be used,

selection of the appropriate material...etc. We can summarize it as the following:

1 Simplicity: For example, use simple diagrams because simplicity is the key to

gain the learners’ attention and interest.
(1 Selection: the materials should be selected properly and related to the subject.
1 Using different kinds of materials (according to the activity).
1 The materials should be used skillfully.
1 The material should be suited for the maturity level of the students.
71 The teaching aid must be displayed properly so that all the learners are able to see
and hear it.
'] The teaching aid must suit the learners’ age.
"1 The teacher must should familiarize with the use of the technical material.
71 In some cases (for example when using language laboratory), the teacher must
help the students and give them instructions.
Conclusion
This chapter was on overview about the audiovisual aids and its use in classroom.
It tackled the definition of AVA. We mentioned its different types and importance for the

teachers and students. We have also shed light on constrains that interrupt the use of those

teaching aids. Finally, we have mentioned some principles for using the audio-
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visual aids to obtain well feedback. It can be concluded that the use of AVA is nowadays
inevitable in the classroom. They are so beneficial for learners and help to reach to

effective learning and successful teaching if they used appropriately.
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Chapter Three

The Field Work



Introduction

The aim of this chapter is to investigate the effectiveness of the audiovisual aids in
the teaching and learning process and its role in improving EFL learners’ pronunciation.
This study was conducted with the participation of the teachers of phonetics and students
of first year LMD English at University of Mohamed Kheider Biskra. Two questionnaires
were addressed to get the teachers’ and students’ opinions towards using the AVA in
classroom. The results will be discussed and analyzed of the answers given by teachers and

students after the presentation of the research implementation

3.1 Methodology

In order to confirm or reject our hypotheses in the present research we used
descriptive method. The data gathering tool were used: a questionnaire admistered to first
year LMD students of English in foreign department of Mohammed Kheider Biskra

University, and a questionnaire for teachers of oral expression and phonetics.

3.1.1 Population

3.1.1.1 The Students

The sample selected for this study was students of Mohammed Kheider at
University of Biskra, the academic year 2018/2019. A sample of forty (40) students was

selected randomly from different classes.

3.1.1.2 The Teachers

We dealt with the sample of ten (10) teachers of Phonetics and Oral Expression
teachers from the division of English at Biskra University during the academic

year2018/2019. They were selected randomly.
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3.2 Description of the Questionnaires

3.2.1 The students’ Questionnaire

The students' questionnaire is distributed to 40 students of English in foreign
languages department of Mohammed Kheider Biskra University chosen randomly during
the academic year: 2018/2019. The questionnaires were divided into three sections. The
first section carries on general information mainly about sex and gender and English
career. The second section covers information about lack of pronunciation. It consists of 5
questions. The third section was about using of audio-visual aids in the classroom. It

consists of 8 questions including both the open ended and the close ended questions.

3.2.2 The teachers’ Questionnaire

The teachers’ questionnaire was submitted to the teachers of Oral Expression and
Phonetics at the Department of English, University of Biskra. The questionnaire divided
into two sections. The first section was about the degree of the teacher and his in-teaching
English in the University. The second section was concerned about teaching pronunciation
through Audio-Visual Aids. It consisted of 10 questions including both open ended and

close ended questions.

3.3.1 Analysis of the results of the Students’ Questionnaires

Section one: General information

Item one: Student’s gender
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Responses Male Female
Participants 8 32
Percentage 20% 80%

Table 3.1 Student’s gender
H male
M female

Figure 3.1 Student’s gender

The table and the figure show that the majority of the participants are female80%

while the male is just 20%. That means the most English students are females and they are

more interested in learning English.

Item two: Your choice of English

Responses Personal Imposed
Participants 32 8
Percentage 80% 20%

Table 3.2 The students’ choice of English
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M Personal
H Imposed

Figure 3.2 The students’ choice of English

The majority of the students stated that the choice of English was their own
decision (80%) and they are interested to study it while a few proportions said that they are

obliged to study it.

Item03: How often you do English speaking practice?

Responses Always Sometimes Rarely
Participants 5 27 8
Percentage 12.5% 67.5% 20%

Table 3.3 Students’ attitudes about times in practicing speaking skill

M Always

- Sometimes

- Rarely

Figure 3.3 Students’ attitudes about times in practicing speaking skill
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The table shows that 12.5% from the students are always practicing speaking skill.
67.5% answered that they are sometimes practice the speaking skill. The rest (20%) said

that they practice it rarely.

Item04: Do you find difficulties in pronunciation?

Responses Yes No
Participants 25 15
Percentage 62.5% 37.5%

Table 3.4 Students’ attitudes towards pronunciation difficulty

M Yes

H No

Figure 3.4 Students’ attitudes towards pronunciation difficulty

The table shows that the majority of the students (62.5%) face difficulty in

pronunciation whereas 37.5% said that they do not have problems with pronunciation.

Item 05: You encounter difficulties in pronunciation because of:
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Lack of motivation | Fear of making Lack of The
Responses and encouragement | mistakes when practicing classroom is
to speak English. pronouncing pronunciation not
the words enjoyable
and
interesting
Participants 9 22 9 10
Percentage 23.7% 57.5% 23.7% 25.6%

Table 3.5 The reasons behind pronunciation difficulties

the words

i lack of practicing pronunciation

M Lack of moticationand encouragemeny to speak english

M Fear of making mistakes when pronouncing and spelling

M Theclassroom is not enjoyable and interesting

Figure 3.5 The reasons behind pronunciation difficulties

From the results, we can see that most of the students (57.5%) consider the reason

behind facing the pronunciation difficulties is the fear of making mistakes when

pronouncing the words. Others (25.60%) said because of the classroom is not enjoyable
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and interesting. 23.70% from the students claimed that they have difficulties in
pronunciation because they do not practice pronunciation. The same percentage said that
the reason is lack of motivation and encouragement to speak English. We have asked them
also if they have other reasons. They answered that the lack of using the words or hearing

them can make it a hard to pronounce some words.

Item 06: How do you find the module of ‘Phonetics’?

Responses Very interesting Interesting Not interesting
Participants 11 19 9
Percentage 28.2% 48.7% 23.1%

Table 6.3 Student’s attitudes toward phonetics

M Very interesting
H Interesting

i Not interesting

Figure 3.6 Students’ attitudes towards phonetics
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The majority of the students (48.7%) answered that the module of phonetics is

interesting while 28.2% of them said that phonetics is very interesting modules. The others

claimed that (23.1%) phonetics is not an interesting module to study.

Item 07: Does your teacher correct your products in the classroom?

Responses Yes No
Participants 25 14
Percentage 64.1% 35.9%
Table 3.7 Teachers’ correction of students’ product
M Yes
ENo

Figure 3.7 Teachers’ correction of students’ product

The table demonstrates that most of teachers (64.10%) do not correct their

students’ production. whereas 35.9% said that they get the correction for their product

from their teacher.

Item 08: Does your teacher use teaching aids such audiovisual aids in the classroom?
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Responses Yes No
Participants 25 14
Percentage 64.1% 35.9%
Table 8.3 Teacher’s usage of the audiovisual aids
M Yes
H No

As it is presented in the table, most of the students said that their teachers use the
audiovisual aids as an aid in the classroom. The rest reported that they do not use such an

aid in the classroom.

3.3.1.1 Discussion of Students’ Questionnaire results

The first section; which is about general information, showed the background
information that helps us to better know the students. We remarked that girls are more
gender that is interested to study English. Besides, most of students said that choice to

study English was their own choice. From the section two; which emphasis on the

Figure 3.8 Teachers’ usage of the audiovisual aids

pronunciation, we noticed that the majority of the students have problem with
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pronunciation and they are interested to learn it. The last section focused on using
audiovisual for enhancing their level in pronunciation. it has been confirmed that AVA are
an effective way that make them more enjoyable in the process of learning. Besides,
students affirmed that they prefer to learn through using AVA because they enable for
them to acquire the correct pronunciation. In addition, students consider AVA as a

motivational tool on learning process.

3.3.2 Analysis of the Teachers’ Questionnaire Results

Section One: Personal Information

Item 01: Your degree is

Responses License | Master | Magister Doctorate
Participants 0 1 6 3
Percentage 0% 10% 60% 30%

Table 3.9 Teacher’s degree

0%

M License

H Magister
i Master

® Doctorate

Figure 3.9 Teacher’s degree
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In this item, none of the teachers answers the license degree. While the majority of
the teachers (60%) have a Magister degree. 30% of them hold a doctorate degree and the
rest (10%) have a master degree. From the results, we can say that the majority of the

teachers have enough experience that can be an advantage for the students.

Item 02: How long have you been teaching at the university?

Responses 1-5 years 6- 10 years More than 10 years
Participants 2 2 6
Percentage 20% 20% 60%

Table 3.10 Teachers’ teaching years at university

1 to5years
H 6 to 10 years

& More than
10 years

Figure 3.10 Teachers’ teaching years at university

The above table and figure indicate that 60% of the teachers have been teaching for
more than 10 years. Whereas, 20% have been teaching from 1 year to 5 years, and the same

percentage (20%) given from the teachers who have 6 to 10 years of teaching. These
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results can show that the majority of teachers are experienced about the process of teaching

and they can deal well with students’ learning issues.

Section two: Teaching pronunciation through Audio-Visual Aids.

Item 01: Do you think that phonetics is a difficult module to teach?

Responses Yes No
Participants 2 8
Percentage 20% 80%

Table 3.11 Teachers’ opinions about teaching phonetics

_
| _

M Yes
E No

Figure 3.11 Teachers’ opinions about teaching phonetics

According the table above, 80% of the teachers think that phonetics is not a
difficult module for them to teach. Others (20%) see that is hard for them to teach

phonetics. We asked them for what reasons it is hard. There answers were as follows:

- It deals with technical aspects which is new to students and their pronunciation practices.

- The students are not interested to study the module.
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Item 02: Do you give your students activities to practice their pronunciation?

Responses Yes No
Participants 8 2
Percentage 80% 20%

Table 12.3 Teachers’ attitudes about giving activities to practice pronunciation

E Yes

E No

Figure 3.12 Teachers’ attitudes about giving activities to practice pronunciation

Apparently, the results in the previous table show that most of the teachers (80%)

give their students activities in order to practice their pronunciation while 20% of teachers

do not.

Item03: In your opinion, what are the reasons that make the EFL learners face

problems in pronunciation?

Responses The nature of Mother Lack of Lack of
English language tongue exposure to practice
interference English
Participants 2 2 8 8
Percentage 20% 20% 80% 80%

Table 3.13 Teachers’ opinions about the reasons of pronunciation problems
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100%
H The nature of English language

80%
E Mother tongue interference
60%
i Lack of exposure to English
40%
m Lack of practice
20%
0%

Figure 3.14 Teachers’ opinions about the reasons of pronunciation problems

In this item, we have asked the teachers about the reasons that make the EFL
learners face problems in pronunciation in their opinions. We have suggested some reasons
and they had the option to select more than one. The majority selected lack of exposure to
English(80%) and Lack of practice (80%). The others(20%) think that the reason behind
the pronunciation problem is the nature of English language. 20% of teachers said that the

mother toungue interference can affect on pronunciation badly.

Item 04: Do you use audio-visual aids in your classroom?

Responses Yes No
Participants 8 2
Percentage 80% 20%

Table 3.14 Teachers’ use of AVA
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Figure 3.14 Teachers use of AVA

M Yes

E No

The majority of teachers’ responses (80%) answer that they use audiovisual aids in

their teaching process in classroom. whereas just 20% said that they do not use it. We

asked the teachers who use AVA about the frequency of their using these aids. None of

them selected the choice ‘always’ while 77.8% answer that they use them sometimes.

22.2% of the teachers said that they use them rarely.

Item 04: What type of AVA do you use in your classroom?

Responses Pictures Recorded materials
Participants 3 8
Percentage 37.5% 62.5%
Table 3.15 Type of AVA used in class
M Pictures
M Recorded
materials

Figure 3.15 Type of AVA used in class
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The table above shows the type of AVA that used by the teachers. 62.5% said that
they use the pictures (visual materials) whereas the rest (37.5%) use recorded materials

(audio aids, audiovisual aids).

Item 05: Do you find any difficulties when using audio visual aids in your course?

Responses Yes No
Participants 5 3
Percentage 62.5% 37.5%

Table 3.16 Teachers’ views about AVA difficulties

0

V| N

M Yes

ENo

Figure 3.16 Teachers’ views about AVA difficulties

In item 05 we have asked the teachers if they face problems when they are using
AVA in classroom. 62.5% of teachers said that they face problems when they use AVA
while 37.5% of them do not. In addition, we asked the teachers who said that they find
difficulties to mention them. The majority said that the lack of materials and time are the
obstacle that impedes them. One of the teachers add that the crowded classes can be a

problem when using AVA in classroom.

Item 06: Teaching pronunciation through AVA can be useful for EFL learners.
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Responses Strongly agree Agree Disagree
Participants 6 4 0
Percentage 60% 40% 0%

Table 3.17 Teachers’ views about usefulness of AVA in teaching pronunciation

0% Q

Agree

Figure 3.17 Teachers’ views about usefulness of AVA in teaching pronunciation This
item was about teachers’ views about if AVA can facilitate for them teaching

pronunciation or not. 06 teachers with percentage of (60%) strongly agree the fact that
AVA can be useful in teaching pronunciation, 04 teachers with percentage of (40%) agree

and none of the teachers disagree.

Item 07: How do you find teaching with audio visual aids?

Responses Motivating Helpful Pleasure Boring
Participants 7 5 6 0
Percentage 70% 50% 60% 0%

Table 3.18 Teachers’ attitudes about teaching with AVA
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0%

@ Motivating
M Helpful

i Pleasure

M Boring

Figure 3.18 Teachers’ attitudes about teaching with AVA

The table and graph 18 show that 70%of the teachers share the same view that
teaching with by the AVA is motivating. 60% of them consider it as a pleasurable strategy
for them. Only 3 who see these tools as an entertaining tool. While 50% of teachers see

that teaching with using AVA is a helpful strategy. No one consider it as a boring strategy.

Item 08: Do you think that your students’ pronunciation has improved after teaching

them with audio visual aids?

Responses Yes No
Participants 8 0
Percentage 100% 0%

Table 3.19 Teachers’ attitudes towards the students’ pronunciation achievement

after using AVA
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HYes

H No

Figure 19.3 Teachers’ attitudes towards the students’ pronunciation achievement

after using AVA

The table and figure 19 indicate that all of teachers noticed that the students’

pronunciation had improved after teaching with AVA.

Item 09: You select audio-visual aids for your class according to:

Responses Learners’ level | The nature of |Pronunciation | To the objective
in pronunciation | the activity difficulties of curriculum

Participants 1 8 1 7

Percentage 11.1% 88.9% 11.1% 77.8%

Table 3 .20 Criteria for selecting audio visual aids
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11,10%

M Learners' level in
pronunciation

H The nature of the activity

i Pronunciation fifficulties

M To t of the objective of
the curriculum

Figure 3.20 Criteria for selecting audio visual

According to the table and figure 20, the majority of teachers with percentage
88.9% indicated that they select the AVA according to the nature of activity. Others with
percentage 77.8% claimed that they selected depending on the objective of the curriculum.

The same percentage of teachers (11.10%) said that they focus on pronunciation

students’ difficulties and their level in pronunciation.

3.3.2.1 Discussion of the Teachers’ Questionnaire Results

The analysis of teachers’ questions demonstrated that that majority of the teachers
have a positive attitude about using AVA in classroom. they depend on them as facilitators
in their teaching process. Besides, they choose those materials to develop the students’
level in speaking skill and pronunciation. Also, teachers believe that AVA can increase
students’ motivation to learn and improve their skills. In other hand, teachers point out the
aspects that they depend on to choose those materials. However, they mentioned some

obstacles that imped them when using AVA in classroom.
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Conclusion

The final chapter has been devoted to the practice field in order to confirm our
hypotheses and to investigate the importance of AVA in enhancing students’
pronunciation. After the analysis of both of the questionnaires (Teachers’ Questionnaire
and Students’ Questionnaire) we noticed from the findings that the teachers and students
have positive attitude toward using AVA in classroom. They confirmed that those devices
are very beneficial for both them in teaching and learning process. In addition, they
support to use AVA to remove pronunciation problems since they give for the students the

opportunity to use the sight and hearing senses in learning English.

Recommendations and suggestions

Recommendation for teachers:

[1 Teachers have to be aware about how to use AVA in classroom and be

well practiced.

71 Teachers should give some instructions to their students to involve them in
the activities.

71 Teachers should declare about the missing and needed materials.

1 Teachers have to give their students enough activities to practice
their pronunciation

(] Teachers have to select the appropriate materials with consideration of

students’ background and abilities.

Recommendation for students:

] Students must be aware about the importance of correct pronunciation in English

and devote sessions to practice it.
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"1 It is good for the students if they vary the way of learning such like using AVA
whether inside or outside the classroom in order to have a look to the natives how

they use the English.

1 Students have to know how to benefits from the AVA and technology.

1 Students have to be confident and do not be shy to ask their teachers if they missed
some points from the lesson.

1 Students must set a goal and try to work on it constantly to achieve it.

General Conclusion

In our study, we focused on using the audiovisual aids to enhance EFL learners’
pronunciation and how those tools can help both the teachers and students in teaching
learning process. We know that the correct pronunciation and speaking skill are very
important skills in communication process. So, we devoted the first chapter on
pronunciation and speaking skill. We have defined speaking skill and pronunciation in
brief. Then, we mentioned the role of correct pronunciation in communication. We have
also discussed the features of pronunciation, and the factors that can influence on learners’
pronunciation. at the end of this chapter, we dealt with teaching pronunciation.

In order to show how can audiovisual aids improve the EFL learners’ pronunciation,
we have mentioned some of devised that could help to achieve the purpose. Besides, we
have set some principles to use those helping tools. In order to confirm our hypothesis, we
have distributed questionnaire for teachers. The results showed that the majority of them
agreed that the use of audiovisual help them in teaching process and they are so useful. We
also distributed questionnaire to the students. The findings revealed that a great number of
students agreed that they found AVA are very beneficial for their pronunciation and they

are helpful for facilitating the learning process.
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Finally, we hope this research will help the teachers as well as the students to benefit from

technology such like AVA and try to involve them in teaching learning process.
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Appendix 01 : Students’ Questionnaire

Dear students,

This questionnaire is used as a data collection tool to investigate the issue of “improving
pronunciation through the use of the audiovisual aids”. The case study of first year
students of English at Biskra University. This questionnaire is designed to identify your
problems in English pronunciation and how well audio visual aids can motivate and facilitate
the teaching and learning process. You are kindly requested to provide us with your answers

to help us accomplish this research work. Thank you in advance for your contribution.
Section one: General information

1. Gender:

a- Male S b- Female [:

2. Your choice of English was:

a- Personal G b- Imposed G

Section two: Lack of pronunciation

3. How often you do English speaking practice?
a- Always

]
b- Sometimes D
]

c- Rarely



4. Do you find difficulties in pronunciation?

a- Yes [:
ST

5. You encounter difficulties in pronunciation because of:

a. Lack of motivation and encouragement to speak English
b. Lack of practicing pronunciation

c. Fear of making mistakes when pronouncing, spelling the words. D

d. The classroom is not enjoyable and interesting.

6. How do you find the module of ‘Phonetics’?
a. Very interesting

)
b. Interesting [:
)

c. Not interesting



7. Does your teacher correct your products in the classroom?

veo (]
Y

Section three: Using Audio Visual Aids in classroom.

8. Does your teacher use teaching aids such audio visual aids in the classroom?

veo ]
w [

If it is yes, how often does your teacher use audio visual aids in the classroom?

a. Always [:
b. Sometimes [:
c. Rarely :]

9. Does the class become interesting if a teacher uses audio and videos in language

classes? a-Yes D
v )



If yes, how?

10. What are the common audio/visual materials that your teachers use?

a- Visual aids (Handouts, software....) [:
b- Audio aids (Songs, tape recording ...) [:
c- Audiovisual aids (language lab, videos...) [:

11. What do you use as an audiovisual aid to improve your pronunciation outside

the classroom?
a- Watching TV
b- Broadcasts

c- Videos

J000

d- Social media

e- Others

---------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------



12. What kind of audio visual aids do you prefer?

a- Audio aids (Songs, tape recording ...) :]
b- Visual aids (Handouts, slideware...) :]
c- Audio visual aids (language lab, videos.) G

13. Do you think that audio-visual aids help you in language learning?

a- Yes :]
]

b-No

14. Do you think that audio visual aids can motivate you to enhance your pronunciation?

a- Yes

ono

15. What are the common problems that you face when audio-visual aids are used in

the class?



Appendix 02 : Teachers ¢ Questionnaire

Dear teacher,

This questionnaire is used as a data collection tool to explore “The effects of audio-visual
aids in enhancing EFL learners’ pronunciation». The case study of first year students at
Biskra University. Your contribution will greatly help us to prepare our Master dissertation
and achieve the research work objectives. You are kindly requested to answer the following
questions either by ticking or providing your own answers when necessary. Thank you in

advance.

Section One: Personal Information

1.Your degree is

a- License

b- Master

c- Magister

e- Doctorate

2. How long have you been teaching at the university?

a- 1to 5 years

b- 6 to 10 years

c- More than 10 years



Section two: Teaching pronunciation through Audio-Visual Aids.

1.Do you think that phonetics is a difficult module to teach?

2.Do you give your students activities to practice their pronunciation?

a-Yes

b-No

3.In your opinion, what are the reasons that make the EFL learners face problems in

pronunciation?

a- the nature of the English language

b- Mother tongue interference

c-lack of exposure to English

d- Lack of practice

4. Do you use audio-visual aids in your classroom?

a-Yes



b-No

If yes, how often do you use them?

a- Always

b-Sometimes

c- Rarely

5.What type of AVA do you use in your classroom?

a- Pictures

b- Recorded materials

6. Do you find any difficulties when using audio visual aids in your course?

a-Yes

b-No

If yes, mention the most difficulties that you face:

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

7. Teaching pronunciation through AVA can be useful for EFL learners.

a-Strongly agree



b- Agree

c- Disagree

8.How do you find teaching with audio visual aids?

a- Motivating

b-Helpful

c-Pleasure

d-Boring

9. Do you think that your students’ pronunciation has improved after teaching them

with audio visual aids?

a-Yes

b-No

10. you select audio-visual aids for your class according to:

a- Learners’ level in pronunciation

b- The nature of the activity

c-Pronunciation difficulties

d- To the objective of the curriculum
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